This year marks 30 years since the significant world conference held in Salamanca, organised by UNESCO and Spanish Government. The Salamanca Statement declared inclusive education as the future direction of special education, with the intention of ending segregated provision in schools. This vision has since been strongly reinforced, most notably in the 2015 UN Sustainable Development Goals 2006 and the United Nations Convention on the Rights of Persons with Disabilities (Article 24) (Graham, 2023). Inclusive practice in education involves designing and delivering pedagogy, curriculum and assessment in ways that actively involve all pupils, making learning meaningful, appropriate and accessible. It values each person’s unique characteristics, viewing individual differences as a positive source of diversity that enhances the educational experience for everyone (Hockings, 2010, p. 1). The Welsh Government released the Additional Learning Needs [hereafter ALN] Code for Wales in 2021. It outlines the legal requirements of organisations to cater for the ALNs of children and young people under the Additional Learning Needs and Educational Tribunal (Wales) Act 2018 (Welsh Government, 2021). This Act establishes a new statutory framework for identifying and supporting children and young people with ALNs, replacing the previous Special Educational Needs [hereafter SEN] system with a strong emphasis on collaboration, early intervention and Individual Development Plans [hereafter IDPs] (Law Wales, 2023). The Act adopts a person-centred approach to identify needs early, implement effective support and monitoring and adjust interventions to guarantee they achieve intended results (Welsh Government, 2018). This corresponds with Article 28 of the United Nations Convention on the Rights of the Child [hereafter UNCRC], which asserts that every child has the right to access an inclusive, high-quality education (UNCRC, 2019). While the ALN Reform Act aims to create a more collaborative and person-centred system for supporting children with additional needs, concerns have been raised about its inconsistent implementation, which has resulted in learners with ALNs being inadequately supported (Estyn, 2024, para. 3). The Curriculum for Wales [hereafter CfW] endeavours to deliver an inclusive and holistic approach to education which provides learners with essential skills, knowledge and values to succeed in the 21st Century (Structural Learning, 2019). One way the CfW supports an inclusive and holistic approach to education is through its emphasis on the four purposes, which, as Donaldson’s review highlights ‘’guide all future decisions about national and local educational priorities and underpin all teaching and learning in Wales’’ (Senedd Research, 2015). The CfW aims to develop ‘’ambitious, capable learners’’ and ‘’ethical, informed citizens,’’ emphasising the value of equity, diversity and learner voice (Welsh Government, 2020a, p. 25). The CfW provides teachers with greater flexibility to teach in a way that caters to the individual needs of each child, removing barriers to ensure high-quality educational experiences and outcomes for all learners (SEN Magazine, 2024). The European Agency for Special Needs and Inclusive Education states that inclusive education improves academic, social and economic prospects and outcomes for both children with ALNs and those without (Brooks, 2022). Additionally, studies have shown that inclusive environments can lead to greater social participation and improved access to the curriculum for learners with ALNs (Stoa, 2016, p. 15). However, implementing inclusive practices can present challenges. One significant barrier is the difficulty in adapting curricula and providing appropriate services within general education classrooms. Studies have shown that without effectively adapted curricula and necessary support services, students with ALNs may not receive the full benefits of inclusion (Sposaro and Lensink, [image: A close-up of a group of gears
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[image: Visual Timetable | Free KS1 and KS2 — PlanBee]My professional teaching experience 2 [hereafter PTE2] will serve as the basis for discussion to highlight examples of effective inclusive practice; however, the school will be anonymous in accordance with the British Educational Research Association [hereafter BERA] guidelines to ensure confidentiality and anonymity (BERA, 2024, p. 22). School X aims to promote and maintain an optimistic and supportive environment in which all individuals feel welcomed, respected and safe. This is further emphasised by Estyn (2023, p. 2) who in their recent inspection noted the collaboration between staff, governors and senior management team ensures an inclusive learning environment which promotes positive opportunities for all learners. Inclusion in schools is not limited to offering support to learners with ALNs. It involves designing a learning environment that caters for all learners (Planbee, 2023). Knight (2023) suggests that designing a classroom environment where pupils feel secure, content, and valued as members of the community is one of the most effective ways teachers can support learners to develop academically and personally. The Reggio Emilio approach to education places such importance on the learning environment that it is often described as ‘the third teacher’ (The Education Hub, 2020). By viewing the environment as an educator, as the Reggio Emilia approach does, allows us to recognise how inclusive our classroom environment is in enhancing children’s learning and development (Strong-Wilson and Ellis, 2007, p. 40). An example of effective inclusive practice observed during PTE2 was the use of a visual timetable [hereafter VT]. According to Leicestershire Partnership NHS Trust (2019, p. 1), a VT is a resource designed to display the daily schedule, tasks and events. VTs can alleviate children’s anxiety. Many children experience distress when they are uncertain about their daily activities, especially if their usual routine changes. With a VT, children can see what will occur at each point in the day, which can offer reassurance and help children regulate their emotions (Sheppard, 2023). This is further supported by Oliver (2016, p. 148) who noted that understanding the next steps in a daily classroom routine ‘’provides structure, predictability and consistency.’’ Research by Spriggs et al., (2017, p. 14), concluded that VTs result in an increase of on-task behaviour and independence. All learners, particularly those who struggle with organisation and with ALNs, can benefit from VTs in the classroom (TES, 2024). Whilst VTs can benefit all learners, particularly those with ALNs, I noticed only my class mentor was regularly implementing them into their classroom. If teachers do not implement inclusive practices effectively and consistently, it can lead to increased underachievement amongst learners with ALNs (Rouse, 2008, p. 1). As stated by UNESCO (2009, in Losberg and Zwozdiak-Myers, 2024, p. 403), a whole-school approach to the implementation of inclusive practices is crucial and teachers ought to work in professional settings [image: High-Tech Assistive Technology | Applications & Benefits]which actively support inclusion. (Planbee, no date)
(Recite Me, no date)

Another example of effective inclusive practice observed in School X was the use of assistive technology [hereafter AT]. AT is ‘’any product or service that maintains or improves the ability of individuals with disabilities or impairments to communicate, learn and live independent, fulfilling and productive lives’’ (Welsh Government, 2020b, p. 20). The use of AT has risen over the past decade due to accessibility of computers helping transform the educational experience of learners with ALNs (Viner et al., 2020, p. 240). During my placement, AT was mainly used to support a visually impaired Year 6 learner who had an IDP with their classwork; allowing them to convert written text to speech and use a Chromebook to type their notes. The Equality Act 2010 mandates that learners are entitled to ‘’reasonable adjustments’’ in schools so they can be equally involved in all aspects of school life alongside others (Department for Education, 2014, p. 28). According to the House of Lords Library (2023), AT improves learners’ sense of confidence resulting in helping them to become more self-reliant; allowing their full participation during lessons. The teacher's role is crucial for the effective implementation of AT for learners with ALNs (Loveys and Butler, 2025). However, Fernandez-Batanero et al., (2022, p. 1914) notes a lack of teacher training is a significant barrier to the implementation of AT and can prohibit the academic development of learners with ALNs. Additionally, teachers report a lack of funding in schools prevents the incorporation of AT into their teaching practice (Abdelwahab et al., 2025, p. 2). 
Overall, implementing inclusive practices in the classroom as a teacher means ensuring that every child receives fair treatment and respect (Learning Journal, no date). Using strategies such as VTs and AT has helped me to reflect on the importance of accessibility, predictability and pupil participation in maintaining an inclusive classroom environment. These strategies align closely with The Professional Standards for Teaching and Leadership in Wales, particularly the standard of ‘’the teacher demonstrates knowledge, understanding and experience of high expectations and effective practice in meeting the needs of all learners, whatever their different needs’’ (Welsh Government, 2019, p. 25). In preparation for PTE3 in Foundation Phase, I intend to apply the inclusive strategies discussed because evidence suggests inclusive practices are essential in early years; as it establishes the foundation for children’s well-being, development and future learning (One Education, no date). 
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