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Reflective Journal 

After our initial two days on our SKIP Cymru (Successful Kinaesthetic Instruction for Preschoolers) course we had a few weeks to deliver sessions to our target age groups back in our settings. I deliver Physical Education sessions to Year 1 and up. I decided to concentrate on children in Year 2 (Ages 6 & 7) for this reflective journal. The sessions that I delivered included different activities & games that were focused on Fundamental movement skills. We had 1 session a week for forty five minutes per class with there being three classes in the year group. One thing that was apparent not only in Year 2 but also in Years 1 & 3 where I also delivered the SKIP programme, was that behaviour in previously challenging classes was definitely better & far easier to manage than before.

As a warm up we normally played a Welsh warm up game called ‘Symydch Fel’ which translates as ‘Move like’. It involved the children trying to move like various animals. Jumping like a frog, slithering like a snake etc. This allowed us to explore many different movement patterns in the space that we had. The children had many options such as being big or small, the level that they moved at, the direction they moved in as well as the pathway that they moved in, Davies (2003, p.18). Other games we played such as traffic lights or the bean game helped the children develop spatial awareness whilst moving in many different ways. 

Pretty much every session included an obstacle course, allowing children to challenge & develop their gross motor & locomotor skills. As Gallahue et al (2012, p.223) states, allowing Children to develop effective techniques for these skills allows them participate successfully in various forms of physical exercise. This is emphasised by Seefeldt’s ‘Progression of Motor Proficiency Skill Levels’ Seefeldt (1980, p.317), showing that fundamental motor skills are needed before sports specific skills can be developed
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Giving a wide variety of choice to the children gave them ownership of their movement. They chose how they manoeuvred around. Some children preferred to walk over the bench, some crawled and others who were more competent & confident cartwheeled. After week 4 I decided to challenge everyone by turning the bench upside down, the underneath of the bench being around one third the size of the top. To begin with everyone was a little more cautious than before but the children definitely showed a great deal of satisfaction in completing the harder task, even if movement was slower. They enjoyed the challenge because being challenged is enjoyable at any age but especially for children in this age group. Activities like climbing, or as in this case balancing across a high, small beam which is on the underside of the bench helps the child develop a greater understanding of the world around them and the affect that forces like gravity has upon them as they move, climb etc, Ayres (2005, p.14).  My initial idea from week 1 was to encourage varied opportunities for the children to explore travelling, flight & weight taking and transference, Davies (2003, p.6).  It quickly became clear that different apparatus helped engineer certain movements. For example, a tunnel became ideal to encourage a different way of travelling, crawling as the children could not get through any other way. This allowed the child to pretty naturally take an elongated body shape. Hurdles were ideal for encouraging children to jump. There were many different techniques displayed by the children when jumping as they were pretty much all at different stages of competency. Some children physically could not jump so attempted a ‘hop’ over instead. 

Gallahue et al (2012, p.236) discuss the four different stages of leg movement when jumping & the four stages of arm movement. Very few children could put a full arm swing ending with a full arm extension together with their knees extending after their heels had left the floor. There were different combinations though. Most common was little or no arm swing in their jump. Jumping is a skill that does develop over time, especially as the child becomes more proficient at other skills. “Jumping is a complex skill requiring coordination, strength & balance. It takes a very long time to develop to proficiency from the initial emergence of jumping behaviours”, Gallahue et al (2012, p.237). 

Stodden (2008, p.295) also theorises that the relation between motor skill competence & the different level of physical activity & ability aren’t as strongly linked as they will be as the child gets older. Competency at a younger age is highly linked to a higher level of physical activity while as a child gets older they become more aware of their own strengths & weaknesses which will impact their participation in different sports and activities. This is clearly shown in Stodden (2008, p.294) diagram (Developmental mechanisms influencing physical activity trajectories of children). 
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With this in mind, and with examples of ‘Gardens’ in our initial SKIP training I planned every session trying to have a variety of games which allowed children to practice different skills. Manipulation skills were one of those for which activities were planned every session to try and develop. Children will get opportunities to develop gross motor skills through every day play but without the right equipment they will not get the same opportunities to develop manipulative skills such as throwing, catching, striking, dribbling etc. Children from disadvantaged backgrounds are at higher risk of being delayed developmentally, Goodway (2003, p.37). Pembroke Dock Community school has a higher than average proportion of children from disadvantaged backgrounds with 31% of children receiving free school meals on average over the past 3 years according to the schools Pupil Development Grant (2019/20) compared to a UK average of 13.7%, (Department for Education, 2018). The likelihood these children will not get the same opportunities as those from a more prosperous background. The teachers in this year group (Year 2) are planning on implementing some of the games/activities that the children have played during P.E into their continuous provision activities. Hopefully with weekly P.E sessions following the SKIP philosophy being reinforced during class time will give the children more opportunities to develop their skills, especially their object control. 

Ideas for games and activities were provided as part of our initial training, some games were played as instructed (E.g. Busy Bees) while others were basic and allowed room for adapting (E.g. Me to you). The ‘me to you’ game allowed us not only to develop cooperative skills but could change equipment etc. to extend the challenge. Those who are not as competent yet could roll a large ball back and for to each other allowing them to track a slower, bigger object while those who could had the option of using small balls or introducing a bat or racket. One way I tried to extend the ‘me to you’ game was to introduce the opportunity to dribble a ball, either instead of or as well as passing. This allowed the children an opportunity to track a ball in a different way than when someone is passing to you. Mini hockey sticks were ideal to introduce a great degree of difficulty to the task to extend children who were reasonably proficient, and in some cases those who were not proficient at dribbling with their feet found using a hockey stick easier to control the speed of the ball & keep it under control. 

One of the skills involved in those games was catching. There are five stages of catching, Gallahue et al (2012, p.206), while teaching I noticed there were no children who were proficient at stage five catching (catching whilst on the move). As the age group I worked with were between 6 & 7 years old there was a good mix of children who caught the ball by hugging it into their chest. Quite a few could catch a smaller ball but only a few were able to catch smaller balls at differing levels. I did try to ensure I took extra care when giving instructions and demonstrating what a good catch might look like. The reasons behind differing success could be plentiful. The size of the child’s hands in relation to the ball could be a contributing factor. As could the height the ball came from, the speed at which it was thrown or kicked & perhaps a strong wind could all influence the success rate of the child on a particular day, Gallahue et al (2012, p.209). To try and limit some of these factors we used our main hall when possible which is quite spacious. I found that those who were a bit cautious at first became more confident through success, the better they did they more they wanted to do. The  I did notice that especially when using bigger, softer balls girls seemed to be slightly better at catching than their male counterparts, Gallahue et al (2012, p.205). I did not notice any significant different between the genders when using smaller sponge or tennis balls.

We did practice our throwing but concentrated on the underarm throw, playing different varieties of games like Battleships, Ring Toss etc. This is where I noticed the biggest progression in terms of ability over the 7 sessions that we had. Initially not many children had a contralateral step when throwing. A lot of children’s initial instinct was to throw over arm in a ‘Chopping’ action, Gallahue et al (2012, p.192). With clear instruction from both myself and the TA, as well as good demonstrations from their peers who were reasonably proficient a fair number of children progressed well. They enjoyed the competitive element of the games that came with this skill. I think in the future I would like to explore overarm throwing and see where the children are compared to their underarm throw, especially as the overarm throw is more complicated with five different stages from an initial attempted throw with only one arm involved to a proficient thrower showing a contralateral step, aiming and following through towards their target, Gallahue et al (2012, p.194). I would hope to see a few children showing a contralateral step considering they have been shown & have used this in their underarm throwing but I’m not sure many, if any would be completely proficient. 


To summarise I feel far more confident in planning Physical Education session that can really have a difference on a child’s fundamental skills. From the setup of the lesson, using ‘Gardens’ to be able to give the children a bit more privacy in the lesson to giving the children a range of equipment to allow them to challenge themselves at the right level & finally having a greater knowledge of a child’s developmental stages and how to progress each child to their next step. Whether that’s throwing a ball or jumping over a hurdle. I feel privileged to be in a situation where I can see children develop throughout their time in Primary School from Foundation Phase to the end of KS2. I am very much looking forward to continuing my SKIP Cymru journey as the children have thoroughly enjoyed the sessions and always look forward to the next one. 
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