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Introduction 
This assignment investigates the National Autistic Society’s (NAS)  principles of support in relation to the provision of special needs education for Autism Spectrum Disorder (ASD) learners in the United Kingdom (UK). With 66,000 more pupils in school from January 2017 to January 2018 (Department for Education [DfE], 2019) and statistics showing that one in every 160 children may have some ASD needs (World Health Organisation [WHO], 2019) and 17,970 new referrals for suspected autism in England alone in the first quarter of 2018  (NHS Digital, 2019), seventy five percent of autistic children being educated within main stream settings but being three times more likely to be excluded from school (NAS, 2019),  but only 5,300 children enrolled in special schools (DfE, 2019), it is logical to assume that there are more children than predicted that have additional support needs within main stream educational settings or may have to seek alternative education in academies such as those provided by the NAS. 
Within health and social care ‘principles’ can be described as values that are based on the idea of human rights and underpin all practice (Waine et al, 2005). 
Autism is a lifelong developmental disability that affects how people perceive the world and interact with others. Autistic people see, hear and feel the world differently to other people. Autism is a spectrum condition. All autistic people share certain difficulties, but being autistic will affect them in different ways. – National Autistic Society, 2019.
Special educational needs (SEN) is a legal definition and relates to children that experience difficulty with learning, more so than those of children of the same age and is applicable to children with ASD due to the nature of the disorders (DfE and DoH, 2015) 
This assignment describes, analyses and evaluates the NAS’ principles of support, policy and practise in relation to provision of special needs education for ASD learners by way of case study critique. A case study is described by Barnard (2010) as highly appropriate within research, as it involves intensive study of a single case or organisation, and is useful for those engaged in research on a small scale with an interest in qualitative data but also a mixed method approach.  The unit of analysis will be measured in ‘best outcomes’ for ASD and Asperger’s learners within NAS educational settings and their contribution to the development and delivery of SEN curriculum within their academies and Cullum centres in main stream settings. 
This assignment begins by delivering a brief overview of autism and history of the NAS, with mention of some of the other valuable services they offer in the context of support. The assignment will then discuss the development of NAS’ autism specific schools in the UK before discussing the value of partnership working and analysing and evaluating NAS’ framework for the delivery of ASD support in their specialist schools and Cullum centres  . Lastly, it will focus on the development of My progress frame work and its role in supporting the social development of ASD learners .





Autism, The National Autistic Society and Education
Autism remains a very relevant topic within health and social care currently with an estimated 700,000 people living with autism in the United Kingdom today, however almost seventy years prior to the recognition it receives today as a profound and unique spectral developmental disorder with the introduction of the (Autism Act 2009), there was little understanding and acceptance regarding the challenges faced by autistic people surrounding personal development, education, employment, health and care and the ability to participate in usual day to day activities (National Autistic Society [NAS], 2019). The National Autistic Society (NAS) has been changing attitudes and helping to make the world a more autism friendly place since it was founded by Doctor Lorna Wing and colleagues in 1962, originally developed as a charity that offered autism specific education, the NAS now provides a meaningful and valued service across education, employment, residential and family support and autism accreditation for organisations as well as successfully campaigning to change policy and legislation to ensure that the world is as equal and inclusive as possible for autistic people (NAS, 2019)  
Although autistic people may have difficulties in adapting to the world around them this does not mean they are not able to lead a full, happy, wholesome lives  and with  support and understanding from their families, friends, and communities autistic people can live independently with confidence  (NHS, 2019) Since opening the first autism specific school in 1965, the NAS has continued to contribute to the development and wellbeing of autistic learners and last year ran eight autism specific schools, (NAS, 2019).  The NAS receives funding from other charitable organisations, fundraisers, public donations and donations from statutory bodies and last year its total income was £96.1 million (NAS, 2018). 


Autism Specific Education 
Last year the NAS ran eight autism specific schools: 
· Andersons School in Essex (Ages 11 -19)
· Church Lawton School, Cheshire (Ages 4 – 19)
· Daldorch House School, East Ayrshire  (Ages 8 – 21)
· Helen Allison School, Kent (Ages 5 -19)
· Radlett Lodge School, Hertfordshire (Ages 4- 19)
· Robert Ogden School, Yorkshire (Ages 5-19) 
· Sybil Elgar School, Middlesex (Ages 2 -22)
· Thames Valley School, Lambeth – New free autism academy Due to Open January 2020 

These Schools range from positive day and residential settings to academies (NAS, 2019). Academies are free schools introduced by the conservative and liberal democrat coalition in 2015 they are publicly funded independent schools that are governed by the same law and guidance as state maintained schools in relation to SEN. An advantage of NAS academies as free provision for autistic learners is the academies are independent of  the local authority which gives them the ability to alter the term times and to deliver the curriculum as they choose, giving ASD more appropriate learning opportunities (DfE, 2015). As stated in their Special education needs policy, in line with the requirements set out in part three of the Children and families Act (2014) (See Children and Families Act, 2014), the NAS (2019) believes that all students are entitled to an education that enables them to achieve their best, by empowering individuals to become confident, independent and prepared for the stages that follow after education such as employment or supported living, and supporting autistic children to exercise their right to an education while also accepting difference and embracing individuality with reference to The United Nations Rights of a Child, Articles twenty three, twenty seven, twenty eight, twenty nine and thirty one  (Unicef, 2019).  By identifying the needs of each individual, adopting a holistic approach in the assessment of their needs and support that is delivered with person centred planning that is regularly subject to review and complimented by the active participation of parents in their children's education and service user feedback and where necessary formulating partnerships with external bodies to ensure best outcomes for all learners (NAS, 2019). 


SPELL framework, partnerships and My Progress 

In order to appropriately assess the all areas of a child’s development NAS teachers work in partnership with speech and language therapists, psychologists and parents to determine their stage of development and to gain insight to their strengths and tailor the delivery of the curriculum and the time table to ensure best outcomes for students (NAS, 2019). The benefits of partnership working in this instance is that it supports the development of a more communal approach for addressing children’s needs across the board, improving coordination and avoiding overlap of provision (. (Barnard, 2010) highlights that this may present a challenge to partnership working as different disciplines may have opposing priorities in relation to supporting a child, however having autism specific frame work to provide clear focus and to guide and structure discussions and having already identified the strengths of the child, it could be argued that specifications of the framework will govern what the priorities are, rather than the professionals.  The curriculum is delivered using the NAS SPELL philosophy that draws from a blend of autism specific interventions, The philosophy developed and adopted by the NAS focuses on five principles that have been identified as vital elements of best practise in autism, . all NAS staff members are to undertake adequate training in the delivery of interventions using SPELL before actively participating in any role (NAS, 2019) 
 SPELL, which stands for structure, Positive approaches and expectations, Empathy, Low arousal and Links, is embedded in the delivery of all NAS services and is complementary to other approaches such TEACCH (see, NAS, 2019). The Links element of SPELL endorses autistic people and their parents or advocates as partners recognising their extensive knowledge of a child and their established relationship as an asset that when coupled with the appropriate training will aid the child’s progress in their development outside of the setting. There is evidence of these approaches having a positive impact on parents relationships with their children and professionals (Evans and Ekebuisi, 2015). In 2014, an NAS programme in early years settings saw 2,583 families take part in an early bird course to help families find out more information about autism and how to offer therapeutic interventions after their diagnosis (NAS, 2016) that was deemed to have an overall very positive affect on parents ability to cope with and understand their children’s behaviour and aid in their learning and in turn were able to help their children to better manage their own behaviour (Cutress and Muncer, 2014). The findings lend support to the argument that parents play a definitive role in the delivery of therapeutic intervention and justifies the necessity of having them as key components in these partnerships. The My Progress curriculum puts significant emphasis on the development of social and communication skills, creative community activity based learning, meetings are held to set  social independence targets, and guidance for how the curriculum and time table will be delivered to each child  and these documents are reviewed and updated as needed in the my progress file that documents a child’s progress and a key outcome for the regular review and reflection of a child’s performance is ensuring from a holistic perspective the child is prepared to move on to the next stage in their life to support continuous growth and independence (NAS, 2019).


Conclusion and Recommendations 

The NAS provides a sound and valuable service in the delivery of support and therapeutic interventions in autism practice, and has a massive positive impact on the lives of children and adults all over the country, from changing attitudes from indifference and rejection to acceptance and understanding, It is recommended that the NAS continues to promote these values within autism practice and promote the use of SPELL frame work to provide best outcomes for ASD learners.
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