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AI acknowledgment
Basic Acknowledgement format of AI tool use
I acknowledge the use of Perplexity  [https://www.perplexity.ai/] on [14/10/2026] to [Purpose my work].  I used the
prompt(s): 
1. [Research why reflective practice matters in early years practice and how it supports assessment and planning for children’s next steps. Use relevant official early years guidance and provide full Harvard references.]
2. refined [Explain why reflective practice matters in early years practice and how it supports assessment and planning for children’s next steps. Use current early years guidance, such as the Department for Education’s Development Matters, and provide a full Harvard reference for any sources used.]
3. [find me a reflective practice model for educators]
I confirm that I have not presented any AI generated text as my own work. I confirm I
have copies of my drafts, notes, and other resources I used before, and after the use
of AI tools which I may be asked to provide in evidence.

4. [find me an article about professional values in early years education within the last 5 years]

Disclaimer as this is my first submission i am not quite yet use to ai acknowledgement and was using DuckDuckGo AI Chat trial to find these research articles (Department for Education, 2023), (Education Endowment Foundation, 2025), (University of Edinburgh, 2024) I accessed all these sources on the 14th of October 2026

I have the prompts on my notes but can no longer access the chats
every other use of AI was done with perplexity and can be shown 









	No
	Improvement and Development Goals
	Success Criteria
(How I will know when I have made this change)
	The actions I will take to achieve the goal
	Timelines
	[bookmark: _Int_XwEAn2Yb]What will this help me to achieve?
	Achievements
(3 monthly review)

	1
	Improve clarity of whole class teaching and confidence when communicating with pupils and staff
	I will know I am improving when i can get children to understand tasks with less support and i am confident in whole class teaching and seeking feedback from colleagues.
	I will break instructions into short steps, use demonstrations, observe experienced staff and ask the class teacher for feedback after lessons.
	I will review my progress every three months and aim for clear improvement by the end of the school year.
	This will help pupils understand tasks easily, make lessons run smoothly, strengthen communication with colleagues, and build my confidence when covering classes.
	

	2
	I would like to become more organised when planning lessons, activities and school events, making sure resources and tasks are ready in advance.
	I will know I am improving when lessons are prepared before they start, resources are organised and my plans are clear enough for another member of staff to follow.
	I will plan lessons ahead of time, prepare resources early, use a simple planning template and reflect on each lesson to see what worked well.
	I will use this routine weekly and take note of what is working well to review at the end of the 3 months
	This will help me deliver smoother, more engaging lessons, reduce last-minute preparation and support pupils more effectively during PE, DCF and cover lessons.
	

	3
	I would like to manage my time more effectively during the school day, especially when setting up lessons, supporting pupils and completing planning or records.
	I will know I am improving when lessons start on time, transitions are quicker, equipment is ready in advance and important tasks are completed without being left until the last minute.
	I will set up resources early, use timers or visual cues during activities, keep a simple weekly task list and allow time for instructions, transitions and tidy-up.
	I will use these strategies daily and review my progress every three months.
	This will help lessons run more calmly, give pupils more learning time, reduce stress and help me stay organised during PE, DCF and whole-class cover.
	

	4
	I would like to become more confident using technology to support pupils’ learning, especially during DCF lessons




	I will know I am improving when I can confidently utilize the programs / software used in class with more experienced and confidence
	I will practise using the school’s digital tools, explore useful educational software / apps through HWB, 
as well as
learn common troubleshooting issues and share useful advice with staff.
	I will develop these skills throughout the year and review my progress every three months.
	This will help lessons run more smoothly, give pupils more engaging learning experiences, build my confidence with digital tools and support other staff when technology is used in class.
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Supporting brief: Reflective practice in early years.
What is reflective practice?
Reflecting is looking back on an event and looking at what happened, why it happened and how it could have been better. Reflective practice is using reflection to develop professional knowledge and subsequent decision making (University of Edinburgh, 2024). In early years, this might assess how directions are provided, how children respond, and how assistance is provided to meet their needs. Reflection can be used to identify improvements within the practitioner's own practice instead of merely assessing what was done.

importantance of reflective practice in early years?



Part 3 - Analyze the significance of different aspects of professional practice (1500 words)
What is professional practice and what is a professional?
Professional practice is the knowledge, skills and values employed by professionals in their work with children, families and other professionals. Within education this included not only teaching but also communication, planning for the differentiation, safeguarding, tracking progress and working across professions with colleagues. A professional will operate within these core values and the agreed practice. They will act with responsibility and put children's development and wellbeing at the centre of their work (Department for Education, 2023)

Professional practice is key as there are children with many different needs. They may have languages barriers, family situations, health issues, interests, special educational needs and disabilities (SEND) or (ALN). Inclusive practice is about recognising this individuality and providing to all children in order for them to make appropriate progress as well as being included and valued.  

Professional values
Professional values are what guide how practitioners work with children, families and colleagues. Key values include respect, equality, honesty, confidentiality, responsibility and empathy for every child (Bamsey and Fogarty, 2025). These values are important because they I inform students and teachers of the values and norms of the environment they share and help ensure that children are treated as individuals rather than being expected to fit into one standard way of learning. A practitioner with these values recognises that each child has different strengths or challenges and adapts their approach accordingly (Department for Education, 2023).

Respect is central to inclusive practice. Children need to feel safe, listened to and valued within their learning environment. This is particularly important for children who may feel vulnerable, including children with SEND / ALN, children who speak English as an additional language (ESL), children experiencing family difficulties, or children that are new to a setting. When practitioners show respect, children are more likely to develop confidence, trust adults and engage in learning.

High expectations is a part of professional practice. Inclusion does not lead to low expectations. Inclusion means removing barriers in order for all children to succeed. For example, a child with speech, language and communication needs may cause problem struggle making friends and join in activities. Rather than the child then becoming excluded, the practitioner can make use of sentence starters, partnered activities, extra time to respond or the use of visuals to allow the child to have meaningful involvement.

Another aspect of professional practice is reflection. Practitioners should consider whether their work is effective and fair. Questions to ask oneself could be: have all children able to access to the learning opportunity? Do some children require additional support? Does the provision allow for diverse levels of need? Through reflection practitioners can better adapt to the needs of the individual child and better their own practice too (Department for Education, 2023).

Communication and relationships
Communication and relationships are fundamental in professional practice and as practitioners need to treat a student as an individual and meet that child’s needs. Communication is difficult when understanding body language, facial expression, speech. Practitioners need to make sure that children understand what they are being asked to do, especially with younger children. And other learning obstacles such as SEND, ALN and ESL. Children can also be supported to communicate and receive information through repetition, modelling, gestures, pictures and visual displays such as visual timetables.

Relationships are also key within professional practice. If practitioners have trusting relationships with children, then the children are more likely to feel confident, be able to learn and feel safe. thus, practitioners will also be able to identify shifts in a child’s emotional state or engagement, which could indicate that the child may need support. For example, a child who has moved to a new school may need an easy to understand routine, time to communicate without pressure, a trusted adult and activities for opportunities to make friends. These may allow the child to feel safe, included and to build trust in the school environment.

Communication with parents and carers is also key within professional practice. Parents and carers can give useful information about the child, such as health, routine, previous events, strengths, needs and interests. Sharing this information with parents and carers would help practitioners make more informed decision about the child and to ensure that a child is receiving support inside at school and at home. Communication with parents and carers should be open, honest, and carefully considered, especially when discussing a child’s emotional, behavioural or learning needs.

Communication between professionals is also key within professional practice. Teachers, teaching assistants, welfare practitioners, SENCOs and other professionals need to communicate so that children receive the support they need. children with specific learning needs or children with SEND / ALN will benefit from this communication between professionals as it helps to avoid confusion and allows for support to be planned consistently throughout the school.

Communication and relationships are key within professional practice as they allow practitioners to respond to barriers in learning as early as possible, meet children as individuals and build trust with students. Children who are met as individuals, who feel supported and understood, are likely make more progress as well as feeling included. (Department for Education, 2023).

Multi-agency working
Multi agency working is an important part of professional work, as children may have support from many different areas, including education, health, social care, family services, psychologists, safeguarding or speech and language therapists. Each professional also has a different role and may hold different information about a child’s wellbeing. Through multi agency working professionals can share information, ensure co-ordinated support done right and obtain the bigger picture for the needs of the child. (Department for Education, 2023)

Multi agency working is also important for safeguarding. Concerns are to be shared effectively as communication between professionals is crucial to enable appropriate action to be taken, e.g. If a child is in immediate danger of harm. Multi agency working is also important for children with ALN needs, medical needs, family situations and emotional needs. Early co-operation with information between professionals allows identification of issues and support at the appropriate time.

Good multi agency working includes confidentiality, communication and an understanding of involved roles. All professionals should aim to work towards a shared goal, as well as checkups to make sure what's being done meets the child's needs. For example a child with ALN such as autism they might need support from their class teacher, teaching assistant, health professionals and parents. If these professionals are working collaboratively and sharing resources, then the child will be more likely to make progress.

Multi agency work is important as it enables a collaborative approach to supporting children and learners' needs. This means that instead of looking at needs in isolation, support can be co-ordinated and the whole child can be considered. This also enables inclusive and individual needs to be met. (Department for Education, 2023)

Observation, assessment and planning
This allows practitioners to gain insight on the children's needs and plan effectively to support them. Observation can be in lesson or while socializing and allows practitioners to gain information about the children’s interests, strengths and possible areas of support. Practitioners should look and listen to the child and avoid making assumptions about the behaviour or ability.

Continuous assessment (in addition to formal testing) enables practitioners to identify a child’s strengths, areas for development and any barriers to learning. This is especially relevant for children with emotional difficulties and children with ALN.

[bookmark: _Int_qvXkYlDi]Planning should be informed by both observation and assessment. There may be a need to change time, grouping, resources or activities. This is called differentiation. Differentiation does not mean that some children are being given less challenging activities. Instead, differentiation means different levels of support are provided for children and that all children can progress just as in the outcome. For example, in a PE lesson a practitioner may observe a child avoiding team games because they are anxious. Instead of identifying the child as disengaged, the practitioner could plan clear expectation, and smaller group games to allow the child to gain confidence.
These processes support all children to make good progress whilst minimising barriers (Department for Education, 2023).

UNCRC and children’s rights
The United Nations Convention on the Rights of the Child (UNCRC) is important as it promotes the protection and respect of a child’s rights.  Children no matter what their ability, language, family situation, disability or background are covered by the UNCRC as its the children's right to be valued equally.
Relevant to schools are articles 3, 12, 28 and 29. These promote the best interests of the child, the right of the child to be heard, the right to education and the promotion of the child’s development. Children should be involved in decisions made about them and their opinion should be considered. 
The UNCRC encourages a rights based perspective for children and encourages professionals to view children as individuals who have rights and not as passive recipients of actions made by adults. (UNICEF UK, 2025).

Conclusion
In conclusion, children have individual and inclusive needs and professional practice should help strive for them to be met. Practitioners can use the UNCRC, assessment, planning, observation, multi-agency working, communication, and professional values to support any needs to ensure they feel included and get the confidence as they learn. Together, these aspects of professional practice help ensure every child feels included, valued and able to make progress.
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why_is reflective practice important
in early_years?

Reflective practice on past experiences can offer insight

into children's learning. With that information leaming
practitioners can tailor teaching styles to meet children's
individual needs. as said in Development Matters
assessment is to recognise what children require to leam
(Department for Education, 2023)

Appropriate scaffolding (visual, written or verbal) can then
be provided to children according to their current needs
and can gradually be lessened as the child gains
independence. (Education Endowment Foundation, 2025)
In practice | might use pictures prompts and verbal hints
to support a child in an activity and simplify the
instructions so the child can take part

« Reflection on something that has happened
« What you would do differently if it happened again?

« New information gained and/or theoretical perspectives
studied that inform experience and help process feelings

and actions

f
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The theroy_behind reflective
practice

Schon has differentiated between reflection-in-action and
reflection-on-action. (Schon, 1983)

Reflection-in-action is where the practitioner reflects and
makes decisions whilst an action is in progress. On the other
hand reflection-on-action is reflecting upon an experience with
the aim of transferring that learning into future action
(University of Hull, 2026).

In comparison, Gibbs (1988) has proposes a different model
for reflection on an experience. Unlike Schon who has
identified the timing of reflection, Gibbs has identified six
stages; description, feelings, evaluation, analysis, conclusion
and action plan (Gibbs, 1988). These can even help an
educator break down their reflective practices

The experience itself

Thinking about it during the event
Deciding how to act at the time
Acting immediately





