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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 








AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.
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1. [bookmark: _Toc230982363]Introduction
Professional observation is an important process in the development of teaching practitioners. It proves an opportunity to observe experience teachers to observe examples of effective teaching and learning and reflect critically on how these approaches can inform my own professional development. Within the post 16 education sector and higher education contexts, observing other professionals is valuable as teaching at that level often involves a combination of academic knowledge, digital practice, assessment preparation and leaner support and supervision as was observed during the 6 hours of observations undertaken for this report.
This report reflects on 6 hours of professional observation undertaken with two professionals with over 30 years of teaching experience combined. To maintain confidentiality, pseudonyms will be used throughout the report. The first observation was of Lecturer A, who delivered level 5 MDT session on Failure Mode and Effects Analysis (FMEA). The second observation of Lecturer B, who delivered a Electronics Design session to the degree apprenticeship cohort. This session included the use of EasyPC software to design electronic components. This session is a total of 8 hours but split into a morning and afternoon session, for this observation the morning session was chosen. These observations provided useful examples of assignment guidance, group work, questioning, live modelling, formative assessment, practical demonstration, learner support and classroom management. 
The reflection is structured using Rolfe, Freshwater and Jasper’s (2001) reflective model, which is based on three questions: “What?”, “So What?” and “Now What?”. This model is appropriate because it supports movement from description to analysis and then to action planning. The report also refers to the Professional Standards Framework 2023 (PSF) for higher education.  The key areas, Areas of Activity, Core Knowledge, and Professional Values. The key PSF considered in this assignment include A1, designing and planning learning activities, A2, teaching and supporting learning, A3, assessing and giving feedback, A4 supporting and guiding learners, and A5 enhancing practice through continual professional development. The report then concludes with a professional development action plan mapped to the PSF framework taking into consideration what has been learnt during the professional observations that will be implemented into professional development going forward.
2. [bookmark: _Toc230982364]Professional Observation and Reflective Practice
Reflective practice is a core part of professional learning for teaching practitioners. Schön (1983) argues that preffesionals develop through reflection in action and reflection on action. This means that teachers improve not only by thinking during practice, but also by evaluating events afterwards and considering how future practice can be improved. Brookfield (2017) also argues that that teachers should examine practice through multiple approaches, including their own experiences, learners’ perspectives, colleagues practice and educational theory. Professional observation supports this process because it provides access to cealleagues teaching approaches and encourages comparison with one another resulting in personal and professional development. This will have a positive impact on the learners who will ultimately benefit from improved and divers teaching methods that may have been observed from others.
Rolfe et al’s (2021) reflective cycle is a useful model for this assignment because it encourages a structured approach to reflection. The “What?” stage focuses on what happened during the observation. The “So What?” stage considers why the observed practice matters and what it suggests about teaching and learning. The “Now What?” stage naturally identifies future action for professional development. This will then in turn naturally feed into the action plan for continuous improvement and professional development. 
The PSF 2023 provides a professional framework against which this reflection on higher education teaching can be mapped. It identifies the knowledge, activities and values expected of those teach and supporting learning in higher education. This is useful because it allows reflection to be linked to wider expectations of professional practice rather than being solely based on personal preferences and feelings.
3. [bookmark: _Toc230982365]Observation 1, Lecturer A – FMEA Analysis (2hrs)
3.1. [bookmark: _Toc230982366]What?
The first observation focuses on a Level 5 MDT session on FMEA analysis. The lecturer began the session by recapping the previous week’s learning and directing learners to assignment guidelines and a template that had been uploaded to Microsoft Teams. This was a useful approach because it have learners clear structure for completing their assignment and would reduce the risk of formatting issues affecting their work. This can also help learners focus more on the content of the assignment rather than becoming distracted by layout and structure of the assignment.
The lecturer then visited work on FMEA, including product design, primary function, hard and soft failures. This recap without any digital aids demonstrated strong subject knowledge and helped learners recall previous learning experiences. 
The session then moved into a group task that had begun during the previous lecture. The lecturer circled the around the room, checking in on learners progress and provided guidance. There was good engagement within the student groups, and the lecturer provided positive reinforcement to reward ideas and encourage participation. During the task some learners drifted off task and became loud and distracted. The lecturer redirected them, but the activity may have resulted in the students being more focused on the task if clear outputs and timeframes were set from the beginning. One learner also arrived late to the session. The session continued without significant disruption, but the learner did not immediately engage with the task at hand. This highlighted a need to have strategies in place for integrating students that arrive late to an activity quickly and effectively.
3.2. [bookmark: _Toc230982367]So What?
This observation highlighted the importance of clear assessment guidance. The assignment template was an effective resource because it supported learners in understanding what was expected of them. Race (2014) suggests that learners need clear assessment expectations if they are to produce effective work. This links direction to PSF A1, as it involves planning learning resources in advance, and A3 as it supports learners in preparing for assessment. This could also link to K5, because the clear assessment guidance given contributes to quality assurance and consistency of assessments.
The recap of previous learning also demonstrated the value of revisiting prior knowledge. Rosenshine (2012) identifies review of previous learning as an important principle of instruction because it supports recall and prepares learners for new material. The observation did show that the recap activities could have been more interactive. More questions aimed at learners may have encouraged learners to retrieve information actively rather than passively listening to the lecturer speak. This also links to PSF K1 how learners learn and A2 which utilises appropriate approaches to support learning.
The group activity showed the benefits and limitations of collaborative learning. Vygotsky’s (1978) theory suggests that learners can develop understanding through interaction with others, particularly when supported by a more knowledgeable person. In this session, learners were able to discuss the ttask, share ideas and receive support from the lecturer when needed. The observation also highlighted the need for clear structure when it comes to group activities to keep learning on task and minimise disruption as learners may become unfocused on the task. 
3.3. [bookmark: _Toc230982368]Now What?
As a result of this observation, I will develop assignment templates and guidance materials for my own teaching practice where appropriate. There will include clear instructions and marking criteria and should explain what is expected for each section of the assessment. This will help learners focus on the quality of their work rather than over how the work is structured and presented.
I will also take into consideration how I plan group activities. In my future practice I will ensure that group tasks include clear objectives, time limits and expected outcomes. For example learners could be asked to provide a summary of their findings, present their findings or completed work in a short two minute summary. This would meant he task would conclude in a meaningful way that will support learning and development.
I will develop a strategy for supporting learners that arrive late to sessions. This may include, digital or hand out resources with written task instructions, assigning peer support/joining a group that would not be significantly impacted by adding an additional learner. Doeing so would help late comers join in on session activities quickly without disrupting others.
4. [bookmark: _Toc230982369]Observation 2, Lecturer B – Electronic Design (4hrs)
4.1. [bookmark: _Toc230982370]What?
The second observation focused on a Degree Apprenticeship cohort in Electronic Design. The lecturer opened the session by welcoming learners and checking in with them to ensure they arrived safely (student travel from England on release from work). This helped to create a supportive learning environment before the formal teaching began. The lecturer then discussed learner’s choices from the first assisntment including technology decisions such as wireless networks and LoRaWan and explained how these decisions would feed into assignment 2. This made the learning sequence clear and helped learners understand the relationship between previous work and the current practical task. 
The lecturer then talked through the assignment brief, explaining what was required for each section. This was followed by a practical tutorial on how to interpret a component data sheet and model a component in EasyPC. The lecturer demonstrated the process live on screen, using an industry relevant CAD based software package. This demonstrated strong subject knowledge and provided learners with a clear worked example of what was expected of them for their assignment. 
During the demonstration, some learners asked why their models “looked different” from the lecturers. The lecturer identified that this was often due to incorrect measurement inputs or global parameters and corrected the issues quickly. When several learners experienced similar difficulties with a component, the lecturer paused individual support and demonstrated the process to the whole class. This was effective because it reduced repeated questions and slowed all learners to benefit from the explanation. 
After the demonstration, learners were given time to work on their own component designs. The lecturer walked around the room, checked progress and supported learners with questions or mistakes. Learners were offered a break during the session but the learners chose to continue working while the information was still fresh in their mind. The session concluded with a recap of what had been covered, an explanation of what will be covered in the next session and a Q&A about the assignment brief and its requirements.
4.2. [bookmark: _Toc230982371]So What?
This observation demonstrated the importance of linking theory, assessment and practical application. The lecturer clearly connected Assingment 1 and 2, which helped learners understand the current task mattered as it was needed for their assessment. Biggs and Tang (2011) claim that effective teaching requires constructive alignment between learning outcomes, teaching activities and assessment. This was evident in the session because the lecturer showed how previous technology comparisons informed the next stage of digital system design. This links to PSF A1 and A2 because the lecturer planned and delivered learning that was clearly connected to assessment and subject progression.
The use of live modelling demonstration was particularly effective. Rosenshine (2012) argues that worked examples and modelling are important as they make complex processes more manageable for leaners. In this session, the lecturer demonstrated how to interpret technical information from a data sheet of an electronic component and how to model that component in EasyPC. This made subject knowledge visible and helped learners understand not only what to do, but also how to do it. This directly links to PSF K2 as it involved an appropriate teaching approach for the subject and level and K4, as it involved effective use of digital technology and learning resources. 
The observation also demonstrated responsive teaching. When several learners experienced the same issue, the lecturer acknowledged that the problem was not isolated to one or two learners and addressed the issue with the whole class. This is an effective strategy as it uses formative assessment of the learner’s ability to complete the task and then to adapt teaching methods to meet the learner needs. Black and Wiliam (1998) suggest that formative assessment is effective when evidence of leaner understanding is used to adapt teaching and support progress. This links to PSF A3 and A4 as the lecturer assessed understanding during the activity and provided timely guidance on how to overcome the issue.
The session also highlighted the importance of industry relevance where learners were using software and processes directly related to electronic design and their workplace. This is particularly important in degree apprenticeship context, where learning should connect academic knowledge to professional practice. This links to PSF V4 which involves responding to the wider context in which higher education operated and K4 which involves using appropriate digital technologies and resources.
4.3. [bookmark: _Toc230982372]Now What?
As a result of this observation, I will increase my use of live modelling and worked examples where appropriate. When teaching practical or technical tasks, I will demonstrate the process step by step and explain my thinking as I work. I will then give learners time to practice and implement what they have learned before addressing common issues with the group if they occur.
I will also strengthen the links between assessment theory and practical activities. At the start of an activity, I will explain how the activity relates to previous learning, current assessment requirements and professional practice. This will help learners understand the purpose of the task and hopefully improve their motivation and focus.
Finally, I will make more deliberate use of formative assessment during practical tasks. I will use targeted questioning, progress checks and observation for learner work to identify, misconceptions early. Where multiple leaners experience the same difficulty, I will provide a whole class explanation so that all learners can benefit. An action plan of the lessons learnt can be found in the following section.


5. 
6. [bookmark: _Toc230982373]Action Plan
	Target
	Specific
	Measurable
	Achievable
	Realistic
	Time Bound
	Professional Standards (HE)

	Improve assignment guidance and templates
	Develop structured assignment templates with clear headings, guidance notes.
	Learner feedback and consistency in submitted work will indicate if the template has been successful
	Can be developed using existing assignment briefs.
	Supports assessment clarity.
	Before the next assignment is issued
	A1, A3, K2, K5, V2

	Improve structure of group learning activities
	Plan group tasks with clear instructions, defined timings and expected outputs.
	Learners remain on task, complete activities within the allocated time and produce clear outputs.
	Can be implemented through lesson planning and preparing task instruction in advance.
	Supports learner engagement and ensures group activities have a clear purpose and value.
	By the next taught session with a group activity.
	A1, A2, A4, K1, K2, V2

	Strengthen formative assessment
	Build planned questioning, progress checks and short recap activities into sessions.
	Learner responses, completed tasks and recap activities will show if students performance has improved.
	Can be embedded into existing lesson plans through planned questions.
	Supports responsive teaching.
	For my next taught session.
	A2, A3, A4, K1, K3, V1 V2





7. 
8. [bookmark: _Toc230982374]Conclusion
The professional observation process provided valuable opportunities to examine experienced teaching practice and identify areas for my own development. Lecturer A’s session highlighted the importance of assessment guidance, structured group work, purposeful questioning and support. Lecturer B’s session demonstrated the effectiveness of live demonstration, digital technologies, responsive teaching and clear links between assessment and professional practice.
Using a Rolfe et al.’s reflective cycle helped structure the reflection by moving from description to analysis and then to action. The PSF 2023 for higher education provided a professional framework for mapping my development targets and ensuring the action plan is linked to recognised standards of supporting teaching and learning in higher education.
The areas I will take forward into my own practice are the use of assignment templates, clearer structure for group activities, more live demonstrations, stronger formative assessment and improved strategies for supporting learners who need additional guidance. These targets will help me develop more planned, inclusive and professionally informed teaching practices.
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	Teacher
	Lecturer A

	Date
	20/03/2026 

	Group
	Level 5 MDT 

	Topic/Context
	FMEA analysis

	Notes on the lesson:

	Opened with recap on last week’s lecture, pointed students to an assignment structure and guidelines that have been added to Teams (shown and demonstrated). Highlighted an assignment template is also given for the assignment (I like this approach, limits formatting issues for the assignment). 
Recap of last week’s exercises cover FMEA and primary function of product design and what covers hard and soft failures of component design. Detailed recap – could improve student engagement by directly asking them questions rather than talking at them for the full duration. Really good response to questioning from student. 
Then continuing with a group task that was undertaken towards the end of the previous lecture. Would be good to set a time for this task to keep students on track. Really good student engagement during the task walking around the room making sure all students are comfortable with the task and progressing. Good engagement within the student groups. During the group session students sometime drifted off task becoming loud and off topic, students were then gently reminded of the task at hand and prompted to finish the task (if a set time was given this could also be used to focus students work). 

Student arrived late, session continued and was not disrupted. Would be good to check in with the student encase there was any issues that needed addressing or late due to work/traffic etc. Student dd not engage in the task when came in late (this is something that I will take into account in the future to ensure the student is put on task as soon as possible after entering the room to limit disruption to other students.)
Good engagement with students giving help and tips of how to complete the task with possible solutions. Positive reinforcement used to reward engagement and ideas.

	What I have learned:

	
I like the approach of creating an assignment template, I would like to implement this during my future practices. 
Set times for tasks to keep students focused and on task as there were some students who completed the task early or distracted.
Ensure students who come late know what to do so they can begin the task as soon as possible.


	Targets to improve my own practice (mapped to professional standards):

	
Develop an assignment template for future modules to eliminate formatting issues. A1, K4, V2
Be cautious about giving group tasks with no clear conclusion so that learners are doing it for a reason and can see value in the task. A1, A3, K1
Set clear time limits and expectations for group activities. A1, A2, K2
Ensure late-arriving learners receive prompt guidance and are integrated into tasks as quickly as possible. A4, V1, V2







[bookmark: _Toc230982378]Teacher Observation Form 
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	Teacher
	Lecturer B – 4 hours

	Date
	27/05/2026

	Group
	Degree Apprenticeship - Electronics

	Topic/Context
	Electronic Design

	Notes on the lesson:

	Opened with welcoming the students and checking in on them.

When the formal lecture began, the lecturer started by checking in on student choices for assignment 1 and covering the design choices such as wireless networks (LoRawan), talked through why networks such as WiFi are not applicable. 

This then feeds into assignment 2 where the students need to take their technology comparison and choices from Assignment 1 and use this to feed into Assignment 2 where they will now have to digitally design the system from Assignment 1.

The lecturer then covered the assignment brief clearly talking through each section of the Assignment brief and what is needed for each part of the assignment.

The lecturer then completed a tutorial on how to interoperate the data sheet of a common component between all the students (LoRa wan Wi-Fi module). The lecturer then demonstrated how to model and replicate/design the component in an electronic CAD based software EasyPC. This demonstrated an in-depth knowledge of the subject and software by completing examples on an ad hoc basis.
Lecturer demonstrates the creation of the model while sharing on the screen. During the process there are a few questions from the students why some of their model looks different. This is typically down to a measurement input incorrectly by the student and rectified by the lecturer in a few seconds.
When students had a question on how to use the software the lecturer would show them on the board so there were no confusion and all other students got to see and observe how to also do this. This alleviated multiple/duplicates of the same questions being asked.
The lecturer then gave time for the students to complete the same process for the other components in the student’s design. While this was ongoing the lecturer went around each student periodically checking in on progress and helping with any question or mistakes along way. 
The students were offered a break, but the students wanted to carry on and work while the information was still fresh.
A student was particularly struggling with one component, so the lecturer decided to go work through it on the board as there was multiple follow up questions from other students indicating there may be a difficulty in replicating the chosen component.
Students occasionally got distracted and were talking they were brought back on track promptly by directing to the task at hand. 
A phone call was taken by one of the students during the session that was apologized by the student and then came back into the classroom and carried on with the task.
The session ended with a recap of what had been covered in the session, what was going to happen in the following session. A Q&A then followed around the assignment brief and clearing up questions that the students had giving clear and concise answers leaving no room for interpretation. 

	What I have learned:

	
Observing this session highlighted the value of linking assignment requirements directly to practical activity. The lecturer made clear connections between Assignment 1 and Assignment 2, helping students understand how earlier technology comparisons informed their digital system design.
I noted the effectiveness of live modelling using EasyPC, particularly when the lecturer demonstrated how to interpret a component data sheet and translate this into a CAD model. This approach made the process visible and gave students a clear worked example to follow.
The session also showed the importance of responsive teaching. When several students experienced similar difficulties, the lecturer paused individual support and addressed the issue with the whole group, reducing repeated questions and improving shared understanding.
I also observed effective classroom management. Minor distractions were dealt with promptly and proportionately, while the lecturer maintained a supportive learning environment through regular check-ins, individual guidance and a clear end-of-session recap.


	Targets to improve my own practice (mapped to professional standards):

	
Further develop the use of live demonstrations and modelling techniques to support learners in applying theoretical concepts to practical tasks.

PSF: A2 (Teach and/or support learning through appropriate approaches and environments), K2 (Approaches to teaching and/or supporting learning), K4 (Appropriate use of digital technologies and resources), V3 (Evidence-informed approaches to effective practice).
Increase opportunities for formative assessment through targeted questioning and regular progress checks to identify misconceptions and provide timely feedback.
PSF Mapping: A3 (Assess and give feedback for learning), A4 (Support and guide learners), K1 (How learners learn), K3 (Critical evaluation as a basis for effective practice), V1 (Respect individual learners).
Enhance the use of collaborative problem-solving activities that encourage peer learning, discussion and knowledge sharing while maintaining learner engagement.
PSF: A1 (Design and plan learning activities), A2 (Teach and/or support learning), A4 (Support and guide learners), V2 (Promote engagement in learning and equity of opportunity), V5 (Collaborate with others to enhance practice).
Continue to develop my use of subject-specific digital technologies and industry-standard software to improve learner confidence and employability skills.
PSF: A1 (Design and plan learning activities), A2 (Teach and/or support learning), K4 (Appropriate use of digital technologies and resources), V3 (Evidence-informed approaches to effective practice), V4 (Respond to the wider context in which higher education operates).
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