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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Proof reading for spelling and grammar – 
To ensure I spell check my work. 
	Ensured I have thoroughly spell checked my work and asked a second party to read it through to ensure no spelling mistakes have been made. 

	Target 2
	References – 
To check that the references in my essay are include in my reference list. 
	Ensured that the references used within my assignment are included within the reference list and to cite them accurately.

	Target 3
	To be more critical 
	To ensure I critically reflect more. 





Part 1: Professional Learning Passport

Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	This was preparation time with the university where multiple areas where covered. These were the curriculum principles in Wales, principles of Assessment and Assessment for learning, principles of planning and differentiation for effective subject based learning, contemporary approaches to teaching and learning. We met on google teams with our peers and lecturer to discuss different Assessment for Learning strategies e.g., thumbs up, thumbs down method, KWL grids, peer assessment, think, pair, share and many others. The aim of this was to go and test these strategies out in our placement schools to see whether they were beneficial to the learners. 

	 The preparation time was useful as I was taught the importance of assessment for learning strategies and the twelve pedagogical principles in practice. When meeting with the university we went through examples of how we could use assessment for learning strategies and implement them when in the classroom. After being aware of some different strategies I could use within the classroom. I decided to try a few different ones out within school throughout the week and then decide which ones worked better for myself and the learners. The strategies I used within school led me two specific ones that I think worked better for this specific class. 



Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	Throughout the week I tried numerous AFL strategies to assess which worked better for myself and for the children. Through using AFL strategies, I am able to assess where the children are at so I can provide them with the correct level of work and also allows me to then put steps in to provide extra support for the children who need it.
I tried strategies such as KWL grids, WWW and EBI, the traffic light system, thumbs up, thumbs down, think, pair, share etc. But found that two specific systems were better suited to the children.
The two systems that worked allowed the children to assess their own learning and also helped one another to feel more confident when giving feedback.

	The two systems that worked within the school were the thumbs up, thumbs down system and the think, pair share system.
The thumbs up, thumbs down system allows learners to either put their thumbs up or down or to the side to self-assess their own learning to show the teacher whether they understand the learning. When using this system, I found that some children weren't as confident and didn’t want to share their feelings, so by tweaking this system and turning it into a thumbs up, heads down system, the children found it easier to share their feelings as they knew that others couldn't see their answers.
The think, pair, share system also allows the children to gain more confidence when answering questions, or feeding back their views, the system allows the children to think individually, share their thoughts with a partner and then feedback to the rest of the class. By using this system, the children help one another to gather ideas and feel more confident when relaying them back to the class.




Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	The share day was spent on google teams where we each did a presentation showing our findings from the test day. When sharing these systems and explaining them to my other peers it allowed us to acknowledge each other’s ideas about the different AFL strategies that we've used when on placement and see a variety that worked that I could try in future.

	The sharing activity was extremely useful as I was able to see the different benefits of the strategies used. It was interesting to hear how students used these strategies in their network schools. The share day allowed for many ideas to be shared. Through this we were able to build upon ideas and methods to ensure good and effective practice. I was able to listen about different strategies that I haven't tried and then implement them into my placement class. When in class the following week I tried different strategies that my other peers found useful to see whether they worked within my placement class.






DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? a
When on placement within a year five classroom, I taught a series of lessons on poetry.  Children need to be surrounded with different forms of language including poetry and I decided this was nice way to engage the children with literacy.  Often poetry uses rich and varied language, expressing thoughts and ideas in novel and stimulating ways; poetry can make you think deeply. but it can also make you laugh.  When deliberating how to set out my lessons to teach the children the correct way to structure and write a poem I needed to do some research.  When researching I found that there are numerous different types of poems. I printed a variety of poems of different structures and introduced and read them to the children and asked them to vote on which poem they found the most interesting and wanted to write.  After voting the majority of the children chose rhyming as the basis for their poem, so we decided to focus on this type of poem. When starting my series of lessons, I first researched and looked at how to structure this specific type of poem. I found that there are different ways to structure a rhyming poem. Due to the little knowledge the children had on poetry I decided to use a structure that met their abilities. I decided to use a rhyming scheme called end rhyming. For example, 'The cat was very fat. He liked to sit on the mat'. The end of the first sentence rhymes with the end of the second sentence.  I asked the children to choose any animal related to a series of lessons they were partaking in with their class teacher ‘animal sanctuaries’ to base their poem on. The success criteria involved the children ensuring their poem was at least twelve lines long, was based around their chosen animal, included features they had learnt and followed the rhyme scheme end rhyming. Through teaching this series of lessons I have built upon my own knowledge as well as the children's. The research around the topic allowed me to see how much prior knowledge the children need to be able to write a poem. I learnt that when teaching a lesson on poetry I need to scaffold the lessons to ensure that the children aqquire the correct knowledge to be able to confidently write a poem.  

Rhifedd / Numeracy
Evidenced by an asset? a
When on placement within a reception class I taught a series of lessons based around the book The Rainbow fish. The class teacher asked me to create a numeracy lesson based around the book. The numeracy lesson involved the children using learning what a tally chart is and how to use one. Due to the coronavirus the lesson was delivered through google classroom, which meant that I had to pre-record a video lesson for the children to watch to help them to complete the tasks. The lesson video involves me explaining how to use a tally chart by creating my own example to show the children. Once I had shown the example of how to use a tally chart and what I wanted the children to do. I asked them if they could have ago at the task, I created for them. The task involved the children watching the video that I had linked as a resource and tally down the various fish that swim past in the video. I gave the children a tally chart that I had created based around the video of the different fish swimming past, their task was then to fill in the chart tally down the number of each fish, remembering to close the gate on five and total down how many swam past altogether. The children were then to send a picture of their tally chart as evidence. As some of the children were more able, I gave them an extension task that involved the same process but with more fish.  The assets included are the video lesson I created, the resources needed for the children to complete the task and the differentiated task I created for the children who were more able at maths.  When teaching this lesson, I needed to research around the topic to be able to teach it. When researching how to teach the skill of using a tally chart I needed to ensure it was suitable for the age of the learners. When looking at how to teach the lesson I used BBC bitesize to help remind myself.   

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? a
When on placement within a year five classroom I taught a lesson based on the topic mountains. The lesson involved the children researching on the internet using the sources I had provided and in groups find information on a specific mountain that I had allocated to them and record their findings in a table relating to their mountain. The table includes questions such as what is a mountain range? Where is the mountain located? What animals live there? etc. I also asked them to draw a picture of the mountain and discuss with one another what they were going to say in their presentation.
The children using the internet resources were able to find the information they needed to fill in the table. Once the children had completed this within a set time (I set a timer) I asked them to present their mountain and pick a few facts they had found and tell the rest of the class about it. I then recorded their presentations and the class teacher, and I turned them into QR codes and stuck them into the children’s books. 
I taught myself how to find safe internet sources for the children to use and I ensured all of the laptops were open and ready with the website loaded for them, I then showed the children and navigated them around the website to show them how to use the website to fill in their grids.
I learnt how to create a QR code for the children to watch their videos again and for evidence of the lesson. 
Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? ☐
 

Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? ☐
 


Safonau/ Standards

Professional Experience Template 1: Literacy, Language and Communication – Poetry lessons one – four. 
Pedagogy Standard: Refining: Managing Learning Environment
What did you do and why?
· When delivering this lesson, I used a variety of different strategies to keep the children engaged, focused and to manage their ​​​​​​​behaviour to keep them on task. 
· Some of the strategies I used were assessment for learning strategies, I used the thumbs up and thumbs down method to ensure the children understood the content of what they were learning. I used the whiteboard system to assess whether the children could answer questions relating to the features of poetry. I used EBIS to push the children in the right direction, this allowed me to tell the children what was good and what they could change or improve. 
· When managing the children's behaviour, I used a variety of methods, I firstly used the Dojo points system to keep the children engaged and to reward them on their good behaviour. This proved to work effectively as the children were more eager to complete tasks when knowing they may receive dojo points. 
· I also used the red, yellow and green card system to ensure the children knew they were to keep to their normal standard of behaviour when not being taught by their class teacher. Some children who refused to engage with the task were more willing once aware that this system was being used. 
· I tailored my voice to the learners. 
· I also, praised certain children when they were engaged in their learning and showed their work to the class to engage others who were not on task.
· I also had pit stops which are times where you check in with the children that they are on task and understand what they have been led to do.
· On the whiteboard I had the success criteria which I referred to throughout the lesson to ensure the children took the right steps to be able to complete their task.
· I also used a timer to keep them on task by telling them they had 15 minutes to do this particular part of the task, 10 minutes to do this because I wanted the children to have an end piece of work.
· Also, as I went round the class, I chose different pieces of work to show the rest of the class or had a particular child read out what they had written to model to other children what their piece should sound like or be presented like.
· I ensured the classroom was organised with the necessary equipment and resources the children were going to need throughout this series of lessons i.e., books, pencils, laptops, worksheets, white boards and pens. 
· When teaching this series of lessons to avoid disruptions I implemented a seating plan as I learnt through research that a seating plan shows authority and aids the learning of student’s names, as well as helping to avoid disruptions. Experience from previous lessons within this class prompted me to implement a seating plan to keep the children focused throughout this series of lessons. 

What have you learned?
· I learnt that when teaching these particular lessons as there was a lot of independent and whole class learning managing the learning environment was harder than other lessons where the children are given a worksheet to answer questions from. The children needed engaging tasks throughout these lessons to keep them intrigued and on track to writing a rhyming poem independently. I used a variety of different engaging resources such as an interactive power point, Kahoot quiz, white board and pen sessions, mind mapping, whole class rhyming poem and work sheets. I also used different reward strategies throughout these lessons to keep the learning environment calm and focused throughout. I have listed these above.
· I have learnt that ensuring that I am well organised prior to the children entering the classroom ensures that behaviour is maintained. This means that the children do not need to walk around the classroom to find things and disturb other children. 
· Seating plans are also essential and need to be fluid, within this lesson I had to move specific children due to the disruptions they were making, through moving them into the seating plan that I thought worked, it gave me more confidence and allowed me to create relationships with the children. The children responded well to the seating plan and it helped me to learn the children’s names. Through creating this routine for the children, it has helped them to have structure and recognise and maintain standards expected from them. 

What next?
If I taught poetry again with a different set of learners, I would still ensure that they were given all the necessary information and skills to create a poem. Through scaffolding the features of a poem, the children were able to establish which features they can include within their poems e.g., similes and metaphors. I would create the same steps as I did before as it benefited the children's knowledge and build upon it to create their own poems (Sustained effort and resilience). I would also link it into a topic (cross curricular themes) they have learnt about, so they have the knowledge and allow the children to be a part of the learning process and allow them to choose the poem and what they wanted to talk about (Listening to learners). From working with the teacher, I have gained understanding about how cross curricular links work, how it can benefit myself and the child and I have seen this through the results of the children's poems (Working with in school colleagues). I will also continue to use strategies that will help to manage the learning environment appropriately. Moving forward I would also look to implement a seating plan in all of my lessons. I understand the importance of working with friends, but this will be restricted to special activity lessons. e.g., golden time etc. 
In future I would teach another series of lessons based around a different type of poetry scheme to show the children that there is more than one way to write a poem. 

Professional Experience Template 2: Numeracy and mathematics – Tally charts 
Pedagogy Standard: Advancing: Cross Curricular themes
What did you do and why?
Within this lesson I taught the children how to use tally charts. As this lesson was delivered online to the children, I created a pre-recorded video for the children to watch before completing the task. The lesson was related to the book The Rainbow fish, the class teachers asked me to link my numeracy lesson to this book so I decided that it would be a nice idea to make it interactive for the children, so I resourced a video clip were there were different sea creatures that lived with the rainbow fish under the sea and asked them to count how many fish swam past, to help the children understand the concept of tallies.
What have you learned?
This lesson was related to the book The Rainbow fish which was the topic that I based my lessons around for two weeks. I have learnt that through linking the topic to my numeracy lesson it engaged the children and gave the lesson a purpose. The children wanted to help the rainbow fish to count how many of his fish friends swam past. I continued to incorporate this theme into the lessons I planned throughout the rest of the week. I learnt from the feedback I was receiving from the parents that the children were engaged in the task because they had got to know the rainbow fish in previous lessons, they wanted to help him and also the fact that it was an interactive video engaged the children with the movement the colours and the music. This helped their understanding of why we use tallies to collect data rather than just writing a number. Also, the parents said that as the children were able to stop and start the video the children were able to be independent in completing this task. 
What next?
When developing new techniques in future I would create another lesson where the children could continue to apply this skill to help further develop their understanding of the concept. 
I would continue to incorporate cross curricular themes into my lessons in future to continue to engage the children. 
I will also include differentiated tasks into every lesson to ensure I meet the learners needs. 
Seeking advice and support is essential to help my development as a teacher and I will continue to do this whilst on placement to gain the necessary knowledge and experience needed to deliver and teach lessons correctly. 

Professional Experience Template 3: Humanities/DCF – Mountains 
Pedagogy Standard: Influencing: Learners Leading Learning
What did you do and why?
I asked the children a series of questions about mountains to assess their prior knowledge of the topic before I planned the lesson, I also asked the children what they would like to find out about mountains. After having a discussion with the children and looking at the questions that the children wanted to find further information about, I decided to show the children various videos about different features of a mountain. I decided to base this lesson on a research project where the children were provided with a website that they needed to navigate to, to find out answers to the questions they had been allocated.
 I then split the children into mix ability groups and gave them different mountains to research e.g., Mount Everest. They had different resources to use to gather the information from using laptops or iPads to access the website I provided or a bank of resources on the table for them to look through. The children lead their own learning and decided upon which question they were going to answer first and how for example using whiteboards to gather the facts and then writing either sentences, bullet points or a paragraph so they all had the same information. They then relayed their research back to the class that they recorded, and then reported it as a presentation stating facts about their mountain that they had found out.
I created a research task so the children could lead their own learning, even though given guidance and support to how to complete the task. The task was group led, the children were to decide who completed which task and ensure the grid was completed and they had written notes to give a presentation within the time set. 

What have you learned?
The children lead their own learning by finding the information needed in the time set to complete the task set. They choose who was going to do what within the group, leader, internet researchers, leaflet researchers, time manager and presenter or presenters. This taught me how essential learners leading their own learning is to develop their independence and help them to take responsibility of their own learning. Through this task the children worked better collaboratively and stayed on task within the time set.
 
What next?
In future lessons I will continue to include resources where the children can practice using their digital competency skills where they can record, and report information found on the internet. I will also include different resources for learners who find it difficult to use technology. I will continue to include tasks where the learners work together to support and develop each other’s learning. This in turn involves the learners leading their own learning and together they involve each other in partner and group learning. I will include independent and group tasks within future lessons to involve the children with each other’s learning and to help them became independent and responsible learners. 
Part 2: Critical Reflection
Managing the Learning Environment 

Introduction
There are five professional standards for teaching and leadership. They are pedagogy, collaboration, innovation, leadership and professional learning. Within these standards stems numerous other elements that underpin the standard. I will be focusing on ‘managing the learning environment’ that underpins the standard pedagogy within this critical reflection that I have been focusing on within the classroom. This standard is essential to teaching within a classroom to create a safe and positive learning environment for all learners and to help teachers to gain the necessary skills and responses for those instances when difficult behaviour does occur. Promoting effective learning and teaching is paramount to the Welsh Government’s agenda, as their aim is to ensure that class teachers have the necessary skills to approach their teaching in ways that reduce the likelihood of children misbehaving and unengaging (Anon, 2021). When teachers have good preventative and responsive skills the likely hood of the environment being disrupted will be reduced. When deliberating how to manage the learning environment there are many behaviour strategies and approaches for addressing particular issues that occur within the classroom. Within this reflection I will be critically analysing my pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement.

Critical Discussion of Managing the learning environment 
     The pedagogy standard involves teachers consistently securing the best outcome for their learners through progressively refining their own teaching, influencing learners and advancing learning (Anon,  2021). Within the element managing the learning environment in order to meet sustained and highly effective practice the teacher needs to focus on building learning habits and behaviours that meet the four purposes and are understood by learners in that context (Anon, 2021). At QTS standard the practitioner needs to understand the importance and demonstrate effective practice within the classroom to show they have established on-going management of the learning environment. 
    According to Gray (1993, p. 30) the physical environment of a school is a visible sign of its culture and relays evidence of the values, norms and behaviours that the school upholds therefore the establishment in which the children learn needs to uphold a positive ethos to promote positive behaviour. When teaching ‘managing the learning environment’ is an essential part of the pedagogical process. According to OECD (2021) one in four teachers in most countries lose at least thirty percent of their lesson time, and some lose more than half, through disruptions and administrative tasks. This is closely associated with the classroom disciplinary climate. This does not mean that effective classroom teaching can only take place in technologically advanced classrooms but means that children need an environment that is in harmony with the preferred learning and teaching styles the teacher uses to prevent such behaviours (Brophy, 1988; Doyle, 1986). 
    Understanding behaviour is essential to managing the learning environment and there are numerous ways to manage a child’s behaviour in different situations within the classroom. When developing the standard managing the learning environment on my placement experience, I have encountered numerous different types of behaviour that require these specific skills and responses. When tackling these behaviours, I had to research online and ask for support from my class teacher as she was familiar with the children and knew how to act when certain behaviours were disrupting the environment and how to manage the class in general. Strong management is needed within the classroom and through collectively using different approaches they can help to manage the environment. I used a few approaches to manage the classroom such as a seating plan, Class Dojo and the use of a timer to ensure the organisation of the classroom. 
    When researching I found that a seating plan shows authority, aids learning of pupil’s names, forming relationships and to help avoid disruptions. According to Juju, Marshall and Juju (2021) seating plans are one of the main strategy’s teachers can use to help achieve good behaviour and progression in lessons. He states that by implementing a seating plan helps with behaviour management and gives the teacher control of the learning environment (Juju, Marshall and Juju, 2021). For example, when teaching within a year five classroom in my placement school I found that specific children caused a disruption within the first lesson of my series of lessons on poetry because they had been seated with their friends, instead of just moving these children I created a seating plan so that these children didn’t feel singled out. By creating this plan, I became more confident when teaching the children as it created a harmoniously environment with fewer disruptions, the children were more engaged, and the negative behaviour became minimal. When deliberating where to put specific children within this seating plan I decided after researching to put the children who got easily distracted near the front of the room so I could keep an eye on them and their work. I also moved children who were disrupting the class apart from each other to ensure minimal distractions. By doing this the children concentrated more on the task and the learning atmosphere changed positively and I was able to get to know the children as soon as possible. I have learnt that it is vital to observe the children’s behaviour and put strategies in place to prevent disruption and misbehaviour and through implementing a seating plan within this series of lessons I was able to see that it is a useful intervention to help manage the learning environment. As the children responded well to the seating plan and it helped to maintain respect between myself and the children in future, I will use the idea of a seating plan, but I will ensure that the children who were causing disruptions and who got easily distracted are not sitting in view of each other or back-to-back. I will move tables so that they are facing the wall so that there are areas where children have a quieter space to focus, and I will mix the children for specific subjects. By alternating where the children sit this will benefit their behaviour and promote positive class participation. As children have individual needs, they need to be taken into consideration especially when deliberating where to sit children within a seating plan (Wannarka and Ruhl, 2021). In future when I designate children to particular tables especially when rewarding children with Dojo points, I need to ensure that a balance is created between the points that are given out and that there is a whole class agreement to what the dojo points are allocated for, e.g., when completing group tasks, the children will be rewarded with points for working together. By doing this the children are considerate of one another when completing tasks and by rewarding table points collectively it will allow children to adopt other children’s behaviour to receive them.
    Another main approach which I used daily within the classroom to manage the learning environment is the Dojo points system, this system is effective and can be used in any class environment to help manage behaviour. When using this rewards system, I found that the children became more engaged with my lessons and more eager to complete tasks as they wanted to receive the points. The importance of classroom management through positive reinforcement is paramount to creating a manageable classroom environment (SAGE Books - Managing the Curriculum, 2021). By teaching the children healthy and positive habits it will not only allow them to learn in a safer classroom atmosphere, but it will also build a strong and lasting learning habit within the students. Often teachers punish children for negative behaviour displayed in the classroom forgetting to reward children who display the positive behaviour. Through rewarding the children through the Dojo points system, it effectively promotes good behaviour and influences the children to want to encompass good habits as they want to be rewarded with points therefore influencing their learning. Educators should use behaviour management strategies such as this system to help prevent undesired behaviours and maintain desired behaviours in a positive way. 
    Class Dojo is an online management system that helps teachers record and track their student’s behaviour in real time, whilst giving students and parents feedback on their progression and behaviour (Anon, 2021). The system allows the class teacher to identify areas for improvement in behaviour and set goals to accomplish it. The dojo system overall helps teachers to track the behaviour of children in any environment e.g., in the hallway, on a school trip, in the cafeteria and even within assemblies. The system definitely worked within the class environment I was situated in and helped me to manage the children’s behaviour as they wanted to obtain points. The system allowed me to give and take away points depending on the nature of the children’s behaviour and I noticed an immediate change in the behaviour of the class when implementing this strategy and I will continue to use this system as an effective tool when teaching in any learning environment. According to Kerr and Nelson (2010, p. 74) ‘behaviour is strengthened or maintained by reinforcement’, this is not to say that other forms of behaviour management such as punishment or consequences aren’t effective when disciplining children, I found that positive reinforcement was useful within this specific classroom. But even though this system helps to maintain positive behaviour, I noticed that some children were only participating and completing tasks to receive Dojo points or trying to obtain more points than their peers, therefore I minimised the amount of Dojo points allocated to the children to reduce the chances of the children becoming competitive and complacent. According to the Guardian (ClassDojo: do we really need an app that could make classrooms overly competitive? 2021) seventy percent of schools in the UK use this system as it promotes hard work, perseverance and reduces the likelihood of disrespect as children are awarded and deducted points for their behaviour. But despite this there have been concerns that the use of Dojo points as I mentioned can make classrooms overly competitive and can result in a child becoming resented and unpopular when receiving the most Dojo points. When using this system, I need to be aware of the implications on how it can affect a particular child or children. When using this system, I can also allocate individual targets to specific children to help improve their behaviour, I will ensure to this within my next placement experience. 
    Lastly, I implemented the use of a timer to help manage the environment, I explained to the whole class that I will be using a timer to keep them on task. I set the timer for random amounts of time, for example I set one for three minutes for the children to fil in their KWL grids, I set one for 10 minutes to allow the children time to complete a short task, I put the timer on for thirty minutes to complete the main task and then set a timer to allow myself to summarise the lesson in a plenary with the children and then set the last timer for three minutes so the children could pack away. By breaking down the session it allowed me to manage whole class, independent and group activities. When noticing that particular children were staying on task within the time set, I walked around the class and appointed them a Dojo point to make the other children aware by modelling expectations and showing what being on task looks like to influence them to want to do the same. I found using a timer and rewarding the children Dojo points really useful, but still some children were not engaging and staying on task, in future I would set a limit to how many points they can receive, let the students take charge and set clear expectations. When researching around using timers (Intensiveintervention.org., 2021) I found that when using this technique, the teacher needs to be clear to children of the expectations and how to earn points. When implementing this technique within the classroom again I will ensure to do this by making the children more aware of why they are receiving the Dojo points for e.g., working hard, teamwork, good behaviour and respect to make them specifically aware of what my expectations are of their behaviour when in class.
    When in my placement class I found that my mannerisms and attitude also helped to manage the classroom, this includes the way I used my voice, avoiding shouting and raising my voice unnecessarily, not victimising any child for any reason, to not model bad behaviours and to make a higher source of a authority aware of behavioural issues that needed alternative behaviour strategies. When managing the classroom, I have learnt that numerous things need to be taken into consideration and research indicates that children like teachers who are empathetic, trustworthy, give children praise when deserved, are consistent and fair treating children with the utmost respect and are open to listening to their views. When moving class these mannerisms and attitudes change depending on the age of the children, but the teacher’s morals should stay the same. By creating a daily routine for the children this can help to manage the learning environment when in any classroom (The Glossary of Education Reform, 2021). By preparing the learning materials, allocating the children specific seats, giving them warm up activities and instructions to meet before the day starts e.g., putting their bag away, getting their pack (equipment) and specific books, washing their hands and writing the learning objective in their book ready to start the lesson. This allows the class teacher to establish a good routine within the classroom and influences positive behaviour and good practice to create independent learners. Controlling the classroom can be difficult but by establishing an understanding with the children of what is expected can help to manage the environment. In future I will ensure to encompass this within every lesson. 

Conclusion
To conclude the element ‘managing the learning environment’ is essential part of developing sustained and highly effective practice according Welsh Government (2021). The teacher in the class settings leadership role is to exercise the accountability for the pedagogy of others by creating and sustaining the conditions related to the four purposes for learners and achieve the best for them in terms of standards, well-being and progress. I found that through using rewards systems within this specific classroom I was able to manage the behaviour of the children. 
    Within future teaching experiences I will ensure to implement a seating plan within all of my lessons to keep the children engaged, on track, to manage behaviour and to avoid disruptions. I also believe that through using a reward system like Class Dojo it is an effective tool to help create habits that the teacher wants the children to encompass and lastly setting a timer at different intervals throughout lessons allows to keep the children on task, organized and increases positive behaviour and in turn prerequisites skills for successful performance. 
    Future generations of teachers should be given the best possible start through developing effective strategies, structures and systems to ensure that they are equipped to manage the behaviour of children in all environments, and this helps to achieve the Welsh Governments pedagogic vision for 2025. Through testing these specific strategies, approaches and systems within the classroom I was able to deliberate which I found effective to managing the classroom environment and I have learnt that more than one approach is needed to manage the environment to help refine my teaching, specifically reward systems along with other aspects that teachers need to encompass to influence good behaviour e.g., attitudes, mannerisms and organisational skills. But overall, when teaching managing the learning environment managing is only one aspect to creating a positive impact on pupil achievement. Close monitoring, adequate pacing, well structure lessons, organisation, feedback and classroom management all need to coexist together to create a positive learning environment for the pupils. For my next steps I will ensure to take all of these into consideration and implement them into my next placement experience. 

Reference List:
· Anon 2021. [online] Available at: <https://www.researchgate.net/publication/301692737_Technology_and_Positive_Behavioral_Interventions_and_Support_Evaluation_Selection_and_Implementation_of_Computer-Based_Socioemotional_Training> [Accessed 8 March 2021].
·  Gov.wales. 2021. [online] Available at: <https://gov.wales/sites/default/files/publications/2018-12/practical-approaches-to-behaviour-management-in-the-classroom-a-handbook-for-classroom-teachers-in-primary-schools.pdf> [Accessed 8 March 2021].
· Gray (1993, p. 30) cited in Files.eric.ed.gov. 2021. [online] Available at: <https://files.eric.ed.gov/fulltext/ED389826.pdf> [Accessed 8 March 2021].
· Hwb.gov.wales. 2021. [online] Available at: <https://hwb.gov.wales/api/storage/19bc948b-8a3f-41e0-944a-7bf2cadf7d18/professional-standards-for-teaching-and-leadership-interactive-pdf-for-pc.pdf> [Accessed 8 March 2021].
· Kerr, M., & Nelson, C. (2010). Principles of Intervention Planning. InStrategies for Addressing Behavior Problems in the Classroom (6th ed., p. 74). Upper Saddle River, New Jersey: Pearson Education Incorporated. 
·  Juju, Marshall and Juju, 2021. NQT Special Edition: Get your seating plans right. [online] Sec-ed.co.uk. Available at: <https://www.sec-ed.co.uk/best-practice/nqt-special-edition-get-your-seating-plans-right/> [Accessed 8 March 2021].
·  Sk.sagepub.com. 2021. SAGE Books - Managing the Curriculum. [online] Available at: <https://sk.sagepub.com/books/managing-the-curriculum> [Accessed 8 March 2021].
· Scirp.org. 2021. Brophy, J., & Good, T. (1986). Teacher behavior and student achievement. In M. C. Wittrock (Ed.), Handbook of research on teaching (3rd ed.). New York McMillan. - References - Scientific Research Publishing. [online] Available at: <https://www.scirp.org/reference/ReferencesPapers.aspx?ReferenceID=709863> [Accessed 8 March 2021].
· Intensiveintervention.org. 2021. [online] Available at: <https://intensiveintervention.org/sites/default/files/Intermittent_Reinforcement_508.pdf> [Accessed 8 March 2021].
· The Guardian. 2021. ClassDojo: do we really need an app that could make classrooms overly competitive?. [online] Available at: <https://www.theguardian.com/education/shortcuts/2018/apr/30/classdojo-do-we-really-need-an-app-that-could-make-classrooms-overly-competitive> [Accessed 8 March 2021].
· The Glossary of Education Reform. 2021. The Glossary of Education Reform -. [online] Available at: <https://www.edglossary.org/> [Accessed 8 March 2021].
· OECD, 2021. [online] Available at: <https://www.oecd.org/berlin/43541655.pdf> [Accessed 8 March 2021].
· Wannarka, R. and Ruhl, K., 2021. Seating arrangements that promote positive academic and behavioral outcomes: a review of empirical research.



2

