Introduction to the module 
The module looks to develop independent study into the understanding of progression, using statutory documentation and relevant policies. The module provides a good understanding of the professional relationships needed in education. It also helps broaden knowledge around the role that teachers’ relationships with school staff has on children and the importance multi-agency connections play in supporting children’s learning and life. The module covers areas such as the consideration of stakeholders in school and their role in education. All the skills developed within the module will broaden the understanding an individual will have when considering interventions and presenting these to an audience in future careers. 
 
Background reading 
The initial ideas into the intervention came from previous PTE in a school which was fortunate to have a wooded area within the school grounds. The school utilised the natural environment whenever possible and this was wonderful to see as the children observed appeared to really connect and enjoy their outdoor learning. Early reading delivered information about transitions between primary and secondary contexts, back by Donaldson (2015), stating more needs to be done to reduce the impact switching school contexts has on learners. This led to some reading focussing on what external forces further impact on transitions; with parental splits and a lack of emotional support at home being highlighted. This raised a topic to consider, if parents could be more involved in their children’s life through school interventions, then this may negate the impact the home-life had in some way. Bowlby (1969) discussed the fact that if children experience more secure connections in early life then they are less likely to be fazed when facing alarming situations in the wider world. There was a strong link to Bronfenbrenner and an understanding of how to use his model (Appendix 3) in a more physical way, through working with families and visits to the local community (1998, quoted in Dunlop and Fabian, 2011). Background reading provided some ideas for activities to include in the intervention, such as a personalised book for children to add to, reminding them of their journey. The reading also considered a safeguarding and progression element when feedback on pupil behaviour was discussed. Many questions within the reading led to new and more focussed direction for the intervention, considering how to engage parents and about the therapeutic elements of nature. A key document in the research was ESTYN (2016), this report focussed on one school where the outdoor environment was being used in several ways. The document discussed various benefits to the outdoor classroom and gave key points to consider when planning an intervention of this type. After looking at the individual school website it was decided to research the governors and utilise their skillset to benefit the intervention further. 
 
Intervention 
There has been much focus in recent years on adult's mental health and the devastating effect it can have on individual lives and the lives of families left behind. As with many issues we face as adults, much can be attributed to our childhood and the impact it has on us in later life. Much research has been carried out into the correlation of childhood neglect/abuse and how this manifests itself into ‘chronic interpersonal stress’ in adults, ultimately leading to depression. This is further compounded as disruption to children’s social development leads to a reduction in wellbeing and decreases the mental capacity to defend themselves from future stressors (Turner and Butler, 2003, pp 89–103). The need for more support of mental health at a young age is one of the main reasons this intervention was chosen. Already highlighted in a Scottish perspective, well-being should be prioritised, as a lack of emotional strength can fuel underachievement (Humes, 2011). Although this is a severe world-wide problem, Thorburn (2015) discusses how the UK and New Zealand are among the only two countries to have reviewed well-being in a secondary-school context. This highlights the previous lack of focus on well-being and a lack of understanding of how much of a concern this is. On a positive note, the new curriculum has prioritised Health and Well-being in an Area of Learning and Experience with one of five key statements focussing on ‘healthy relationships’ and how they are beneficial to children’s ‘sense of belonging and well-being' (WG, 2019, p.49). When discussing children’s well-being and the importance we should place on it, a key report to consider is The United Nations Convention of the Rights of the Child (UNCRC). This treaty, created in 1989, has a major role to play in children’s well-being. It sets out the political, social, health, cultural and economic rights of children around the world. Countries that agree to the UNCRC are legally bound by it and the acknowledgement it gives to children and their rights is a key step in ensuring everyone is respected and listened to equally. There are 54 rights within the convention, rights 1-43 relating to children and 43-54 covering how adults and governments can work together to ensure these rights are delivered (UNICEF, 2019). The intervention will look at all rights when planning and carrying out activities but particular focus is on; Article 15- ‘Every child has the right to meet with other children and to join groups’ and Article 31- ‘Every child has the right to relax, play and take part in a wide range of cultural and artistic activities’ (UNICEF, 2019). The activities carried out during the Wild-Woods Club look to counteract the lack of control some pupils experience in life, which can later develop into a lack of confidence and emotional control. The main target for the activities will be through more child-led learning opportunities. This style of learning, supported through the Reggio Emelia approach, sees nature as the ‘third teacher’ and the child as a researcher and constructor of knowledge (Hewett, 2001, p. 96). The activities will also harness Bloom’s Taxonomy (Appendix 2.) when children extend thinking skills as they attempt to apply knowledge to new situations and create using the natural environment (Darwazeh, 2017). Well-being of Future Generations Act (Wales) (Future Generations Commissioner for Wales, 2015) talks of how public bodies have a duty to provide tools to improve well-being. It discusses the need to publish these goals in order to make them more attainable. This is a similar understanding to that of the Wild-Woods Charter, to be introduced during the intervention. The Act looks to highlight well-being and hold bodies accountable much as the charter sets a standard to aim for and helps the learners understand how they are responsible for their actions. The Act has several ‘goals’ including a ‘resilient’, ‘healthier’ and ‘globally responsible Wales’ (WG, 2015, p.4). These aims coincide with the new curriculum and the old SEN code of practice, supporting the need for children to develop into healthy adults and are ‘ethical, informed citizens of Wales and the world’ (Department for Education, 2015 and Donaldson, 2015, p. 29). The proposed SEN code of practice WG (2018), fails to include emotional well-being, this could impact on funding, however, as this is deemed a priority for School A, this is still something to be supported. In fact, the shortage of government funding for projects which support people’s emotional and mental health means this club is even more valuable to the children. The Montessori approach believes the child should learn through hands-on, concrete experiences (Chen, 2013). This develops future skills through real-life experiences (Donaldson, 2015). Further support for this method has come more recently from ESTYN (2014) publicizing how this type of learning will result in ‘motivated, curious and confident children’. This type of learning will form part of the foundations for the Wild-Woods Club, giving children first-hand experience to build their skills in a range of ways. The club will be an inclusive group where social connections are made through shared experiences and communication with peers and adults. Support for this comes from the Department for Education (2015) and Welsh Government (2019) which talks of the need for pupils to form friendships and develop supportive relationships. The policy goes on to talk about learners playing a role in their local community, support for this coming from Malaguzzi (1993) who believes this strengthens the learners’ sense of belonging. ERW (2019) have identified a regional priority to improve the well-being for all pupils and ensure that vulnerable pupils have targeted support. This target will be integrated in the Wild-Woods Club, which looks to initially welcome those that require the most emotional support and pending a successful trial period, the club will welcome learners from throughout the school. Dunlop and Fabian (2011) talk of the social exclusion of minority groups, in this case, children. This is addressed by the Children's Commissioner for Wales (2019), investigating best-practice examples, noting that of importance is the way schools can embed ‘rights in all aspects of school life’. A key concept of the Wild-Woods Club will be The Rights of the Child, putting children on a level platform with adults, where their views are listened to and respected and where safety is paramount. 
The impact this club will have on children, their parents, the school and wider community will be far reaching and lifelong. The children will flourish in the supportive yet liberating environment, helping them to grow physically and mentally. A key benefit to the intervention is that children who usually shy away from physical exercise in a standard school setting may engage with the physical elements of the outdoor environment and physically thrive in this setting. Maslow’s Hierarchy of Needs shows how a child develops self-esteem through a mental security (Maslow and Town, 2013). Once the child feels safe and secure, they are seen to have better mental potential to engage with the new curriculum (WG, 2019). As Desforges (2003) notes, there is much greater impact due to levels of parental involvement than due to the quality of the school. Bronfenbrenner (1998, quoted in Dunlop and Fabian, 2011) sees this parental involvement, contained within the child’s ‘microsystem’ as vital to the child’s development. After the trial period for the club has run, parents will be invited to join the children in the outdoor environment. Here they will develop their own set of skills and establish strong bonds with their child, through social interactions and shared experiences. Bronfenbrenner (1998, quoted in Dunlop and Fabian, 2011, p. 23) looks at the change from home to school as an ecological transition, this leads to ‘changes in identity, relations and roles’. Integrating parents into the learning in the after-school club will mean the child’s view of these social contexts will be clearer, leading to smoother transitions. This will provide less emotional impact and children will be better able to focus on their enjoyment of learning. 
 
Evaluation 
The initial lectures on the module provided interest about what was to come and the possibilities that could be achieved. There are so many aspects to school life that need addressing and this assignment is a brilliant way to practice the skills needed to deliver change within schools in a multi-faceted way. My initial ideas about which direction to take took me quickly down an outdoor learning route and through wider reading and annotation of published work and websites I gained a much broader understanding of the advantages and disadvantages of delivering learning when using nature as the teacher. One aspect that kept appearing in my wider reading was the involvement of parents in their child’s learning. This is not something I had experienced when on PTE, but it was something I was keen to include in my intervention. I felt that parental engagement held the key to much deeper development of the child’s emotional stability. While researching ERW and the impact they have on schools, I discovered a document of real interest. It is a follow-up report from ETSYN concerning a previous inspection they had carried out into ERW. A key point was that ERW had showed a lack of real progress in addressing issues in schools, in the year since ESTYN’s previous inspection of the consortia in 2016. More research will be carried out into the consortia, but this documentation did make me question ERW as an alliance and helped me understand that no organisation is without flaws. The module helped me develop a range of skills to help me in my future career as a teacher. One of the skills I developed was in identifying areas of interest and the research needed to understand them more fully. Another aspect to my professional development was the planning of my script and considering my audience and how to deliver to them in a professional, yet engaging manner. One issue I overcame was that initially I wrote my script thinking about governors I had worked with on PTE. The issue with this was that I had developed a good working relationship with some of the governors and this was reflected in my script when I was using more informal language. Through discussion about this with peers I quickly adapted my script to deliver a presentation in a more professional dialogue. Vital to practitioners understanding of how to show these qualities in everyday settings are the Professional Teaching Standards (PTS). These new standards explicitly set out certain attitudes and habits to be adopted by educational professionals. When looking at an intervention that focusses on well-being, it is positive to see the professional standards reference ‘the importance of positive involvement of parents/care givers and other partners’ and good pedagogy which develops ‘improved learning and a heightened sense of well-being'. The PTS goes further still, discussing how independent research from practitioners into ‘cognitive, social, emotional and physical development’ will benefit their own pedagogy (WG, 2019, p. 27, p. 41 & p. 54). It is worthwhile to note that by achieving the PTS, practitioners are not only benefiting the learners, but also furthering their own professional knowledge and capabilities. I had initially considered filming myself during the whole presentation, reading from a teleprompter while talking to camera. Following a conversation with a PTE class teacher I had worked with, I revised my idea and decided to present using a PowerPoint (Appendix 1). After developing my plans for this I settled on an iMovie presentation as I could synchronize pictures with my voice, I would initially be shown on camera to welcome the governors to my presentation. The issues I envisaged were that I would need to find all the pictures I would use during my presentation and save these to my phone memory. 
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 Appendices 
 
Appendix 1. (initial message and notes from phone call)
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Appendix 4. (Cost Sheet) 
 
Summary of costs for Wild Wood Intervention Group 
 
	Resource/materials 
	Cost per session (total) 

	Snacks 
	£2 

	Additional clothing/footwear 
	£1.62 (£20 for spare clothes + £40 for spare wellies divided over the whole academic year) 

	DBS checks 
	£40 per adult (£120 total for three adults) 


 
 

Appendix 5. (Letter to Parents)

After School Wild-Woods Club 
 
The After-School Club is for children attending School A.  
We provide exciting and stimulating activities for children alongside free play. Wild-Woods After School Club is open until 6.00pm every day. 
Afternoon Plan 
· Collection: At 3.10pm, staff collect KS2 children from the Upper Road site and escort them safely to our woodland site. At 3.20pm, staff collect the Reception and KS1 children from their classrooms and escort them safely to the woodland area. 
· Talk Time: As soon as the children arrive at Wild-Woods After School Club, they have a talk time in their key groups where they share their news and learn about the activities for the day. 
· Snack: There are two snacks during After School Club: a fruit and biscuit snack during circle time and a fruit break at 5pm. Water is always available. 
· Activities: We provide a variety of activities each day in each area of After School Club and always include ideas from the children. 
· Free Play: A fundamental part of the Wild-Woods Club is child-led play. The children have the opportunity for free play throughout their entire time with us. We provide various accessible resources for the children to use as they please in a safe environment. 
  
After School Club Sites 
· Reception and KS1: Woodland site 
· KS2: Woodland site 
 
Wet Weather Plan 
At School A, we encourage the children to play outdoors in all weathers as long as they have appropriate clothing and it is safe for them to do so. In circumstances where we feel this is not the case, extra staff members will be in the Infant Hall to ensure the children can play indoors. 
School Clubs 
If your child is attending Wild-Woods Club, please inform us and we will ensure they are collected from school and escorted to After School Club via the safest route. They will then be signed in by staff and provided with water, fruit and a biscuit. 
Key Communication 
Each child attending Wild-Woods Club is encouraged to talk to the member of staff about any concerns they have. The staff are responsible for monitoring the progress and meeting the individual needs of the children they support and building a relationship with their parents/carers. 
 
 
 
 
 
Script 
 
SHOW ME IN INTRODUCTION 

Prynhawn da and thank you all for joining me today. I’m Mr. Jones, School A’s Social, Emotional and Behavioural Liaison and Forest School leader. 
 
I really appreciate your time during this busy period, as we plan for spring term 2020. I am excited to talk to you about an idea I have been working on and the research that has gone into it.  
I welcome any questions you may have as I run through this presentation. 
 

SHOW STATS SLIDE 

Why 
The National Assembly for Wales points out that in the UK, it is thought that one in four children will display some signs of mental ill-health, and around three pupils in every classroom will have a mental health problem. Further to this, it is estimated that around half of all mental health issues have started by the age of 14. I’m sure you’ll all agree that these are shocking statistics and ones we need to do something about. 
 
SHOW ESTYN RECOMMENDATIONS 

Our ESTYN report last year was acknowledgement of the wonderful work that goes on in School A. However, the school needs to put significant focus on the wellbeing of pupils.  
Following school council meetings, one issue that was raised was the need for more outdoor learning opportunities. 
Also, our consortia, ERW, have stated that more needs to be done to identify and support children who need emotional support to bolster their wellbeing. 
We are looking to build on our previous years ‘Green Flag’ award, by empowering our children to be more environmentally aware and improve the school environment. Through this we hope to engage the wider community and deliver on even more ESTYN requirements. 
There has also been concern from a few of our parents that their children are feeling left out and aren’t allowed to mix with children from other years. The club will provide the opportunity for pupils of all ages to mix in a less formal setting. 
 
SHOW RIGHTS OF CHILD SLIDE 

One aspect we cannot ignore are the Rights of the Child, our children should be provided with groups to join to help them be healthy and provide a place to relax and play. They also need to include their parents in their lives, wherever possible. This also ties into the Wellbeing of Future Generations Act by developing resilient, healthier and globally responsible children. 
 
What? 

I met with most of you over the summer and we discussed then that I would get some ideas of interest into an intervention. The response has been great so far, with at least one parent of a pupil in each year saying they would be interested in an after-school club with a focus on wellbeing. 

SHOW WILD-WOODS CLUB BANNER 

After research into the matter, I am proposing an outdoor after-school club, based on some of the principles of the Scandinavian model of forest schools. I want to call this the Wild-Woods Club. The club will be available for pupils of all ages and abilities within our school, I really want to make this a warm, welcoming and fully inclusive environment for all. 
The overall aim of this intervention is to nurture through nature. To give pupils the skills to deal with school and their future lives, from a physical and emotional perspective. The access to outdoor learning and the range of opportunities it provides children will help to develop the child’s well-being as well as a range of other skills, vital in giving our pupils the best start in life. 
 
SHOW MONTESSORI WITH WORDS 

I’d just like to take this opportunity to thank our parent-governor Catherine Smith, who has been a wonderful advisor to me when working on this, due to her background in Montesorri schools she has been invaluable. Thank you, Catherine. Together we decided that the club would provide hands-on learning through collaborative play and self-directed activities. 

SHOW PARENTS WITH CHILDREN OUTDOORS 

What I hope is that once the children are secure in their outdoor environment, we would then welcome parents of pupils to the woodland area to learn alongside their children. By inviting parents to join the Wild-Woods Club, the parents build their own set of skills and the aim is that they will connect socially and emotionally with their child. This will bring further benefits to the child through a feeling of safety, collaboration and consistency. 
 
SHOW SHARING BEST PRACTICE SLIDE 

The hope is that if this club proves a success, we will share best practice with other schools and aim to develop stronger links with them as a result, this will help us to fulfil the recommendations ESTYN gave us following our last inspection. Further to this, I am currently in talks with a local secondary school about the possibility of running a forest school club there. This would provide a more seamless transition for our pupils when heading up to year 7, a time when, I'm sure you can appreciate, they will be feeling nervous. My thoughts are that with fellow Wild-Woods Club members already in the secondary school, they will have familiar faces to talk to and to support them on their learning journey. 
 
SHOW WOODLAND SETTING 

How? 

We are blessed to have a great woodland in the school grounds, this will be the base for our Wild-Woods Club. All children involved in the club will meet up together in the school hall before we head out into the woods.  
One of the first aims of the group is to develop a Wild-Woods Charter, like a class charter, this will have rules where communication, respect and safety are prioritised. This will be referred back to, further enhancing the consistency and therefore security the pupils feel throughout the sessions. 
 
SHOW SWANSEA PICTURES 

Once we have used the woods to develop a secure and safe environment, we are planning to further explore the natural environment and go on some small visits around the local area in the spring term. 
 
Who? 

I will be overseeing the club every week, as part of my after-school responsibilities. I am first aid trained and have plenty of experience working in an outdoor setting from my previous school. 
Our Governor, Paula Lawrenson, through her work with the Brownies, has agreed to help me during the trial period and has helped shape the ideas we have for the club. I just wanted to thank her for this, thank you Paula. 
In addition, we are lucky to have some great parents involved with the school and after sending out letters asking for ideas and volunteers they have responded positively to the idea of the club. I have had 3 parents who live locally already agree to be adult helpers, we will rotate these helpers, so we have a ratio of at least one adult to eight children. The adults will need to be DBS checked; we will come on to covering these costs soon. 

SHOW ADULTS IN WELLIES 

Of course, all of you governors are welcome to pull your wellies on and come along to see the wonderful work we will be doing, whenever you are free. 
The chances are that some children won’t have their own parent there and I don’t want them to feel left out if other children are working one-to-one with their own parents. Therefore, the idea is to have activities where the group works as a whole or can go off in small groups to work in rotation, this will provide an inclusive approach where no one feels left out. 
 
When? 

With your backing, I will start a trial period for the club. I will talk to class teachers and parents to identify one or two pupils from each year who they feel may need some additional emotional support. Ideally, I will try to get a few older pupils who I feel could support new members when they start in the Wild-Woods Club. 
I'm aiming to offer around 8 places for the trial period and if there are many more who need the support, these will be on a list for when the club starts up fully. 
With these initial members, the club will run every week for two months, if successful, we will open the club up to the whole school. 
 
SHOW COST BREAKDOWN (Appendix 4.) 

How much? 

I have emailed you all a simple cost breakdown which I'm sure you’ll agree is reasonable for such a worthwhile intervention. 
Now, as mentioned, adult helpers will need to be DBS checked, there have been small reductions in these costs from the government recently, but we will still need to cover these before adults are allowed on site as helpers. 
There may be some small costs to families, but these will be miniscule as most parents will already have old clothes and footwear. 
I want to have some spare clothes and wellies the children can use if they have forgotten their own. As well as some funds available for local visits to the beach and other local areas.
 
SHOW PICTURE ON PP 

Therefore, I decided on a fundraising activity and am delighted to say that two of our governors, James Lusted and Councillor Donald Milne will use their experience in acting and stage production to work on a small school production of A Teddy Bear’s Picnic! Thank you both for your involvement in this. 
Money raised from this production will provide the funds needed for the Wild-Woods Club. Any money left over will be put into the PTA fund for future use. 
 
Impact? 
The school has gone from strength to strength since our last ESTYN inspection and I feel this intervention will be a wonderful way to build on the amazing environment we have around the school already. This will help children who may feel a little left out and those who struggle to talk about their feelings. This will also give an opportunity for those parents that don’t get a lot of quality time with their children to connect with them more fully; not just hearing about what they got up to in school but by being involved in their school day.  
Our pupils are why we are all here and getting the parents more involved in the life of the school can only benefit the support we can give our little learners. 
The National Assembly for Wales have already highlighted that educational settings are key to developing good mental health and emotional well-being. Further to this they state that a whole- school approach is needed in order to embed well-being into the mindset of the whole school. Utilising a range of external professionals to understand the nature of the problem and deal with it in the best way possible. 
ESTYN support this, stating there should be a coherent whole-school approach that benefits all pupils and that the pupils voice is always key when making decisions that affect them. Through developing this intervention I envisage staff within our school will become more aware of the difficulties children are facing in relation to mental health and it is this awareness which will provide a platform for adults in the school to learn and develop themselves in yet another area. 
The Wild-Woods Club is not purely about protecting children's emotional well-being. In fact, good mental health will almost be a by-product of the activities we will undertake when learning in the outdoors. The activities themselves will develop a range of benefits to our children.  

SHOW PIC OF CLIMBING/BUILDING 


It will build children's physical strength through climbing trees, working with tools and being active. It will develop their ability to self-assess risk and awareness of their environment when they balance on logs, leap across streams and fall over in the mud.
 
SHOW ART IN WOODS PIC 

My aim is that the club not only supports, but also extends the new curriculum. This will be achieved when we complete problem-solving tasks individually and in groups, working collaboratively to solve problems and overcome setbacks. This will harness children’s creative side and expand on it to produce creative learners. It will also produce more resilient learners who see setbacks not as a failing but an opportunity to learn and build from. 

SHOW SDP 

Through all of this, my aim is to meet the targets of inspection area 2 of our School Development Plan, I also want to develop key competencies alongside the current curriculum and establish a sound base to work towards the new curriculum, once implemented.
 
SHOW ANY Qs SLIDE 

I’d like to thank you all for attending today and listening to my ideas about this intervention. 
Are there any questions? 
Diolch, Thank you. 
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School Context 
 
School A is situated on the outskirts of Swansea in a seaside locality. There are 170 pupils on roll between the ages of 3 and 11 in seven mixed-age classes. In addition, there is a part-time nursery and two specialist teaching facilities for pupils with moderate to severe learning difficulties. The school identifies around 38% of pupils as having additional learning needs, which is well above the national average. Around 16% of pupils, mainly in the specialist teaching facilities, have a statement of special educational needs. Approximately 23% of pupils are eligible for free school meals, which is slightly above the national average. Most pupils come from a white British background, where the predominant language is English. The school’s last inspection was in September 2009. The headteacher took up her post in September 2010. The individual school budget per pupil for School A in 2016-2017 means that the budget is £4,955 per pupil. The maximum per pupil in the primary schools in Swansea is £5,232 and the minimum is £2,703. School A is 4th out of the 79 primary schools in Swansea in terms of its school budget per pupil. 
(ESTYN, 2017) 
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Recommendations

R1 Raise standards in Welsh in key stage 2

R2 Ensure that governors review and monitor progress regularly
against priorities in the school development plan

R3  Develop staff awareness of children’s well-being and aim
to improve pupils’ mental health

R4 Provide opportunities for staff to share good practice with
schools outside of the local area

What happens next?

The school will draw up an action plan that shows how it is going to address
the recommendations.




