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ELSA

Teaching Assistants who have been trained to specifically help young people with managing emotions

An intervention similar to talk therapy or counselling, with more activities and fun!

ELSA at Bro Dinefwr  - Miss Laura Bell

·  Are worried or anxious

·  Find it difficult to make and keep friends

·  Feel angry and ‘lash out’ sometimes

·  Feel sad, and sometimes cannot control your emotions

·  Recently lost someone close to you

·  Experienced difficult changes over lockdown
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(School A, 2021)

ELSA might be for 
you!
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There is NO
Judgement or
Critcism
How Does ESLA Work?

If there is any sign and indication that your safety or the safety of others is compromised the ELSA must, and has a duty to report to the Designated Safeguarding Person - Mr. Thomas 
School Policy
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Sessions are held during school hours, and you will be released from non-core lesson to attend

Can last for 6 – 12 weeks depending on if you want to continue, it is up to you

The ELSA sessions involve activities rather than worksheets and writing, such as :

· Drawing
· Making models
· Playing games

Sometimes you might only have a conversation with the ELSA, depending on how you feel at each session



[image: Stuart Thomas]	for what you say or feel

You will be given time to talk without interruptions
Sessions are held with the same person in the same room every week
(ELSA Network, 2017)[2]
Confidentiality
(School A, 2021)
(ELSA Network, 2017)[2]

Information about you will not be shared otherwise, unless you allow it, and you will choose who can know what information
(Burton and Shotton, 2018)
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Rationale
Safeguarding and child protection are terms that are often perceived as synonymous, but they do differ in meaning slightly. According to the NSPCC (2021) safeguarding is the action taken to promote the welfare of children and to protect children, including preventing harm to children’s health or development, protecting children from abuse and maltreatment, and ensuring children grow up with the provision of safe and effective care. Child protection is a part of the safeguarding process and describes the way in which we respond to harm; this includes child protection procedures. Legislation in this area has been enforced in the UK since the late 19th century, specifically 1889, but it has significantly changed over time. The safeguarding system we have in place today was built upon after many high-profile cases of child abuse and subsequent deaths of children. This paper will discuss the way in which the system has developed in the UK, what caused these changes and legislations to enforce the changes. This paper will also discuss how Emotional Literacy Support Assistants (ELSA) and the intervention can help children and young people who have been exposed to safeguarding concerns and have experienced adverse childhood experiences (ACES) to manage their emotions, and become emotionally literate, while in and outside of school.
The most widely ratified human rights treaty in the world was created in 1989, 100 years after the UK created their first act to impose criminal penalties to those mistreating children. The United Nations Convention on the Rights of the Child (UNCRC) sets out the civil, political, economic, social, and cultural rights of every child under 18, regardless of race, religion, or ability (Save the Children, 2021). Since being adopted by the United Nations (UN) in 1989, all 196 countries of the UN, apart from the United States, have ratified the convention, with the UK adopting it in 1992 (UNICEF, 2021). The Convention has 54 articles in total, with 45 directly concerning the protection of children, and the remaining 9 setting out how adults and governments must work together to ensure those pertaining to children are ratified. The Welsh Government (WG) specifically set a commitment to the UNCRC by enshrining the convention within the ‘Rights of Children and Young Persons (Wales) Measure’ in 2011, to ensure all decisions are made with children’s best interests in mind. The programmes within this measure are based around the Seven Core Aims that are summarised from articles of the UNCRC; they include having a flying start to life, health, freedom from abuse and victimisation, a safe home and community and participation in decision making. This measure committed to doubling the number of children and families accessing the Welsh Government’s targeted Early Years preventative intervention named Flying Start by 2016, and with additional funding across 2014 and 2016’s financial years, they reached their goal with 36,000 families accessing the programme a year early in 2015 (WG, 2015). This service offers an enhanced health visiting service and parental programmes targeted at families living with children under 4, in the most disadvantaged areas in Wales. Flying Start mainly supports individuals who are vulnerable, may not be ready to be parents, who have possibly fallen pregnant while young in the attempts to eradicate the disadvantage to improve the outcome of the family (WG, 2019[3]).
The largest change within the UK came after the death of Victoria Climbie in 2000. While this was not by any means the first case of child abuse resulting in death in the UK, it highlighted the many failures of the system to protect children from harm. Over 10 months, 12 opportunities to save Climbie’s life were overlooked by the Social Services, NHS and the Metropolitan Police (DfES 2003). The subsequent inquiry by Lord Laming in 2003, detailing the Climbie case exposed, as he states, ‘the gross failures’ of the systems previously mentioned, in protecting Climbie. Laming (2003) recommended that a ‘fundamental change’ was needed in the way services were managed and organised. Within the 108 recommendations for government set out in the report, an enhanced Criminal Record Bureau (CRB), now the Disclosure and Barring Service (DBS) check was included; to minimise contact of those with past criminal convictions with children after cases of abuse within schools - Holly Wells and Jessica Chapman case of 2004. A recommendation for enhanced sharing of information between police authorities was also made and establishing a board/s to ensure children and families’ well-being benefited from initiatives provided by the services, and the creation of a national board to assess and advise the initial children and families board. Every Child Matters was published alongside Lord Laming’s Report in 2003; it recognised that from the Climbie case, but also from previous cases such as the deaths of Maria Colwell in 1973 and Jasmine Beckford in 1984, there were common failures in early intervention, sharing information due to differing terminology and poor communication, management, effective training, and appropriate amounts of staffing due to funding (DfES, 2003). One would also consider the case of Ainlee Walker in 2002 to be included, as the 2-year-old suffered 64 separate injuries inflicted by her parents while being known to the local Social Services, Health and Housing Services and the Police. This case also highlighted the need for further/extensive staff training in collaborative working, as each service previously mentioned failed to exchange information pertaining to the family, subsequently causing a lack of awareness to the danger Walker was in (Batty 2002).
The existing Children Act of 1989 was amended in 2004 after the publication of the green paper in 2003. The act followed Laming’s recommendation to create boards to benefit children and their families, by requiring all Local Authorities across England and Wales to set up Local Safeguarding Children Boards (LSCB) to promote the welfare of children in their specific areas, provide support in protecting those who are at risk of harm or are suffering harm, and identifying and preventing maltreatment (Children in Wales, 2008). The 2004 Act also enforced the creation of the role of the Children’s Commissioner across all nations in the UK. Wales had established this role 3 years prior in 2001 with the Children’s Commissioner for Wales Act, the role was extended in Wales to include not only those in care and looked after. Their responsibilities include reviewing and monitoring arrangements for provision of advice and information, advocacy, whistleblowing, as well as the power to examine individual cases (Children in Wales, 2007). The Social Services and Well-being (Wales) Act of 2014 is the most recent legislation created in Wales regarding Child Protection. It established the guiding institution for the LSCBs mentioned previously, called the National Institute Safeguarding Board. Their duties involve providing support to the LSCBs, to report on their effectiveness of safeguarding regimens and to make recommendations to ministers in Wales regarding safeguarding arrangements (Estyn, 2021). The system to protect children from harm in the UK has become layered and has different levels of professionals all designed to advise each other and work collaboratively. The All Wales Child Protection Procedures (2008) state that the protection of harm is the responsibility of all individuals working with children.
On 11th March 2020, the World Health Organization (WHO) declared a global pandemic (2020) leading to 188 countries across the world closing educational establishments by April 8th, leaving an estimated 1.5 billion children and young people without access to face-to-face education (UNESCO, 2020). In the NSPCC briefing on ‘The Impact of the Coronavirus Pandemic on Child Welfare’ in August 2020, they found that there had been a general increase in many different forms of abuse, and a considerable increase in Childline calls and calls to the NSPCC helpline. With the country on lockdown and people spending all their time at home, abuse within communities and families have become exacerbated and more recognisable. Between the 23rd March 2020 and August of the same year, Childline saw an increase of 22% in the number of counselling sessions regarding physical abuse (NSPCC 2020)[2], they also saw an increase in counselling sessions regarding child sexual abuse within the family, with an increase of around 15 sessions per week between 23rd March and August 2020 (NSPCC, 2020)[1]. Between 23rd March and 17th May, the NSPCC helpline received 1,500 calls from adults concerned about the impact of domestic abuse on children, with 40% suffering abuse for 6 months prior to calling (NSPCC, 2020)[3]. There was also an increase of 60% in those contacting NSPCC to report concerns of online sexual abuse between March and August 2020 (NSPCC, 2020)[4]. NSPCC reported that some parents and carers wanted advice on how to keep their children safe without losing the benefits of using the internet, and the WG published ‘A Family Guide to Talking About Healthy Relationships and the Internet’ in 2021 to aid those in Wales (WG, 2021).
Article 39 of the UNCRC concentrates on children’s recovery from trauma and reintegration into society, and states that those who have experienced abuse, neglect or exploitation must receive support to reintegrate into society. This can be achieved by recovering their health, self-respect, and dignity (UNICEF, 2017). At School A there is a pastoral team in place called ‘Cyfle’, the translation of ‘opportunity’ or ‘chance’ in Welsh, and within this Emotional Literacy Support Assistants (ELSA) support those with behaviour difficulties, who have experienced Adverse Childhood Experiences (ACES) and those with low resilience, which impacts their lives at school (Estyn, 2017). Contrary to the programme previously mentioned – Flying Start, that uses preventative practices, ELSA is used once children reach school. It is implemented within educational establishments on a weekly basis by Teaching Assistants who have received additional training by Educational Psychologists to support pupil’s emotional well-being needs. TAs are provided with 6 days of additional training to deliver individualised support programmes to either groups or individual pupils who may need more extensive support. They are also further supported throughout their practice of the intervention through supervision by the psychologists every half term. This ensures their choice of activities and topics are appropriate for the individuals specific needs (ELSA Network, 2017)[2]. ELSAs are provided with strategies and programmes to aid in emotional awareness, self-esteem, building resilience, emotional regulation; anger management and coping with anxiety, friendship skills and general communication skills and loss and bereavement (Burton and Shotton, 2018). Maslow’s theory of motivation named the Hierarchy of Needs was first published in 1943, it recognised that for a child to reach their full potential, they must have a set of needs met. These include the basic needs; nourishment from healthy food and water access and a safe place to sleep, safety needs; feeling physically and psychologically safe and experience stability, love needs; acceptance from others and feeling loved and cared for, and esteem needs; self-esteem and feeling appreciated and approved by others (Bates, 2019).
As Burton & Shotton (2018) state:
“The extent to which we perceive ourselves to be valued by others affects our sense of self-worth”.
it is therefore the aim of ELSAs to support the emotional literacy of children, develop their self-worth through an open, non-judgemental, trusting relationship. Sharp (2001) defines emotional literacy as those who are ‘able to recognise, understand, handle and appropriately express their emotions’. Through non-interrupted conversational sessions, and activities such as drawing, model making, object therapy; to raise awareness of children to how they feel may be detrimental to themselves by portraying their issues onto objects, characters or the ELSA themselves (Burton & Shotton, 2018), ELSAs can work with the individual to emotionally literate. The ‘Curriculum for Wales 2022’ recognises that by developing children’s resilience, motivation, and empathy is fundamental to meeting one of the four purposes; developing ‘healthy, confident individuals, ready to lead fulfilling lives as valued members of society’ (WG, 2020). Bronfenbrenner influenced how children were viewed in society in the 1970s and highlighted the importance of collaborative working in the best interest of the individual (Aubrey, Riley, 2019), School A implements and follows guidance from Burton and Shotton (2018) working in collaboration with Educational Psychologists, the school Child Protection and Safeguarding Officer and classroom Teaching Assistants, by sharing relevant information with permission of the child and without divulging too much detail, to allow the help of other members of staff around the school who interact with the pupil outside of ELSA sessions – this does not pertain to safeguarding issues of which all practitioners have a duty to report and share information when there is a concern for the individuals immediate and future safety or the safety of others.
The leaflet attached was created to aid in situations where an individual is referred but is not yet comfortable or willing to participate. These individuals may not have ever experienced a positive relationship with an adult and may feel reluctant to share how they feel or what they have experienced. It’s imperative that children understand they will not be reprimanded for anything they say or feel and will not be judged or criticised. As children return to school after a year filled with home-schooling and lessened access to regular support from school staff, one anticipates that there will be an increase in referrals for such interventions. One recommends that collaborative working continues to be enhanced and used to support new referrals.
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