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[bookmark: _Toc452113305][bookmark: _Toc493250563]INTRODUCTION
This Module Directory includes all the modules for Level 4 within the Discipline of Social Justice and Inclusion in the academic year 2018-2019.

This directory accompanies the Programme of Study Handbook, which will provide you with details of which modules you will be studying for your programme this year in the ‘Programme of Study’ section.   This directory may include modules that are running on other programmes of study within your School/Faculty.    If you require assistance in identifying the modules for your programme of study, please contact the Programme Director (whose name and contact details are provided in the accompanying Programme of Study Handbook), or the relevant Faculty Office.

The University has made every effort to make the information as full and as accurate as possible, but you should note that minor changes in the organisation of modules between the planning stage and the actual teaching are inevitable.  We shall try to keep any such changes to a minimum, and you will receive plenty of advance warning in the event of any alteration.  We would also be grateful if you would let us know about any changes that you think might be helpful if introduced into future handbooks.
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MODULES
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MODULE CODE:	ECGE4001P
TITLE:			Academic Study Skills for Students            	
DATED:		05/07/2017

LEVEL:  		4			
CREDITS:		20			

JACS CODE:		X300  

  
AIM(S)

· To introduce higher education academic skills and effective communication within the context of the students’ programme of study. 

LEARNING OUTCOMES
	Upon the successful completion of this module, the student should be able to demonstrate the ability to: 
1. engage in, and recognise the importance of academic reading, writing, referencing and develop confidence in communication and presenting to different audiences and for different purposes; 
1. explore different communication styles and systems; 
1. develop digital competency and numeracy skills in line with the academic demands of the programme;
1. organise their learning effectively and reflect upon their own progress and future development. 

INDICATIVE CONTENT

The module will include:
· the development of students’ reading skills and strategies appropriate to academic study. For example, critical and evaluative reading, effective use of electronic resources, primary and secondary resources; 
· the development of understanding the importance of referencing and referencing styles in relation to students’ programme of study; the importance of acknowledging the work of others and how to avoid plagiarism;
· the development of understanding of communicating to a range of audiences, for a range of purposes and changing the environment to improve communication. The module will examine the need for effective communication systems and how these support and promote communication, participation and working;
· exploration of verbal and presentation skills.  Students will examine the use of individual and group presentations, Powerpoint presentations, poster presentations and peer reviews;
· the development of a range of appropriate written communication, formats and structures; including academic demands such as note taking, essay planning and writing, summarising, layout, paraphrasing, assignments, reflective writing, report writing, letter writing and appropriate use of emails;
· becoming familiar with and develop competency, skills and confidence in the use of digital literacy. For example students will use electronic and digital resources to facilitate and support personal research, communication and presentation of work;
· the development of appropriate management skills, for example time management and working to deadlines; the development of appropriate numeracy skills, for example awareness of data and statistics used in research;
· exploration of how to stimulate and maintain a positive attitude to study and develop strategies for future success. For example, time management, effective and sufficient planning, motivation, working to deadlines, working as part of a group, personal development planning including target setting and reflexivity. 

LEARNING AND TEACHING STRATEGY

E.g. Lectures will introduce the students to the concepts, principles and practices. Tutorials and seminars will introduce practical examples which will be used to support the application, discussion, and critical evaluation of techniques learned. Case studies will also be used to develop understanding and application of the techniques. 
The allocation of teaching to deliver the module is:

	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15%

	Independent learning
	170
	85%

	Placement learning
	0
	0%

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 50%

Portfolio of activities (1500 words)

Example of the type of question or task that could be used:
Academic writing, for example writing a letter, paraphrasing an abstract from a journal, referencing exercise.

Assessment Component 2 – 50%

Individual Presentation (10 minutes)  	

Example of the type of question or task that could be used:
Present an academic electronic poster. Use aspects of communication, for example effective communication styles and barriers to communication as a context for presenting your understanding of appropriate and correct referencing.
			
Assessment Summary
	Activity type
	Percentage

	Written
	

	Coursework
	50%

	Practical
	50%

	TOTAL
	100%





EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes


	The skills acquired in this module and its assessments are intended to increase student employability.  Assignment 2 requires the poster to be electronic rather than in written and printed form.  It is possible to deliver some of the lectures together with students on other programmes ensuring some cross-disciplinary, cross-Faculty working. Students will develop their understanding and respect for others’ needs in particular to communication styles and barriers that may be encountered. The module and assessment offer the students opportunities to problem-solve engage in holistic learning and reflection.

Well-being of Future Generations (Wales) Act 2015
This module relates to: 
A prosperous Wales: in its aim to upskill students.
A more equal Wales: in its aim to upskill students regardless of background.




READING LIST

	Module Code
	ECGE4001P

	Module Title
	Academic Study Skills for Students            

	Classification
	Reading List entry
	Electronic*

	Essential
	Burns, T. & Sinfield, S. (2016) Essential study skills: the complete guide to success at university (4th ed). London: Sage.
	☐

	Essential
	Cottrell, S. (2013) The Study Skills Handbook (4th ed). Basingstoke: Palgrave MacMillan. 
	☐

	Essential
	Godfrey, J. (2013) How to use your reading in your essays (2nd ed). Basingstoke: Palgrave MacMillan.
	☒

	Essential
	Harrison, M., Jakeman, V. and Paterson, K. (2012) Improve your grammar. Basingstoke: Palgrave MacMillan. 
	☐


	Essential
	Judge, B. (2009) Critical Thinking Skills for Education Students. Exeter: Learning Matters.
	☐


	Essential
	Moore, S., Neville, C. and Murphy, M.  (2010) The ultimate study skills handbook. Maidenhead: McGraw-Hill, Open University Press.
	☐

	Essential
	Pears, R. & Shields, G. (2017) Cite them right: the essential referencing guide. Basingstoke: Palgrave MacMillan.
	☒


	Essential
	Pears, R. & Shields, G. (2016) Cite them right: the essential referencing guide. Basingstoke: Palgrave MacMillan.
	☐


	Further
	Bedford, D. and Wilson, E. (2009). Study skills for part-time students. Harlow: Prentice Hall. 
	☐

	Further
	Cottrell, S. (2010) Skills for Success: The Personal Development Planning Handbook (2nd ed.) Hampshire: Palgrave MacMillan. 
	☐

	Further
	Pritchards, A. M. (2008) Studying and Learning at University: Vital Skills for Success in your Degree. London: Sage Publications. 
	☒

	Further
	Savage, M. and Barnett, A. (2015) Digital Literacy for Primary Teachers. Northwich: Critical Publishing Limited.
	☒


	Further
	van Emden, J. & Becker, L. (2010) Presentation Skills for Students (2nd ed). Basingstoke: Palgrave Macmillan.
	☐

	Further
	http://www.skills4studycampus.com/palgrave/ 

	☒







MODULE CODE:	M4X02157
MODULE CODE:	SJEU4002 
TITLE:			Education: past, present, future 
DATED:		28/04/2016

LEVEL:		4			
CREDITS:		20	
		
JACS CODE:		X300 Academic studies in Education	


AIM(S) 
· Provide a background historical context to many of the major aspects of modern education from the 18thcentury to the present time
· Illustrate how progress has been fought for and opposed by various interest groups with different policy agendas, at the school, local and national level 

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:
· Demonstrate a chronological understanding of key periods and some key reforms in the history of education in Wales and the UK
· Analyse the contested nature of educational progress
· Develop an understanding of the tension between ‘local’ and ‘national’ development
· Organise their knowledge and learning through the use of a range of information sources, including ICT and present their work at the appropriate level

INDICATIVE CONTENT

· Education for the few - Industrial society and the call for education
· Education for all - The development of formal education in the UK,  the 1870 Education Act
· Education through the medium of Welsh
· Elementary education and social policy
· Secondary education and political aspirations
· The New Right – market forces and education
· Labour ideology and educational reform
· Academies Act 2010 and new initiatives
· Education and Sustainability
· Equality of opportunity and education
· Lifelong learning – challenges and aspirations
· Donaldson Review-Digital Competency


LEARNING AND TEACHING STRATEGY

Lectures will introduce students to relevant concepts, principles and practices. Practical activities will be used to support the application, discussion, and critical evaluation of the concepts, principles and practices. 

The allocation of teaching to deliver the module is:
	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15%

	Independent learning
	170
	85%

	TOTAL
	200
	100%




ASSESSMENT

Assessment Component 1 - 50%
Essay (1500 words)
Exemplar 
Outline the development of education in Wales since 1840. Choose a key policy or reform and discuss its impact on Welsh society and education.
Assessment Component 2 – 50%
Academic Scrapbook (1500 words) 
Exemplar 
With reference to recent or current policy and practice demonstrate an understanding of what education is in modern Wales or England, for example the development of Welsh medium education or Faith School initiatives.
Assessment Summary
	Activity type
	Percentage

	Written exam
	

	Coursework
	100%

	Practical
	

	TOTAL
	100%






EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	YES


	
	


	There will be a specific lecture/session with a focus on contemporary policy and practice within Sustainable Education e.g.  WAG (2008) Education for Sustainable Development and Global Citizenship A Common Understanding for Schools.  







BIBLIOGRAPHY

Essential

Bartlett, S. & Burton, D. (eds.) (2003) Education Studies: Essential Skills. London. Sage
Chitty, C. (2004) Educational Policy in Britain. Basingstoke: Palgrave Macmillan.
Wales: Welsh Assembly Government (2015) Successful Futures- The Donaldson Review. HMSO: Cardiff. Available at https://hwbplus.wales.gov.uk/schools/6714052/Documents/Donaldson%20Report.pdf
Warren, S. (ed.) (2009) An Introduction to Education Studies: The Student Guide to Themes and Contexts. London: Continuum.
Recommended

Ball, S. (2013) The Education Debate. Policy Press: London.
Bartlett, S., Burton. D, & Peim, N. (2012) Introduction to Education Studies, London: Paul Chapman.
Pollard, A. (ed) (2014) Reflective Teaching in Schools (4th edn) London: Continuum.
Pring, R. (2005) Philosophy of Education London: Continuum.
Whitty, G. (2002) Making Sense of Education Policy: Studies in the Sociology and Politics of Education. London: Paul Chapman.
Welsh Assembly (2008) Education for Sustainable Development and Global Citizenship A Common Understanding for Schools. HMSO: Cardiff & available online at http://gov.wales/topics/educationandskills/allsectorpolicies/europeanandinternational/sustainabledevelop/?lang=en
Wales: Welsh Assembly Government (DLLS) (2014) Qualified for Life HMSO: Cardiff & available online at http://gov.wales/topics/educationandskills/allsectorpolicies/qualified-for-life-an-educational-improvement-plan/?lang=en
Wales: Welsh Assembly Government (2015) Successful Futures-The Donaldson Review.  HMSO: Cardiff & available online at http://gov.wales/topics/educationandskills/schoolshome/curriculum-for-wales-curriculum-for-life/why-we-are-changing/successful-futures/?lang=en
Background

Best, B. (2003) A-Z of Educational Terms. Aylesford: Teachers Books.
Journals 

Journal of Educational Policy

Websites 

http://www.education.gov.uk/
http://www.wales.gov.uk/topics/educationandskills
http://www.infed.org	
http://www.besa.ac.uk



MODULE CODE:	M4X02158
MODULE CODE:	SJEU4003 
TITLE:			21st Century Learning
DATED:		28/04/2016

LEVEL:  		4	
CREDITS:		20	

JACS CODE:		X300 Academic studies in Education


AIM(S)

· To explore key theories which have been influential in understanding cognitive development
· To introduce students to a range of contexts that facilitate and support learning

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:
· Demonstrate knowledge of a range of learning theories and understand how they influence current education practice
· Understand how the outdoors and out of school learning opportunities can facilitate the development and enhancement of knowledge and skills as part of planned curriculum and assessment procedures 
· Discuss and evaluate learning contexts 
· Organise their knowledge and learning through the use of a range of information sources including ICT and present their work at the appropriate level

INDICATIVE CONTENT

· Learning theory and theorists;
Skinner
           Piaget
           Montessori 
           Bruner
Vygotsky 
· Preferred learning styles 
· Multiple intelligences
· Early years and the role of play 
· An identification of key theoretical perspectives underpinning outdoor learning
· Learning contexts

LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to the concepts, principles and practices. Practical examples will be used to support the application, discussion, and critical evaluation of subject knowledge learned. 


The allocation of teaching to deliver the module is:
	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15

	Independent learning
	70
	85

	Placement learning
	0
	0

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 50%
Essay (equivalent to 2,000 words)
Exemplar
Describe and evaluate the ideas of one person who has explored cognitive development. Include reflective observations of this development in practice.
Assessment Component 2 – 50%
Group presentation (5 minutes per group member) 
Exemplar
Show how a context outside the classroom can support learning

Assessment Summary
	Activity type
	Percentage

	Written exam
	

	Coursework
	50%

	Practical
	50%

	TOTAL
	100%






EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes


	· 
	No


	If yes please provide brief details (no more than 100 words):

Global citizenship, social justice, ethics & well being
Evaluate the impacts and interconnections between the activities of different generations, demographic groups and cultures, recognising that there may be tensions and competing factors between them.

Education stewardship & future thinking
Identify the importance of drawing upon scientific evidence and scholarly research in seeking to understand the environment and the impact of human activity upon it.



BIBLIOGRAPHY

Essential

Arthur, J. & Peterson, A. (eds) (2012) The Routledge Companion to Education. Abingdon: Routledge.
Barnes, J. (2015) Cross-Curricular Learning 3-14. 3rd edn. London: Sage Publications. 
Gray C. & Macblain S. (2015) Learning Theories in Childhood. 2nd edn, London: Sage.
Pritchard, A. (2014) (3rd edn) Ways of Learning Abingdon: David Fulton.

Recommended

Bayley, R., Broadbent, L. and Featherstone, S. (2011) Outdoor Play, England: Featherstone Publishers.
DCELLS (2008) Framework for Children’s Learning 3-7 year olds in Wales, Cardiff: WAG also available online at http://learning.gov.wales/resources/collections/foundation-phase?lang=en
DCELLS (2009) Foundation Phase Outdoor Learning Handbook, Cardiff: WAG also available online at http://learning.gov.wales/resources/collections/foundation-phase?lang=en 
Doherty, J. and Hughes, M. (2013) Child Development: Theory and Practice 0 – 11, 2nd edition London: Longman.
Halfpenny AM & Pettersen J (2014) Introducing Piaget. Abingdon: Routledge.
Isaacs, B. (2012) Understanding the Montessori Approach. Abingdon: Routledge.
Macblain S. (2014) How Children Learn. London: Sage.
Miller, L. & Pound, L. (2011) Theories and Approaches to Learning in the Early Years. London: Sage.
Smidt S. (2011) Introducing Bruner. Abingdon: Routledge.
Smidt S. (2009) Introducing Vygotsky. Abingdon: Routledge.
Wales: Welsh Government (2015) Successful Futures- The Donaldson Review. HMSO: Cardiff. Available at https://hwbplus.wales.gov.uk/schools/6714052/Documents/Donaldson%20Report.pd
Wood, E. (eds) (2008) The Routledge Reader in Early Childhood Education. Abingdon: Routledge. 
Wood, K. (2011) Education: The Basics. Abingdon Routledge.

Background

Bartlett, S. & Burton, D. (2003) Education Studies: Essential Issues. London: Sage.
Curtis, W. Ward. S. Sharp, J. & Hankin, L. (2014) Education Studies. London: Learning Matters.

Journals 

Contemporary Issues in Early Childhood: online
Child Development: online
Early Childhood Education Journal: online
International Journal of Early Childhood: online
TES Cymru: limited online access through publisher website
Re-focus

Websites

Early Childhood in Scotland - www.itscotland.org.uk/earlyyears
ERIC Digests - www.ericdigests.org
howardgardner.com/multiple-intelligences/
infed.org/mobi/learning-theory-models-product-and-process/
National Wool Museum - www.museumwales.ac.uk/en/wool/
Pearson Education – www.pearsoned.co.uk/doherty
St Fagan’s National History Museum - www.museumwales.ac.uk/en/stfagans/
Wales Index - www.walesindex.co.uk/pages/330.html
Welsh Government - www.wales.gov.uk
www.learningandteaching.info/learning/about.htm

Students will be directed to a range of additional websites during module delivery.



MODULE CODE:	M4X02159
MODULE CODE:	SJEU4004 
TITLE:			Social Inclusion and Equality 
DATED:		28/04/2016

LEVEL:  		4		
CREDITS:		20		

JACS CODE:		X300 Academic studies in Education	

AIM(S)
· To enable students to examine and understand the impact of social exclusion on children, their families and the wider community
· To draw on theories, current policy and practice to explore barriers to education

LEARNING OUTCOMES 

· Demonstrate an understanding of the concept of social inclusion and social justice and the impact of educational and social policy on education in Wales and the UK
· Identify and engage with issues of diversity in current society
· Demonstrate an understanding of the barriers to education for learners in different contexts
· Organise their knowledge and learning through the use of a range of information sources, including ICT and present their work at the appropriate level

INDICATIVE CONTENT 
· Social exclusion and poverty
· Social class; social mobility; social justice
· Equality Act
· An examination of the key social elements that impact on a learner’s ability to access education.
· Race, Ethnicity and Racism;
· Gender;
· Minority/marginal groups in the UK education system.
· An exploration to the range of multi-agency support available to reduce the gap between poverty and attainment.

 LEARNING AND TEACHING STRATEGY

Lectures will introduce students to relevant concepts, principles and practices. Practical activities will be used to support the application, discussion, and critical evaluation of the concepts, principles and practices. 

Allocation of teaching hours to deliver the module are:

	Activity type
	Hours
	Percentage

	Scheduled learning
	 30
	15%

	Independent learning
	170
	85%

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 60%

Essay (2000 words) 

Exemplar: What are the key social elements that impact on a learner's ability to access education?

Assessment Component 2 – 40%

Individual Verbal Presentation (10 minutes)

Exemplar: Choose an initiative designed to reduce the gap between poverty and attainment and explore its implementation.

Assessment Summary
	Activity type
	Percentage

	Written exam
	

	Coursework
	60%

	Practical
	40%

	TOTAL
	100%









EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes


	
	

	If yes please provide brief details (no more than 100 words):

Social justice, ethics and wellbeing
Evaluate the impacts and interconnections between the activities of different generations, demographic groups and cultures, recognising that there may be tensions and competing factors between them
Knowledge and Understanding 
Module makes learner aware of topics that relate to citizenship, inequality, social justice, ethics and wellbeing.  





BIBLIOGRAPHY

Essential

Knowles, G & Lander, V. (2011) Diversity, Equality and Achievement in Education, London: Sage.
Pierson, J. (2009) Tackling Social Exclusion. (2nd edition.) London: Routledge.
Smith, E. (2012) Key Issues in Education and Social Justice. London: Sage.
Wales: Welsh Government (2015) Wellbeing of Future Generations Act (Wales) 2015. Cardiff: HMSO. Available at http://gov.wales/topics/people-and-communities/people/future-generations-act/?lang=en



Recommended

Byrne, D. (2008) Social Exclusion (2nd edition). Milton Keynes: OU Press.
Dorling, D. (2015) Injustice: why social inequality persists. Revised edition. Bristol: Policy Press.
Garner, S. (2010) Racisms: an introduction. London: Sage.
McAuley, C., Pecora, P. J. & Rose, R. (2006) Enhancing the Well-being of Children and Families through Effective Interventions: International Evidence for Practice. London: Jessica Kingsley. E-book
McAuley, C. and Reose, W. (2010) Child Well-being: Understanding Children's Lives. London: Jessica Kingsley Publishers. E-book
Minujin, A. and Nandy, S. (2012) Global Child Poverty and Well-Being: Measurement, Concepts, Policy and Action. Bristol: Policy Press
Platt, L. (2011) Understanding Inequalities. Cambridge: Polity Press.
Thompson, N. (2012) Anti-discriminatory practice, Palgrave, 5th edition, Basingstoke: Palgrave.
Riley, J., Wragg, T. & Burrell, A. (2007) Promoting Children's Well-being in the primary years. London: Network Continuum Education.
Williams, C. (ed) (2011) Social Policy for Social Welfare Practice in a Devolved Wales, 2nd edition Birmingham: Venture Press.

Background

Bradshaw, J. (2016) The Well-Being of Children in the UK (4th edition). London: Policy Press.
UK: DCFS (2008) 21st Century Schools: A World-Class Education for Every Child. Nottingham: DfCFS. Available online at http://webarchive.nationalarchives.gov.uk/20130401151715/http://www.education.gov.uk/publications/eOrderingDownload/DCSF-01044-2008.pdf 
Siencyn, S.W. (2010) ‘Challenges for Children experiencing Rural Poverty’ in Wales’, in Clark, M. and Tucker, S. (eds.) Early Childhoods in a Changing world. Trentham: Stoke on Trent, pp45-55.

Journals

Journal of Poverty and Social Justice: online
Journal of Multilingual and Multicultural Development: online
Gender and Education: online

Websites

The Children’s Society – www.childrenssociety.org.uk
Estyn - www.estyn.gov.uk
Fischer Family Trust - www.fft.org.uk
Save the Children - www.savethechildren.org.uk
Sutton Trust- www.suttontrust.com
Welsh Government - www.wales.gov.uk
The Joseph Roundtree Foundation -www.jrf.org.uk
Multi-ethnic Britain - www.runnymedetrust.org

Students will be directed to a range of additional websites during module delivery.

Where possible learning resource material will be made available online.


MODULE CODE:	M4X02160
MODULE CODE:	SJEU4005 
TITLE:			Individual Development
DATED:		28/04/2016

LEVEL:  		4	
CREDITS:		20	

JACS CODE:		X300 Academic studies in Education

AIM(S)

· To introduce key theories used to explore psychological and physiological development 
· Develop the ability to apply these concepts to consider the influence of development on the individual

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:
· Demonstrate an understanding of the theories and concepts that determine physiological and psychological development of an individual 
· Discuss the key challenges and milestones faced by individuals 
· Consider the importance of this development for practitioners working with individuals and the role of policy/legislation
· Organise their knowledge and learning through the use of a range of information sources, including ICT, and present their work at the appropriate level

INDICATIVE CONTENT

· An introduction to key theories including a focus on social, moral, physical  and emotional development 
· An overview of the importance of the influence of the environment on child development  and well-being including Maslow and Bronfenbrenner 
· An overview of such theories as Erikson’s stages of psychosocial development.
· The importance of understanding holistic child development from a practitioner perspective
· Identifying the role of agencies and others in supporting healthy development, attachment  and wellbeing

LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to the concepts, principles and practices. Practical examples will be used to support the application, discussion, and critical evaluation of subject knowledge learned. 
The allocation of teaching to deliver the module is:
	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15%

	Independent learning
	170
	85%

	Placement learning
	
	

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 50% 

Essay (2000 words)

Exemplar:
Outline one relevant theory, and consider barriers to development

Assessment Component 2 – 50%

Small group seminar presentation (5 minutes each) 

Exemplar: 
Discuss one area of child development, drawing on theories and considering the impact of the environment. The focus should be different in the two assignments.

Assessment Summary
	Activity type
	Percentage

	Written exam
	

	Coursework
	50%

	Practical
	50%

	TOTAL
	100%






EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes


	
	No


	If yes please provide brief details (no more than 100 words):

Global citizenship, environmental stewardship and future thinking.

Evaluate the impacts and interconnections between the activities of different generations, demographic groups and cultures, recognising that there may be tensions and competing factors between them.




BIBLIOGRAPHY

Essential

Bee, H. and Boyd D. (2013) The developing child. 13th edition. London: Pearson & Ebook.
Beckett, C. & Taylor H. (2011) Human Growth & Development. London: Sage.
Keenan, T., Evans, S. and Crowley, K. (2016) An Introduction to Child Development. 3rd edition. London: Sage.
Johnston J & Nahmad-Williams L (2009) Early Childhood Studies. Harlow: Pearson.
Wales: Welsh Government (2015) Wellbeing of Future Generations Act (Wales) 2015. Cardiff: HMSO. Available at http://gov.wales/topics/people-and-communities/people/future-generations-act/?lang=en


Recommended

Berger KS. (2007) The Developing Person through the Lifespan. New York: Worth. 
Doherty J & Hughes M (2013) Child Development Theory and Practice 2nd edition Harlow: Pearson.
Dowling M (2014) (4th edition) Young Children’s Personal, Social and Emotional Development. London: Sage.
Gerhardt, S. (2004) Why love matters: how affection shapes a baby’s brain. 2nd edition Hove: Brunner-Routledge.
Lindon, J. (2016) Understanding Child Development: Linking Theory to Practice. 4th edition. London: Hodder Education.
Palaiologou, I. (2012) Childhood Observation in the early years 2nd edition. Exeter: Learning Matters.
Schaffer H R (2004) Introducing Child Psychology Oxford: Blackwell.
Smidt, S. (2013) The Developing Child in the 21st Century: A global perspective on child development. Oxon: Routledge.
Thornton, S. (2008). Understanding Human Development. London: Palgrave Macmillan.
Waller, T., Whitmarsh, J. and Clarke, K. (eds) (2011) Making Sense of Theory and Practice in Early Childhood: The Power of Ideas. Maidenhead: Open University Press.

Background

Beckley, P. (ed) (2012) Learning in Early Childhood. London: Sage Publications Ltd. 
Maynard, T. & Thomas, N. (eds) (2014) An Introduction to Early Childhood Studies. 3rd edition. London: Sage Publications.

Journals 

Contemporary Issues in Early Childhood: online
Early Childhood Education Journal: online
International Journal of Early Childhood: online

Websites 
www.education,gov.uk/publications/.../eyfs_cards_0001207
http://learning.wales.gov.uk/resources/improvementsareas/child-adolescent-development/social-emotional-behavioural-development/?lang=eng
http:/wales.gov.uk/topics/…/foundation_phase

Students will be directed to a range of additional e-books, research papers and websites during lectures.

Where possible learning resource material will be made available on-line.





MODULE CODE:	M4X02161
MODULE CODE:	SJEU4006 
TITLE:			Rights and Responsibilities
DATED:		28/04/2016

LEVEL:  		4
CREDITS:		20

JACS CODE:		X300 Academic studies in Education


AIM(S)

· To introduce the concept of human rights
· To consider the principle of responsibilities

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to: 

· Demonstrate an awareness of human rights including children’s rights and responsibilities in contemporary Wales, based on current policy and practice
· Indicate an understanding of rights in terms of the social justice arena, and in a variety of contexts and situations and demonstrate an awareness of barriers and issues that may arise
· Understand key legislation in Wales regarding adults’ and children’s rights and safeguarding
· Organise their knowledge and learning through the use of a range of information sources, including ICT and present their work at the appropriate level

INDICATIVE CONTENT

· An overview of the historical perspective from which individuals’ rights have arisen, including a study of the Universal Declaration of Human Rights and the United Nations Convention on the Rights of the Child  
· An examination of relevant and current Welsh Government strategy and policy
· Discussion on the role of schools, families, communities and agencies in ensuring that individuals’ rights and social justice are achieved
· An introduction to the concept of safeguarding, including issues regarding e-safety
· Dilemmas in the field of rights including conflicts of interest, rights that may not appear to be in the individual’s  long term interests and handling conflicts of interest


LEARNING AND TEACHING STRATEGY

Lectures will introduce students to relevant concepts, principles and practices. Practical activities will be used to support the application, discussion, and critical evaluation of the concepts, principles and practices. 
Allocation of teaching hours to deliver the module are:




	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15%

	Independent learning
	170
	85%

	Placement learning
	
	

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 50%

Letter of advice (2000 words) 

Exemplar: Write to the Local Authority suggesting a project to enable the community to effectively and sustainably meet human rights.

Assessment Component 2 – 50%

Individual Poster presentation (10 minutes) 

Exemplar: Present a poster outlining two of the core aims for children in Wales, demonstrating an understanding of policy and practice. 

Assessment Summary
	Activity type
	Percentage

	Written
	

	Coursework
	50%

	Practical
	50%

	TOTAL
	100%









EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes


	
	No


	If yes please provide brief details (no more than 100 words):

Global citizenship, environmental stewardship and future thinking.

Evaluate the impacts and interconnections between the activities of different generations, demographic groups and cultures, recognising that there may be tensions and competing factors between them.











BIBLIOGRAPHY

Essential

Welsh Assembly Government (2004) Rights to Action. Cardiff: Welsh Assembly Government. Available at http://wales.gov.uk/docs/caecd/publications/090415rightstoactionen.pdf 

Recommended

Alderson, P. (2008) Young Children’s Rights: Exploring Beliefs, Principles and Practice. London: Jessica Kingsley Publications.
Cleaver, H., Cawson, P., Gorin, S. & Walker, S. (2009) Safeguarding children: a shared responsibility. London: NSPCC.
Griffin, J. (2008). On human rights. Oxford: Oxford University Press. E-book
Jones, P. & Walker, G. (2011) Children’s Rights in Practice. London: Sage.
Jones, P. & Welch (2010) Rethinking Children’s Rights: attitudes in contemporary society. London: Continuum.
Wales: Welsh Government (2015) Wellbeing of Future Generations Act (Wales) 2015. Cardiff: HMSO. Available at http://gov.wales/topics/people-and-communities/people/future-generations-act/?lang=en

Background

Farrell, A. (2005) Ethical Research with Children. Maidenhead: Open University Press. Harcourt, D., Perry, B. and Waller, T. (Eds) (2011). Researching young children's perspectives: debating the ethics and dilemmas of educational research with children Abingdon: Routledge Falmer.
Knowles, G. (2011) Supporting Inclusive Practice, 2nd edition London: Fulton.

Websites

All Wales Child Protection procedures: http://www.ssiacymru.org.uk/home.php?page_id=298
United Nations Convention on the Rights of the Child: 
http://www.unicef.org.uk/Documents/Publication-pdfs/UNCRC_summary.pdf
Welsh Assembly Government (2004) Rights to Action. Cardiff: Welsh Assembly Government. Available at
http://wales.gov.uk/docs/caecd/publications/090415rightstoactionen.pdf
www.childreninwales.org.uk
www.unicef.org


Students will be directed to a range of additional e-books, research papers and websites, bilingual where possible, during lectures.

Where possible bilingual learning resource material will be made available on-line.







MODULE CODE:	ECGE4001Q
TITLE:			Academic Study Skills for Students            	
DATED:		05/07/2017

LEVEL:  		4			
CREDITS:		20			

JACS CODE:		L400 

  
AIM(S)

· To introduce higher education academic skills and effective communication within the context of the students’ programme of study. 

LEARNING OUTCOMES
	Upon the successful completion of this module, the student should be able to demonstrate the ability to: 
1. engage in, and recognise the importance of academic reading, writing, referencing and develop confidence in communication and presenting to different audiences and for different purposes; 
1. explore different communication styles and systems; 
1. develop digital competency and numeracy skills in line with the academic demands of the programme;
1. organise their learning effectively and reflect upon their own progress and future development. 

INDICATIVE CONTENT

The module will include:
· the development of students’ reading skills and strategies appropriate to academic study. For example, critical and evaluative reading, effective use of electronic resources, primary and secondary resources; 
· the development of understanding the importance of referencing and referencing styles in relation to students’ programme of study; the importance of acknowledging the work of others and how to avoid plagiarism;
· the development of understanding of communicating to a range of audiences, for a range of purposes and changing the environment to improve communication. The module will examine the need for effective communication systems and how these support and promote communication, participation and working;
· exploration of verbal and presentation skills.  Students will examine the use of individual and group presentations, Powerpoint presentations, poster presentations and peer reviews;
· the development of a range of appropriate written communication, formats and structures; including academic demands such as note taking, essay planning and writing, summarising, layout, paraphrasing, assignments, reflective writing, report writing, letter writing and appropriate use of emails;
· becoming familiar with and develop competency, skills and confidence in the use of digital literacy. For example students will use electronic and digital resources to facilitate and support personal research, communication and presentation of work;
· the development of appropriate management skills, for example time management and working to deadlines; the development of appropriate numeracy skills, for example awareness of data and statistics used in research;
· exploration of how to stimulate and maintain a positive attitude to study and develop strategies for future success. For example, time management, effective and sufficient planning, motivation, working to deadlines, working as part of a group, personal development planning including target setting and reflexivity. 

LEARNING AND TEACHING STRATEGY

E.g. Lectures will introduce the students to the concepts, principles and practices. Tutorials and seminars will introduce practical examples which will be used to support the application, discussion, and critical evaluation of techniques learned. Case studies will also be used to develop understanding and application of the techniques. 
The allocation of teaching to deliver the module is:

	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15%

	Independent learning
	170
	85%

	Placement learning
	0
	0%

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 50%

Portfolio of activities (1500 words)

Example of the type of question or task that could be used:
Academic writing, for example writing a letter, paraphrasing an abstract from a journal, referencing exercise.

Assessment Component 2 – 50%

Individual Presentation (10 minutes)  	

Example of the type of question or task that could be used:
Present an academic electronic poster. Use aspects of communication, for example effective communication styles and barriers to communication as a context for presenting your understanding of appropriate and correct referencing.
			
Assessment Summary
	Activity type
	Percentage

	Written
	

	Coursework
	50%

	Practical
	50%

	TOTAL
	100%





EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes


	The skills acquired in this module and its assessments are intended to increase student employability.  Assignment 2 requires the poster to be electronic rather than in written and printed form.  It is possible to deliver some of the lectures together with students on other programmes ensuring some cross-disciplinary, cross-Faculty working. Students will develop their understanding and respect for others’ needs in particular to communication styles and barriers that may be encountered. The module and assessment offer the students opportunities to problem-solve engage in holistic learning and reflection.

Well-being of Future Generations (Wales) Act 2015
This module relates to: 
A prosperous Wales: in its aim to upskill students.
A more equal Wales: in its aim to upskill students regardless of background.




READING LIST

	Module Code
	ECGE4001Q

	Module Title
	Academic Study Skills for Students            

	Classification
	Reading List entry
	Electronic*

	Essential
	Burns, T. & Sinfield, S. (2016) Essential study skills: the complete guide to success at university (4th ed). London: Sage.
	☐

	Essential
	Cottrell, S. (2013) The Study Skills Handbook (4th ed). Basingstoke: Palgrave MacMillan. 
	☐

	Essential
	Godfrey, J. (2013) How to use your reading in your essays (2nd ed). Basingstoke: Palgrave MacMillan.
	☒

	Essential
	Harrison, M., Jakeman, V. and Paterson, K. (2012) Improve your grammar. Basingstoke: Palgrave MacMillan. 
	☐


	Essential
	Judge, B. (2009) Critical Thinking Skills for Education Students. Exeter: Learning Matters.
	☐


	Essential
	Moore, S., Neville, C. and Murphy, M.  (2010) The ultimate study skills handbook. Maidenhead: McGraw-Hill, Open University Press.
	☐

	Essential
	Pears, R. & Shields, G. (2017) Cite them right: the essential referencing guide. Basingstoke: Palgrave MacMillan.
	☒


	Essential
	Pears, R. & Shields, G. (2016) Cite them right: the essential referencing guide. Basingstoke: Palgrave MacMillan.
	☐


	Further
	Bedford, D. and Wilson, E. (2009). Study skills for part-time students. Harlow: Prentice Hall. 
	☐

	Further
	Cottrell, S. (2010) Skills for Success: The Personal Development Planning Handbook (2nd ed.) Hampshire: Palgrave MacMillan. 
	☐

	Further
	Pritchards, A. M. (2008) Studying and Learning at University: Vital Skills for Success in your Degree. London: Sage Publications. 
	☒

	Further
	Savage, M. and Barnett, A. (2015) Digital Literacy for Primary Teachers. Northwich: Critical Publishing Limited.
	☒


	Further
	van Emden, J. & Becker, L. (2010) Presentation Skills for Students (2nd ed). Basingstoke: Palgrave Macmillan.
	☐

	Further
	http://www.skills4studycampus.com/palgrave/ 

	☒
















[bookmark: _Toc521334150]SOCIAL STUDIES ALL PATHWAYS AND LEVELS:
[bookmark: _Toc521334151]BA Social Studies: Communities, Families and Individuals
[bookmark: _Toc521334152]BA Social Studies: Additional Needs
[bookmark: _Toc521334153]BA Social Studies: Health and Social Care


MODULE CODE:	SJSI4020
TITLE:			Understanding Additional Needs
DATED:		17/05/2017

LEVEL:  		4	
CREDITS:		20	

JACS CODE:		X360 Academic Studies in Specialist Education


AIM(S)
· To understand the nature of additional needs, for people across the life course.

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:
· Understand the medical and social model of additional needs.
· Explore the wide and complex spectrum of additional needs.
· Understand the nature of support offered to children and young people particularly at key transition points.
· Evidence awareness of issues relating to good practice for inclusion.

INDICATIVE CONTENT
· An overview of the social model of additional needs and the principles of inclusive practice. 
· An introduction to issues relating to Additional Learning Needs, including current and evolving legislative framework.
· An introduction to the factors relating to socially vulnerable people including deprivation and disadvantage, ‘looked after’ and ‘at risk’ children, young people who are Not in Employment Education or Training (‘NEET’), vulnerable adults and families.
· An introduction to the challenges faced by children and adults who emigrate to, or seek refuge in, Wales and the UK.
· An introduction to life stage issues and crises that may create additional needs including bereavement, domestic violence, homelessness, serious ill health, old age. 
· An overview of the role of practitioners within a multi-agency context, including effective team working for children and young people, adults and families. 

LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to social policy in principles and practice. Tutorials and seminars will introduce a range of policies linked to welfare and inclusion. Practical examples will be used to support the application, discussion, and critical evaluation of techniques learned. Case studies will also be used to develop understanding and application of the techniques. 
The allocation of teaching to deliver the module is:

	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15%

	Independent learning
	170
	85%

	Placement learning
	0
	0%

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 60%

Project/case study (2500 words)

Exemplar
This project would involve looking at one area dealt with by the course in detail.

Assessment Component 2 – 40%

Poster Presentation (10 minutes)

Exemplar
Outline the additional needs which may be experienced by young people are categorised as ‘NEET’. Focus on social and training issues and discuss in detail.

Assessment Summary
	Activity type
	Percentage

	Written exam
	

	Coursework
	60%

	Practical
	40%

	TOTAL
	100%









EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes

	
	No

	Sustainable Literacy Skills
· be able to solve or ameliorate real life problems through employing holistic as well as reductionist approaches, as appropriate to the issue;
· be able to think creatively, holistically, and systemically and make critical judgments on issues; 
· be able to develop a high level of self-reflection at a personal and professional level; 
· be able to apply theory to practice and vice versa




BIBLIOGRAPHY 

Essential
Larkin, M. (2009) Vulnerable Groups in Health and Social Care. London: Sage.
NAfW (2002) The Special Educational Needs Code of Practice for Wales. Cardiff: National Assembly for Wales.
Walton, A. and Goddard, G. (2010) Supporting Every Child. Exeter: Learning Matters.
Walker, G. (2008) Working Together for Children: A Critical Introduction to Multi-agency Working. London: Continuum.

Recommended
Cairns, K and Stanway, C (2004) Learn the Child: Helping Looked After Children to learn. London: British Association for Adoption and Fostering.
Carmel, C., Cerami, A. and Papadopoulous, T. (2012) Migration and Welfare in the New Europe. Bristol: Policy Press
Davey, B (2001) Birth to Old Age: Health in Transition. (2nd Ed). Buckingham: Open University Press.
Knowles, G. (2011) Supporting Inclusive Practice. Abingdon: David Fulton Publishers.
Logue, J. (2009) Working with parents of Children with Additional Needs. London: A and E Black Publishers.
MacDonald, R. and Marsh, J. (2005) Disconnected Youth: Growing up in Britain's Poor Neighbourhoods.  Basingstoke: Palgrave
Mittler, P. (2000) Working Towards Inclusive Education: Social Contexts. London: David Fulton Publishers.
Morris, K., Barnes,M.and Mason,P. (2009) Children, Families and Social Exclusion. Bristol: Policy Press
Peer, L. and Reid, G. (eds) (2012) Special Educational Needs: A Guide for Inclusive Practice. London: Sage.
Penhale, B. and Parker, J (2008) Working with Vulnerable Adults. Abingdon: Routledge.
Scharf, T. and Keating, N. C. (2012) From Exclusion to Inclusion in Old Age: A Global Challenge. Bristol: Policy Press
Simmons, R. and Thompson, R. (2011) NEET Young People Training for Work: Learning on the Margins. Stoke-on-Trent: Trentham Books
Spooner, W. (2011) The SEN Handbook for Trainee Teachers, NQTs and Teaching Assistants. London: Routledge.
Thomas, G. and Loxley, A. (2007) Deconstructing Special Education and Constructing Inclusion. Maidenhead: Open University Press.
Thomas, P. (2011)  Youth, Multi-culturalism and Community Cohesion. Basingstoke: Palgrave MacMillan
Thompson, N.(2011) Promoting Equality: Working with Diversity and Difference.3rd edn . Basingstoke: Palgrave- MacMillan.
Wilkinson, R. and Pickett, K. (2009) The Spirit Level: Why More Equal Societies Almost Always Do Better. London: Allen Lane.

Background
Dukes, C. and Smith, M. (2007) Working with Parents of Children with Special Educational Needs. London: Paul Chapman Publishing.
Edwards, A., Daniels, H., Gallagher, T., Leadbetter, J. and Warmington, P. (2009) Improving Inter-Professional Collaborations: Learning to do Multi-Agency Work. Abingdon: Routledge.
Farrell, M. (2003) Understanding Special Educational Needs: A Guide for Student Teachers. London: RoutledgeFalmer. 
Farrell, P. and Ainscow, M. (2002) Making Special Education Inclusive. London: David Fulton Publishers.
Frederickson, N. and Cline, T, (2009) Special Educational Needs, Inclusion and Diversity. Maidenhead: Open University Press.
Furlong, A. and Cartmel, F. (2007) Young People and Social Change: New Perspective. 2nd edn.  Maidenhead: OUP
Hills, J. and Stewart, K. (eds.). (2005) A More Equal Society? New Labour, Poverty, Inequality and Exclusion. Bristol: The Policy Press.



MODULE CODE:	SJSS4001	
TITLE:			Hard to Reach Groups
DATED:		17/05/2017

LEVEL: 		4
CREDITS: 		20			

JACS CODE:		L390 Sociology


AIM(S)

· To provide an introduction to a range of groups in society who are at risk of exclusion.  

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:
· understand a range of groups at risk of exclusion; 
· define key terms and demographic characteristics of these groups; 
· understand the barriers to equality and inclusion for these groups in society;
· explore the multi-dimensional effects of social positioning within culture and sub-culture.

INDICATIVE CONTENT
· An introduction to the range of groups/individuals who are at risk of exclusion in society including; vulnerable adults, Rurality, individuals not in education, employment or training (NEET), offenders, homeless, looked after children (LAC) those who engage in substance abuse (drugs, alcohol and gambling) those at risk of domestic/sexual abuse and beyond in a range of contexts.
· A broad overview of key terms used to define these groups and explore the statistics of distribution in society including gender and sexual diversity, disability, poverty, ethnicity, class and age. Reference to current legislation and policy within this field of study.
· Explore the concept of ‘risk’ and ‘resilience’ within the context of these groups. Consideration will be given to barriers to full engagement in society.

LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to social policy in principles and practice. Tutorials and seminars will introduce a range of policies linked to welfare and inclusion. Practical examples will be used to support the application, discussion, and critical evaluation of techniques learned. Case studies will also be used to develop understanding and application of the techniques. 
The allocation of teaching to deliver the module is:

	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15%

	Independent learning
	170
	85%

	Placement learning
	0
	0%

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 60%
Assignment (2500 words)

Exemplar
Consider the risk and resilience factors associated with those at risk of offending and the barriers to inclusion.

Assessment Component 2 – 40%
Seminar Presentation (10 minutes)           

Exemplar
Explore one group at risk of exclusion and consider definitions, statistics and relevant policy.

Assessment Summary
	Activity type
	Percentage

	Written exam
	

	Coursework
	60%

	Practical
	40%

	TOTAL
	100%








EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes

	
	No

	Sustainable Literacy Skills 
· be able to solve or ameliorate real life problems through employing holistic as well as reductionist approaches, as appropriate to the issue;
· be able to think creatively, holistically, and systemically and make critical judgments on issues; 
· be able to develop a high level of self-reflection at a personal and professional level; 
· be able to apply theory to practice and vice versa



BIBLIOGRAPHY

Essential
Jenson, JM & Fraser, MW (2016) Social Policy for Children and Families: A Risk and Resilience Perspective, London: Sage.
Warwick-Booth, L (2013) Social Inequality: A Student’s Guide, London: Sage.

Recommended
All, G (2014) Working with Substance Users: A Guide to Effective Interventions, London: Palgrave McMillian.
Buzawa, ES, Buzawa, CG & Stark ED (2015) Responding to Domestic Violence, London: Sage.
Cocker, C & Allain, L (2012) Social Work with Looked After Children, London: Sage.
Doyle, C & Timms, C (2014) Child Neglect and Emotional Abuse, London: Sage.
Goldson, B & Muncie, J (2015) Youth Crime and Justice, London: Sage.
Herring J (2016) Vulnerable Adults and the Law, Oxford: OUP.
Jackson, E (2015) Young Homeless People and Urban Space: Fixed in Mobility, London: Routledge.
Malley-Morrison, K & Hines, D (2003) Family Violence in a Cultural Perspective, London: Sage.
Milbourne, P (2011) Rural Wales in the 21st Century: Society, Economy and Environment, Cardiff: University of Wales Press.
Molly J (2015) Neglected: True Stories of Children’s Search for Love in the and Out of the care System, London: Simon & Schuster UK.
Pycroft, A (2015) Key Concepts of Substance Misuse, London: Sage.
Rogers, L (2015) Disengagement from Education, London: Trenthan Books.
Simmons, R & Thompson, R (2011) NEET Young People and Training for Work: Learning on the Margins, London: Trenthan Books.
Smith M & Fulcher, L (2013) Residential Child Care in Practice: Making a Difference, London: Policy Press.

Journals 
Students will be directed to a range of appropriate journals during the module delivery

Websites 
Students will be directed to a range of appropriate websites during the module delivery



MODULE CODE:	SJSI4017
TITLE:			The Landscape of Social Inclusion
DATED:		17/05/2017

LEVEL:  		4
CREDITS:		20	

JACS CODE:		L390 Sociology


AIM(S)
· To provide an introduction to the main sociological perspectives which support the exploration of Social Inclusion in Wales and the UK and beyond.

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:
· Describe the concepts associated with the main sociological theories of society which respond to the inclusion agenda.
· Understand the assumptions which underpin inequality and social divisions.
· Apply a range of sociological theories to society in the 21st century.

INDICATIVE CONTENT
· An investigation into a range of theoretical perspectives such as Social Constructionism and Postmodernism and how these relate to society, inclusion, structure and agency, including Marxism, Feminism and Capitalism.
· Various social divisions within society and how they give rise to diverse cultural perspectives will be considered. The Cultural landscape of gender and sexual diversity and the history of early sexologists e.g. Freud and current research. 
· An exploration of how these social divisions are sources of inequality and how they link to the main theoretical perspectives will be explored e.g. poverty and class, inequality of power, material inequality, social class divisions, gender divisions, ethnic divisions, sexual orientation, gender, disability and age groups.
· Consideration of how sociological theory is used to understand range of themes in modern society for example family, education, mass media, health, poverty, crime and class.

LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to social policy in principles and practice. Tutorials and seminars will introduce a range of policies linked to welfare and inclusion. Practical examples will be used to support the application, discussion, and critical evaluation of techniques learned. Case studies will also be used to develop understanding and application of the techniques. 

The allocation of teaching to deliver the module is:

	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15%

	Independent learning
	170
	85%

	Placement learning
	0
	0%

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 70%

Written Assignment (3000 words)
Exemplar
Explore what is meant by Post-Modernism and consider how this helps us understand society in the 21st century.

Assessment Component 2 – 30%

Seminar Presentation (8 minutes)
Exemplar
Explore one of the following theories:
· Marxism
· Feminism
· Globalisation

Assessment Summary
	Activity type
	Percentage

	Written exam
	

	Coursework
	70%

	Practical
	30%

	TOTAL
	100%









EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes

	
	No

	Sustainable Literacy Skills
1. be able to appreciate the importance of environmental, social and political	 contexts to their studies; 
1. be able to solve or ameliorate real life problems through employing holistic as well as reductionist approaches, as appropriate to the issue;
1. be able to think creatively, holistically, and systemically and make critical judgments on issues; 
1. be able to develop a high level of self-reflection at a personal and professional level; 
1. be able to understand, critically evaluate and adopt thoughtfully sustainability values;
1. be able to apply theory to practice and vice versa

Ecofeminism is part of the module discussion.



BIBLIOGRAPHY

Essential
Burr, V. (2003) Social Constructionism. London: Routledge.
Haralambos, M. & Holborn, M. (2008) Sociology: Themes and Perspectives. Hammersmith, London: Harper Collins Publishers Limited.
Dillon, M (2014) Introduction to Sociological Theory: Theorists, Concepts and their Applicability to the Twenty-first Century, Oxford: Willey-Blackwell.

Recommended
Berger, P.L. & Luckmann, T. (2011) The Social Construction of Reality: A Treatise in the Sociology of Knowledge. London: Penguin.
Best, S. (2003) A Beginner’s Guide to Social Theory. London: Sage.
Dillon, M. (2009). Introduction to Sociological Theory: Theorists, Concepts, and Their Applicability to the Twenty-First Century. Oxford: Wiley Blackwell.
Macionis, J.J. & Plummer, K. (2011) Sociology: A Global Introduction. Harlow, Essex: Pearson Education Limited.
Macionis, J.J. (2010). Sociology. Upper Saddle River, N.J: Pearson Education. 
Ritzer, G. (2010). McDonaldization: The Reader. Thousand Oaks, Calif: Pine Forge Press.
Schaefer, R.T. (2009). Sociology: A Brief Introduction. New York: McGraw-Hill.
Schaefer, R.T. (2010). Sociology. New York: McGraw-Hill.

Background
Gregg, B. (2011) Human Rights as Social Construction. New York: Cambridge University Press. 
Wilkinson, R. and Pickett, K. (2009) The Spirit Level: Why More Equal Societies Almost Always Do Better. London: Allen Lane.

Journals 
British Journal of Sociology
Students will be directed to a range of appropriate journals during the module delivery

Websites 
Students will be directed to a range of appropriate websites during the module delivery



MODULE CODE:	ECGE4001Q
TITLE:			Academic Study Skills for Students            	
DATED:		05/07/2017

LEVEL:  		4			
CREDITS:		20			

JACS CODE:		L400 

  
AIM(S)

· To introduce higher education academic skills and effective communication within the context of the students’ programme of study. 

LEARNING OUTCOMES
	Upon the successful completion of this module, the student should be able to demonstrate the ability to: 
1. engage in, and recognise the importance of academic reading, writing, referencing and develop confidence in communication and presenting to different audiences and for different purposes; 
1. explore different communication styles and systems; 
1. develop digital competency and numeracy skills in line with the academic demands of the programme;
1. organise their learning effectively and reflect upon their own progress and future development. 

INDICATIVE CONTENT

The module will include:
· the development of students’ reading skills and strategies appropriate to academic study. For example, critical and evaluative reading, effective use of electronic resources, primary and secondary resources; 
· the development of understanding the importance of referencing and referencing styles in relation to students’ programme of study; the importance of acknowledging the work of others and how to avoid plagiarism;
· the development of understanding of communicating to a range of audiences, for a range of purposes and changing the environment to improve communication. The module will examine the need for effective communication systems and how these support and promote communication, participation and working;
· exploration of verbal and presentation skills.  Students will examine the use of individual and group presentations, Powerpoint presentations, poster presentations and peer reviews;
· the development of a range of appropriate written communication, formats and structures; including academic demands such as note taking, essay planning and writing, summarising, layout, paraphrasing, assignments, reflective writing, report writing, letter writing and appropriate use of emails;
· becoming familiar with and develop competency, skills and confidence in the use of digital literacy. For example students will use electronic and digital resources to facilitate and support personal research, communication and presentation of work;
· the development of appropriate management skills, for example time management and working to deadlines; the development of appropriate numeracy skills, for example awareness of data and statistics used in research;
· exploration of how to stimulate and maintain a positive attitude to study and develop strategies for future success. For example, time management, effective and sufficient planning, motivation, working to deadlines, working as part of a group, personal development planning including target setting and reflexivity. 

LEARNING AND TEACHING STRATEGY

E.g. Lectures will introduce the students to the concepts, principles and practices. Tutorials and seminars will introduce practical examples which will be used to support the application, discussion, and critical evaluation of techniques learned. Case studies will also be used to develop understanding and application of the techniques. 
The allocation of teaching to deliver the module is:

	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15%

	Independent learning
	170
	85%

	Placement learning
	0
	0%

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 50%

Portfolio of activities (1500 words)

Example of the type of question or task that could be used:
Academic writing, for example writing a letter, paraphrasing an abstract from a journal, referencing exercise.

Assessment Component 2 – 50%

Individual Presentation (10 minutes)  	

Example of the type of question or task that could be used:
Present an academic electronic poster. Use aspects of communication, for example effective communication styles and barriers to communication as a context for presenting your understanding of appropriate and correct referencing.
			
Assessment Summary
	Activity type
	Percentage

	Written
	

	Coursework
	50%

	Practical
	50%

	TOTAL
	100%





EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes


	The skills acquired in this module and its assessments are intended to increase student employability.  Assignment 2 requires the poster to be electronic rather than in written and printed form.  It is possible to deliver some of the lectures together with students on other programmes ensuring some cross-disciplinary, cross-Faculty working. Students will develop their understanding and respect for others’ needs in particular to communication styles and barriers that may be encountered. The module and assessment offer the students opportunities to problem-solve engage in holistic learning and reflection.

Well-being of Future Generations (Wales) Act 2015
This module relates to: 
A prosperous Wales: in its aim to upskill students.
A more equal Wales: in its aim to upskill students regardless of background.




READING LIST

	Module Code
	ECGE4001Q

	Module Title
	Academic Study Skills for Students            

	Classification
	Reading List entry
	Electronic*

	Essential
	Burns, T. & Sinfield, S. (2016) Essential study skills: the complete guide to success at university (4th ed). London: Sage.
	☐

	Essential
	Cottrell, S. (2013) The Study Skills Handbook (4th ed). Basingstoke: Palgrave MacMillan. 
	☐

	Essential
	Godfrey, J. (2013) How to use your reading in your essays (2nd ed). Basingstoke: Palgrave MacMillan.
	☒

	Essential
	Harrison, M., Jakeman, V. and Paterson, K. (2012) Improve your grammar. Basingstoke: Palgrave MacMillan. 
	☐


	Essential
	Judge, B. (2009) Critical Thinking Skills for Education Students. Exeter: Learning Matters.
	☐


	Essential
	Moore, S., Neville, C. and Murphy, M.  (2010) The ultimate study skills handbook. Maidenhead: McGraw-Hill, Open University Press.
	☐

	Essential
	Pears, R. & Shields, G. (2017) Cite them right: the essential referencing guide. Basingstoke: Palgrave MacMillan.
	☒


	Essential
	Pears, R. & Shields, G. (2016) Cite them right: the essential referencing guide. Basingstoke: Palgrave MacMillan.
	☐


	Further
	Bedford, D. and Wilson, E. (2009). Study skills for part-time students. Harlow: Prentice Hall. 
	☐

	Further
	Cottrell, S. (2010) Skills for Success: The Personal Development Planning Handbook (2nd ed.) Hampshire: Palgrave MacMillan. 
	☐

	Further
	Pritchards, A. M. (2008) Studying and Learning at University: Vital Skills for Success in your Degree. London: Sage Publications. 
	☒

	Further
	Savage, M. and Barnett, A. (2015) Digital Literacy for Primary Teachers. Northwich: Critical Publishing Limited.
	☒


	Further
	van Emden, J. & Becker, L. (2010) Presentation Skills for Students (2nd ed). Basingstoke: Palgrave Macmillan.
	☐

	Further
	http://www.skills4studycampus.com/palgrave/ 

	☒





MODULE CODE:	SJSS4003
TITLE:			Mental Health and Well-being 
DATED:		17/05/2017

LEVEL:  		4	
CREDITS:		20	

JACS CODE:		L510 Health and Welfare


AIM(S)
· To enable students to gain an understanding of mental health and well-being.
· To provide students with knowledge of models of support for mental health and well-being.

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:
· understand the mental health issues and barriers to well-being individuals face; 
· explore the importance of children and young people’s well-being, and its impact on their home and school life; 
· identify the models of support to ensure mental health and well-being;
· identify best practice to improve mental health and well-being in adults, children and young people.

INDICATIVE CONTENT
· An introduction to the diversity of mental health issues children and young people face e.g. depression, ADHD and Autism. 
· An exploration of the challenges experienced by those with mental health issues.
· An introduction to issues relating to the well-being of children and young people, such as poverty and social disadvantage.
· An introduction to the role of the professional in ensuring mental health and well- being e.g. educational psychologists, therapists, educationalists, counsellors and advisors. 
· An overview of the ways to raise awareness and improve mental health and well-being in children and young people. 

LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to social policy in principles and practice. Tutorials and seminars will introduce a range of policies linked to welfare and inclusion. Practical examples will be used to support the application, discussion, and critical evaluation of techniques learned. Case studies will also be used to develop understanding and application of the techniques. 

The allocation of teaching to deliver the module is:
	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15%

	Independent learning
	170
	85%

	Placement learning
	0
	0%

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 60%
Assignment (2500 words)

Exemplar
Explore how children’s wellbeing impacts upon their home and school life.

Assessment Component 2 – 40%
Promotional Leaflet (1500 words)

Exemplar
Incorporating one of the issues studied in this module, the promotional leaflet will aim to promote awareness for children and young people’s well-being or mental health.  

Assessment Summary
	Activity type
	Percentage

	Written exam
	

	Coursework
	100%

	Practical
	

	TOTAL
	100%








EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes

	
	No

	Sustainable Literacy Skills
1. be able to appreciate the importance of environmental, social and political	 contexts to their studies; 
1. be able to solve or ameliorate real life problems through employing holistic as well as reductionist approaches, as appropriate to the issue;
1. be able to think creatively, holistically, and systemically and make critical judgments on issues; 
1. be able to develop a high level of self-reflection at a personal and professional level; 
1. be able to understand, critically evaluate and adopt thoughtfully sustainability values;
1. be able to apply theory to practice and vice versa



BIBLIOGRAPHY

Essential
Claveirole, A. and Gaughan, M. (2010) Understanding Children and Young People's Mental Health. London: Wiley-Blackwell.
Timimi, S., Bentall, R. and Sanders, P. (2009) A Straight-talking Introduction to Children's Mental Health Problems. London: PCCS Books.
Wright, K & McLeod, J (2014) Rethinking Youth Wellbeing: Critical Perspectives, Melbourne, AUS: Springer.

Recommended
Bradshaw, J. (2011) The Well-Being of Children in the UK. (3rd Ed). London: Policy Collins, J. and Foley, P. (2008) Promoting Children's Well-being: Policy and Practice (Working Together for Children). London: Policy Press. 
McAuley, C. and Reose, W. (2010) Child Well-being: Understanding Children's Lives. London: Jessica Kingsley Publishers.
Riley, J., Wragg, T. and Burrell, A. (2007) Promoting Children's Well-being. London: Network Continuum Education.
Underdown, A. (2006) Young Children's Health and Well-being. Buckingham: Open University Press.

Background
McAuley, C., Pecora, P.J. and Rose, R. (2006) Enhancing the Well-being of Children and Families through Effective Interventions: International Evidence for Practice. London: Jessica Kingsley.

Journals 
Students will be directed to a range of appropriate journals during the module delivery

Websites 
Students will be directed to a range of appropriate websites during the module delivery

Journals 

· British Journal of Special Education
· Education, Citizenship and Social Justice
· Equal Opportunities International
· Families, Relationships and Societies
· International Journal of Child, Youth and Family Studies
· International Journal of Health and Social Policy
· Journal of Social Inclusion
· Journal of Poverty and Social Justice
· Journal of Social Research and Policy
· Journal of Research in Special Educational Needs

Websites 

Students will be directed to a range of appropriate websites during the module delivery



MODULE CODE:	SJSS4002
TITLE:			The Caring Society 	
DATED:		04/05/2016

LEVEL:  		4	
CREDITS:		20	

JACS CODE:		L432 Welfare Policy


AIM(S)
· To provide an understanding of the concept of care in contemporary Welsh and UK society.
· To provide an understanding of the legislative framework supporting social care and discuss its impact on individuals and communities.

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:
1. identify and understand the wide spectrum of social care provision in both formal and informal settings;
1. demonstrate a sound knowledge of social and psychological theories of social care;
1. demonstrate an understanding of the impact of history, legislation and values on the provision of care;
1. organise their knowledge and learning through use of a wide range of information resources, and present their work appropriately. 
INDICATIVE CONTENT
· A description of the meaning of definitions, key terms and concepts in Care, such as formal and informal care.
· A comparison of the terms needs, rights and responsibilities.
· An examination of the relationship between Care and Social Inclusion.
· An exploration of the feminisation of the workforce in care provision and how this influences the provision of care in Wales, UK and beyond.
· An understanding of the key theoretical perspectives including feminism and social citizenship.
· An introduction to the importance of case study evidence in informing good practice.


LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to social policy in principles and practice. Tutorials and seminars will introduce a range of policies linked to welfare and inclusion. Practical examples will be used to support the application, discussion, and critical evaluation of techniques learned. Case studies will also be used to develop understanding and application of the techniques. 
The allocation of teaching to deliver the module is:

	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15%

	Independent learning
	170
	85%

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 60%

Essay (2500 words)

Exemplar
Project exploring the challenges for elderly people living in social care

Assessment Component 2 – 40%

Seminar Presentation (10 mins)

Exemplar
Write a funding bid to provide health and social care to elderly people living in a rural community. Prepare a presentation of your bid to present to the funding body.

Assessment Summary
	Activity type
	Percentage

	Written exam
	

	Coursework
	60%

	Practical
	40%

	TOTAL
	100%









EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes


	
	No


	If yes please provide brief details (no more than 100 words):
Sustainable Literacy Skills
1. be able to appreciate the importance of environmental, social and political	 contexts to their studies; 
1. be able to solve or ameliorate real life problems through employing holistic as well as reductionist approaches, as appropriate to the issue;
1. be able to think creatively, holistically, and systemically and make critical judgments on issues; 
1. be able to develop a high level of self-reflection at a personal and professional level; 
1. be able to understand, critically evaluate and adopt thoughtfully sustainability values;
1. be able to apply theory to practice and vice versa




BIBLIOGRAPHY

Essential

Alcock, P & May, M (2014) Social Policy in Britain, Basingstoke, Hampshire: Palgrave Macmillan
Fine, M. D. (2007) A Caring Society? Care and Dilemmas of Human Service in the Twenty-first Century.  Basingstoke:  Palgrave MacMillan.
Rowe, J & Mitchell, A (2013) Collins Key Concepts: Health and Social Care, Glasgow: Harper Collins.

Recommended

Askoras, P. & Stewart, A. (eds.)  (2000) Social Inclusion: Possibilities and Tension.  Basingstoke: Palgrave MacMillan.
Benner. P. (1994) Interpretative Phenomenology:  Embodiment, Caring and Ethics in Health and Illness. London: Sage.
Boardman, J., Currie, A., Killaspy, H. and Mezey, G. (2010) Social Inclusion and Mental Health. RCPsych Publications.
Morrell, P. (2009)  Sociology and Health. An Introduction. London: Routledge.
Sarkinsion, N. and Gerstel, N. (2012)  Nuclear family Values, Extended Family Lives. London: Routledge.
Sheaff, W. R. (1996) The Need for Healthcare.  London: Routledge.
Taylor, S. and Field, D. (2007) Sociology of Health and Health Care, Oxford: Blackwell.
Tritter, J., Koivusalo, M., Ollila, E. and Dorfman, P. (2011) Globalization, Markets and Healthcare Policy.  Redrawing the Patient as Consumer. London: Routledge.

Background

Bubeck, D. E. (1995) Care, Gender and Justice.  Oxford: Clarendon Press.
Camerson, C., Moss, P and Owen, C. (2001) Men in the nursery: Gender and Caring Work. London: Sage.
Cowie, H. (2012) From Birth to Sixteen: Children's Health, Social, Emotional and Linguistic Development. London: Routledge.
Layder, D. (2004) Emotion in Social Life. The Lost Heart of Society. London: Sage.
McAuley, C. and Reose, W. (2010) Child Well-being: Understanding Children's Lives, London: Jessica Kingsley Publishers.



Journals 

· British Sociological Journal
· Journal of Poverty and Social Inclusion
· Critical Sociology
· Child: Care, Health and Development

Websites 

· Age UK – www.ageuk.org.uk 
· Carers UK: The Voice of Carers – www.carersuk.org
· Contact a Family – www.cafamily.org.uk 
· Relate: The relationship people – www.relate.org.uk 
· The Princes Royal Trust for Carers: YC Net: www.youngcarers.net

Further texts and items will be added as they become available.



MODULE CODE:	SJSI4012	
TITLE:			Key Concepts in Social Policy 
DATED:		17/05/2017

LEVEL: 		4
CREDITS: 		20			

JACS CODE:		L400 Social Policy

AIM(S)
· To provide an introduction to social policy and the key concepts that underpin policy development.  
LEARNING OUTCOMES
Upon the successful completion of this module, the student should be able to demonstrate the ability to:
· Understand the historical context of policy development and the impact on social inclusion and well-being.
· Define key terms and discuss the concepts that underpin the debate within social policy.
· Understand recent legislation for equality in Wales, UK and beyond.
· Describe the policy making process and identify the link to practice with the implementation of policy.
INDICATIVE CONTENT
· Tracing the historical development of social policy and the social context of welfare.  Mapping the relationships between individuals and society in the move towards social inclusion. 
· An introduction to key concepts such as welfare, citizenship, equality, social justice, poverty and class’ along with the identification of need and the perception of rights.   
· A broad study of relevant legislation such as the Human Rights Act 1998 and the Equality Act 2010 which includes a focus on disability, sexual orientation, age, gender reassignment, race, religion or belief, gender and sexual diversity and poverty.
· An overview of the policy making process with a focus on the implications for practice within the mixed economy of welfare. 
LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to social policy in principles and practice. Tutorials and seminars will introduce a range of policies linked to welfare and inclusion. Practical examples will be used to support the application, discussion, and critical evaluation of techniques learned. Case studies will also be used to develop understanding and application of the techniques. 
The allocation of teaching to deliver the module is:

	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15%

	Independent learning
	170
	85%

	Placement learning 
	0
	0%

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 60%

Assignment (2500 words)

Exemplar
Describe key principles that underpin the development of policy in relation to the social inclusion agenda.

Assessment Component 2 – 40%

Seminar Presentation (10 minutes)           

Exemplar
Within a focus area, outline recent policy developments and identify the intended outcomes. 

Assessment Summary
	Activity type
	Percentage

	Written exam
	

	Coursework
	60%

	Practical
	40%

	TOTAL
	100%









EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes

	
	No

	Sustainable Literacy Skills 
· be able to solve or ameliorate real life problems through employing holistic as well as reductionist approaches, as appropriate to the issue;
· be able to think creatively, holistically, and systemically and make critical judgments on issues; 
· be able to develop a high level of self-reflection at a personal and professional level; 
· be able to apply theory to practice and vice versa



BIBLIOGRAPHY 

Essential

Alcock, P. May, M. and Wright, S. (ed) (2012) The Student’s Companion to Social Policy. Oxford:  Wiley-Blackwell.
Blakemore, K. and Griggs, E. (2007) Social Policy: An Introduction. Maidenhead: Open University Press.
Spicker, P (2008) Social Policy: Themes and Approaches. Bristol: The Policy Press. 
Alcock, P & May, M (2014) Social Policy in Britain, Basingstoke, Hampshire: Palgrave Macmillan

Recommended

Birrell, D (2009) The Impact of Devolution on Social Policy. Bristol: The Policy Press. 
Baldock, J., Mitton, L., Manning, N. and Vickerstaff, S. (2011) Social Policy. Oxford: Open University. 
Bochel, H., Bochel, C., Page, R. and Skyes, R (2009) Social Policy: Themes, Issues and Debates. Harlow: Longman.
Collins, J. and Foley, P. (2008) Promoting Children’s Wellbeing: Policy and Practice. Bristol: The Policy Press. 
Daly, M. (2011) Welfare. Cambridge: Polity Press. 
Drake, R. F. (2001) The Principles of Social Policy. Basingstoke: Palgrave. 
Greer, S. (2009) Devolution and Social Citizenship in the UK. Bristol: The Policy Press. 
Hodgson, S. M. (2007) Policy Reconsidered: Meanings, Politics and Practices. Bristol: The Policy Press.
Lewis, G., Gewirtz, S. and Clarker, J. (Eds) Rethinking Social Policy. London: Sage. 
Lewis, G. (2004) Citizenship: Personal Lives and Social Policy. Bristol: The Policy Press. 

Background

Lister, R. (2010) Understanding Theories and Concepts in Social Policy. Bristol: The Policy Press. 
Percy-Smith, J. (2002) Policy Responses to Social Exclusion: Towards Inclusion? Maidenhead: Open University Press. 
Pierson, C. and Castles, F. G. (2006) The Welfare State Reader. Cambridge: Polity Press.  

Journals 

Students will be directed to a range of appropriate journals during the module delivery

Websites 

Students will be directed to a range of appropriate websites during the module delivery
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MODULE CODE:	ECGE4001Q
TITLE:			Academic Study Skills for Students            	
DATED:		05/07/2017

LEVEL:  		4			
CREDITS:		20			

JACS CODE:		L400 

  
AIM(S)

· To introduce higher education academic skills and effective communication within the context of the students’ programme of study. 

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to: 
· engage in, and recognise the importance of academic reading, writing, referencing and develop confidence in communication and presenting to different audiences and for different purposes; 
· explore different communication styles and systems; 
· develop digital competency and numeracy skills in line with the academic demands of the programme;
· organise their learning effectively and reflect upon their own progress and future development. 

INDICATIVE CONTENT

The module will include:
· the development of students’ reading skills and strategies appropriate to academic study. For example, critical and evaluative reading, effective use of electronic resources, primary and secondary resources; 
· the development of understanding the importance of referencing and referencing styles in relation to students’ programme of study; the importance of acknowledging the work of others and how to avoid plagiarism;
· the development of understanding of communicating to a range of audiences, for a range of purposes and changing the environment to improve communication. The module will examine the need for effective communication systems and how these support and promote communication, participation and working;
· exploration of verbal and presentation skills.  Students will examine the use of individual and group presentations, Powerpoint presentations, poster presentations and peer reviews;
· the development of a range of appropriate written communication, formats and structures; including academic demands such as note taking, essay planning and writing, summarising, layout, paraphrasing, assignments, reflective writing, report writing, letter writing and appropriate use of emails;
· becoming familiar with and develop competency, skills and confidence in the use of digital literacy. For example students will use electronic and digital resources to facilitate and support personal research, communication and presentation of work;
· the development of appropriate management skills, for example time management and working to deadlines; the development of appropriate numeracy skills, for example awareness of data and statistics used in research;
· exploration of how to stimulate and maintain a positive attitude to study and develop strategies for future success. For example, time management, effective and sufficient planning, motivation, working to deadlines, working as part of a group, personal development planning including target setting and reflexivity. 

LEARNING AND TEACHING STRATEGY

E.g. Lectures will introduce the students to the concepts, principles and practices. Tutorials and seminars will introduce practical examples which will be used to support the application, discussion, and critical evaluation of techniques learned. Case studies will also be used to develop understanding and application of the techniques. 
The allocation of teaching to deliver the module is:

	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15%

	Independent learning
	170
	85%

	Placement learning
	0
	0%

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 50%

Portfolio of activities (1500 words)

Example of the type of question or task that could be used:
Academic writing, for example writing a letter, paraphrasing an abstract from a journal, referencing exercise.

Assessment Component 2 – 50%

Individual Presentation (10 minutes)  	

Example of the type of question or task that could be used:
Present an academic electronic poster. Use aspects of communication, for example effective communication styles and barriers to communication as a context for presenting your understanding of appropriate and correct referencing.
			
Assessment Summary
	Activity type
	Percentage

	Written
	

	Coursework
	50%

	Practical
	50%

	TOTAL
	100%





EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes


	The skills acquired in this module and its assessments are intended to increase student employability.  Assignment 2 requires the poster to be electronic rather than in written and printed form.  It is possible to deliver some of the lectures together with students on other programmes ensuring some cross-disciplinary, cross-Faculty working. Students will develop their understanding and respect for others’ needs in particular to communication styles and barriers that may be encountered. The module and assessment offer the students opportunities to problem-solve engage in holistic learning and reflection.

Well-being of Future Generations (Wales) Act 2015
This module relates to: 
A prosperous Wales: in its aim to upskill students.
A more equal Wales: in its aim to upskill students regardless of background.




READING LIST

	Module Code
	ECGE4001Q

	Module Title
	Academic Study Skills for Students            

	Classification
	Reading List entry
	Electronic*

	Essential
	Burns, T. & Sinfield, S. (2016) Essential study skills: the complete guide to success at university (4th ed). London: Sage.
	☐

	Essential
	Cottrell, S. (2013) The Study Skills Handbook (4th ed). Basingstoke: Palgrave MacMillan. 
	☐

	Essential
	Godfrey, J. (2013) How to use your reading in your essays (2nd ed). Basingstoke: Palgrave MacMillan.
	☒

	Essential
	Harrison, M., Jakeman, V. and Paterson, K. (2012) Improve your grammar. Basingstoke: Palgrave MacMillan. 
	☐


	Essential
	Judge, B. (2009) Critical Thinking Skills for Education Students. Exeter: Learning Matters.
	☐


	Essential
	Moore, S., Neville, C. and Murphy, M.  (2010) The ultimate study skills handbook. Maidenhead: McGraw-Hill, Open University Press.
	☐

	Essential
	Pears, R. & Shields, G. (2017) Cite them right: the essential referencing guide. Basingstoke: Palgrave MacMillan.
	☒


	Essential
	Pears, R. & Shields, G. (2016) Cite them right: the essential referencing guide. Basingstoke: Palgrave MacMillan.
	☐


	Further
	Bedford, D. and Wilson, E. (2009). Study skills for part-time students. Harlow: Prentice Hall. 
	☐

	Further
	Cottrell, S. (2010) Skills for Success: The Personal Development Planning Handbook (2nd ed.) Hampshire: Palgrave MacMillan. 
	☐

	Further
	Pritchards, A. M. (2008) Studying and Learning at University: Vital Skills for Success in your Degree. London: Sage Publications. 
	☒

	Further
	Savage, M. and Barnett, A. (2015) Digital Literacy for Primary Teachers. Northwich: Critical Publishing Limited.
	☒


	Further
	van Emden, J. & Becker, L. (2010) Presentation Skills for Students (2nd ed). Basingstoke: Palgrave Macmillan.
	☐

	Further
	http://www.skills4studycampus.com/palgrave/ 

	☒





MODULE CODE:	SJSI4012	
TITLE:			Key Concepts in Social Policy 
DATED:		17/05/2017

LEVEL: 		4
CREDITS: 		20			

JACS CODE:		L400 Social Policy

AIM(S)
· To provide an introduction to social policy and the key concepts that underpin policy development.  
LEARNING OUTCOMES
Upon the successful completion of this module, the student should be able to demonstrate the ability to:
· Understand the historical context of policy development and the impact on social inclusion and well-being.
· Define key terms and discuss the concepts that underpin the debate within social policy.
· Understand recent legislation for equality in Wales, UK and beyond.
· Describe the policy making process and identify the link to practice with the implementation of policy.
INDICATIVE CONTENT
· Tracing the historical development of social policy and the social context of welfare.  Mapping the relationships between individuals and society in the move towards social inclusion. 
· An introduction to key concepts such as welfare, citizenship, equality, social justice, poverty and class’ along with the identification of need and the perception of rights.   
· A broad study of relevant legislation such as the Human Rights Act 1998 and the Equality Act 2010 which includes a focus on disability, sexual orientation, age, gender reassignment, race, religion or belief, gender and sexual diversity and poverty.
· An overview of the policy making process with a focus on the implications for practice within the mixed economy of welfare. 
LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to social policy in principles and practice. Tutorials and seminars will introduce a range of policies linked to welfare and inclusion. Practical examples will be used to support the application, discussion, and critical evaluation of techniques learned. Case studies will also be used to develop understanding and application of the techniques. 
The allocation of teaching to deliver the module is:

	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15%

	Independent learning
	170
	85%

	Placement learning 
	0
	0%

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 60%

Assignment (2500 words)

Exemplar
Describe key principles that underpin the development of policy in relation to the social inclusion agenda.

Assessment Component 2 – 40%

Seminar Presentation (10 minutes)           

Exemplar
Within a focus area, outline recent policy developments and identify the intended outcomes. 

Assessment Summary
	Activity type
	Percentage

	Written exam
	

	Coursework
	60%

	Practical
	40%

	TOTAL
	100%









EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes

	
	No

	Sustainable Literacy Skills 
· be able to solve or ameliorate real life problems through employing holistic as well as reductionist approaches, as appropriate to the issue;
· be able to think creatively, holistically, and systemically and make critical judgments on issues; 
· be able to develop a high level of self-reflection at a personal and professional level; 
· be able to apply theory to practice and vice versa



BIBLIOGRAPHY 

Essential

Alcock, P. May, M. and Wright, S. (ed) (2012) The Student’s Companion to Social Policy. Oxford:  Wiley-Blackwell.
Blakemore, K. and Griggs, E. (2007) Social Policy: An Introduction. Maidenhead: Open University Press.
Spicker, P (2008) Social Policy: Themes and Approaches. Bristol: The Policy Press. 
Alcock, P & May, M (2014) Social Policy in Britain, Basingstoke, Hampshire: Palgrave Macmillan

Recommended

Birrell, D (2009) The Impact of Devolution on Social Policy. Bristol: The Policy Press. 
Baldock, J., Mitton, L., Manning, N. and Vickerstaff, S. (2011) Social Policy. Oxford: Open University. 
Bochel, H., Bochel, C., Page, R. and Skyes, R (2009) Social Policy: Themes, Issues and Debates. Harlow: Longman.
Collins, J. and Foley, P. (2008) Promoting Children’s Wellbeing: Policy and Practice. Bristol: The Policy Press. 
Daly, M. (2011) Welfare. Cambridge: Polity Press. 
Drake, R. F. (2001) The Principles of Social Policy. Basingstoke: Palgrave. 
Greer, S. (2009) Devolution and Social Citizenship in the UK. Bristol: The Policy Press. 
Hodgson, S. M. (2007) Policy Reconsidered: Meanings, Politics and Practices. Bristol: The Policy Press.
Lewis, G., Gewirtz, S. and Clarker, J. (Eds) Rethinking Social Policy. London: Sage. 
Lewis, G. (2004) Citizenship: Personal Lives and Social Policy. Bristol: The Policy Press. 

Background

Lister, R. (2010) Understanding Theories and Concepts in Social Policy. Bristol: The Policy Press. 
Percy-Smith, J. (2002) Policy Responses to Social Exclusion: Towards Inclusion? Maidenhead: Open University Press. 
Pierson, C. and Castles, F. G. (2006) The Welfare State Reader. Cambridge: Polity Press.  

Journals 

Students will be directed to a range of appropriate journals during the module delivery

Websites 

Students will be directed to a range of appropriate websites during the module delivery



MODULE CODE:	SJSI4017
TITLE:			The Landscape of Social Inclusion
DATED:		17/05/2017

LEVEL:  		4
CREDITS:		20	

JACS CODE:		L390 Sociology


AIM(S)
· To provide an introduction to the main sociological perspectives which support the exploration of Social Inclusion in Wales and the UK and beyond.

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:
· Describe the concepts associated with the main sociological theories of society which respond to the inclusion agenda.
· Understand the assumptions which underpin inequality and social divisions.
· Apply a range of sociological theories to society in the 21st century.

INDICATIVE CONTENT
· An investigation into a range of theoretical perspectives such as Social Constructionism and Postmodernism and how these relate to society, inclusion, structure and agency, including Marxism, Feminism and Capitalism.
· Various social divisions within society and how they give rise to diverse cultural perspectives will be considered. The Cultural landscape of gender and sexual diversity and the history of early sexologists e.g. Freud and current research. 
· An exploration of how these social divisions are sources of inequality and how they link to the main theoretical perspectives will be explored e.g. poverty and class, inequality of power, material inequality, social class divisions, gender divisions, ethnic divisions, sexual orientation, gender, disability and age groups.
· Consideration of how sociological theory is used to understand range of themes in modern society for example family, education, mass media, health, poverty, crime and class.

LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to social policy in principles and practice. Tutorials and seminars will introduce a range of policies linked to welfare and inclusion. Practical examples will be used to support the application, discussion, and critical evaluation of techniques learned. Case studies will also be used to develop understanding and application of the techniques. 

The allocation of teaching to deliver the module is:

	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15%

	Independent learning
	170
	85%

	Placement learning
	0
	0%

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 70%

Written Assignment (3000 words)
Exemplar
Explore what is meant by Post-Modernism and consider how this helps us understand society in the 21st century.

Assessment Component 2 – 30%

Seminar Presentation (8 minutes)
Exemplar
Explore one of the following theories:
· Marxism
· Feminism
· Globalisation

Assessment Summary
	Activity type
	Percentage

	Written exam
	

	Coursework
	70%

	Practical
	30%

	TOTAL
	100%









EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes

	
	No

	Sustainable Literacy Skills
· be able to appreciate the importance of environmental, social and political	 contexts to their studies; 
· be able to solve or ameliorate real life problems through employing holistic as well as reductionist approaches, as appropriate to the issue;
· be able to think creatively, holistically, and systemically and make critical judgments on issues; 
· be able to develop a high level of self-reflection at a personal and professional level; 
· be able to understand, critically evaluate and adopt thoughtfully sustainability values;
· be able to apply theory to practice and vice versa

Ecofeminism is part of the module discussion.



BIBLIOGRAPHY

Essential
Burr, V. (2003) Social Constructionism. London: Routledge.
Haralambos, M. & Holborn, M. (2008) Sociology: Themes and Perspectives. Hammersmith, London: Harper Collins Publishers Limited.
Dillon, M (2014) Introduction to Sociological Theory: Theorists, Concepts and their Applicability to the Twenty-first Century, Oxford: Willey-Blackwell.

Recommended
Berger, P.L. & Luckmann, T. (2011) The Social Construction of Reality: A Treatise in the Sociology of Knowledge. London: Penguin.
Best, S. (2003) A Beginner’s Guide to Social Theory. London: Sage.
Dillon, M. (2009). Introduction to Sociological Theory: Theorists, Concepts, and Their Applicability to the Twenty-First Century. Oxford: Wiley Blackwell.
Macionis, J.J. & Plummer, K. (2011) Sociology: A Global Introduction. Harlow, Essex: Pearson Education Limited.
Macionis, J.J. (2010). Sociology. Upper Saddle River, N.J: Pearson Education. 
Ritzer, G. (2010). McDonaldization: The Reader. Thousand Oaks, Calif: Pine Forge Press.
Schaefer, R.T. (2009). Sociology: A Brief Introduction. New York: McGraw-Hill.
Schaefer, R.T. (2010). Sociology. New York: McGraw-Hill.

Background
Gregg, B. (2011) Human Rights as Social Construction. New York: Cambridge University Press. 
Wilkinson, R. and Pickett, K. (2009) The Spirit Level: Why More Equal Societies Almost Always Do Better. London: Allen Lane.

Journals 
British Journal of Sociology
Students will be directed to a range of appropriate journals during the module delivery

Websites 
Students will be directed to a range of appropriate websites during the module delivery



MODULE CODE:	SJSI4020
TITLE:			Understanding Additional Needs
DATED:		17/05/2017

LEVEL:  		4	
CREDITS:		20	

JACS CODE:		X360 Academic Studies in Specialist Education


AIM(S)
· To understand the nature of additional needs, for people across the life course.

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:
· Understand the medical and social model of additional needs.
· Explore the wide and complex spectrum of additional needs.
· Understand the nature of support offered to children and young people particularly at key transition points.
· Evidence awareness of issues relating to good practice for inclusion.

INDICATIVE CONTENT
· An overview of the social model of additional needs and the principles of inclusive practice. 
· An introduction to issues relating to Additional Learning Needs, including current and evolving legislative framework.
· An introduction to the factors relating to socially vulnerable people including deprivation and disadvantage, ‘looked after’ and ‘at risk’ children, young people who are Not in Employment Education or Training (‘NEET’), vulnerable adults and families.
· An introduction to the challenges faced by children and adults who emigrate to, or seek refuge in, Wales and the UK.
· An introduction to life stage issues and crises that may create additional needs including bereavement, domestic violence, homelessness, serious ill health, old age. 
· An overview of the role of practitioners within a multi-agency context, including effective team working for children and young people, adults and families. 

LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to social policy in principles and practice. Tutorials and seminars will introduce a range of policies linked to welfare and inclusion. Practical examples will be used to support the application, discussion, and critical evaluation of techniques learned. Case studies will also be used to develop understanding and application of the techniques. 
The allocation of teaching to deliver the module is:

	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15%

	Independent learning
	170
	85%

	Placement learning
	0
	0%

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 60%

Project/case study (2500 words)

Exemplar
This project would involve looking at one area dealt with by the course in detail.

Assessment Component 2 – 40%

Poster Presentation (10 minutes)

Exemplar
Outline the additional needs which may be experienced by young people are categorised as ‘NEET’. Focus on social and training issues and discuss in detail.

Assessment Summary
	Activity type
	Percentage

	Written exam
	

	Coursework
	60%

	Practical
	40%

	TOTAL
	100%









EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes

	
	No

	Sustainable Literacy Skills
· be able to solve or ameliorate real life problems through employing holistic as well as reductionist approaches, as appropriate to the issue;
· be able to think creatively, holistically, and systemically and make critical judgments on issues; 
· be able to develop a high level of self-reflection at a personal and professional level; 
· be able to apply theory to practice and vice versa




BIBLIOGRAPHY 

Essential
Larkin, M. (2009) Vulnerable Groups in Health and Social Care. London: Sage.
NAfW (2002) The Special Educational Needs Code of Practice for Wales. Cardiff: National Assembly for Wales.
Walton, A. and Goddard, G. (2010) Supporting Every Child. Exeter: Learning Matters.
Walker, G. (2008) Working Together for Children: A Critical Introduction to Multi-agency Working. London: Continuum.

Recommended
Cairns, K and Stanway, C (2004) Learn the Child: Helping Looked After Children to learn. London: British Association for Adoption and Fostering.
Carmel, C., Cerami, A. and Papadopoulous, T. (2012) Migration and Welfare in the New Europe. Bristol: Policy Press
Davey, B (2001) Birth to Old Age: Health in Transition. (2nd Ed). Buckingham: Open University Press.
Knowles, G. (2011) Supporting Inclusive Practice. Abingdon: David Fulton Publishers.
Logue, J. (2009) Working with parents of Children with Additional Needs. London: A and E Black Publishers.
MacDonald, R. and Marsh, J. (2005) Disconnected Youth: Growing up in Britain's Poor Neighbourhoods.  Basingstoke: Palgrave
Mittler, P. (2000) Working Towards Inclusive Education: Social Contexts. London: David Fulton Publishers.
Morris, K., Barnes,M.and Mason,P. (2009) Children, Families and Social Exclusion. Bristol: Policy Press
Peer, L. and Reid, G. (eds) (2012) Special Educational Needs: A Guide for Inclusive Practice. London: Sage.
Penhale, B. and Parker, J (2008) Working with Vulnerable Adults. Abingdon: Routledge.
Scharf, T. and Keating, N. C. (2012) From Exclusion to Inclusion in Old Age: A Global Challenge. Bristol: Policy Press
Simmons, R. and Thompson, R. (2011) NEET Young People Training for Work: Learning on the Margins. Stoke-on-Trent: Trentham Books
Spooner, W. (2011) The SEN Handbook for Trainee Teachers, NQTs and Teaching Assistants. London: Routledge.
Thomas, G. and Loxley, A. (2007) Deconstructing Special Education and Constructing Inclusion. Maidenhead: Open University Press.
Thomas, P. (2011)  Youth, Multi-culturalism and Community Cohesion. Basingstoke: Palgrave MacMillan
Thompson, N.(2011) Promoting Equality: Working with Diversity and Difference.3rd edn . Basingstoke: Palgrave- MacMillan.
Wilkinson, R. and Pickett, K. (2009) The Spirit Level: Why More Equal Societies Almost Always Do Better. London: Allen Lane.

Background
Dukes, C. and Smith, M. (2007) Working with Parents of Children with Special Educational Needs. London: Paul Chapman Publishing.
Edwards, A., Daniels, H., Gallagher, T., Leadbetter, J. and Warmington, P. (2009) Improving Inter-Professional Collaborations: Learning to do Multi-Agency Work. Abingdon: Routledge.
Farrell, M. (2003) Understanding Special Educational Needs: A Guide for Student Teachers. London: RoutledgeFalmer. 
Farrell, P. and Ainscow, M. (2002) Making Special Education Inclusive. London: David Fulton Publishers.
Frederickson, N. and Cline, T, (2009) Special Educational Needs, Inclusion and Diversity. Maidenhead: Open University Press.
Furlong, A. and Cartmel, F. (2007) Young People and Social Change: New Perspective. 2nd edn.  Maidenhead: OUP
Hills, J. and Stewart, K. (eds.). (2005) A More Equal Society? New Labour, Poverty, Inequality and Exclusion. Bristol: The Policy Press.



MODULE CODE:	SJSS4001	
TITLE:			Hard to Reach Groups
DATED:		17/05/2017

LEVEL: 		4
CREDITS: 		20			

JACS CODE:		L390 Sociology


AIM(S)

· To provide an introduction to a range of groups in society who are at risk of exclusion.  

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:
· understand a range of groups at risk of exclusion; 
· define key terms and demographic characteristics of these groups; 
· understand the barriers to equality and inclusion for these groups in society;
· explore the multi-dimensional effects of social positioning within culture and sub-culture.

INDICATIVE CONTENT
· An introduction to the range of groups/individuals who are at risk of exclusion in society including; vulnerable adults, Rurality, individuals not in education, employment or training (NEET), offenders, homeless, looked after children (LAC) those who engage in substance abuse (drugs, alcohol and gambling) those at risk of domestic/sexual abuse and beyond in a range of contexts.
· A broad overview of key terms used to define these groups and explore the statistics of distribution in society including gender and sexual diversity, disability, poverty, ethnicity, class and age. Reference to current legislation and policy within this field of study.
· Explore the concept of ‘risk’ and ‘resilience’ within the context of these groups. Consideration will be given to barriers to full engagement in society.

LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to social policy in principles and practice. Tutorials and seminars will introduce a range of policies linked to welfare and inclusion. Practical examples will be used to support the application, discussion, and critical evaluation of techniques learned. Case studies will also be used to develop understanding and application of the techniques. 
The allocation of teaching to deliver the module is:

	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15%

	Independent learning
	170
	85%

	Placement learning
	0
	0%

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 60%
Assignment (2500 words)

Exemplar
Consider the risk and resilience factors associated with those at risk of offending and the barriers to inclusion.

Assessment Component 2 – 40%
Seminar Presentation (10 minutes)           

Exemplar
Explore one group at risk of exclusion and consider definitions, statistics and relevant policy.

Assessment Summary
	Activity type
	Percentage

	Written exam
	

	Coursework
	60%

	Practical
	40%

	TOTAL
	100%








EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes

	
	No

	Sustainable Literacy Skills 
· be able to solve or ameliorate real life problems through employing holistic as well as reductionist approaches, as appropriate to the issue;
· be able to think creatively, holistically, and systemically and make critical judgments on issues; 
· be able to develop a high level of self-reflection at a personal and professional level; 
· be able to apply theory to practice and vice versa



BIBLIOGRAPHY

Essential
Jenson, JM & Fraser, MW (2016) Social Policy for Children and Families: A Risk and Resilience Perspective, London: Sage.
Warwick-Booth, L (2013) Social Inequality: A Student’s Guide, London: Sage.

Recommended
All, G (2014) Working with Substance Users: A Guide to Effective Interventions, London: Palgrave McMillian.
Buzawa, ES, Buzawa, CG & Stark ED (2015) Responding to Domestic Violence, London: Sage.
Cocker, C & Allain, L (2012) Social Work with Looked After Children, London: Sage.
Doyle, C & Timms, C (2014) Child Neglect and Emotional Abuse, London: Sage.
Goldson, B & Muncie, J (2015) Youth Crime and Justice, London: Sage.
Herring J (2016) Vulnerable Adults and the Law, Oxford: OUP.
Jackson, E (2015) Young Homeless People and Urban Space: Fixed in Mobility, London: Routledge.
Malley-Morrison, K & Hines, D (2003) Family Violence in a Cultural Perspective, London: Sage.
Milbourne, P (2011) Rural Wales in the 21st Century: Society, Economy and Environment, Cardiff: University of Wales Press.
Molly J (2015) Neglected: True Stories of Children’s Search for Love in the and Out of the care System, London: Simon & Schuster UK.
Pycroft, A (2015) Key Concepts of Substance Misuse, London: Sage.
Rogers, L (2015) Disengagement from Education, London: Trenthan Books.
Simmons, R & Thompson, R (2011) NEET Young People and Training for Work: Learning on the Margins, London: Trenthan Books.
Smith M & Fulcher, L (2013) Residential Child Care in Practice: Making a Difference, London: Policy Press.

Journals 
Students will be directed to a range of appropriate journals during the module delivery

Websites 
Students will be directed to a range of appropriate websites during the module delivery






MODULE CODE:	SJSS4003
TITLE:			Mental Health and Well-being 
DATED:		17/05/2017

LEVEL:  		4	
CREDITS:		20	

JACS CODE:		L510 Health and Welfare


AIM(S)
· To enable students to gain an understanding of mental health and well-being.
· To provide students with knowledge of models of support for mental health and well-being.

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:
· understand the mental health issues and barriers to well-being individuals face; 
· explore the importance of children and young people’s well-being, and its impact on their home and school life; 
· identify the models of support to ensure mental health and well-being;
· identify best practice to improve mental health and well-being in adults, children and young people.

INDICATIVE CONTENT
· An introduction to the diversity of mental health issues children and young people face e.g. depression, ADHD and Autism. 
· An exploration of the challenges experienced by those with mental health issues.
· An introduction to issues relating to the well-being of children and young people, such as poverty and social disadvantage.
· An introduction to the role of the professional in ensuring mental health and well- being e.g. educational psychologists, therapists, educationalists, counsellors and advisors. 
· An overview of the ways to raise awareness and improve mental health and well-being in children and young people. 

LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to social policy in principles and practice. Tutorials and seminars will introduce a range of policies linked to welfare and inclusion. Practical examples will be used to support the application, discussion, and critical evaluation of techniques learned. Case studies will also be used to develop understanding and application of the techniques. 

The allocation of teaching to deliver the module is:
	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15%

	Independent learning
	170
	85%

	Placement learning
	0
	0%

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 60%
Assignment (2500 words)

Exemplar
Explore how children’s wellbeing impacts upon their home and school life.

Assessment Component 2 – 40%
Promotional Leaflet (1500 words)

Exemplar
Incorporating one of the issues studied in this module, the promotional leaflet will aim to promote awareness for children and young people’s well-being or mental health.  

Assessment Summary
	Activity type
	Percentage

	Written exam
	

	Coursework
	100%

	Practical
	

	TOTAL
	100%








EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes

	
	No

	Sustainable Literacy Skills
· be able to appreciate the importance of environmental, social and political	 contexts to their studies; 
· be able to solve or ameliorate real life problems through employing holistic as well as reductionist approaches, as appropriate to the issue;
· be able to think creatively, holistically, and systemically and make critical judgments on issues; 
· be able to develop a high level of self-reflection at a personal and professional level; 
· be able to understand, critically evaluate and adopt thoughtfully sustainability values;
· be able to apply theory to practice and vice versa



BIBLIOGRAPHY

Essential
Claveirole, A. and Gaughan, M. (2010) Understanding Children and Young People's Mental Health. London: Wiley-Blackwell.
Timimi, S., Bentall, R. and Sanders, P. (2009) A Straight-talking Introduction to Children's Mental Health Problems. London: PCCS Books.
Wright, K & McLeod, J (2014) Rethinking Youth Wellbeing: Critical Perspectives, Melbourne, AUS: Springer.

Recommended
Bradshaw, J. (2011) The Well-Being of Children in the UK. (3rd Ed). London: Policy Collins, J. and Foley, P. (2008) Promoting Children's Well-being: Policy and Practice (Working Together for Children). London: Policy Press. 
McAuley, C. and Reose, W. (2010) Child Well-being: Understanding Children's Lives. London: Jessica Kingsley Publishers.
Riley, J., Wragg, T. and Burrell, A. (2007) Promoting Children's Well-being. London: Network Continuum Education.
Underdown, A. (2006) Young Children's Health and Well-being. Buckingham: Open University Press.

Background
McAuley, C., Pecora, P.J. and Rose, R. (2006) Enhancing the Well-being of Children and Families through Effective Interventions: International Evidence for Practice. London: Jessica Kingsley.

Journals 
Students will be directed to a range of appropriate journals during the module delivery

Websites 
Students will be directed to a range of appropriate websites during the module delivery

Journals 

· British Journal of Special Education
· Education, Citizenship and Social Justice
· Equal Opportunities International
· Families, Relationships and Societies
· International Journal of Child, Youth and Family Studies
· International Journal of Health and Social Policy
· Journal of Social Inclusion
· Journal of Poverty and Social Justice
· Journal of Social Research and Policy
· Journal of Research in Special Educational Needs

Websites 

Students will be directed to a range of appropriate websites during the module delivery



MODULE CODE: 	ECAY4001
TITLE:			Advocacy in a Contemporary World	
DATED: 		17/05/2017
	
LEVEL:  		4			
CREDITS:		20			

JACS CODE:		L500 Social Work 

AIM(S)
· To develop an understanding of the concept of empowerment, agency and anti-oppressive practices within the role of an advocate.
· To identify appropriate environments in which service users/clients/patients might develop agency and use their ‘voice’ effectively.

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:
· Identify and discuss established theories relating to the concepts of empowerment, agency and anti-oppressive practices within the role of an advocate.
· Describe the role of an advocate in developing and environment supportive of the users/clients/patients using their ‘voice’ to request services appropriate to their need, in-line with service provision and ensure that entitlements are met. 
· Identify and describe actions, initiatives and measures supportive of allowing individuals to develop agency, act against oppressive practices and to ‘voice’ their opinions through the most appropriate channels of communication. 

INDICATIVE CONTENT
· An over-view of historical, current and emerging legislation exploring The Advocacy Charter, Social Services and Well-being Act (Wales) 2014, around which contemporary advocacy provision is delivered.
· Discuss the practical demands placed on Advocacy services delivery within various settings, identifying where a multi-agency approach necessitates the coordinated range of measures supportive of meeting the needs of service users. 
· Dilemmas in contemporary advocacy including working with legal, medical and social care professionals will be addressed:  representing the wishes of individuals which may not appear to be in their long-term best interests, advocating for individuals against the wishes of family members, justifying resource expenditure on vulnerable people in a context of austerity and competition for resources, handling conflicts of interest for the advocate, and the necessity of support for advocates.
· Discussion on the role of professional advocates including legally qualified advocates, advocates in community and voluntary organisations, and informal peer advocates. 

LEARNING AND TEACHING STRATEGY

E.g. Lectures will introduce the students to the concepts, principles and practices. Tutorials and seminars will introduce practical examples which will be used to support the application, discussion, and critical evaluation of techniques learned. Case studies will also be used to develop understanding and application of the techniques. 
The allocation of teaching to deliver the module is:
	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15%

	Independent learning
	170
	85%

	Placement learning
	0
	0%

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 50% 
Assignment (2500 words)
Exemplar: Describe current policies, established theories and practices are linked in their approach to developing effective advocacy services.
Assessment Component 2 – 50%
Portfolio of Evidence (Equivalent Word Count 2500 words)
Exemplar: Portfolio presentation including a poster and supporting evidence describing how ‘best practices’ aid in the development of an environment supportive of services users/clients developing agency. 
Assessment Summary
	Activity type
	Percentage

	Written exam
	0%

	Coursework
	100%

	Practical
	0%

	TOTAL
	100%



EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes


	
	


	If yes please provide brief details (no more than 100 words):

Developing sustainable and empowered communities.




 


READING LIST

	Module Code
	ECAY4001

	Module Title
	Advocacy in a Contemporary World

	Classification
	Reading List entry
	Electronic*

	Essential
	Bourdieu, P. and Passeron, J.-C. (1990) Reproduction in education, society and culture, Vol. 4. 2nd edn. London: Sage in association with Theory, Culture & Society, Dept. of Administrative and Social Studies, Teesside Polytechnic.
	☐

	Essential
	Browne, K. (2011) An introduction to sociology. 4th edn. Malden, MA: Wiley, John & Sons.
	☐

	Essential
	Coaffee, J. and Lee, P. (2016) Urban resilience: Planning for risk, crisis and uncertainty. United Kingdom: Palgrave Macmillan.
	☐

	Essential
	Donnison, D. (2009) Speaking to power: Advocacy for health and social care. Bristol: Policy Press.
	☐

	Essential
	Duschinsky, R., Lampitt, S. and Bell, S. (2016) Sustaining social work: Between power and powerlessness. United States: Palgrave MacMillan.
	☐

	Further
	Freire, P., Ramos, M.B. and Shaull, R. (1996) Pedagogy of the oppressed. London: Penguin Books.
	☐

	Further
	Frezzo, M. (2014) The sociology of human rights: An introduction. Cambridge, United Kingdom: Wiley-Blackwell (an imprint of John Wiley & Sons Ltd).
	☐

	Further
	Jones, P., Bradbury, L., Boutillier, S.L. and LeBoutillier, S. (2011) Introducing social theory. 2nd edn. Malden, MA: Polity Press.
	☐

	Further
	Koprowska, J. (2010) Communication and interpersonal skills in social work (transforming social work practice). Edited by Jonathan Parker and Greta Bradley. 3rd edn. Exeter: Learning Matters.
	☐

	Further
	Matthewman, S., West-Newman, C.L. and Curtis, B. (eds.) (2013) Being sociological. 2nd edn. Basingstoke: Palgrave Macmillan.
	☐

	Further
	Payne, G. (ed.) (2013) Social divisions. 3rd edn. Basingstoke: Palgrave Macmillan.
	☐

	Further
	Thompson, N. (2016) Anti-discriminatory practice: Equality, diversity and social justice. United Kingdom: Palgrave Macmillan.
	☐

	Further
	Wright, A.C., State, S.F., Jaffe, K.J. and Institute, I.C.R. (2014) Six steps to successful child advocacy: Changing the world for children. Los Angeles: SAGE Publications
	☐

	Further
	Ridley, J., Newbigging, Karen, & McKeown, Mick. (2015). Independent Mental Health Advocacy - The Right to Be Heard: Context, Values and Good Practice. Jessica Kingsley. Available at
http://whel-primo.hosted.exlibrisgroup.com/44WHELF_UWTSD_VU1:CSCOP_EVERYTHING:TN_eblEBL2057057
Accessed on 04.01.17
	☒

	Further
	Green, D. (2016). The Power of Advocacy. In How Change Happens (p. How Change Happens, Chapter 14). Oxford University Press. Available at
http://whel-primo.hosted.exlibrisgroup.com/44WHELF_UWTSD_VU1:CSCOP_EVERYTHING:TN_oxford_scholarshiposo/9780198785392.003.0014
Accessed on 04.01.17
	☒

	Further 
	· British Journal of Sociology 
· Community, Work & Family 
· Contemporary Sociology
· Critical Sociology
· Education, Citizenship and Social Justice
· European Journal of Social Theory
· Gender & Society
· International Journal of Human Rights in Healthcare
· Journal of Family Issues
· Journal of Poverty and Social Justice
· Politics & Society
· Society 
· Sociological Theory
· Sociology
· Special Children
· Theory & Society
· Theory, Culture & Society
· Work and Occupations
· Work, Employment and Society
· Youth & Society
	☒










MODULE CODE:	ECAY4002
TITLE:			Giving Individuals a Voice: Empowerment, Agency and Anti-Oppressive Practice
DATED:		17/05/2017

LEVEL:  		4
CREDITS:		20

JACS CODE:		L500 Social Work


AIM(S)
· To understand the power relationships within society.
· To engage and reflect upon empowerment, agency, anti-oppressive practices and their role in advocacy.

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:
· Describe the theories of power and oppression when applied to the advocacy context.
· Understand how Empowerment, Agency and Anti-oppressive practice enables individuals to move from oppression to self-advocacy.
· Explore strategies for empowering individuals to ensure that their voice is heard.

INDICATIVE CONTENT
· Theories which empower individuals and communities will be explored including Medical versus Social Model, Social Disability Model, Affirmation Module, Maslow and Friere. 
· Explore agency and how individuals develop their own ‘voice’, ‘choice’ and ‘self-actualisation.’ 
· Consider how individuals and communities can develop skills to empower them to move from being oppressed to full agency.

LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to social policy in principles and practice. Tutorials and seminars will introduce a range of policies linked to welfare and inclusion. Practical examples will be used to support the application, discussion, and critical evaluation of techniques learned. Case studies will also be used to develop understanding and application of the techniques. 


The allocation of teaching to deliver the module is:
	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15%

	Independent learning
	170
	85%

	Placement learning
	0
	0%

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 50%
Written Assessment: (1500 words)           
Exemplar
Consider what constitutes Agency, Voice and Choice using theories to underpin your discussion.

Assessment Component 2 – 50%
Practical: Video Presentation (5 minute video)
Exemplar
Describe the conditions under which a person might be oppressed in a context of your choice.

Assessment Summary
	Activity type
	Percentage

	Written exam
	

	Coursework
	50%

	Practical
	50%

	TOTAL
	100%








EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)
	Does the module contribute to ESD?
	Yes

	
	No

	Sustainable Literacy Skills 
· be able to solve or ameliorate real life problems through employing holistic as well as reductionist approaches, as appropriate to the issue;
· be able to think creatively, holistically, and systemically and make critical judgments on issues; 
· be able to develop a high level of self-reflection at a personal and professional level; 
· be able to apply theory to practice and vice versa




READING LIST
	Module Code
	ECAY4002

	Module Title
	Giving Individuals a Voice: Empowerment, Agency and Anti-Oppressive Practice

	Classification
	Reading List entry
	Electronic*

	Essential
	Thompson, N. (2012) Anti-Discriminatory Practice: Equality Diversity and Social Justice. Oxford, UK: Palgrave Macmillan.
	☐

	Essential
	Laird, S, E. (2008) Anti-Oppressive Social Work: A Guide for Developing Cultural Competence. UK: Sage.
	☐

	Further
	Dominelli, L (2002) Anti-Oppressive Social Work Theory and Practice. England, UK: Palgrave Macmillan.
	☐

	Further
	Morgaine, K. L.  Moshoula Capous-Desyllas, M (2014). Anti-Oppressive Social Work Practice: Putting Theory into Action. UK: Sage Publications. 
	☐

	Further
	Cocker, C and Hafford-Letchfield, T (2014) Rethinking Anti-Discriminatory and Anti-Oppressive Theories for Social Work Practice. UK: Palgrave Macmillan. 
	☐

	Further
	Freire, P., Ramos, M.B. and Shaull, R. (1996) Pedagogy of the oppressed. London: Penguin Books.
	☐

	Further
	Frezzo, M. (2014) The sociology of human rights: An introduction. Cambridge, United Kingdom: Wiley-Blackwell (an imprint of John Wiley & Sons Ltd).
	☐

	Further
	Jones, P., Bradbury, L., Boutillier, S.L. and LeBoutillier, S. (2011) Introducing social theory. 2nd edn. Malden, MA: Polity Press.
	☐

	Further
	Koprowska, J. (2010) Communication and interpersonal skills in social work (transforming social work practice). Edited by Jonathan Parker and Greta Bradley. 3rd edn. Exeter: Learning Matters.
	☐

	Further
	Matthewman, S., West-Newman, C.L. and Curtis, B. (eds.) (2013) Being sociological. 2nd edn. Basingstoke: Palgrave Macmillan.
	☐

	Further
	· British Journal of Sociology 
· Community, Work & Family 
· Contemporary Sociology
· Critical Sociology
· Education, Citizenship and Social Justice
· European Journal of Social Theory
· Gender & Society
· International Journal of Human Rights in Healthcare
· Journal of Family Issues
· Journal of Poverty and Social Justice
· Politics & Society
· Society 
· Sociological Theory
· Sociology
· Special Children
· Theory & Society
· Theory, Culture & Society
· Work and Occupations
· Work, Employment and Society
· Youth & Society 
	☒
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BA Humanistic Counselling Practice

MODULE CODE:	ECHC4001	
TITLE:			Therapeutic Theories	
DATED:		17/05/2017

LEVEL:  		4	
CREDITS:		20	

JACS CODE:		B940

AIM(S)
· To understand and evaluate the concepts of theoretical theories.
· To become familiar with current trends in Counselling theory.
· To have an understanding of cultural diversity in Counselling and Psychotherapy.

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:
· Describe that specific knowledge and skills are required to work with particular client groups, for example children and young people.
· Describe ways in which the therapeutic relationship is conceptualised in a range of different theoretical models.
· Identify some of the philosophical assumptions underpinning the practice of counselling and psychotherapy.

INDICATIVE CONTENT

· Provide students with an opportunity to engage with theories that underpin the practices of Counselling and Psychotherapy.
· Identify and explore the three traditional ‘Forces’ of human psychological theory from a Counselling and Psychotherapy perspective and consider the therapeutic relationship within each of these traditional schools of Counselling.
· Consider a historical perspective of the development of theoretical ‘schools’ and explore their contribution and limitations in the contemporary context.
· Consider historical and current issues related to diversity and multiculturalism.

LEARNING AND TEACHING STRATEGY
A range of teaching and learning strategies, appropriate to the aims and learning outcomes of the module will be used to enable learners to develop the full range of skills and knowledge achieved in this module. Lectures will introduce the learner to the concepts, principles and practices under consideration.   Learners will work collaboratively in small groups, participate in workshops, role play, practical tasks, experiential, and reflective activities.  Group work will add depth to subject areas and examples will be used to illustrate and support the application, discussion, and evaluation of the topics. Practical examples and case studies will be used to support module learning
The allocation of teaching to deliver the module is:
	Activity type
	Hours
	Percentage

	Scheduled learning
	40
	20%

	Independent learning
	160
	80%

	Placement learning
	
	

	TOTAL
	200
	100%



ASSESSMENT:

Assessment Component 1: 50%
Coursework assignment: Academic Essay (1500 words)
Exemplar:
Compare and contrast the key concepts of cognitive behavioural therapy and the person-centred approach.

Assessment Component 2: 50%
Practical Performance (5 minutes)
Exemplar:
Your performance will address the following topic:
Creatively illustrate Carl Rogers’ theoretical concepts e.g. empathy, congruence, unconditional positive regard.
Assessment Summary
	Activity type
	Percentage

	Written exam
	

	Coursework
	50%

	Practical
	50%

	TOTAL
	100%



EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes


	
	

	Sustainable Literacy Skills

· Students are encouraged to consider and engage with conversations relevant to sustainability. The module will engage students in the dialogues and tensions between individual understandings of psychological, socio-political and constructivist theories to stimulate future thinking regarding mental health.
· Students are encouraged to think critically and creatively within the field of mental health and social care and explore new approaches to practice.
· Students are able to appreciate the importance of environmental, social and political contexts to their studies.







	Module Code
	ECHC4001

	Module Title
	Therapeutic Theories 

	Classification
	Reading List entry
	Electronic*

	Essential
	Feltham, C and Horton, I., eds 2012 The Sage Handbook of Counselling and Psychotherapy. 3rd ed. London: Sage
	☐

	Essential
	Jones Smith, E. 2015. Theories of Counseling and Psychotherapy: an integrative approach. 2nd ed. Thousand Oaks, California: Sage
	☐

	Essential
	McLeod, J. 2009. An Introduction to Counselling. 4th ed. Maidenhead: McGraw-Hill/Open University Press
	☒

	Further
	Bateman, A. Brown, D. & Pedder, 2010. Introduction to Psychotherapy: An outline of psychodynamic principles and practice. 4th edn. Hove: Routledge
	☐

	Further
	Holmes, J. 2014. John Bowlby and Attachment Theory. 2nd ed. London: Routledge
	☐

	Further
	Howe, D. 2011. Attachment across the Lifecourse a brief introduction.  Basingstoke, Hampshire: Palgrave Macmillan.
	☐

	Further
	Kirschenbaum, H. 2007. The Life and Works of Carl Rogers. 2nd ed. Ross-on-Wye:PCCS
	☐

	Further
	Rogers, C. 1995. Client Centred Therapy. New York: Houghton Mifflin
	☐

	Further
	Rogers, C. 1995. On Becoming a Person. New York: Houghton Mifflin
	☐

	Further
	Sanders, P. 2012. The Tribes of the Person-Centred Nation: an introduction to the Schools of Therapy Related to the Person-centred Approach. 2nd ed. Ross-on-Wye: PCCS
	☐

	Further
	Trower, P., Jones, J., & Dryden, W. 2015. Cognitive Behavioural Counselling in action. 3rd ed. London: Sage
	☐

	Further
	BACP Counselling and Psychotherapy Research Journal
	☐

	Further
	Therapy Today
	☐

	Further
	Person-centred & Experiential Therapies 
	☐

	Further
	Journal of Humanistic Psychology 
	☐

	Further
	British Journal of Guidance and Psychotherapy
	☐

	Further
	Databases e.g. ProQuest, Science Direct, JStore
	☒





MODULE CODE:	ECHC4002
TITLE:			Maintaining a Framework for Practice
DATED:		17/05/2017

LEVEL:  		4	
CREDITS:		20	

JACS CODE:		B940

AIM(S)

· To develop an understanding ethical and professional standards in counselling as a basis of forming a therapeutic relationship.

· To demonstrate a critical awareness of own values and beliefs and integrate practice, theory and personal awareness in working with clients to establish and maintain a therapeutic frame of practice.

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:
· Demonstrate adherence to the ethical principles that underpin counselling and psychotherapy.
· Integrate into practice legal, professional and organisational requirements pertaining to equal opportunities, diversity and anti-discrimination.
· Demonstrate an understanding of the role of supervision as an essential aspect of clinical practice.
· Assess the components which underpin therapeutic alliances, which may include client motivation, commitment to the therapeutic process and contractual arrangements.
INDICATIVE CONTENT

· Framework for Professional Ethics and Standards 
· Professional Practice
· Ethical Problem-solving and Decision-Making
· Contracts, Informed Consent and Confidentiality
· Professional Boundaries and Role Expectation
· Supervision 
· Professional Competence
· Self-Care: Burnout, Compassion Fatigue and Vicarious Trauma
· Law and Legislation.
· Record Keeping and Data Protection 
· Social Policy
· Values, Beliefs and Principles
· Equality, Diversity and Rights
· Social Inclusivity
· Anti-Discriminatory Practice
· 
LEARNING AND TEACHING STRATEGY

A range of teaching and learning strategies, appropriate to the aims and learning outcomes of the module will be used to enable learners to develop the full range of skills and knowledge achieved in this module. Lectures will introduce the learner to the concepts, principles and practices under consideration.    Learners will also work collaboratively in small groups, participate in workshops, role play, practical tasks, experiential, and reflective activities.  Group work will add depth to subject areas and examples will be used to illustrate and support the application, discussion, and evaluation of the topics. Practical examples and case studies will be used to support module learning
The allocation of teaching to deliver the module is:
	Activity type
	Hours
	Percentage

	Scheduled learning
	40
	20%

	Independent learning
	160
	80%

	Placement learning
	
	

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1: 50%
Coursework Assignment: Essay (1500 words)
Exemplar:
‘Discuss the ethical principles that underpin counselling and psychotherapy and consider the importance of working with clients to establish and maintain a therapeutic frame’. 

Assessment Component 2: 50%
Oral Presentation (15 minutes)
Exemplar:
This assignment is set as a Power Point Presentation and considers the ethical imperative to integrate into practice, legal, professional and organisational requirements pertaining to equal opportunities, diversity and anti-discrimination when working with clients.  Reflect on your own morals, values and beliefs and on the emotional impact of discrimination.

Assessment Summary
	Activity type
	Percentage

	Written exam
	

	Coursework
	50%

	Practical
	50%

	TOTAL
	100%




EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes

	
	

	Sustainable Literacy Skills
· Students are encouraged to consider and engage with conversations relevant to sustainability. The module will engage students in the dialogues and tensions between the individualistic understanding of psychological, socio-political and constructivist theories to stimulate future thinking regarding mental health 
· Students are encouraged to think critically and creatively within the field of mental health and social care and explore new approaches to practice.
· Students are able to appreciate the importance of environmental, social and political contexts to their studies; 





	Module Code
	ECHC4002

	Module Title
	Maintaining a Framework for Practice 

	Classification
	Reading List entry
	Electronic*

	Essential
	Bond, T. (2015) Standards and Ethics for Counselling in Action. 4th edn. London: Sage Publications Ltd.
	☐

	Essential
	Bond, T. (2015) Confidentiality and Record Keeping in Counselling and Psychotherapy.  2nd edn. London: Sage Publications Ltd.
	☐


	Essential
	Claringbull, N. (2010) What is Counselling and Psychotherapy?  Exeter: Learning Matters. 
	☐


	Essential
	Feltham, C. and Horton, I. (2012) The Sage Handbook of Counselling and Psychotherapy.  London: Sage Publications Ltd.
	☐

	Essential
	McLeod, J., 2013.  Introduction to Counselling, 5th ed.  Maindenhead: Open University Press
	☐

	Essential
	McLeod, J. and McLeod, J. (2011) Counselling Skills: A Practical Guide for Counsellors and Helping Professionals. Maidenhead: Open University Press.
	☐

	Essential
	Proctor, G. (2014) Values and Ethics in Counselling and Psychotherapy.  London: Sage Publications Ltd.
	☐

	Further
	Hawkins, R. and Shohet, P. (2012) Supervision in the Helping Professions. Berkshire: Open University Press.
	☐

	Further
	Sanders, P. (2011) First Steps in Counselling: A Student’s Companion for Introductory Courses. 4th edn. Ross on Wye: PCCS Books
	☐

	Further
	Sutton, J and Stewart, W. (2013) Learning to Counsel: Develop the Skills, Insight and Knowledge to Counsel Others.  Oxford: How to Books Limited
	☐

	Further
	Woolfe, R., Strawbridge, S., Douglas, B. and Dryden, W. (2010). Handbook of Counselling Psychology. 3rd edn.  London: Sage.  
	☐

	Further
	https://www.nice.org.uk/
http://www.bacp.co.uk/
https://www.gov.uk/government/organisations/home-office/about/equality-and-diversity
https://www.gov.uk/discrimination-your-rights/types-of-discrimination
https://www.equalityhumanrights.com/en/equality-and-diversity
	☒

	Further
	BACP Counselling and Psychotherapy Research Journal
	☐

	Further
	Therapy Today
	☐

	Further
	Person-centred & Experiential Therapies 
	☐

	Further
	Journal of Humanistic Psychology 
	☐

	Further
	British Journal of Guidance and Psychotherapy
	☐

	Further
	Databses e.g. ProQuest, Science Direct, Jstore
	☒



MODULE CODE:	ECHC4003
TITLE:			Personal Development 1 
DATED:		17/05/2017

LEVEL:  		4	
CREDITS:		20	

JACS CODE:		B940

AIM(S)
· To develop self-awareness
· To engage in a personal development process
· To develop reflective practice

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:
· Demonstrate a consistent commitment to continuing professional and personal development, including self-awareness and fitness to practice.
· Respond appropriately to the effect of own values, beliefs, attitudes and behaviours when practicing as a counsellor/psychotherapist.
· Discuss the impact of diversity and diversity on the therapeutic relationship.

INDICATIVE CONTENT

· The nature and purpose of Personal Development group process
· Trust and support for personal and professional growth
· Reflective journaling
· Self-awareness 
· Narrative and story work
· Self and Ego 
· Mindfulness
LEARNING AND TEACHING STRATEGY

A range of teaching and learning strategies, appropriate to the aims and learning outcomes of the module will be used to enable learners to develop the full range of skills and knowledge achieved in this module. Lectures will introduce the learner to the concepts, principles and practices under consideration. Learners will also work collaboratively in small groups, participate in workshops, role play, practical tasks, experiential, and reflective activities.  Group work will add depth to subject areas and examples will be used to illustrate and support the application, discussion, and evaluation of the topics. Practical examples and case studies will be used to support module learning  
The allocation of teaching to deliver the module is:
	Activity type
	Hours
	Percentage

	Scheduled learning
	40
	20%

	Independent learning
	160
	80%

	Placement learning
	
	

	TOTAL
	200
	100%





ASSESSMENT

Assessment Component 1: 50%

Practical: Performance (5 minutes)

Exemplar:
Reflect on concept of Self.

Assessment Component 2: 50%
Oral Presentation (15 minutes)
Exemplar:	
Your presentation can take the form of your choosing and will address the question: ‘Who am I?’

Assessment Summary
	Activity type
	Percentage

	Written exam
	

	Coursework
	

	Practical
	100%

	TOTAL
	100%






EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes


	
	


	If yes please provide brief details (no more than 100 words):

· Students are encouraged to consider and engage with conversations relevant to sustainability. The module will engage students in the dialogues and tensions between the individual understanding of psychological, socio-political and constructivist theories to stimulate future thinking regarding mental health  
· Students are encouraged to think critically and creatively within the field of mental health and social care and explore new approaches to practice.  
· Students are able to appreciate the importance of environmental, social and political contexts to their studies. 








	Module Code
	ECHC4003

	Module Title
	Personal Development 1 

	Classification
	Reading List entry
	Electronic*

	Essential
	Bager-Charleson, F. (2012) Personal Development in Counselling and Psychotherapy. London. Sage Publications Limited.
	☐

	Essential
	Johns, H. (2007) Personal Development in Counsellor Training. London. Sage Publications Limited.
	☐

	Further
	McLeod, J. and McLeod, J. (2014) Personal Professional Development for Counsellors Psychotherapists and Mental Health Practitioners. Berkshire, England. Open University Press.
	☐

	Further
	BACP Counselling and Psychotherapy Research Journal
	☐

	Further
	Therapy Today
	☐

	Further
	Person-centred & Experiential Therapies 
	☐

	Further
	Journal of Humanistic Psychology 
	☐

	Further
	British Journal of Guidance and Psychotherapy
	☐

	Further
	Journal of Psychotherapy and Counselling Psychology Reflections
	☐

	Further
	Databses e.g. ProQuest, Science Direct, JStore
	☒




MODULE CODE:	ECHC4004
TITLE:			Research methods
DATED:		17/05/2017

LEVEL:  		4	
CREDITS:		20	

JACS CODE:		B94

AIM(S)

· To provide learners with an understanding of current issues of research activity within the health and social care field.
· To become familiar with a range of qualitative research approaches and their relevance to the field.
· To employ appropriate academic conventions in the production and presentation of work.

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:
· Utilise research evidence or organisational guidance to ensure an appropriate therapeutic response for specific clients.
· Identify ways in which government policies and recommendations such as those in the National Institute for Health and Clinical Excellence (N.I.C.E.) guidelines may impact on mental health service provision and client well-being.

INDICATIVE CONTENT

· Provide learners with an understanding of the concept and importance of research within the health and social care field.
· Identify and reflect upon the challenges of research within the field.
· Consider the role of research in advancing evidence for appropriate therapeutic response for specific clients and the development of new initiatives.
· Identify the ethical implications of research within the helping professions.
· Recognise power relationships and dynamics within groups and organisations and the potential impact on therapy.
· Consider the impact of government policies and recommendations on mental health service provision and client well-being.
· Consider evidenced based practice and practice based evidence.
· Gain confidence in reading and understanding research papers.
· Understand the role, qualities and impact of qualitative research.





LEARNING AND TEACHING STRATEGY

A range of teaching and learning strategies, appropriate to the aims and learning outcomes of the module will be used to enable learners to develop the full range of skills and knowledge achieved in this module. Lectures will introduce the learner to the concepts, principles and practices under consideration.    Learners will also work collaboratively in small groups, participate in workshops, role play, practical tasks, experiential, and reflective activities.  Group work will add depth to subject areas and examples will be used to illustrate and support the application, discussion, and evaluation of the topics. Practical examples and case studies will be used to support module learning  
The allocation of teaching to deliver the module is:
	Activity type
	Hours
	Percentage

	Scheduled learning
	40
	20%

	Independent learning
	160
	80%

	Placement learning
	
	

	TOTAL
	 200
	100%



ASSESSMENT

Assessment Component 1: 50%

Coursework assignment: Essay (1500 words) 	

Exemplar:
Work culture and conventions shifted significantly early in the 21st century and the social care field has not been immune to this sea of change. Consider how power relationships and dynamics within groups and organizations have the potential to impact on therapeutic and research initiatives.
Assessment Component 2: 50%
Practical: Academic Interview (15 minutes) 

Exemplar:
Design a piece of research using one of the research methods, or a combination of methods addressed in this module.
Assessment Summary
	Activity type
	Percentage

	Written exam
	

	Coursework
	50%

	Practical
	50%

	TOTAL
	100%





EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)
	Does the module contribute to ESD?
	Yes


	
	

	If yes please provide brief details (no more than 100 words):
Sustainable Literacy Skills

· Students are encouraged to consider and engage with conversations relevant to sustainability. The module will engage students in the dialogues and tensions between the individual understandings of psychological, socio-political and constructivist theories to stimulate future thinking regarding mental health difficulties. 
· Students are encouraged to think critically and creatively within the field of mental health and social care and explore new approaches to practice.  
· Students are able to appreciate the importance of environmental, social and political contexts to their studies. 




	Module Code
	ECHC4004

	Module Title
	Research methods 

	Classification
	Reading List entry
	Electronic*

	Essential
	Cooper, M. (2008) Essential research findings in counselling and psychotherapy: the facts are friendly. London:  Sage. 
	☐

	Essential
	McLeod, J. (2013) An introduction to research in Counselling and Psychotherapy.  London: Sage.
	☐

	Essential
	Willig, C. (2012) Qualitative interpretation and analysis in psychology. Berkshire, England:McGraw Hill/Open University.
	☐

	Further
	Bager-Charleson, S. (2014) Doing practice-based research in therapy: a reflexive approach. Poole, UK: Learning Matters
	☐

	Further
	Kumar, R., 2011. Research methodology: a step-by-step guide for beginners. 3rd ed. London: Sage.
	☐

	Further
	Willig, C. (2012) Qualitative interpretation and analysis in psychology. Berkshire, England:McGraw Hill/Open University.
	☐

	Further
	BACP Counselling and Psychotherapy Research Journal
	☐

	Further
	Therapy Today
	☐

	Further
	Person-Centred & Experiential Therapies 
	☐

	Further
	Journal of Humanistic Psychology 
	☐

	Further
	British Journal of Guidance and Psychotherapy
	☐

	Further
	Evidence Based Mental Health
	☐

	Further
	Journal of Psychotherapy Practice and Research
	☐

	Further
	Psychology and Psychotherapy: theory, research and practice 
	☐

	Further
	Databases e.g. ProQuest, Science Direct, JStore
	☒






MODULE CODE:	ECHC4005
TITLE:			Practicum 1
DATED:		17/05/2017

LEVEL:  		4	
CREDITS:		40	

JACS CODE:		B940

AIM(S)

· To learn and apply professional aspects and skills of a helping relationship, whilst maintaining confidentiality and appropriate contracts and boundaries.

· To develop and use reflexive skills and be aware of the importance and practicalities of personal development and self-care.

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:
· Establish and maintain a secure frame for therapeutic work.
· Negotiate an appropriate therapeutic contract using all available information.
· Communicate the scope and limits of confidentiality clearly and ethically to clients.
· Set and maintain appropriate professional boundaries.
· Establish and sustain a therapeutic alliance.

INDICATIVE CONTENT

· The development of counselling skills within professional practice
· Assessment 
· Rogarian ‘qualities of being’ as applicable to self and others
· The Skilled Helper Model (Egan, 2016)
· Counselling Skills e.g. active listening, paraphrasing reflecting, sensitive challenging, summarising, open questions 
· Relational Depth
· The contract and boundaries of a therapeutic relationship
· Core Conditions: empathy, congruence, unconditional positive regard
· Working with emotion
· Self-awareness
· Professional Practice

LEARNING AND TEACHING STRATEGY

Practical classes and workshops will form the core learning and teaching strategy of this module, which will enable students to develop the skills acquisition identified in the aims of the module. Practical supervision time will enable students to receive direct and immediate feedback on skills and lecturer demonstration will act as a pedagogic function. A range of teaching and learning strategies, appropriate to the aims and learning outcomes of the module will be used to enable learners to develop the full range of skills and knowledge achieved in this module. Lectures will introduce the learner to the concepts, principles and practices under consideration and seminars will illustrate these with examples, which will be used to support the application, discussion, and critical evaluation of the topics.  Tutorials will enable students to receive one-to-one support from lecturers and assignment supervision will offer focused support and discussion regarding assignments. In addition to this, learners will work collaboratively in small groups and triads, participate in workshops, role play and experiential and reflective activities. Lecturers will provide pedagogic demonstrations and observation with formative feedback.  
The allocation of teaching to deliver the module is:

	Activity type
	Hours
	Percentage

	Scheduled learning
	100
	25%

	Independent learning
	300
	75%

	Placement learning 
	
	

	TOTAL
	400
	100%



ASSESSMENT

Assessment Component 1: 20%
Coursework assignment: Essay (1500 words)
Exemplar:
"Compare and contrast the models of helping as defined by the theorists Carl Rogers and Gerard Egan"

Assessment Component 2: 50%
Practical skills assessment (20 minutes) 
Exemplar: 
A DVD recording of a counselling skill session (assimilated in the classroom) 

Assessment Component 3:  30%
Practical/Academic Interview (20 minutes) 
To undertake an academic interview on the skills work undertaken in the DVD work.

Assessment Summary
	Activity type
	Percentage

	Written exam
	

	Coursework
	20%

	Practical
	80%

	TOTAL
	100%






EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)
	Does the module contribute to ESD?
	Yes

	
	

	If yes please provide brief details (no more than 100 words):
Sustainable Literacy Skills

· Students are encouraged to consider and engage with conversations relevant to sustainability. The module will engage students in the dialogues and tensions between the individual understandings of psychological, socio-political and constructivist theories to stimulate future thinking regarding mental health. 
· Students are encouraged to think critically and creatively within the field of mental health and social care and explore new approaches to practice.  
· Students are able to appreciate the importance of environmental, social and political contexts to their studies; 






	Module Code
	ECHC4005

	Module Title
	Practicum 1 

	Classification
	Reading List entry
	Electronic*

	Essential
	Bager-Charleson, S. (2012) Personal Development in Counselling and Psychotherapy. London: Sage.
	☐

	Essential
	Ballatine-Dykes, et al. (2017) Ballatine-Dykes, F. Postings, T., Kopp, B and Crough, A. Counselling Skills and Studies. London: Sage.
	☐

	Essential
	Egan, G. (2013) The Skilled Helper, A Problem Management and Opportunity Approach. 10th ed. California: Brooks/Cole
	☐

	Essential
	Green, J. (2010) Creating the Therapeutic Relationship in Counselling and Psychotherapy (Counselling and Psychotherapy Practice Series). Exeter: Learning Matters.
	☐

	Essential
	McLeod, J. (2007) Counselling skill.  Maidenhead: Open University Press.
	☐

	Essential
	McLeod, John and McLeod, Julia (2011) Counselling skills: a practical guide for Counsellors and helping professionals. Maidenhead, Berkshire: McGrawHill/Open University Press.
	☐

	Essential
	Mearns, D. and Thorne, B., with McLeod, J. (2013) Person-centered Counselling in action. 3rd ed. London: Sage.
	☐

	Essential
	Nelson Jones, R. (2016) Basic Counselling Skills: A Helpers Manual.  London: Sage.
	☐

	Further
	Claringbull. N. (2010) What is Counselling and Psychotherapy?  Learning Matters: Exeter.
	☐

	Further
	McLeod, J. (2011) Introduction to Counselling, 4thed.  Maidenhead: Open University Press.
	☐

	Further
	Nelson-Jones, R. (2005) Practical counselling and helping skills. 5th ed. London. Sage Publications.
	☐

	Further
	Rogers, C. (1995) On Becoming a Person. New York: Houghton Mifflin.
	☐

	Further
	Rogers, C. (1995) A Way of Being. New York: Houghton Mifflin.
	☐

	Further
	Rogers, C. (1995) A Way of Being. New York: Houghton Mifflin.
	☐

	Further
	Rogers, C. (2003). Client-Centered Therapy. New York: Houghton Mifflin.
	☐

	Further
	Sanders, P. (2011) First Steps in Counselling [Fourth Edition).  Ross on Wye: PCCS Books.
	☐

	Further
	Sutton, J and Stewart, W. (2013) Learning to counsel: Develop the skills, insight and knowledge to counsel others.  Oxford: \how to Books Limited
	☐

	Further
	BACP Counselling and Psychotherapy Research Journal
	☐

	Further
	Therapy Today
	☐

	Further
	Person-Centred & Experiential Therapies 
	☐

	Further
	Journal of Humanistic Psychology 
	☐

	Further
	British Journal of Guidance and Psychotherapy
	☐

	Further
	Evidence Based Mental Healt
	☐

	Further
	Databases e.g. ProQuest, Science Direct, JStore
	☒











BA Youth and Community Work


MODULE CODE:  		SJYW4010
TITLE:  		Youth Work Principles and Practice
DATED:  			19/05/2014	

LEVEL:  			4
CREDITS:  			20		

JACS CODE:			L500 


AIM(S)

· To introduce the student to an understanding of youth work’s principles and professional practices.

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:
	
1. Demonstrate an understanding of the principles and practices of non-formal education within the varied youth and community work contexts.

2. Illustrate an integrated understanding of practice, theory, principles, values and skills within youth and community work.

3. Express an understanding of past and contemporary youth and community work pedagogy and practice.

4. Organise their knowledge and learning through use of a range of information resources, and present their work appropriately, and reflect upon sustainable literacy skills developed[footnoteRef:1]. [1:  The assessment sheet will outline key sustainable literacy skills relevant to the module for the student to comment upon.] 



INDICATIVE CONTENT

· Through an exploration of youth work practice, theory and skills, the module will address the definitions, purposes, contexts, objectives and values of youth work.

· Students will discuss and evaluate non-formal approaches to education, and will also explore education in its widest sense – including formal and informal education, and community education.

· The module will also focus upon past and contemporary youth work pedagogy and practice, and will encourage students to consider why we do what we do, and how we do what we do. 

· Students will be introduced to how we work with young people in specific contexts, and will begin to look at group work skills as well as interpersonal skills.

· There will be an experiential learning focus to this module, with students involved in weekly practical activities to integrate with the theoretical approaches which also form part of this module.

LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to the principles and practices of youth work, and to key youth work theories.  Lectures will also have an experiential learning thread at their core, thus enabling students to integrate theory and practice, and to support the application, discussion and evaluation to the techniques learned.

Allocation of teaching to deliver the module are:

	Activity type
	Hours
	Percentage

	Scheduled learning
	40
	20% 

	Independent learning
	160
	80%

	Placement learning
	-
	-

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 50%

Coursework: Assignment (2000 words)  

Exemplar: Discuss the principles and practices of youth work, and how a non-formal approach to education can provide a variety of outcomes for young people from their involvement in youth work.

Assessment Component 2 – 25%

Practical: Group Poster Presentation (10 minutes)

Exemplar: In your group, examine Chapter 3 of the Albemarle Report, and prepare a poster which compares and contrasts the lives of young people and the challenges they faced in the late 1950s with young people in today’s society.

Assessment Component 3 – 25%

Coursework: Individual Written Contribution to support the Group Poster Presentation (1000 words)

Exemplar: Students are required to provide an individual reflective account to support your group’s poster presentation.  This written contribution should focus upon your personal experience of working in the group, and should draw upon relevant group work theory to underpin your observations.

Assessment Summary
	Activity type
	Percentage

	Written
	

	Coursework
	75%

	Practical
	25%

	TOTAL
	100%









For bonded modules
	Learning Outcome
	The learning outcome is assessed by the following assessment component(s)

	1. 
	1, 2, 3

	2. 
	1, 2, 3

	3. 
	2, 3

	4. 
	1, 2, 3



BIBLIOGRAPHY

Essential

Banks, S. (1999) Ethics and the Youth worker in Banks, S. (ed) Ethical Issues in Youth work,   London: Routledge.
Batsleer, J. & Davies, B. (eds). (2010)  What is Youth work? Exeter: Learning Matters.
Heron, J. (1999) The complete facilitator’s handbook, London: Kogan Page.
Jeffs, T. & Smith, M. (2005) Informal Education, Nottingham: Education Heretics Press.
Jeffs, T. & Smith, M. (eds). (2010) Youth work Practice, Basingstoke: Palgrave Macmillan. 
Learning and Skills Improvement Service. (2012) Youth work National Occupational Standards, Coventry: Learning Skills and Improvement Service.  Available online at http://www.excellencegateway.org.uk/node/24788 
National Assembly for Wales. (2000) Extending Entitlement: Supporting young people in Wales, Cardiff: National Assembly for Wales.  available online at http://www.cywu.org.uk/index.php?id=10&category_id=5&article_id=270
Richardson, L. D. & Wolfe, M. (eds). (2001) Principles and practice of informal education: learning through life, London: Routledge.   
Sapin, K. (2009) Essential Skills for Youth work Practice, London: Sage Publications.
Sercombe, H. (2010) Youth work Ethics, London: Sage Publications.
Standing Conference for Youth work in Wales. (2007) The Youth work Curriculum Statement for Wales, Cardiff: Standing Conference for Youth work in Wales.  Available at http://www.youthworkwales.org.uk/creo_files/upload/files/YouthWkCurriculum2002 (English).pdf
Welsh Assembly Government. (2007) Young People, Youth work, Youth Service: National Youth Service Strategy for Wales, Cardiff: Welsh Assembly Government.
Welsh Government. (2014) The National Youth Work Strategy for Wales 2014-2018 Supporting young people to reach their potential and live fulfilled lives, Cardiff: Welsh Government.  Available to download at http://wales.gov.uk/topics/educationandskills/skillsandtraining/national-youth-work-strategy-for-wales/?lang=en 
Youth Work in Wales Review Group. (2013) Youth Work in Wales: Principles and Purposes, Cardiff: Youth Work in Wales Review Group.  Available to download at  http://www.wlga.gov.uk/publications-and-consultation-responses-lll/youth-work-in-wales-principles-and-purposes-january-2013/ 




Recommended

Argyle, M. (1994) The psychology of interpersonal behaviour, Harmondsworth: Penguin Books.
National Assembly for Wales. (2001) Extending Entitlement: Supporting young people in Wales - Consultation on the Draft Direction and Guidance, Cardiff: National Assembly for Wales.  Available to download at http://wales.gov.uk/topics/childrenyoungpeople/participation/extendingentitlement1/youngpeopledirection?lang=en 
Nelson–Jones, R. (2005) Practical counselling and helping skills, London: Sage Publications.
OPSI. (2004) Children Act 2004, London: The Stationery Office. Available online at http://www.legislation.gov.uk/ukpga/2004/31/contents/enacted  
Packham, C. (2008) Active Citizenship and Community Learning, Exeter: Learning Matters.
Social Exclusion Unit. (1999) Bridging the Gap: New opportunities for 16-18 year olds not in education, employment or training, London: The Stationery Office.
Social Exclusion Unit. (2000) National Strategy for Neighbourhood Renewal, Report of Policy Action Team 12: Young People, London: The Stationery Office.
UNICEF. (1989) UN Convention on the Rights of the Child, New York: UNICEF. 
Welsh Assembly Government. (2002) Extending Entitlement: Support for 11 to 25 year olds in Wales Directions and Guidance, Cardiff: Welsh Assembly Government. Available online at http://wales.gov.uk/topics/childrenyoungpeople/participation/extendingentitlement1/youngpeopledirection?lang=en  
Welsh Assembly Government. (2004) Children and Young People: Rights to Action – Stronger Partnerships for Better Outcomes, Cardiff: Welsh Assembly Government.  Available to download at http://wales.gov.uk/topics/childrenyoungpeople/publications/rightstoaction/?lang=en
Welsh Assembly Government. (2006) 14-19 Learning Pathways, Cardiff: Welsh Assembly Government.
Welsh Assembly Government. (2006) The Learning Country: Vision into action, Cardiff: Welsh Assembly Government.  Available to download at http://wales.gov.uk/topics/educationandskills/publications/guidance/learningcountry/?lang=en 
Welsh Assembly Government. (2006) Making the Connections – Delivering Beyond the Boundaries: Transforming public services in Wales, Cardiff: Welsh Assembly Government.  Available at http://wales.gov.uk/topics/improvingservices/publicationsevents/publications/deliveringbb/?lang=en
Williamson, H. (1993) Youth Policy in the United Kingdom and the Marginalisation of Young People, Youth & Policy 40.
Williamson, H. (1995) The Needs of Young People Aged 15-19 and the Youth work Response, Caerphilly: Wales Youth Agency.

Background

HMSO.  (1944)1944 Education Act, London: HMSO.
HMSO. (1960) The Youth Service in England and Wales, London: HMSO.  Available to download at http://gateway.proquest.com/openurl?url_ver=Z39.88-2004&res_dat=xri:hcpp&rft_dat=xri:hcpp:rec:1959-048896
HMSO. (1969) Experience and Participation (Review of the Review Group on the Youth Service in England), London: HMSO.  available to download at http://gateway.proquest.com/openurl?url_ver=Z39.88-2004&res_dat=xri:hcpp&rft_dat=xri:hcpp:rec:1981-074376  
HMSO. (1984) Youth Service Provision in Wales (Education survey 13), Cardiff: HMSO.
HMSO. (1998) Government of Wales Act 1998 c.38, London: The Stationery Office.
HMSO. (2000) Learning and Skills Act 2000 c. 21, Norwich: The Stationery Office.

Journals 

Children & Young People Now
Journal of Adolescence
Youth and Policy

Websites 

www.youthworkwales.co.uk
www.infed.org


Students will be directed to a range of appropriate journals and websites during module delivery.




























MODULE CODE:		SJYW4011 
TITLE:				Introduction to Young People in Society
DATED:			19/05/2014	

LEVEL:  			4
CREDITS:			20

JACS CODE:			L500 Youth and Community Work 


AIM(S)

· To introduce to students psychological and sociological perspectives, models and meanings of development through the life course of young people to enhance youth work practice. 

· To provide students with an understanding of the concept of youth within society and how this informs youth work practice. 

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:

1. Demonstrate a comprehension of the implications of the transitions that occur between puberty and early adulthood and examine the psychological nature of changes in relationships that occur within families and the influence of peer group.

1. Discuss social change and social structures within society and their impact on  young people and their community.

1. Explore perceptions of youth in society, and the role of youth workers in promoting “young people’s positive roles”.

1. Organise their knowledge and learning through the use of a range of information resources and present their work appropriately, and reflect upon sustainable literacy skills developed[footnoteRef:2]. [2:  The assessment sheet will outline key sustainable literacy skills relevant to the module for the student to comment upon.] 


INDICATIVE CONTENT

· Examination of the critical biological, cognitive and social transitions that young people undergo from puberty to early adulthood and their impact on young people.

· Examination of the family from a sociological and psychological perspective, in terms of changing family units, parental style, the so-called  generation gap,  relationships with others, particularly peer groups—their increasing influence in young people’s lives. 

· An overview of the impact of social policy discourses on how we understand young people in society including youth policy and comparative international and European social policy.

· Discussion on the role of youth workers in promoting the personal and social development of young people and their “positive roles in society”; explore holistic approaches that promote the physical, mental, emotional and spiritual aspects of resourcefulness and resilience with young people. 

LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to the concepts, principles and practices. Tutorials and seminars will introduce practical examples which will be used to support the application, discussion, and critical evaluation of techniques learned. Case studies and experiential activity will also be used to develop understanding and application of the techniques. 

Allocation of teaching to deliver the module are:

	Activity type
	Hours
	Percentage

	Scheduled learning
	40
	20%

	Independent learning
	160
	80%

	Placement learning
	
	

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 50%

Coursework: Essay (1500 words)

Exemplar: Discuss how psychological theory can help youth workers understand significant transitions young people may experience. 

Assessment Component 2 – 50%

Coursework: Scrapbook and reflective commentary (electronic or paper) (1500 words)

Exemplar: Present a scrapbook and reflective commentary that would include the following:  
· representations of young people in the media, 
· examples of practice that promote positive roles for young people,
· reflections on what influences the representation of young people including links to policy,
· reflections on the role of the youth worker in  promoting positive experiences for young people. 

Assessment Summary
	Activity type
	Percentage

	Written
	

	Coursework
	100%

	Practical
	

	TOTAL
	100%







BIBLIOGRAPHY

Essential

Adams, G. R. (2006) Blackwell Handbook of Adolescence. Oxford: Blackwell Publishing Ltd.
Arnett, J.J. (ed) (2011) Adolescent Psychology around the world Psychology Press
Belton, B. (2010) Radical youth work: developing critical perspectives and professional judgment. Lyme Regis, Dorset: Russell House Pub.,
Boyd, D., & Bee, H. (2013). Lifespan development (6th ed.). Harlow: Pearson.
Browne, K. (2011) An Introduction to Sociology (4th ed), London: Polity.
Coleman, J. C. (2010) The Nature of Adolescence, (4th ed.) London: Routledge.
Jeffs, T, & Smith, M. (2010) Youth work Practice. Houndmills, Basingstoke, Hampshire; New York: Palgrave Macmillan,

Recommended

Bukowski, W. A., Newcomb, A. F. and Hartup, W. W. (eds). (1998) The company they keep: friendship in childhood and adolescence, Cambridge: Cambridge University Press.
Connor, D. F. (2000) The Development of Values, Attitudes and personal qualities: A review of recent research, Slough: NFER.
Connor, D. F. (2002) Aggression and antisocial behavior in children and adolescents: research and treatment, New York: Guilford Press.
Gross, R. (2010) Psychology: The Science of Mind and Behaviour. (6th ed)  London: Hodder & Stoughton.
Geldard, G & Geldard, D. (2010) Counselling Adolescents: the proactive approach to young people (3rd ed). London: Sage Publications Ltd. 
Hendry, L. & Kloep, M. (2012) Adolescence and Adulthood: transitions and transformations Palgrave Macmillan
Jeffs, T. & Smith.M (1990) Young people, inequality and youth work. Basingstoke: Macmillan Education,
Kroger, J. (2007) Identity Development: Adolescence through Adulthood (2nd ed), London: Sage Publications. 
Lerner M.R. (2009) The Good Teen: rescuing adolescence from the myths of the storm and stress years Three Rivers Press
Lerner M.R. (2009) The Good Teen: rescuing adolescence from the myths of the storm and stress years Three Rivers Press
Levine, M. (2008) The Price of Privilege: How parental pressure and material advantage are creating a generation of disconnected and unhappy kids, New York: Harper.
Luxmoore N. (2008) Feeling like Crap: Young People and the Meaning of Self-Esteem, Jessica Kingsley Publishers
MacDonald, R. (ed). (1997) Youth, the ‘Underclass’ and Social Exclusion, London: Routledge.
Moore, S. (2001) Sociology Alive (3rd ed), London: Nelson Thomas.
Moore, S. (2002) Social Welfare Alive, London: Nelson Thomas.
Roche, J., Tucker, S., Thomson, R. & Flynn, R. (eds). (2004) Youth in Society: contemporary theory, policy and practice (2nd ed), London: Sage.
Smith, E. E., Nolen-Hoeksema, S., Fredrickson, B. and Lotus, G. R. (2003) Atkinson & Hilgard’s Introduction to Psychology (14th ed), Belmont: Wadsworth/Thomson Learning.
Smith. C; Rogers. W, S; & Tucker, S. Risk (2007) In Youth in Context: Frameworks. Settings and encounters pp 219-250 (2007), London, Milton Keynes / Sage Open University Press
Smith, P.K., Cowie, H. and Blades. M., (2010) Understanding Children’s Development. 5th ed.. Oxford: Blackwell Publishing 
Steinberg, L. (2010) Adolescence. (9th ed) New York: McGraw-Hill, 
Strasburger, V. C., Wilson, B. J. & Jordan, A. (2009) Children, Adolescents, and the Media (2nd ed), California: Sage Publications.
Williams, A. and Thurlow, C. (2005) Talking Adolescence. New York: Peter Lang Publishing.  


Students will be directed to a range of appropriate journals and websites during module delivery.












































MODULE CODE: 		SJYW4012
TITLE:				Fieldwork 1
DATED:			19/05/2014	

LEVEL:			4
CREDITS:			20

JACS CODE: 			L500 Youth and Community Work


AIM(S)

· To provide students with an understanding of the key approaches and practices linking the theory and practice of Youth and Community Work.

· To provide students with an opportunity to develop their youth work skills, knowledge and understanding within an appropriate 200 hour placement.

LEARNING OUTCOMES

Upon successful completion of this module, the student should be able to demonstrate the ability to:

1. Successfully complete a 200 hour placement in accordance with the principles and values of youth work.

1. Engage in reflection and supervised practice.

1. Begin to identify the development needs of young people in communities and responses associated of youth work in the voluntary and maintained sectors.

1. Organise their knowledge and learning through use of a range of information resources, and present their work at the appropriate level, and reflect upon sustainable literacy skills developed[footnoteRef:3]. [3:  The assessment sheet will outline key sustainable literacy skills relevant to the module for the student to comment upon.] 


INDICATIVE CONTENT

· How to prepare for placement including identifying sources of support, the importance of working within existing policies and procedures (safeguarding and child protection and health and safety at work for example).

· The importance of demonstrating appropriate principles and values within Youth and Community Work.

· Understanding forms of supervision and the importance of engaging in supervision for learning and improving practice.

· Understanding reflective practice and the process of professional development planning.

· Identifying, establishing and managing ones boundaries with young people.

· Beginning research as a Youth and Community Worker.

· How to encourage youth work activities which enable creativity and innovation in the voluntary and maintained sector.

· Understanding the purpose of the placement organisation and the role of the practitioner in contributing to delivering that vision.

· Understanding and working within ones existing knowledge and expertise and understanding when and how to pass on appropriate information. 

LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to the concepts, principles and practices.  Tutorials and seminars will introduce practical examples which will be used to support the application, discussion, and critical evaluation of techniques learned.  Case studies will also be used to develop understanding and application of the techniques.

Allocation of teaching to deliver the module are:

	Activity type
	Hours
	Percentage

	Scheduled learning
	20
	10%

	Independent learning
	
	

	Placement learning
	200*
	90%

	TOTAL
	200
	100%



*Please note: to meet the requirements of the professional endorsement of this programme it is necessary for students to complete a number of placement hours at each level, this is in addition to the notional hours normally associated with modules of this credit value. 

ASSESSMENT

Assessment Component 1 – 60%

Coursework: A Professional Journal (3000 words)

Exemplar: The Journal will include the following:
· An original risk assessment of the work setting,
· An observation of the work placement
· Ten reflective journals
· A community profile
· A case study of an individual or a group of young people with whom you are working
· A summary of your own learning and development, linked to your professional development plan and underpinned with reference to examples from your practice and appropriate literature such as National Occupational Standards for Youth Work.

Assessment Component 2 – 10%

Practical: A Line Manager Report making clear reference to examples form the student’s practice and conduct while on placement.

Practical Assessment Component 3 – 10%

Practical: A report from the visiting tutor including an observation of practice.

Assessment Component 4 – 10%

Practical A report from the Fieldwork Supervisor reflecting the student’s engagement with supervision and reflective practice. 

Assessment Component 5 – 10%

Coursework: A portfolio of evidence including National Occupational Standards for Youth Work evidence matrix.

Assessment Summary

	Activity type
	Percentage

	Written
	

	Coursework
	70%

	Practical
	30%

	TOTAL
	100%



BIBLIOGRAPHY

Essential

Banks, S. (2010) Ethical Issues in Youth work (2nd ed.), Abingdon, Oxon: Routledge.
Batsleer, J. and Davies, B. (2010) What is Youth work? (Empowering Youth and Community Work Practice), Exeter: Learning Matters.
Buchroth, I. and Parkin, C. (Eds.) (2010) Using Theory in Youth and Community Work Practice, Exeter: Learning Matters.
Ingram, G. and Harris, J. (2001) Delivering Good Youth work, Lyme Regis: Russell House Publishing.
Jeffs, T. and Smith, M. (Eds.) (2010) Youth work Practice. Hampshire: Palgrave.
Sapin, K. (2013) Essential Skills for Youth work Practice (2nd Ed.) London: SAGE.

Recommended

Batsleer, J. (2013) Youth working with Girls and Women in Community Settings, (2nd ed.) Ashgate. 
Factor, F. Chauhan, V. and Pitts, J. (Eds.) (2001) The RHC companion to Working with Young People. Dorset: Russell House.
Ord, J. (2007) Youth work Process, Product and Practice: Creating an Authentic Curriculum in Work with Young People. Dorset: RHP.
Welsh Government. (2014) The National Youth Work Strategy for Wales 2014-2018 Supporting young people to reach their potential and live fulfilled lives, Cardiff: Welsh Government.  Available to download at http://wales.gov.uk/topics/educationandskills/skillsandtraining/national-youth-work-strategy-for-wales/?lang=en
Youth Work in Wales Review Group. (2013) Youth Work in Wales: Principles and Purposes, Cardiff: Youth Work in Wales Review Group.  Available to download at  http://www.wlga.gov.uk/publications-and-consultation-responses-lll/youth-work-in-wales-principles-and-purposes-january-2013/

Background

Batsleer, J. (2008) Informal Learning in Youth work. London: SAGE.
Cooke, B. and Kothari, U. (Eds.) (2002) Participation: The New Tyranny? (2ND Ed.) London: Zed. 
Dalrymple, J. and Burke, B. (2006) Anti-oppressive Practice, Social Care and the Law. Maidenhead: McGraw-Hill.
Hawtin, M. and Percy-Smith, J. (2007) Community Profiling a practical guide (2nd Ed.). Maidenhead, McGraw Hill. 
Kehily, M.J. (Ed.)(2007) Understanding youth: perspectives, identities and practices. London: SAGE.
Understanding youth: perspectives, identities and practices. Ledwith, M. and Springett, J. (2010) Participatory practice, Community-based action for transformative change, Bristol: Policy Press.
Packham, C. (2008) Active Citizenship and Community Learning. Exeter: Learning Matters.
Purcell, R. (2005) Working in the Community perspectives for change (2nd Ed.). www.rodpurcell.com 
Smith, M.K. (1994) Local Education community, conversation, praxis. Buckingham, OU Press.
Somerville, P. (2011) Understanding Community: Politics, Policy and Practice. Bristol: Policy Press.
Taylor, M. (2003) Public Policy in the Community (2nd Ed.). Hampshire: Palgrave Macmillan.
Thompson, S. and Thompson, N. (2008)  The Critically Reflective Practitioner (2nd Ed.), Hampshire: Palgrave Macmillan.
Twelvetrees, A. (2008) Community Work (4th Ed.) Hampshire: Palgrave Macmillan.
Westergaard, J. (2009) Effective Group Work with Young People. Maidenhead: OU Press. 

Journals

International Journal of Adolescence and Youth
Journal of Research on Adolescence
Journal of Youth Development
Journal of Youth Studies
Youth and Policy 
Youth and Society
Youth Studies Ireland

Websites

www.cyfanfyd.org.uk 
www.cywu.org.uk 
www.cypnow.co.uk 
www.detachedyouthwork.info 
www.embraceni.org 
www.infed.org 
www.neighbourhood.statistics.gov.uk
www.nonformality.org 
www.nya.org.uk 
www.redcross.org.uk 
www.safenetwork.org.uk 
www.salto-youth.net 
www.thempra.org.uk 
www.vanessarogers.co.uk 
www.wales.gov.uk 
www.youthideas.co.uk 
www.youthworker.org 
www.youthwork-magazine.co.uk
www.youthworkwales.co.uk 
www.youthworkresource.com  


Students will be directed to a range of appropriate journals and websites during module delivery.









































MODULE CODE:		SJYW4013
TITLE:				Passport to Youth and Community Work
DATED:			19/05/2014	

LEVEL:			4
CREDITS:			20

JACS CODE: 			L500 Youth and Community Work


AIM(S)

· To equip students with basic skills, knowledge and understanding necessary in Youth and Community Work.

LEARNING OUTCOMES

Upon successful completion of this module, the student should be able to demonstrate the ability to:

1. Apply the purpose, principles and values of Youth and Community Work, articulate the role of the worker and the importance of ethical and reflective practice in face to face work with young people.

1. Understand the legislative and policy context of Youth and Community Work.

1. Understand organisational policy and its influence on the work.

1. Work with young people and others in ways which safeguard themselves and others.

1. Organise their knowledge and learning through use of a range of information resources, and present their work at the appropriate level, and reflect upon sustainable literacy skills developed[footnoteRef:4]. [4:  The assessment sheet will outline key sustainable literacy skills relevant to the module for the student to comment upon.] 


INDICATIVE CONTENT

· Beginning to understand what young people want and need from you as a Youth and Community Worker.

· Understanding the role of the Youth and Community Worker and how that is complemented by other professions and occupations.

· Understanding the drivers which influence Youth and Community Work programmes with young people.

· Managing boundaries as a professional Youth and Community Worker.

· Understanding stakeholder’s needs and perspectives.

· Working within relevant legislation including Safeguarding, Equalities and Health and Safety at Work.

· Safety in youth work, activity risk assessment, working with staff skills and knowledge, parental consent, First Aid, fire drills, staff to young people ratio, off site activities, emergency contact, trip Staffing levels, risk assessment and dynamic risk assessment.

· Workshops on young people’s issues on e.g. handling conflict, developing resilience, healthy relationships, mental health, wellbeing, diet, health and fitness.

· Practical application of skills and knowledge gained.

LEARNING AND TEACHING STRATEGY
Lectures will introduce the students to the concepts, principles and practices.  Tutorials and seminars will introduce practical examples which will be used to support the application, discussion, and critical evaluation of techniques learned.  Case studies will also be used to develop understanding and application of the techniques.

Allocation of teaching to deliver the module are:

	Activity type
	Hours
	Percentage

	Scheduled learning
	20
	10%

	Independent learning
	180
	90%

	Placement learning
	
	

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 50%

Practical: Presentation (10 minutes)

Exemplar: A 10 minute seminar reflecting on a critical incident, subsequent enquiry based learning and implications for future practice.

Assessment Component 2 – 50%

Coursework: Assignment (2000 words)

Exemplar: Produce a patchwork text detailing three elements from a choice of: a reflection on a personal experience during the module, a book or journal review, a commentary on a lecture, the application of a particular theory to a specific piece of professional practice, or notes from a workshop, plus a reflective account which knits these elements together and highlights learning.

Assessment Summary
	Activity type
	Percentage

	Written
	

	Coursework
	50%

	Practical
	50%

	TOTAL
	100%


BIBLIOGRAPHY

Essential

Banks, S. (1999) Ethical issues in youth work. London: Routledge.
Batsleer, J. and Davies, B. (Eds.) (2010) What is Youth work. Exeter: Learning Matters.
Jeffs, T. and Smith, M. (Eds.) (2010) Youth work Practice. Hampshire, Palgrave Macmillan.
Nicholls, D. (1997) Health and safety in youth and community work: a pocket guide. Lyme Regis: Russell House.
Sapin, K. (2009) Essential skills for youth work practice. London: SAGE.
Sercombe, H. (2010) Youth work Ethics. London: Sage.

Recommended

Boud, D. Keogh, R. and Walker, D. (1985) Reflection, turning experience into learning. London: Kogan Page.
Furlong, A. (Ed.) (2009) Handbook of youth and young adulthood: new perspectives and agendas. London: Routledge.
Harrison, R. and Wise, C. (2005) Working with young people. London: SAGE.
Hobart, C. and Frankel, J. (2009) Good practice in safeguarding children (3rd edition), Cheltenham: Nelson Thomas. 
Huskins, J. (2002) Quality work with young people: developing social skills and diversion from risk. Huskins.
Jansen, M. Davis, J. (2009) The Youth worker’s Roles in Young People’s Sexual Health: A Practice Framework. Youth Studies Australia, vol. 28 (4) Dec. 2009 19-28.
Jones, P. and Walker, G. (2011) Children’s rights in practice. London: Sage. 
King, P.M. and Kitchener, K.S. (1994) Developing reflective judgement: understanding and promoting intellectual growth and critical thinking in adolescents and adults. San Francisco: Jossey-Bass.
Maguire, M. (2009) Law and Youth work. Exeter: Learning Matters.
Taylor, A.M. (2003) Responding to adolescents: helping relationships skills for youth workers, mentors and other advisors. Lyme Regis: Russell House.
Thompson, S. and Thompson, N. (2008) The critically reflective practitioner. Basingstoke: Palgrave Macmillan.
Tyler, M. Hoggarth, L. and Merton, B. (Eds.) (2009) Managing Modern Youth work. Exeter: Learning Matters.

Journals

Children and Young People Now
Youth and Policy

Websites

www.infed.org 
www.oecd.org
www.rospa.com 
www.wlga.gov.uk 
www.youthworkwales.co.uk


Students will be directed to a range of appropriate journals and websites during module delivery

[bookmark: _GoBack]
MODULE CODE:  		SJYW4014
TITLE:  		Where Youth Work Happens
DATED:  			19/05/2014	

LEVEL:  			4
CREDITS:  			20		

JACS CODE:			L500 


AIM(S)

· To explore in depth the various youth work contexts, and the roles that practitioners undertake within these contexts.

· To enable students to reflect on their own youth work experiences within these contexts, and to identify areas for further development.

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:

1. Identify the varied youth work contexts.

1. Demonstrate an understanding of the principles, purposes and roles undertaken within each youth work context.

1. Evaluate how the role of the youth worker within these contexts has changed in light of policy and political agendas.

1. Reflect on their personal experiences within different youth work contexts, and identify their strengths and limitations within these.

1. Organise their knowledge and learning through use of a range of information resources, and present their work appropriately, and reflect upon sustainable literacy skills developed[footnoteRef:5]. [5:  The assessment sheet will outline key sustainable literacy skills relevant to the module for the student to comment upon.] 


INDICATIVE CONTENT

· This module will provide an in depth exploration of the various contexts for youth work.  This will include School Based Youth Work, Detached Youth Work, Outreach Youth Work, Health Based Youth Work, Club Based Youth Work, Voluntary Sector Youth Work, Faith Based Youth Work, and Youth Work with Marginalised Groups etc. 
· The content will also consider the various tools and methods used in Youth work, for example outdoor education, sport, creative arts, music and drama.

· Practitioners from the field will provide real life case studies of youth work contexts, as a means of analysing the changing role of the youth worker in light of current political agendas. 

· The module will explore multi-agency working which is a considerable focus for today’s youth work practitioners.

· The module will explore students’ personal youth work experiences in relation to various contexts and roles, and students will identify areas to further develop which can in turn provide a focus for their fieldwork modules.

LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to the principles and practices of youth work contexts and roles, and to key youth work theories.  Lectures will also have an experiential learning thread at their core, thus enabling students to integrate theory and practice, and to support the application, discussion and evaluation to the techniques learned.  The module will include guest lecturers (practitioners from the field), as well as field visits to youth work projects and providers.

Allocation of teaching to deliver the module are:

	Activity type
	Hours
	Percentage

	Scheduled learning
	40
	20% 

	Independent learning
	160
	80%

	Placement learning
	-
	-

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 70%

Coursework: Assignment (2500 words) 

Exemplar: Discuss the role of the youth worker within contemporary society.

Assessment Component 2 – 30%

Practical: Seminar Presentation (8 minutes)

Exemplar: Compare and contrast two youth work contexts, and how these contexts reflect the principles and purposes of youth work.  Reflect upon your own strengths and limitations within these contexts. 


Assessment Summary
	Activity type
	Percentage

	Written
	

	Coursework
	70%

	Practical
	30%

	TOTAL
	100%









BIBLIOGRAPHY

Essential

Batsleer, J. & Davies, B. (eds). (2010) What is Youth work? Exeter: Learning Matters.
Factor, F., Chauhan, V., and Pitts, J. (eds). (2001) The RHP Companion to Working with Young People, Dorset: Russell House Publishing Ltd.
Jeffs, T. & Smith, M. (2005) Informal Education, Nottingham: Education Heretics Press.
Jeffs, T. & Smith, M. (eds). (2010) Youth work Practice, Basingstoke: Palgrave Macmillan. 
Richardson, L. D. & Wolfe, M. (eds). (2001) Principles and practice of informal education: learning through life, London: Routledge.   
Sapin, K. (2009) Essential Skills for Youth work Practice, London: Sage Publications.
Sercombe, H. (2010) Youth work Ethics, London: Sage Publications.
Standing Conference for Youth work in Wales. (2007) The Youth work Curriculum Statement for Wales, Cardiff: Standing Conference for Youth work in Wales.
Welsh Assembly Government. (2007) Young People, Youth work, Youth Service: National Youth Service Strategy for Wales, Cardiff: Welsh Assembly Government.
Welsh Government. (2014) The National Youth Work Strategy for Wales 2014-2018 Supporting young people to reach their potential and live fulfilled lives, Cardiff: Welsh Government.
Youth Work in Wales Review Group. (2013) Youth Work in Wales: Principles and Purposes, Cardiff: Youth Work in Wales Review Group.

Recommended

Packham, C. (2008) Active Citizenship and Community Learning, Exeter: Learning Matters.
Banks, S., Butcher, H., Henderson, P. & Robertson, J. (eds). (2003) Managing Community Practice; Principles, Policies and Programmes, Bristol: Policy Press.
Learning and Skills Improvement Service. (2012) Youth work National Occupational Standards, Coventry: Learning Skills and Improvement Service.
Beck, D. & Purcell, R. (2010) Popular Education Practice for Youth and Community Development Work, Exeter: Learning Matters.
Boud, D., Cohen, R. & Walker, D. (1997) Using Experience for Learning, Maidenhead: Open University Press.
Buchroth, I. & Parkin C. (2010) Using Theory in Youth and Community Work Practice, Exeter: Learning Matters. 
Harrison R., Benjamin C., Curran S., and Hunter R. (eds). (2007) Leading Work with Young People, London: SAGE Publications.
Harrison, R. and Wise, C. (eds). (2005) Working with Young People, London: SAGE publications.
Rogers, A. & Smith, M. (eds). (2010)  Journeying Together, Dorset: Russell House Publishing.
Young, K. (1999) The Art of Youth work, Lyme Regis: Russell House.


Journals 

Children and Young People Now
Youth and Policy

Websites 

www.youthworkwales.co.uk
www.infed.org
www.urdd.org
www.dofe.org
www.bgcwales.org.uk
www.cwvys.org.uk


Students will be directed to a range of appropriate journals and websites during module delivery.
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MODULE CODE:	ECGE4001P
TITLE:			Academic Study Skills for Students            	
DATED:		05/07/2017

LEVEL:  		4			
CREDITS:		20			

JACS CODE:		X300  

  
AIM(S)

· To introduce higher education academic skills and effective communication within the context of the students’ programme of study. 

LEARNING OUTCOMES
	Upon the successful completion of this module, the student should be able to demonstrate the ability to: 
· engage in, and recognise the importance of academic reading, writing, referencing and develop confidence in communication and presenting to different audiences and for different purposes; 
· explore different communication styles and systems; 
· develop digital competency and numeracy skills in line with the academic demands of the programme;
· organise their learning effectively and reflect upon their own progress and future development. 

INDICATIVE CONTENT

The module will include:
· the development of students’ reading skills and strategies appropriate to academic study. For example, critical and evaluative reading, effective use of electronic resources, primary and secondary resources; 
· the development of understanding the importance of referencing and referencing styles in relation to students’ programme of study; the importance of acknowledging the work of others and how to avoid plagiarism;
· the development of understanding of communicating to a range of audiences, for a range of purposes and changing the environment to improve communication. The module will examine the need for effective communication systems and how these support and promote communication, participation and working;
· exploration of verbal and presentation skills.  Students will examine the use of individual and group presentations, Powerpoint presentations, poster presentations and peer reviews;
· the development of a range of appropriate written communication, formats and structures; including academic demands such as note taking, essay planning and writing, summarising, layout, paraphrasing, assignments, reflective writing, report writing, letter writing and appropriate use of emails;
· becoming familiar with and develop competency, skills and confidence in the use of digital literacy. For example students will use electronic and digital resources to facilitate and support personal research, communication and presentation of work;
· the development of appropriate management skills, for example time management and working to deadlines; the development of appropriate numeracy skills, for example awareness of data and statistics used in research;
· exploration of how to stimulate and maintain a positive attitude to study and develop strategies for future success. For example, time management, effective and sufficient planning, motivation, working to deadlines, working as part of a group, personal development planning including target setting and reflexivity. 

LEARNING AND TEACHING STRATEGY

E.g. Lectures will introduce the students to the concepts, principles and practices. Tutorials and seminars will introduce practical examples which will be used to support the application, discussion, and critical evaluation of techniques learned. Case studies will also be used to develop understanding and application of the techniques. 
The allocation of teaching to deliver the module is:

	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15%

	Independent learning
	170
	85%

	Placement learning
	0
	0%

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 50%

Portfolio of activities (1500 words)

Example of the type of question or task that could be used:
Academic writing, for example writing a letter, paraphrasing an abstract from a journal, referencing exercise.

Assessment Component 2 – 50%

Individual Presentation (10 minutes)  	

Example of the type of question or task that could be used:
Present an academic electronic poster. Use aspects of communication, for example effective communication styles and barriers to communication as a context for presenting your understanding of appropriate and correct referencing.
			
Assessment Summary
	Activity type
	Percentage

	Written
	

	Coursework
	50%

	Practical
	50%

	TOTAL
	100%





EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes


	The skills acquired in this module and its assessments are intended to increase student employability.  Assignment 2 requires the poster to be electronic rather than in written and printed form.  It is possible to deliver some of the lectures together with students on other programmes ensuring some cross-disciplinary, cross-Faculty working. Students will develop their understanding and respect for others’ needs in particular to communication styles and barriers that may be encountered. The module and assessment offer the students opportunities to problem-solve engage in holistic learning and reflection.

Well-being of Future Generations (Wales) Act 2015
This module relates to: 
A prosperous Wales: in its aim to upskill students.
A more equal Wales: in its aim to upskill students regardless of background.




READING LIST

	Module Code
	ECGE4001P

	Module Title
	Academic Study Skills for Students            

	Classification
	Reading List entry
	Electronic*

	Essential
	Burns, T. & Sinfield, S. (2016) Essential study skills: the complete guide to success at university (4th ed). London: Sage.
	☐

	Essential
	Cottrell, S. (2013) The Study Skills Handbook (4th ed). Basingstoke: Palgrave MacMillan. 
	☐

	Essential
	Godfrey, J. (2013) How to use your reading in your essays (2nd ed). Basingstoke: Palgrave MacMillan.
	☒

	Essential
	Harrison, M., Jakeman, V. and Paterson, K. (2012) Improve your grammar. Basingstoke: Palgrave MacMillan. 
	☐


	Essential
	Judge, B. (2009) Critical Thinking Skills for Education Students. Exeter: Learning Matters.
	☐


	Essential
	Moore, S., Neville, C. and Murphy, M.  (2010) The ultimate study skills handbook. Maidenhead: McGraw-Hill, Open University Press.
	☐

	Essential
	Pears, R. & Shields, G. (2017) Cite them right: the essential referencing guide. Basingstoke: Palgrave MacMillan.
	☒


	Essential
	Pears, R. & Shields, G. (2016) Cite them right: the essential referencing guide. Basingstoke: Palgrave MacMillan.
	☐


	Further
	Bedford, D. and Wilson, E. (2009). Study skills for part-time students. Harlow: Prentice Hall. 
	☐

	Further
	Cottrell, S. (2010) Skills for Success: The Personal Development Planning Handbook (2nd ed.) Hampshire: Palgrave MacMillan. 
	☐

	Further
	Pritchards, A. M. (2008) Studying and Learning at University: Vital Skills for Success in your Degree. London: Sage Publications. 
	☒

	Further
	Savage, M. and Barnett, A. (2015) Digital Literacy for Primary Teachers. Northwich: Critical Publishing Limited.
	☒


	Further
	van Emden, J. & Becker, L. (2010) Presentation Skills for Students (2nd ed). Basingstoke: Palgrave Macmillan.
	☐

	Further
	http://www.skills4studycampus.com/palgrave/ 

	☒

















































MODULE CODE:	SJIE4002
TITLE:			Supporting the Learner
DATED:		17/03/2016

LEVEL:  		4	
CREDITS:		20	

JACS CODE:		X300 Academic Studies in Education


AIM(S)
· To introduce students to theories and practical principles which underpin the values of helping and support
· To explore the pastoral role of the Teaching Assistant

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate:
· Knowledge of major theories in the field of helping, counselling and support
· The application of theory in their work with learners
· Recognition of the balance between building relationships of trust with learners, and the necessity for expertise in responding to learner needs
· Present work at an appropriate level in terms of grammar, spelling, formatting, etc.

INDICATIVE CONTENT

· Consideration of the wide ranging pastoral support available to learners
· Reflection on the similarities and differences between the approaches of Carl Rogers and Gerald Egan
· Discussion of the range and potential impact of helping, counselling and support skills within an educational context
· Definitions and contextualisation of terms including empathy, congruence, unconditional positive regard.


LEARNING AND TEACHING STRATEGY

Lectures will introduce students to the basic theories, principles and practices, supplemented by seminars where practical examples will be explored which support the application of theory. Case studies will also be used to develop understanding and application of the techniques. 
The allocation of teaching to deliver the module is:

	Activity type
	Hours
	Percentage

	Scheduled learning
	60
	40%

	Independent learning
	120
	50%

	Placement learning
	20
	10%

	TOTAL
	200
	100%


ASSESSMENT

Assessment Component 1 – 50%

Written Coursework (1,500 words)

Exemplar
With reference to relevant literature and drawing on your own experience, critically evaluate the role of the Teaching Assistant in providing pastoral care to students. Draw on your own classroom experience and support with reference to your research and wider reading.

Assessment Component 2 – 50%

Oral Presentation (10 minutes)

Exemplar
Evaluate the contribution of Carl Rogers to our understanding of the role of ‘helping’ and support, exploring how his work can be applied in an educational setting.

Assessment Summary

	Activity type
	Percentage

	Written exam
	

	Coursework
	50%

	Practical
	50%

	TOTAL
	100%



EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes


	
	


	
The knowledge and understanding of the principles discussed in this module not only better prepare Teaching Assistants to undertake the pastoral role which is naturally theirs as they work closely with children and young people. They also better prepare them for wider roles within the community and in their families. Likewise, as they apply this knowledge and these skills, they assist in better preparing pupils with the life skills necessary for success both in school and beyond.





BIBLIOGRAPHY

Essential

Aldridge, S. and Rigby, S. (2001) Counselling Skills in Context. Oxon: Hodder Education.
Egan, G. 2013. The Skilled Helper, A Problem Management and Opportunity Approach. Tenth Edition. California: Brooks/Cole.
McLeod, J . (2011) Counselling Skill. Buckingham: O.U. Press .
Rogers, C. (1994) Freedom To Learn. (3rd edition). Upper Saddle River,N.J.: Merril.
Nelson Jones, R.  (2015).  Basic Counselling Skillls: A Helpers Manual. (4th edn) London: Sage


Background
Feltham, C. (Ed.). (1997). Gains of listening: Perspectives on Counselling at work. Buckingham: Open University Press.
Feltham, C. (Ed). (1999). Understanding the counselling relationship (Professional skills for counsellors). London: Sage. 
Groom, B. &  Rose, R. (2005) Supporting the inclusion of students with social, emotional and behavioural difficulties in the primary school: The role of Teaching Assistants. Journal of Research in Special Educational Needs 5 (1), 20-30.
Mabey, J. & Sorensen, B. (1995). Counselling for young people (Counselling in context series). Buckingham: Open University Press.
McLeod, J. (2013). An introduction to counselling. (5th edn) Buckingham: Open University Press
Palmer, S. (Ed). (2000). Introduction to counselling and psychotherapy: The essential guide.   London: Sage.
Sanders, P.  (2011).  First Steps in Counselling [Fourth Edition).  Ross on Wye: PCCS Books
UNISON (2013) The Evident Value of Teaching Assistants. Report of a UNISON survey. 


Journals 
British Journal of Guidance & Counselling
Therapy Today

Websites

Students will be directed to a range of additional websites, bilingual where possible, during the module delivery.



















MODULE CODE:	SJIE4003
TITLE:			Overcoming Barriers to Specific Learning Difficulties	
DATED:		17/03/2016

LEVEL:  		4	
CREDITS:		20		

JACS CODE:		X360 Academic Studies in Specialist Education


AIM(S)
· To develop knowledge and understanding of various barriers to learning experienced by individuals with specific learning difficulties (SpLD) in literacy and numeracy
· To identify and evaluate appropriate strategies to support learners with SpLD in literacy and numeracy

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:
· identify the key characteristics of SpLD in literacy and numeracy 
· understand how SpLD in literacy and numeracy impacts on learning and emotional development
· evaluate inclusive approaches to supporting learning opportunities for individuals with SpLD
· organise their knowledge and learning through the use of a range of information resources, and present their work at the appropriate level.


INDICATIVE CONTENT
· Key indicators and characteristics of SpLD in literacy and numeracy.
· Theoretical and neurological research that underpins the identification of SpLD in literacy and numeracy, i.e. dyslexia and dyscalculia. 
· Developmental and emotional implications of SpLD issues on learning and support.
· The significant role of observation, screening and assessment.
· An inclusive approach to supporting learning for individuals with SpLD in literacy and numeracy e.g. use of multi-sensory resources, ICT etc. 

LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to the main concepts, principles and practices. 
Seminars and workshops will introduce practical examples, which will be used to support the application, discussion, and critical evaluation of techniques learned. 
Case studies from personal professional experience, readings and video material will also be used to develop understanding and application of the techniques. 

The allocation of teaching to deliver the module is:

	Activity type
	Hours
	Percentage

	Scheduled learning
	60
	30%

	Independent learning
	120
	60%

	Placement learning
	20
	10%

	TOTAL
	200
	100%




ASSESSMENT

Assessment Component 1 – 50%

Essay (1500 words).

Exemplar 
Compare and contrast the key characteristics of Specific Learning Difficulties (SpLD) in literacy and numeracy.

Assessment Component 2 – 50%

Individual seminar presentation (10 minutes) with accompanying resource.

Exemplar
Evaluate a multi-sensory resource to support learning for an individual with Specific Learning Difficulties (SpLD) in numeracy.

Assessment Summary
	Activity type
	Percentage

	Written exam
	0

	Coursework
	50%

	Practical
	50%

	TOTAL
	100%



EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes

	
	

	If yes please provide brief details (no more than 100 words):
Provision of skills and strategies to learners with SpLD in order to enhance their sustainable skills’ base for lifelong use. Supporting the development of resilience and wellbeing.



BIBLIOGRAPHY

Essential
Department for Education and Skills (2015) Specific Learning Difficulties Framework, Cardiff: Welsh Government. 

Recommended
Chinn, S. and Ashcroft, J. (2007) Mathematics for Dyslexics Including Dyscalculia [e book], Chichester: John Wiley.
Department for Education and Skills, (2005) Learning and Teaching for Dyslexic Children, London: DfES.
Department for Education and Skills, (2012) Research into Dyslexia Provision in Wales, Cardiff: Welsh Government.
Reid, G. (2009) Dyslexia: A Practitioner's Handbook (4th edition), Chichester: John Wiley & Sons Ltd.

Background
Department for Education, Lifelong Learning and Skills. (2007) Inclusion and Pupil Support, Cardiff: Welsh Assembly Government. 
Grant, D. and French, H. (2010) That's The Way I Think: Dyslexia, Dyspraxia and ADHD
Explained, London: Routledge.
Selikowitz, M. (2000) Dyslexia and Other Learning Difficulties; The Facts, Oxford: Oxford University Press.
Tresman, S. and Cooke, A. (2006) Dyslexia Handbook, London: British Dyslexia Association.
Welsh Assembly Government. (2004) Special Educational Needs Code of Practice for
Wales, Cardiff: Welsh Assembly Government.

Journals 
British Journal of Special Education [e- journal]
Journal of International Special Needs Education
Journal of Research in Special Educational Needs [e-journal]


Websites
British Dyslexia Association: http://www.bdadyslexia.org.uk 
Dyslexia Action: http://www.dyslexiaaction.org.uk/ 
Dyslexia Cymru: www.welshdyslexia.info 
Dyslexia Scotland: www.dyslexiascotland.org.uk 
Learning Wales: www.learning.wales.gov.uk 

Students will be directed to a range of additional websites, bilingual where possible, during the module delivery.







MODULE CODE:	SJIE4004                                   
TITLE:			Exploring Behaviour and Interventions in the Learning  
			Environment
DATED:		17/03/2016

LEVEL:  		4	
CREDITS:		20	

JACS CODE:		X360 Academic Studies in Specialist Education


AIM(S)

· To introduce students to the factors that influence children’s behaviour in learning environments.
· To familiarise students with a range of practical interventions that support positive interpersonal relationships and behaviours within the learning environment.

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:

· demonstrate an understanding of the factors that influence children’s
          behaviour in learning environments;

· demonstrate knowledge of the personal characteristics that influence
          children’s behaviour in the learning environment;

· understand and evaluate a range of practical interventions devised to promote positive behaviours;

· organise their knowledge and learning through the use of a range of information resources and present their work at the appropriate level.

INDICATIVE CONTENT

· Examination of the complex array of factors that influence children’s behaviour inlearning environments i.e., classroom management, diversity, disruptive behaviour, motivation, parental involvement etc.
· Examination of the personal characteristics that influence children’s behaviour i.e.,learning disabilities, gender differences, learning styles, intelligence etc.
· Examination and identification of a range of practical interventions devised to promote positive behaviours i.e., token economy, reinforcement, circle time, timeout etc.

LEARNING AND TEACHING STRATEGY

E.g. Lectures will introduce the students to the concepts, principles and practices. Tutorials and seminars will introduce practical examples which will be used to support the application, discussion, and critical evaluation of techniques learned. Case studies will also be used to develop understanding and application of the techniques. 
The allocation of teaching to deliver the module is:



	Activity type
	Hours
	Percentage

	Scheduled learning
	40
	20%

	Independent learning
	120
	60%

	Placement learning
	40
	20%

	TOTAL
	200
	100%




ASSESSMENT

Assessment Component 1 – 50%

Assignment (1500 words).

Exemplar
Using psychological theory, critically discuss the factors that influence behavioural outcomes and behavioural management in the classroom. Draw on (anonymised) examples from your own setting to support the theory.

Assessment Component 2 – 50%

Personal Project (1500 words).

Exemplar
Students will choose their own title for their projects. They will select a number of personal characteristics that influence children’s behaviour and will demonstrate a range of practical interventions devised to promote positive behaviour in the classroom.

Assessment Summary
	Activity type
	Percentage

	Written exam
	0%

	Coursework
	100%

	Practical
	0%

	TOTAL
	100%



EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes


	
	No


	If yes please provide brief details (no more than 100 words):
Understanding the root cause of the child‘s behaviour is essential, as without this it is unlikely that any behaviour strategy will be sustainable. This module encourages the positive behaviour of today’s generation in the hope to sustain future generations as healthy, resilient and balanced adults.  



BIBLIOGRAPHY

Essential
Bentham, S. (2005). A Teaching Assistant's Guide to Managing Behaviour in the Classroom. Routledge
Ellis, G., Morgan, N. S., & Reid, K. (2013). Better behaviour through home-school relations: Using Values-based Education to Promote Positive Learning. Routledge.
Ellis, S., & Tod, J. (2014). Promoting Behaviour for Learning in the Classroom: Effective Strategies, Personal Style and Professionalism. Routledge.
Morgan, N. S., & Ellis, G. (2011). A Kit Bag for Promoting Positive Behaviour in the Classroom. Jessica Kingsley Publishers.
Rogers, B. (2015). Classroom Behaviour: A Practical Guide to Effective Teaching. Sage Publications Limited.
Shelton, F., & Brownhill, S. (2008). Effective Behaviour Management in the Primary Classroom. McGraw-Hill Education (UK).

Recommended
Bennett, T. (2010). The Behaviour Guru: Behaviour Management Solutions for Teachers. A&C Black.
Lewis, R. (2008). Understanding pupil behaviour: Classroom management techniques for teachers. Routledge.
Morgan, N. (2008). Quick, easy and effective behaviour management ideas for the classroom. Jessica Kingsley Publishers.
Wright, D. (2006). Classroom Karma: Positive Teaching, Positive Behaviour, Positive Learning. Routledge.

Background
Abbeduto, L. (Ed.). (2014). Taking sides: Clashing views in educational psychology. (7th edn) McGraw-Hill/Dushkin.
Haydn, T. (2006). Managing pupil behaviour: Key issues in teaching and learning. Routledge.
Ormrod, J. E. (2013). Educational Psychology: Pearson New International Edition: Developing Learners. Pearson Higher Ed.
Slavin, R. E., & Davis, N. (2014). Educational psychology: Theory and practice.(10th edn) Harlow: Pearson New International Edition


Websites 

Tutors will inform students of relevant websites, bilingual where possible, throughout the course. 







MODULE CODE:	SJIE4005
TITLE:		   	Additional Needs in Context	
DATED:		17/03/2016

LEVEL:                       4			
CREDITS: 		20			

JACS CODE:		X360 Academic Studies in Specialist Education


AIM(S)

· To understand the nature of additional needs and the principles of early identification and intervention. 

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:
· Understand the social model of disability and changing perceptions of additional needs relating to good practice in an inclusive and sustainable teaching and learning environment. 
· Explore the wide and complex spectrum of additional needs
· Discuss the nature of support offered to learners by a range of agencies, particularly at key transition points
· Organise their knowledge and learning through the use of a range of information resources and present their work at an appropriate level.

INDICATIVE CONTENT

· An overview of the social model of disability and a discussion of the current and evolving legislative framework. 
· An introduction to issues relating to additional needs in the learning context with an overview of the principles of inclusive policy and practice. 
· An overview of the role of practitioners within a multi-agency context, including a focus on integrated planning and provision for children and young people. 
· A broad study of good practice for inclusion, for example, person-centred planning methodologies. 


LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to the concepts and arguments relating to the module issues. Seminars will give opportunity for discussion and debate and tutorials will support individuals in preparing for assessment. 
The allocation of teaching to deliver the module is:

	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15

	Independent learning
	170
	85

	TOTAL
	200
	100%




ASSESSMENT

Assessment Component 1 - 50% 

Project/Case Study (2000 words)
Exemplar:
This topic for the project/case study will be negotiated with the tutor and draw on work-based learning underpinned with reference to literature and guidance documents. 

Assessment Component 2 - 50%
Poster presentation (individual): 10 minutes
Assessment Summary
	Activity type
	Percentage

	Written exam
	0%

	Coursework
	50%

	Practical
	50%

	TOTAL
	100%



EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes     


	
	

	If yes please provide brief details (no more than 100 words):
The development of sustainable strategies to ensure inclusive practice for children and young people in schools. The need to embed inclusive principles into all decision- making processes from local level to national level.




BIBLIOGRAPHY

Essential
Booth, T. and Ainscow, M. (2011) Index for Inclusion: developing learning and participation in schools, Bristol: CSIE 
Dunhill, A. Elliot, B and Shaw, A. (2010) Effective Communication and Engagement with 
Children and Young People, their Families and Carers, Exeter: Learning Matters 
Special Educational Needs Code of Practice (Wales) (2004). Available at http://learning.gov.wales/docs/learningwales/publications/131016-sen-code-of-practice-for-wales-en.pdf 
Walton, A. and Goddard, G. (2012) Supporting Every Child.(2nd edn) Exeter: Learning Matters 
Recommended
Armstrong, D and Squires, G. (2012) Contemporary Issues in Special Educational Needs: 
Considering the whole child, Maidenhead: Open University Press 
Cairns,K and Stanway, C (2013) Learn the Child: Helping Looked After Children to 
Learn. (2nd edn) London: British Association for Adoption and Fostering 
Cheminais, R. (2009) Effective Multi-Agency Partnerships, London: Sage 
Cornwall, J. and Graham-Matheson, L. (2012) Leading on Inclusion: Dilemma, debates and 
new perspectives, Abingdon: Routledge 
Dukes, C. and Smith, M. (2007) Working with Parents of Children with Special Educa
tional Needs. London: Paul Chapman Publishing 
Edwards, A. Daniels, H. Gallagher, T. Leadbetter, J. Warmington, P. (2009) 
Improving Inter-professional Collaborations: Multi-agency working for children’s wellbeing, Abingdon: Routledge 
Farrell, P. and Ainscow, M. (2002) Making Special Education Inclusive. London: David Fulton Publishers 
Frederickson, N. and Cline, T, (2015) Special Educational Needs, Inclusion and Diversity.
(3rd edn) Maidenhead: Open University Press 
Grant, G. Ramcharan, P. Flynn, M. and Richardson, M. (2010) Learning Disability: A Life cycle approach, Maidenhead: Open University Press 
Haines, S. and Ruebain, D. (2011) Education, disability and social policy, Bristol: The Policy Press 
Hills, G. (2012) The Equality Act for Educational Professionals: A simple guide to disability inclusion in schools, Abingdon: Routledge
Knowles, G. (2011) Supporting Inclusive Practice. Abingdon: David Fulton Publishers 
Logue, J. (2009) Working with Parents of Children with Additional Needs. London: A and E Black Publishers 
Mittler, P. (2000) Working Towards Inclusive Education: Social Contexts. London: David Fulton Publishers 
Peer, L. and Reid, G. (eds) (2012) Special Educational Needs: A Guide for Inclusive Practice. London: Sage 
Richards, G. and Armstrong, F. (2015) Teaching and Learning in Diverse and Inclusive Classrooms, (2nd edn) London: Routledge
Rix, J. Nind, M. Sheehy, K. Simmons, K. and Walsh, C. (2010) Equality, Participation and Inclusion 1: Diverse perspectives, Abingdon: Routledge 
Rix, J. Nind, M. Sheehy, K. Simmons, K. Parry, J. and Kumrai, R (2010) Equality, Participation and Inclusion 2: Diverse perspectives, Abingdon: Routledge 
Swain, J. and French, S. (2008) Disability on Equal Terms, London: Sage 
Simmons, R. and Thompson, R. (2011) NEET Young People Training for Work: Learning on the Margins. Stoke-on-Trent: Trentham Books 
Thomas, G. and Loxley, A. (2007) Deconstructing Special Education and Constructing 
Inclusion. Maidenhead: Open University Press 
Thompson, N.(2011) Promoting Equality: Working with Diversity and Difference.3rd edn. Basingstoke: Palgrave- MacMillan 
Walker, G. (2008) Working Together for Children: A Critical Introduction to Multi-agency 
Working. London: Continuum 

Online Journals 
British Journal of Special Education 
Education, Citizenship and Social Justice 
Journal of Poverty and Social Justice 
Journal of Research in Special Educational Needs 

Additional Material
Students will be directed towards current publications as they become available and towards appropriate electronic resources.
Relevant websites, bilingual where possible, will be signposted throughout the course of the module.



MODULE CODE:	SJIE4006
TITLE:			Principles of Learning and Teaching 
DATED:		17/03/2016

LEVEL:  		4	
CREDITS:		20	

JACS CODE:	            X300 Academic Studies in Education



AIM(S)
· To develop knowledge and understanding of some of the key theories of learning which underpin education
· To develop an understanding of the importance of social and emotional development in children’s learning, including the impact of a wider social context on children’s learning

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:

· Apply knowledge of some learning theories to school practice 
· Reflect on the impact of a child-centred and inclusive approach to teaching and learning
· Identify resources and strategies that can support effective teaching and learning
· Organise their knowledge and learning through the use of a range of information sources, including ICT and present their work at the appropriate level.

INDICATIVE CONTENT

· Theories of learning – to include Piaget, Vygotsky, Froebel, Dewey, Skinner and Bruner
· Social and emotional aspects of learning
· An overview of current curriculum documentation and future directions
· Planning and preparing classroom activities; the need for range and variety in children’s activities; the need to provide good quality resources including ICT to deliver inclusive teaching and learning opportunities
· Classroom observation with a focus on children’s learning 

LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to the concepts, principles and practices. Classroom based observation and reflection of practical examples will be used to support the application, discussion, and critical evaluation of lecture content.
Students will work collaboratively in small groups, participate in workshop sessions and engage in independent learning supported by the University and school mentor.

The allocation of teaching to deliver the module is:
	Activity type
	Hours
	Percentage

	Scheduled learning
	40
	20

	Independent learning
	160
	80

	Placement learning
	-
	-

	TOTAL
	200
	100%




ASSESSMENT

Assessment Component 1 – 50%

Essay (1500 words) 

Exemplar: Discuss three strategies that support the delivery of effective teaching and learning in a classroom. Use examples from your own setting to support your response.

Assessment Component 2 – 50%

Academic Scrapbook (1500 words) 

Exemplar: With reference to educational theories and classroom observation and practice, demonstrate an understanding of at least three educational theories. Clear guidelines will be provided regarding the compilation of an appropriate standard of academic scrapbook. 

Assessment Summary

	Activity type
	Percentage

	Written
	

	Coursework
	100%

	Practical
	

	TOTAL
	100%










EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes


	
	


	If yes please provide brief details (no more than 100 words):
This module will provide opportunities for students to engage in meaningful and relevant experiences in the classroom that are connected to the theories and policies discussed in lectures. This will further enhance their learning and embed effective transmission of knowledge and understanding.
The module focuses on ensuring that those who support teaching and learning have a sound understanding of how children learn best. The aim is that the skills modelled by those undertaking this course will be transferred to the learners they work with and support, delivering ever more sustainable outcomes.






BIBLIOGRAPHY

Essential
Bosanquet, P; Radford, J. and Webster, R. (2015) The Teaching Assistant's Guide to Effective Interaction: How to maximise your practice Oxon: Routledge 
Graf, M (2009) The Teaching Assistants’ Guide to Understanding and Supporting Learning. London: Continuum 
Gray, C. and Macblain, S. (2015) Learning Theories in Childhood. London: Sage.
Moyles, J (2007) Beginning Teaching: Beginning Learning. Buckingham: Open University Press 
Palmer, J. & Cooper, D.E. (2001) Fifty Modern Thinkers on Education: From Piaget to the Present Day, London: Routledge Key Guides.

Recommended

Curren, R. (2006) Philosophy of Education: An anthology, London: Routledge and
Hargreaves, A. (2003) Teaching in the Knowledge Society: education in the age of insecurity ,Maidenhead: Open University Press.

Background

Lafollette, H.(2014) Ethics in Practice: An Anthology, (4th edn) London: Wiley-Black.
Moon, B., Brown, S. & Ben-Peretz, M. (eds). (2000) Routledge International Companion to Education, London: Routledge.

Journals 

NFER
Research articles will be introduced as appropriate

Websites
https://hwb.wales.gov.uk/Home/Pages/Home.aspx?lang=cy
https://hwb.wales.gov.uk/Home/Pages/Home.aspx?lang=en
https://estyn.gov.wales 
http://www.estyn.llyw.cymru/language 
http://wales.gov.uk/topics/educationandskills/earlyyearshome/foundation_phase/foundationphasepractitioners/frameworkchildlearning/?lang=en
http://wales.gov.uk/topics/educationandskills/schoolshome/curriculuminwales/arevisedcurriculumforwales/nationalcurriculum/?lang=en
www.qca.org.uk/ 


Students will be directed to a range of additional websites, bilingual where possible, during module delivery.
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