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	[bookmark: cysill]Targed/Target 1
	To expand reading further to be consistent in the depth of your discussion. 

	Targed/Target 2
	Try to maintain and develop criticality. 

	Targed/Target 3
	Try to maintain and develop purposeful links to literature 

	Targed/Target 4
	

	Targed/Target 5
	



I have tried to expand my reading by looking at a range of literature such as websites, books, and government documents. I done my own personal research to develop my reading about the subject. To develop criticality and purposeful links to literature I have looked to link and underpin literature when appropriate, I have also researched Russell Griggs to grasp how he develops criticality in his work. 

Choose an intervention that supports the learning and development of a pupil/ a group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.
The aim of this eight-week intervention is to support students with English as an additional language (EAL) who have recently joined the school. The intervention will not only be supporting the students’ language skills but will aid their transition to a new and unfamiliar environment by building their confidence and understanding. This intervention is designed for 5 new students to the school, all of which are part of Key Stage 2, two of the students are in year 3, one is in year 4 and two are in year 5. Only one student has a developing competence of English, the other four students have a limited knowledge of the English language placing them all in Stage A-C on the language proficiency scale. All five students joined the school in the first week of the September term so will be beginning the intervention as group and will be starting on the same stage, others who may join the school will be either added to this group of five or will start a new group depending on their English skills, the support they need and at what stage of the intervention they joined the school. The school this intervention is taking place in is a small urban primary school in Wales, the school has approximately 138 pupils, 37% of the pupils are EAL students however this intervention is specifically focusing on new students with a limited English ability. This intervention will involve the teaching of essential English skills in and outside of the classroom, strategies to build confidence, motivation and familiarity of the school environment and workshops with parents to aid and inform them of their child’s progression. The intervention will be supported throughout the whole school and by all the staff, there will be vigorous tracking of all students to ensure they are progressing as hoped. If they are not progressing well, aspects of the intervention will be re-evaluated and adjusted accordingly. This intervention does not have an expected result of these students becoming fluent English speakers, research shows that it can take up to 5-10 years to achieve academic competence in a second language (Collier, V., 1989), therefore this expectation would be unachievable. It does, however, plan to develop structured support, appropriate resources and effective tracking of the pupils. The intervention will also improve the accessibility to the students within the school environment and the skill-range of the staff, so that they feel confident to support these pupils effectively. In the United Kingdom there are more than a million children between 5-16 who speak a language in addition to English, with over 31,000 pupils in Wales in 2015 (NALDIC, 2015).  In 2019 the Welsh Government outlined a rise to over 34,000 students with EAL, highlighting a steady yet growing need to raise levels of support for these pupils (Welsh Government, 2019). This need to increase support for EAL pupils is also supported in the Welsh Government (2015) report which notes the weaknesses of assessment of needs, skills of teaching staff and effectiveness of planning for EAL students. In my professional experience as a trainee teaching student and a learning support assistant I have often noticed many EAL students expected to work at the same level as a lower attaining English speaking student with very limited resources to support them. Whilst these students often have one-to-one sessions every week to advance their English, their support outside these lessons seem to be lacking. Often these students are expected to adjust to a new school environment along with a new language just as English-speaking students are expected to yet there is vast difference between the two. Therefore, the need for an intervention of this sort is adequate at the present time.
In 2015 a study of an initial teacher training provision in Wales outlined a lack of appropriate training that prepares trainee teachers to effectively support the needs of English as an additional language and Welsh as an additional language students. The difficulties faced by the trainee teachers include a lack of opportunities to work with EAL students in and outside of their placement schools, an absence of knowledge of resources that can be used to support EAL students and difficulties when trying to use pupil tracking systems (British Council, 2015). These aspects of teacher training which the students claim they are not receiving are key strategies to support students with EAL. Subsequently leaving many EAL students with teachers who do not know how to support them appropriately which can severely hinder their development. This difficulty is also outlined in the NALDIC (2014) national audit of EAL training, it highlights the inconsistency in teacher training and the lack of strategies that have been given to the staff being used. Whilst many teachers are facing challenges, the EAL students face many of their own starting from when they first begin primary school. School starting ages vary from country to country therefore teaching staff cannot assume that a new pupil has the same experience of schooling as existing pupils (MESHGuides, u.d.). Arriving at a new and unfamiliar school can be daunting no matter what age regardless of the child’s ability to communicate with the existing students of the school. Unfamiliar classroom routines have the potential to exclude new EAL students if not made clear (Cameron, L. et al, 1996, p 225), Cameron outlines how English-speaking classmates can promote and demonstrate the learning of a language in a meaningful context. Therefore, a student who feels isolated or excluded in their new environment will have a slower developmental rate. The Bell Foundation (2014, p 10) and the National Assembly of Wales (2017) also highlight isolation as a developmental hindrance but in this case recognises xenophobic incidents and bullying between EAL students and non-EAL students as a factor. The Bell Foundation (2016, p 10-11) suggests a holistic approach that supports EAL learners, it combines language development, social integration and educational achievement to ensure support in all aspects of education. Strategies to contest isolation will be included in the intervention as this is a key factor in the development for EAL students. Other challenges faced by EAL students include misinformed assessment or the pressure of falling into a ‘model minority’. Model minorities are categorised by teachers as high achievers, this stereotyping usually affects Indian and Chinese pupils who are often subjected to higher expectations than their capabilities (Ng, J. C., et al, 2007, p 95). Flynn, N. (2019) also recognises that Polish students can too fall into these model minority groups as they are perceived as energetic and driven. The expectations for pupils who are placed into a model minority group can often be overwhelming and can lead to social and wellbeing issues for these pupils if they do not fit the stereotype. Research has found that many students within the ‘model minority’ class feel depressed and the expectations of being a high achiever can result in stress and other mental health concerns (Cress & Ikeda, 2003). Similarly, students from other minority ethnic groups can be perceived as under-achieving which will then negatively affect their academic progress. Clint, T., et al (2000) highlights the issue of EAL students being treated as if having a learning difficulty along with learning difficulties being ignored due to assumptions the child will overcome it once their English competency improves. This links to the issues raised by both British Council (2015) and NALDIC (2014) stating that staff are not efficiently prepared to support EAL students. Incorrectly assessing a child can create barriers to learning such as lowering the expectations for the child and in turn hindering their academic progression (Gedge, N., 2016). In 2018 the Department for Education withdrew the requirement for schools to assess English language proficiency two years after it was first made a requirement, sparking a debate on how this would affect EAL pupils. The Bell Foundation (2018) outlined the importance of the English Proficiency when assessing pupils in their response to its removal, stating that the assessment of EAL pupils needs improving rather than a deterioration. Ullmann, P. (2018) also highlights in his response that the lack of assessment for EAL pupils goes against the Equality Act and is systematically collected in all other English-speaking countries. However, The EAL Academy (2018) states that schools can collect more reliable data using less resources by simply using the data they collect from the child when they start school to make an educated estimate of their ability in English. Both the Bell Foundation (2018) and Ullmann, P. (2018) urged schools to continue using a proficiency scale internally to accurately assess EAL learner’s current proficiency in English in order to accommodate support strategies and effective curriculum planning to develop their language skills. Most recently the Department for Education published an English Proficiency of EAL students discussing the findings conducted in 2018. The document states that 47% of EAL students had not had their language proficiency assessed due to lack of time and expertise, it also suggests that A-E scale of reading, writing and spoken language proficiency is subjective to the school therefore creating inconsistencies with the data. (Department for Education, 2020. p 5). Wales has continued to use the A-E scale of reading, writing and spoken language proficiency for several years but their use of the method has been questioned. Brentnall, J. (2015) stated that Wales’ use of the scale was time consuming and did not provide a sufficiently detailed description of additional language development to track pupils’ progress. NASSEA (2016) suggests a more comprehensive method such as cross-referencing national formative assessment frameworks with the A-E scale of reading, writing and spoken language proficiency to provide a faster, more meaningful assessment which also meets the requirements of the school census.  
 An intervention is a programme designed to help students progress and develop in the areas of learning and or school life they are struggling with. Ofsted (2009) identified some key features of a good intervention including effective mapping of provision, clear aims and close monitoring of pupils’ progress, good use assessment and well-trained staff who are confident when supporting the students of the intervention. Interventions which are well-supported, implemented precisely and are specific to the pupils within it can contribute to powerful improvements such as raising outcomes and closing attainment gaps within the school (Sharples, J., et al, 2011). However, many interventions can create excessive and unnecessary workload for school staff and are not associated with appropriate evidence therefore making the intervention meaningless and likely to not be fulfilled to its full potential (NASUWT, 2018). Due to the growing numbers and risk factors affecting EAL students such as isolation, depression and a negative effect on academic progress it was decided that this intervention will begin as the students arrive therefore making it an early intervention. Effective early school-based interventions identify and prevent complications occurring for students at risk of poor outcomes (Early Intervention Foundation, 2020).
The first and perhaps most significant aspect of this intervention is working with the parents and families of the pupils involved. Lamb, B. (2009) report suggests that the parents of children within interventions felt excluded or criticized regarding decisions about their child. Parental engagement has a large impact on children's development, parental support can influence a child’s confidence, behaviour and engagement with the programme whilst giving them a sound understanding of their child's progress in school (Department for Education, 2010). Parents are the best individuals to provide details on the child prior to their arrival at the school such as their early development and any previous support received which will give a greater informed assessment of the child’s needs and aid curriculum planning (Coventry University, 2017). However, research regarding 9 parental involvement interventions with primary students all showed unclear or negative outcomes, although these studies were looking at parental involvement alone and states that the most effective interventions use parental involvement along with other intervention elements (Gorard, S., et al, 2013). The intervention will start with a coffee afternoon to allow all Key Stage two members of staff to meet the parents and families of the students involved in the intervention, translated letters will be sent to the families during the first week of term to inform them of the event and confirm their attendance (see appendix 1). Currently the school has three employed EAL support staff and two volunteers who speak the same language as four of the families, an extra translator will be employed to support the fifth family on the afternoon and any future events. The aim of the evening is to meet the families and inform them of the planned intervention that involves their child and receive their permission for the child to be involved. The afternoon will commence with a short, translated PowerPoint explaining the intervention week-by-week, the parents will then be given the opportunity ask any questions they have via the translators in a relaxed setting. Research from the Bell Foundation (2016) report states that the parents of migrant children are often very interested in understanding the school and their children’s education, therefore involving them in the intervention will increase their support of their children’s educational achievement, social integration and language development. There is also an aim to build a good parent-teacher relationship so that both the staff and the parents can feel comfortable discussing the students’ progress or any queries they have at any time. Each family will be given a home resource pack that will include resources that pupils will be using in school, labelled pictures of the school to increase familiarity of their classrooms and the school layout to help students settle into an unfamiliar environment and combat the isolation that may cause (Cameron, L. et al, 1996, p 225), see appendix 2 for full pack content. If the students do not engage with the pack their development will not be hindered, the aim of the home resource pack to revise the learning being consolidated in school and to welcome the families with a gracious gesture. There are three other scheduled coffee afternoons with parents during the middle and end of the intervention to discuss the pupils’ development and next steps, although the parents will be informed that they can meet with the staff at any time between to discuss this. 
As previously mentioned, isolation and bullying are common challenges faced by EAL students which could have harmful effects on their development. To develop social integration the group of students who are part of the intervention will be mixed with non-EAL students and students who speak their language, if available, to aid their language development. Mixing the languages within friendship groups has as greater effect on the EAL students’ competence, particularly during their first few months at school (The Bell Foundation, 2016). Since the school cannot assume that the students have a significant experience of schooling (MESHGuides, u.d.), each class will assign a new role of buddies for the new students to help support their adjustment to the everyday routines. Peers, especially speakers of the same first language play a vital role in helping new EAL students settle into the school (The Bell Foundation, 2016). No students will be forced to take on this role due to the adverse effects that it may cause, and the roles will be swapped often to take any pressure off the buddies who are supporting the new students. However, to make the students’ social integration as successful as possible a whole school approach needs to be taken. The Bell Foundation (2014) recommends developing a clear understanding of how to promote social integration in the classroom and on the playground, this will be promoted through whole school assemblies, workshops in class and in after-school clubs on a weekly basis for the duration of the intervention. Staff will also ensure that the school policies on bullying address the conflicts between EAL and non-EAL students and are outlined to the pupils as a preventative measure. Both Crosse, K. (2007) and The Bell Foundation (2014) advocate bilingualism and multilingualism by valuing the pupils’ home language and culture within the context of learning. The Welsh Government (2020) state that a multilingual approach can enforce the learners curiosity and enthusiasm, providing them with a lifelong interest in the languages of Wales and the rest of the world and make them ambitious, capable learners, ready to learn throughout their lives. Therefore, teachers will encourage students to speak in their home language, read books in their language during quiet reading time and display their country’s flag in the classroom. This will not only assist the class teacher’s assessment of the students’ prior learning but will help them feel involved with the school which will positively affect their development (Crolla, C., 2017). Permanent changes to the school to aid the current and future EAL students’ integration include multilingual signs in the classrooms and around the school to assist new students when trying to find the toilets, dinner hall, or simply where the whiteboards are kept. Supporting students this way enables them to express themselves independently and effectively and develops positive relationships which help the students become healthy, confident individuals, ready to lead fulfilling lives as valued members of society (Welsh Government, 2020).
Similarly, to existing EAL students support from outside agencies will be given to the students twice a week from 3 trained staff members. The languages spoken within this group of five are Mandarin, Cantonese, Arabic and Bengali. The sessions from these staff members are held on Mondays and Fridays, the Monday and Friday morning sessions take place outside of the classroom with the specific pupils, Friday afternoon the staff members join the class to support learning. The school will continue with the current immersion strategy of placing all new EAL students in mainstream classes as well as their English tuition, yet it can be argued that the students should only enter mainstream classes after achieving a suitable competence in English (The Bell Foundation, 2014). This can however have an adverse effect on the students’ social integration and language development thus keeping them in a mainstream class supports a holistic approach to their development (The Bell Foundation, 2016, p 10-11). The immersion strategy is also supported Vygotsky’s theories of the fundamental role of social interaction in the development of cognition, he suggests that working with a variety of people is more effective than working with other EAL students or a one-to-one teaching assistant (McLeod, S., 2018). During the first six months of admission EAL students tend to focus on language rather than on the subject content (The Bell Foundation, 2016) therefore, whilst the students remain in the class the nature of their work will be adjusted to have language focus. For example, during an English lesson where students are planning a story based on Little Red Riding Hood, the EAL students will be given a visual version of the story with specific words related to fairy tales. Extra resources to support the students during mainstream lessons will also be used such as bilingual and picture dictionaries, audio resources and visual support in the form of photographs, films and software (Crolla, C., et al, 2017). Therefore, the EAL students are not excluded by doing completely different work from the students with an academic competency in English but are able to focus on and develop their English language skills. Class teachers will develop strategies such as catch up sessions when they feel the student is competent enough to learn with subject content. Another strategy being used in this intervention to help engage all learners and remove any stigma or misunderstanding from EAL pupils is personalised learning. Personalised learning prioritises the needs and targets of each individual student and research shows that it benefits the achievement of pupils in all ability groups (Pane, J, F., et al, 2017).  Personalised learning benefits students by motivating and engaging their interests, creating a clear pathway for their journey through the education system and prepares them to become lifelong learners (Department for Education and Skills, 2004). The teachers will plan the learning using the information gathered from students’ parents with the outcome of promoting local, national and global understanding to develop their own sense of identity along with an understanding of their relationship between their own cultures and communities with the rest of the world (Welsh Government, 2020). The ethos of personalised learning helps develop learners as ethically, informed citizens of the world because languages are viewed as “a key to social cohesion, which can promote better local, national and global understanding” (Welsh Government, 2020), therefore developing students’ social integration along with language development. All students will be included in the personalised learning by working together to develop knowledge and understanding of all the cultures within the school, giving all students a rich and broad knowledge of Wales and the rest of the world. This engages non-EAL students with their peers’ culture and EAL students with the culture they have recently become a part of, this can strengthen peer relationships and contribute to equality and social justice (Department for Education and Skills, 2004). These benefits are also outlined by Estyn (2019) along with a reduced teacher workload, enhanced independent thinking skills and pupil empowerment. A weekly after-school club will also be available for both students and their families to attend, it will be a language focused club with a variety of activities to help the students’ English development. Whilst parental attendance is not compulsory, they will be advised to attend as evidence states that the impact of working with students and parents combined can raise academic achievement and motivation (Department for Education, 2010). The club will also model how the parents can support learning, develop their own English skills and help celebrate their children’s achievements (Crolla, C., 2017). Experimenting and taking risks with language by trying new sounds and patterns is a key aspect of this club which can empower learners to be creative and develop them as enterprising, creative contributors, ready to play a full part in life and work (Welsh Government, 2020).
An extensive tracking system is highly regarded as an effective strategy to raise EAL students’ academic progress. Estyn (2018) highlights a tracking system which assesses learners’ wellbeing, attendance, expected academic ability, behaviour and exposure to extra-curricular activities to enable interventions to have maximum effect across the school. Both Estyn (2018) and Estyn (2013) state that an effective practice of a tracking system is ensuring all staff receive the tracking information to ensure greater consistency in the targeting and supporting individuals and groups of pupils. Establishing a tracking system that sufficiently records educational and social variables can identify any aspects of the students’ development that need to be supported promptly (The Bell Foundation, 2014). The tracking system will be completed in the autumn term and re-evaluated at the end of the spring term similarly to Estyn (2018) best practice. To collect the data staff will use semi-structured interviews and questionnaires with participant students, teachers and parents and observations of the participant students both in class and on the playground (The Bell Foundation, 2016). This data combined with NASSEA (2016) assessment method will conclude if the intervention is progressing as hoped and will inform and support the students’ next steps in their development. To combat the difficulties when using the tracking system (British Council, 2015), all members of staff will be given a handbook outlining how to use the system and their responsibilities to regularly update it. 
A prevalent issue for the teachers of EAL students is their lack of training to efficiently support the pupils, as previously discussed. Staff play a key role in the functioning of the school and staff development must be a high priority for any improvements to take place (Isaac, J. F., 1975). Whilst it would be unrealistic to send all staff members on a training course prior to the intervention due to cost, the school will be hosting a statutory staff training day prior to school starting in September. All staff members will be informed of the aspects of the intervention and their role within it. There will be a handbook given to all members of staff, as previously mentioned, outlining the use of tracking systems, resources to support students and strategies that can be used to support and communicate with the students appropriately. Opportunities for role play to explore challenges and problem solving will also be included in the training. The school has an appointed staff member who is in charge of the EAL students and this intervention and will oversee the other members of staff and ensure they are confident during the next 8 weeks. The members of staff trained in EAL will also attend the training and share their best practices when working with EAL students to ensure a wide range of strategies are shared with all staff members. To ensure this intervention is successful, the training needs to cater for any possible changes within the intervention or their roles within it (Isaac, J. F., 1975). Therefore, the weekly staff meetings will focus on the intervention fortnightly to ensure all staff are aware of any developments and remain confident to support the students appropriately. 
There are many benefits to this intervention that will aid the EAL student’s progression in language development, social integration and educational achievement however there do remain some limitations. The cost of new resources, the extra time needed for planning and adding to the teachers’ already heavy workload are all difficulties faced when planning this intervention. However, much larger difficulties would emerge if these students were to be left unsupported. Article 29 states that education must develop every child’s personality, talents and abilities to the full whilst respecting their cultures (Unicef, 1990). The evidence in this essay is appropriate to the subject and supports its meaningful fulfilment (NASUWT, 2018). The next steps of the intervention are subject to the development of the students, research suggests that the students will be impacted positively although if a negative impact is presented then the intervention will be stopped and re-evaluated to ensure all students are developing as they should. 
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Appendix 1-
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Dear parents/ guardians,
The staff at [l primary School have been working hard to design a programme to help
your child settle into the school as a non-English speaker. The programme is designed to last 8 weeks
and to begin we would like to invite you to the school for a coffee afternoon on Wednesday the 16™
of September. This will be a relaxed setting to discuss the programme and answer any questions you
may have; we have employed translators to attend the evening to help with communication. This an
open invitation to all family members who would like to attend. If you cannot attend the evening,
we can re-schedule another meeting for your family so do not worry. If you have any questions prior
to the meeting please contact the office using the number below.
We all look forward to meeting you.
Yours sincerely,
Headteacher
Please fill in the attached form and return it to school with your child to confirm your attendance:
Pupil Name:
Please circle: | confirm my attendance
1 do not confirm my attendance
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JHome resource pack content list
o Free Spelling app- https://www.sirlinkalot.org/
*  Handwriting and letter formation sheets - https://www.twinkl.co.uk/resource/t-1-068-letter-
formation-workbook, https://www.twinkl.co.uk/resource/t--141-line-handwriting-
worksheets
* Phonics CD and matching working sheets- https://www.tts-group.co.uk/singing-phonics-
book-and-cd/1004479.html
o Visual stories specific to classroom learning and year group
 Labelled pictures of school e.g. classroom, hallway, dinner hall, toilets, playground
o Activity sheets ‘get to know me’- https://www.twinkl.co.uk/resource/t-e-068-new-eal-
starter-activity-pack
«  Parent information including important school dates, weekly calendar and feedback forms-
https://www.twinkl.co.uk/resource/t-e-399-eal-parents-pack
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