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School improvement plan
	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...
 

	Targed/Target 1
	 Check Grammar
	 I have used Grammarly and the word editor suggestions to improve my grammar and any imperfections.

	Targed/Target 2
	 Read over assignment before submitting 
	 I have read over my work multiple times; two other people have read it and I have had a session with study skills. 

	Targed/Target 3
	 Reference inaccuracies 
	I have used Havard reference booklet for all my reference and double checked them. 



Introduction
In 2014 the Welsh Government created a guidance document to show the aims and objectives of a school improvement plan (SIP). The overview of the guidance document said ‘It is intended to support schools in embedding a strategic planning approach to delivering improvements in learner’s outcomes’ (Gov, 2014). The government’s guidance for school improvement/development plans shows the effective characteristics for planning for the school’s development; the effective strategies will be set out ‘In the context of the school’s long-term vision’ (Gov, 2014, p. 5). Legislation was amended to support the school improvement plans in 2014, and the governing body of each school must prepare a SIP according to the regulations, concerning the Welsh Statutory Instruments (The Education (School Development Plans) (Wales) Regulations 2014). The governing body's duty to have a school development plan is unaffected by the broad principles and respective obligations and responsibilities of governing bodies and head teachers laid out in the School Government (The Education (School Development Plans) (Wales) Regulations 2014). The improvement plan involves various partners to enhance the school’s development such as stakeholders, governors, parents/carers, teachers, Estyn, EWO (education workforce), etc (Gov, 2024).
One of the fundamental areas in most school development plans is attendance of all pupils in the school, but usually, a high percentage of the attendance bracket are pupils under the free school meal section. Attendance is important for the physical and emotional well-being of a child, creating a positive impact on the pupil’s life (Gov, 2023).
This report will solely focus on attendance to examine the target of improvement for attendance. The school's improvement plan, which will be examined throughout this report, comes from Neath Port Talbot. The school is divided into two buildings, one for infants and one for juniors. With both sides together, the school has approximately 470 students enrolled, although there are also approximately 50 part-time students in the nursery (Estyn, 2017, p.1). 
Literature Review
A school improvement plan should bring together all the priorities in a structured way; the main aspects of the strategy are to raise the standards to hit the targets and achieve the designated end goal. As outlined by the Department of Education (2023), the essence of the school improvement policy is to promote constant self-assessment to achieve long-term self-development. A rigorous self-evaluation approach, combined with consequential efforts, is intended to produce better educational achievements, and enrich experiences for all students. Integrating self-evaluation seamlessly into the school development planning process is critical to ensuring that the resulting aims and benchmarks are captured in the School Development Plans (Department of Education, 2023).
The target focussed on throughout this report from the school improvement plan will be attendance. The Welsh Government and Local Authority created a database for schools to track children’s attendance and to be able to meet the children’s needs depending on their welfare and safeguarding issues. Section 175 of the Education Act 2002 mandates local authorities to conduct their educational responsibilities with a focus on safeguarding and advancing the welfare of children (Gov, 2024). This database will aid schools and local authorities in naming gaps in the attendance of young people, it encompasses the identification of areas requiring intervention for improved educational outcomes, mental health support, help for the child, and comprehensive family support, among various other sides (Gov, 2024).
Department for Education proposed that attendance is a vital component in School Development Plans (SDPs) since it has a direct impact on academic achievement, educational equity, and overall school well-being. Regular attendance is strongly linked to student achievement since it supplies a basis for successful education and aids in the development of social and emotional skills. Furthermore, attendance indicators often influence school funding and serve as an accountability tool for assessing the effectiveness of attendance-improving measures. Prioritising attendance in the SDP (School Development Plans) shows a school's commitment to building an inclusive and supportive learning environment, fostering community collaborations, and addressing difficulties early on to improve overall academic achievement. There are different services within the school’s hands that can help parents that are experiencing issues with getting their child to school (Department for Education, 2023).
If a parent/carer is struggling to get their child to school, some services can help them, such as the Education Welfare Service (EWS). The primary goal of the EWS is to enhance overall attendance rates and mitigate persistent absence across all schools and alternative education settings (NPT, 2024). Neath Port Talbot council mentioned that this can be achieved by promoting and endorsing comprehensive school attendance policies, providing guidance on set up best practices, collaborating with school personnel, students, parents, and relevant stakeholders on initiatives aimed at increasing attendance levels (NPT, 2024).
The support for regular attendance, which is considered a positive trait, contrasts with the stark reality, that certain children face severe barriers to attending school for a variety of reasons. In her 2021 blog, Louise Eagles emphasises that many students wish to attend school but face significant barriers to doing so. These obstacles, which are often neglected and underappreciated in their early phases, are superficially classified as minor issues in the classroom setting (Eagles, 2021). Thambirajah et al. (2008) found that the complexities of school attendance are most pronounced when a child is dealing with mental health concerns, specifically anxiety and depression related to the school setting. This psychological distress met throughout the school attendance experience typically leads to extended absenteeism (Thambirajah et al, 2008).
Thambirajah et al. (2008) argue that the fundamental diversity of school rejection adds to its complexity, making each situation unique and inherently difficult to solve. Elliot and Place (2019) both agree that each situation is unique, school refusal (SR) can be linked to emotional issues such as general, social, and separation anxiety, as well as feelings of concern, anguish, and melancholy (Elliott and Place, 2019). The scholarly discourse recognises school rejection as a subtle and dynamic emotional response, recognising the phenomenon's complexities.
Educational institutions are often hampered in their ability to expand flexibility or understanding due to concerns about the government’s requirements, scrutiny, and condemnation. As a result, the emphasis is on enforcing attendance through punitive measures such as fines and legal proceedings against parents. Furthermore, there is a lack of evidence showing that using legal penalties efficiently resolves mental health-related non-attendance, implying that the primary benefit is in securing school data rather than fostering true resolution or improvement (NFS, 2024). Due to parents receiving fines for their children's school refusals without any help or resolution to their issues, a study of parents of the groups of youth that refuse to go to school, found that parents often blamed the school for their children's difficulties (Havik et al., 2014). Brand and O’Connor (2014) suggested that this emphasises the importance of encouraging effective, transparent, and respectful communication, boosting teamwork, and defining common intervention goals among the school, parents, adolescents, and other relevant agencies. Addressing the elements that contribute to or perpetuate absence enquires a collaborative effort, as shown by the remark that it takes a team to effectively handle school refusal due to mental health for it to be then improved (Brand and O'Connor, 2004). 
Developing an action point 
In my first placement, the team discussed designating attendance as a critical aim within the plan. The self-evaluation process will reveal strategies for improving the school's various aspects, which will be documented through a professional discourse involving the school, local authorities, education workforce services, and regional consortia. The discernment in this collaborative discourse highlighted attendance as a significant element that needed target specification. Between 2019 and 2020, attendance fell significantly, compounded by the impact of COVID-19, with a 94.57% drop. Subsequently, during the earlier academic year, the attendance percentage plummeted to 89.68%, the lowest point in a decade for this placement school. Given the Welsh Government Framework's assertion that learners' progress is dependent on attendance, this significant decline highlights the concern that academic advancement and the acquisition of critical life and social skills are jeopardised in the absence of regular school attendance (Gov, 2024). This is why it is an important target for my placement 1 to try and raise the numbers. 
Data analysis 
The data analysis in a school development plan helps highlight targets/factors that need to be improved, and governors that are linked to the schools have all had specific training to help widen their knowledge and understanding when linking data to the aim. The Welsh Government supplied the training, and governors must understand the specific areas in which legislative requirements ned to use data for reasons such as self-evaluation, improvement planning, or reporting (Gov, 2020). The governors at my PTE 1 school gathered attendance data and highlighted it as a priority aim for the SIP. Scholars such as Couburn (2006) and Park, Daly, and Guerra (2003) agree that the attitudes and behaviours of school leaders, particularly appointed governors, have a major impact on teachers' attitudes and behaviours. This influence extends to teachers' participation in goal-setting processes, commitment to meeting stated aims, and belief of data utilisation as a valuable method for school improvement (Couburn 2006 and Park et al, 2013).
However, Tulowitski (2016) suggested that in the field of school development, leaders and educators tend to start the process with an emphasis on statistics rather than clearly told goals. School data, accumulated over time, may lack clear aims as society and pedagogical dynamics change. It is critical to analyse the aims and relevance of each data source, given the ever-changing landscape of schools and society (Tulowitski, 2016). While governors may provide exact attendance data, and instructors are committed to achieving the agreed target, it is critical to recognise that a variety of circumstances contribute to absenteeism outside their control.
Stakeholders
In my first PTE1 for attendance the school involved and engaged with various stakeholders such as the learners, teachers, education workforce (EWO), governors, school council and parent partnership. Guzman (2022) supported that stakeholders could actively take part in the planning, implementation, monitoring, and evaluation of their improvement plans. Actively incorporating stakeholders is a critical part of developing the school into an effective learning organisation. According to Guzman’s 2022 research, including a diverse range of stakeholders on a school council improves student outcomes. To attain the goal for raising the attendance numbers, strongly engage stakeholders in decision-making and idea development for implementing school reforms, building a sense of ownership and accountability (Guzman, 2022). 
While engaging stakeholders is important to the school development plan, it does present certain problems. These obstacles include difficulty in cooperating and communicating with parents, barriers to community involvement in education, such as farming activities, parents' inadequate understanding of education, ineffective communication, and unacknowledged perspectives (Chacha and Tangi, 2023).
Strategic Planning
Strategic plans differ from operational plans in that they actively shape the future, focusing on large themes and essential advances. Short-term plans seek to concentrate institutional resources on critical improvements in student outcomes. The head and chair of governors must ensure that the plan is used consistently by assessing milestones during governance meetings and matching performance management objectives with plan priorities for both staff and individuals (O’Farrell, 2018). For the target for the school improvement plan from my PTE1 school, the strategies that are in placed want the attendance to improve gradually over the year with different plans for various areas and key stages within the school. 
Lamb 2021 mentioned that the school's strategic plan and the school development or improvement plan (SDP) are linked, but they differ in focus and timeline. The long-term strategic plan provides a high-level overview of the school's improvement path over the next three to five years, including the steps necessary to achieve the school's vision or goal. On the contrary, the SDP specifies how specific components of that strategy will be carried out over a shorter one, two, or three-year period. It includes tangible activities to achieve medium-term goals while remaining aligned with the overall long-term strategy (Lamb, 2021).
Measuring Impact
The Welsh Government 2022 said ‘We expect that the changes proposed in the school improvement guidance will have a positive impact on children in Wales’ (Gov, 2024). Monitoring entails monitoring the execution of planned actions to ensure they are completed as intended and within the period indicated. Governors frequently monitor the completion of action plans, but their engagement in the review phase is less typical. In this context, evaluation refers to the systematic assessment of the impact of actions, with a focus on quantifying the consequences of these actions on their desired results (Ofsted, 2001). 
The impact is measured in multiple ways in the school improvement plan focused on this report such as the school will monitor and track attendance, address issues, and discuss concerns with the EWO to determine the next steps. Implementing a first-day response strategy requires quick engagement with parents to address potential safeguarding concerns. Regular discussions with parents emphasise the importance of attendance, investigate hurdles, create goals, and rigorously track progress, thereby assessing the effectiveness of interventions. 
Reflection and Evaluation
The school is undertaking various actions to help improve school attendance, one of the actions is pupil voice, school council, and parental voice for ideas and opinions on how they can improve attendance. Watts (2023) found that creating a school council is an extensively used strategy for encouraging student voices. School councils often comprise one or two delegates from each class who meet regularly. These representatives raise issues with school leadership and participate in some decision-making processes inside the school. Pupil voice refers to the approaches used to solicit, engage, and respond to students' viewpoints, desires, and opinions within an educational setting (Watts, 2023). 
The school improvement plan recommends for using the school council and student voice as means to solicit ideas and viewpoints from students. The goal is to enable students to express their views and share ideas on how to improve attendance. This inclusive strategy tries to discover any ignored parts of the school while also empowering students to actively participate in resolving and improving attendance-related concerns. Flutter 2007 study examines the use of these tactics in a variety of settings, including tiny, rural primary schools and major, inner-city comprehensive schools facing difficult circumstances. The research findings, as well as insights from studies undertaken in the UK and around the world, show that incorporating pupil voice tactics can be transformative for both teachers and pupils. Notably, these tactics have a beneficial impact on attendance in the educational setting (Flutter, 2007).
Another strategy used by the school to motivate and involve pupils in improving attendance is a structured reward system known as 'Dojo.' In this plan, students who achieve 100% attendance receive specified points as a form of reward. Additionally, students who demonstrate improved attendance during the term are recognised with Dojo points. This reward scheme is designed to positively reinforce and promote consistent attendance among the student body. The Education Welfare Service agree that an effective attendance incentive programme has the potential to significantly improve attendance rates, allowing students across the school or academy to reach their academic potential. Whether the goal is to increase present attendance levels or preserve commendable attendance records (WPA, 2024). 
Cunningham, Harvey, and White (2022) conducted a comprehensive examination into the implementation of an attendance-based reward system inside an educational framework. The study revealed a mixed perspective, with one cohort of participants praising the system's remarkable effectiveness and beneficial influence on attendance rates. In contrast, another point of view emerged, claiming that certain students lacked excitement and participation. The disparities in outcomes appeared to be inextricably linked to the nature of the prizes integrated into the system and the level of encouragement offered to students who met attendance goals. This dialectic emphasises the importance of meticulously designing and implementing reward systems that are conscious of motivational dynamics to maximise how effective they are in boosting frequent attendance among students (Cunningham et al, 2022).
Conclusion 
In conclusion, this assignment delves into the complexities of a School Improvement Plan (SIP), with a particular emphasis on the significance of attendance in the framework of a school in Neath Port Talbot. The literature evaluation emphasised the need of strategic planning, stakeholder participation, and data analysis in creating effective school improvement projects. The emphasis on monitoring, measuring impact, and including student voices and reward systems demonstrated comprehensive approaches to addressing attendance issues. This work helped me better grasp the complexities of educational planning, the role of various stakeholders, and the important link between data, plans, and measurable outcomes. Professionally, this experience has given me insights into the varied nature of school reform, which will help me make educated decisions and plan carefully in my future educational ambitions. 
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