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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers
Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)
Following a year of working as a Repatriation and Prevention (RAP) Social Worker in xxxx local authority’s fostering service, as well as responsibility for supervising Parent and Child Together (PACT) placements, my agreed learning objectives for the past year were to continue to develop both these services alongside a colleague in the fostering team who also holds these roles. The launch of the RAP service coincided with the commencement of my employment and I was recruited to the specific job at the time the RAP service was implemented in the local authority.
The RAP service seeks to repatriate children by moving them from ‘out of county’ placements back into placements which are provided by xxxx local authority and also prevent breakdown of placements which could lead to an ‘out of county’ placement. Parent and Child placements provide placements to parents and their children with a foster carer who can provide oversight and contribute to the assessment of the parent’s ability to provide care to their child; these assessed placements typically take place over a twelve week period.
Both services supervised by myself and my colleague require an ability to work collaboratively with numerous people, including looked after children and their families, foster carers, social workers, senior practitioners, local authority service and team managers, other professionals such as those from the Children and Adolescent Mental Health service (CAMHS) and also with external third-sector agencies (such as those services supporting the therapeutic needs of the children and their families / foster carers). In working in collaboration, “we can help bring about the kind of changes that are being sought” (Trevithick, 2006, p.69); the aim of attachment group is to strengthen the ability and resilience of foster carers, improving understanding to try and achieve more successful placements for children that provide better outcomes, therefore achieving the objective of RAP.
My first year of practice afforded me the ability to attend, observe and take part in the existing attachment training delivered to xxxx local authority’s foster carers. The identified plan for the next year was for me and my RAP colleague to develop the training with a colleague from CAMHS and deliver this training to xxxx local authority foster carers, including kinship foster carers.  
Working within the RAP and PACT services requires ongoing assessment and analysis by implementing placement agreements, completing an addendum to full fostering assessments to consider the carer’s ability to offer specific models of foster care and reviewing placements through regular meetings to consider whether the placement remains appropriate and if the child’s well-being outcomes are being achieved (well-being outcomes are discussed in further detail in Section 4 of this portfolio). 

Placements made under RAP and PACT schemes require a higher level of supervision and support and therefore require professionals communicate regularly to stabilise placements, address issues, safeguard children and provide oversight and support to the foster carer. 
These placements can be extremely complex in nature and the next year of practice will afford me the opportunity to supervise these placements and work with colleagues to make decisions about effectiveness of foster carers and their ability to provide placements and support children whilst safeguarding the child, achieving well-being outcomes and balancing the need to attend to issues which are being experienced by the foster carers and the looked after children.

Word count: 549


Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  30.09.2019
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)
The observation focused on a supervision visit to a Parent and Child Together foster carer. Supervisions take place on a regular basis and there is a requirement for xxxx local authority foster carers to receive structured supervision a minimum of three times a year as part of their minimum number of visits in accordance with xxxx local authority’s policy (Visits to Carers, 2015) and to ensure foster carers are “supported, through supervision and training, to ensure they provide high quality care and support to meet the child’s care and support needs and to enable them to achieve their personal outcomes” (Welsh Government, 2019, p.17).

A placement had recently ended and so I wished to reflect on the previous placement with the foster carer, identify any support needs and provide an opportunity to discuss future placements. Permission was obtained verbally from the foster carer for my practice to be observed on this occasion and this was revisited when we arrived for the visit; the foster carer was clear they were comfortable with the observation taking place and I had advised they could change their mind at any point during the visit if they so wished. They were also aware they would be asked for feedback following the observation and had consented to this.
As a planned observation which is a regular aspect of supervising this foster carer, I was familiar with the geographical considerations of the visit as well as cultural, ethnic and language issues. I was therefore aware of the cultural and ethnic identity of the foster carer and was clear I would be able to conduct the observation without these or language issues being problematic for the social work practice; this is explored further in the reflection of the observation.

In preparation for the observed supervision sessions, I familiarised myself with the identified well-being outcomes (identified by the child care social worker as recorded on their last statutory visit to the child/ren). 
Word count: 323


	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice.
1300 (+/- 10%: include your actual word count at the end of each section)
Supervision sessions with foster carers follow a robust set format to ensure relevant aspects of the service are considered and there are opportunities to reflect on practice and recognise development needs and positive outcomes. This includes directed discussion around the topics of changes in household circumstances and potential impact on the fostering role, details of children currently in placement and what their identified well-being outcomes are, the carer’s ability to care for children, to provide a safe and caring environment, consideration of any amendments required to the safe caring agreement, their ability to work as a team, their own development, details of any incidents (such as accident, illnesses, missing episodes, etc.), confirmation the child’s information file has been read by the supervising worker, discussion on any disrupted placements, review of finances and any requests for additional support, access to support groups, any planned annual leave or required respite and a planned date for the next supervision or support session for the foster carer, as well as the opportunity to discuss other matters.

The supervision document is then signed by both the foster carer (the foster carer is able to review the document so they can check the accurateness of the recording and how it reflected the supervision session) and the supervising social worker, a copy is provided to the foster carer for their development file and a copy is uploaded to xxxx local authority’s recording system under the foster carer’s information. The purpose of this is so that accurate records are kept and there is transparency of those records between the supervising worker and the foster carer; any identified actions are considered at the next supervision (or before if appropriate) and also form part of the case supervision between the supervising social worker and their line manager, as well as providing valuable information for the foster carer’s annual review. This fulfils the requirement to “maintain clear and accurate records” in line with professional requirements (Social Care Wales, 2017, p.15).
Although the aim of a supervision session is to work collaboratively with a foster carer, there is an ultimate need to provide oversight of placements with safeguard children and acknowledgement must be given to the power that a social worker has from their position of providing authority in this manner and imparting their expert knowledge and skills (Beckett and Maynard, 2005, p.114-115); the feelings and thoughts of the foster carer are sought but ultimate decisions and recommendations fall to the supervising social worker and their employer. This support the need to recognise and be sensitive to the power social workers have in their work (Social Care Wales, p.11).
The ‘Active Offer’ is considered as part of the enquiry process for prospective foster carers and they have the opportunity to consider the language in which they wish to receive a service. This aspect of the service is completed by xxxx local authority fostering service’s recruitment officer and ensures fostering applicants are afforded the ability to receive a service in Welsh at the earliest opportunity if this is what they would prefer, thereby ensuring “Welsh-speaking service users are treated with dignity and respect by asking them what their preferred language is and acting on it” (Welsh Government, 2015, p.2). Though this foster carer can speak Welsh, they communicates with family members and professionals in English and also accesses their studies and training in the English language. Despite my awareness of this, I remain conscious of the need for me to be “sensitive to the needs” of people I am working with and bring my own “knowledge, skills and values” to my “everyday practice in a complex and ever-changing environment” (Edwards et al, 2012, as quoted by Davies (2017).

With regards to the foster carer with which I was being observed, I have an established relationship with them and I feel a good awareness of their abilities and approach to foster care. The carer is of similar age to myself, the same gender and is from a White British background, also like myself. The local authority within which I work is on the main populated by White British people and foster carers in the locality reflect this demographic. By the nature of the observation, it was planned, took place with a person with whom I have already had a lot of contact and in a location which was familiar to them and to me – their home. The foster carer’s home is situated in a semi-rural setting; it is isolated to a certain extent that a car is required to access most local services (or walk to the bus) but is within a short driving distance to most local amenities such as schools (Welsh and English language), transport links and shops. This situation suits most fostering scenarios as the more isolated location can be a protective factor especially with regards to anonymous placements (the carer has security to off-set the rural location) and there is land attached to the property which can provide a relaxed environment with opportunity for play and stimulation.

The supervision session commenced on time and I felt I had adequately prepared showing I can be “reliable and dependable” (Social Care Wales, 2017, p.10); the foster carer was aware of the nature of the visit so they were also able to prepare so I was encouraging them to “maximise their well-being and active participation” (Social Care Wales, 2017, p.11). We sat in the living room (the foster carer’s choice), with me sitting opposite them and therefore able to maintain an appropriate balance of eye contact and demonstrate body language to indicate I was listening to them and showing empathy (Thompson, 1996, p.96). I believe the observation demonstrated my ability to work with the foster carer in a manner which respected their “dignity, privacy, preferences, culture, language and rights” and also worked in a person centred way (Social Care Wales, 2017, p.9).
The supervision session was positive on the whole with no interruptions and we were able to reflect on the previous placement and look ahead to the next placement for which the carer is currently undergoing introductory meetings for a child that will be placed with them under the Repatriation and Prevention (RAP) project; this is due to the identified needs of the child and the challenges he may bring which would require a foster carer who was able to offer therapeutic parenting and demonstrate the resilience required for such a placement.
Though not apparent on this occasion, there can be aspects of a supervision which can be contentious and I strive in my practice to maintain professional ethics to maintain standards regardless of the person I am working with or what the issue is (Beckett and Maynard, 2005, p.75).

The supervision considers aspects where the foster carer may need additional support and examines support networks as well as support provided by the fostering service with the foster carer and their family can access – such as foster carer coffee mornings, training, activities such as days out, arranged respite and annual leave and Young Fosterers (an activity / support group for the children of foster carers).

I did not identify anything in particular which did not go well on this occasion, I felt the discussion was open and honest on both parts and there were no matters arising which needed to be followed up apart from some clarification around finances for the new placement. 

Word count: 1231


Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?
	Yes, Lynne was on time and has always worked around placements.  

	Did the social worker get your permission in advance for the observer to be present? 

Did they explain why they were being observed?
	Yes.   I understand from Lynne that the observation was to provide evidence for her professional portfolio.  The observer was able to explain that this would be shared with the learner as an aid to developing her own practice.  

	Were you clear why the social worker met with you today?
	Yes, it was a supervision visit which was observed.  

	How well prepared do you think, the social worker was for his or her meeting with you?
	Lynne was well prepared and always records the discussions we have so we can both sign it.  

	  How has the social worker listened to you and respected your views and wishes?
	Yes, Lynne is not judgemental on anything.  I can trust Lynne, she is there to listen.   

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?
	No matter how many times I have called Lynne for support she just says “that’s what she is here for.”  If I am unsure about anything, Lynne will explain.  


	How has the social worker’s involvement met your expectations for this visit?
	Very informative about the issues discussed.     

	Are there any other comments or suggestions that you would like to make?
	I would like to thank Lynne for her outstanding support this year where I was caring for a young person and her baby – which was a very complex situation.


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)
The case study focuses on a Parent and Child Together (PACT) placement for a 15 year old looked after child (referred to as 1) and her new-born baby (2) to assess parenting through a multi-disciplinary, time-limited, structured intervention with clear objectives. Xxxx local authority (LA) usually adopt a 12-week assessment but there are no official guidelines regarding the length of assessment (Fisher, A., 2016).
It should be stated there was are varying relevant duties and procedures for Xxxx LA to safeguard, support and provide services to the parent, child and foster carer. However, for the purpose of this case study the focus will be on the overall safeguarding measures that were in place in respect of 2. My role in the assessment was to supervise and support the foster carer (3) and to work collaboratively with 1, 3 and other professionals to assess need and review progress while ensuring 2 was safeguarded within the placement. Regulations are set out in Part 6, Section 92(1)(e) of the Social Services and Well-being (Wales) Act 2014 regarding the requirement for placements to be inspected and supervised.

The child care social worker (CCSW) completed a risk and parenting assessment to assess parenting capacity and inform decision making regarding the future care of 2. The assessment was based on evidence observed and recorded during the intervention to analyse protective and risk factors. It took account of 1’s background, support networks, parenting skills and her understanding of 2’s needs. Such an assessment fulfils the requirement of Part 3 of the Social Services and Well-being (Wales) Act 2014 to work in partnership to build on strengths and develop an understanding of her and her child’s needs.

The placement for 1 and 2 was the only available PACT placement which could be provided by Xxxx LA at the time of need. All parties identified as White British and originated from a similar geographical location; 1 and 2 had no expressed cultural needs which could not be met by the placement. However, the placement was located in a semi-rural area and 1 was used to living within a town. The geographical nature of the LA means there is a similar balance of placements in semi-rural environments and those closer to towns with more accessible local amenities. 2’s preference for a less rural location was acknowledged by professionals. Support and funding was provided for 1 to have contact with anyone she wished (as long as they were assessed to be safe by the CCSW to try and remove barriers to contact, decrease feelings of isolation and increase placement stability. Arrangements were also made for 3 to provide support with this as much as possible to support 1 and provide oversight that 2 was being safeguarded. 

Foster carers are provided with the ‘Active Offer’ at the point of enquiry to the local authority. The CCSWs deliver the Active Offer to the children who are receiving a service but 1’s preferences around language were also considered as part of the identity considerations in the PART4 paperwork. 1’s was to communicate in English and this matched the language spoken in the home of 3. Had we not been able to fulfil 1’s preferences, we would have had to offer the ability to meet this need by attempting to seek an alternative placement, allocating professionals who could meet this language and identity need and also access services that would meet this (e.g. play groups).

2 was never placed on the Child Protection Register due to a pre-birth risk assessment carried out by the allocated CCSW and the determination by professionals that legal proceedings should be initiated. Such an assessment is allowed under section 4.6 of the All Wales Child Protection Procedures 2008 providing certain criteria are met. The pre-birth assessment identified a sufficient level of risk (in accordance with the legislation set out below) to warrant court proceedings. It acknowledged there was currently little evidence of harm but there were strong indications that this would increase significantly after 2’s birth. The potential identified harm was emotional abuse and/ or neglect (as defined by the All Wales Child Protection Procedures 2008) and the reasons for this will be discussed further.

Care proceedings regarding 2 had been initiated as there were concerns regarding 1’s background, her being assessed as being at high risk of child sexual exploitation (CSE), risk taking behaviours and missing from care episodes. A recommendation was made in 2’s Local Authority Interim Care Plan for further assistance and support to be provided to 1 and 2, specifying 2’s needs would be best met by being in a PACT placement. An Interim Care Order (ICO) was granted shortly after 2 was born (Children Act 1989). 1 did not oppose threshold criteria and the court was satisfied threshold had been met, as per Children Act 1989.  Duties specified within Part 7 of the Social Services and Well-being (Wales) Act 2014 were completed as 2 was identified as being a child at risk of abuse and in need of care and support for the reasons detailed later in this case study.
The information pertaining to the background of 1 and 2 is as per relevant documentation held on Xxxx’s LA recording system and which I had access to as an involved professional. Understanding the placement requirements was imperative to achieve outcomes and understand difficulties. A knowledge of the law underpinning our responsibilities and decision making was vital. Legislation provides professionals with a framework to manage complex situations, though not how to proceed with every eventuality in the case (Johns, R. p.7). Thompson, N. (2000, p.45) argues professional practice requires “a degree of discretion and judgment” rather than “following rules or procedures” alone. That meant professionals utilised policies, procedures and legislation to safeguard 2. 1 was also consulted so as to attempt to support her to achieve her expressed outcomes for herself and her child, as demanded by Part 4 of the Social Services and Well-being (Wales) Act 2014.
The pre-birth risk assessment used the Framework for Assessment of Children in Need and their Families, as this underpins the process of assessment as specified in Part 2 of the All Wales Child Protection Procedures 2008. The assessment identified the potential for significant harm to 2 due to the substantial neglectful parenting 1 had experienced throughout her childhood, the impact of the death of her mother (along with other losses in her life) and her risk taking behaviour. The placement and ongoing assessment was to provide 1 with the opportunity to evidence good parenting and ability to prioritise 2’s needs in a safe environment and where there was sufficient supervision to ensure 2 was safeguarded. It was also an aim to develop 1’s support networks as she had no consistent positive role model in her life.

Systems theory requires a collaborative working approach and tells us that relationships can provide negative influence but can also be a force for positive change (Burns and Dallos, 2018). Patterns of behaviour, a lack of positive parenting and poor reactions to authority and challenge were judged by professionals to provide the potential for 2 to experience significant harm. 1 identified she did not want her child to have the same upbringing she had experienced and actions were therefore agreed and identified to try and support 1 to achieve positive change and avoid repetition of the patterns that had existed in her family. Regard should be given to the constraints which we experienced at times when working in this way, e.g. the impact of court timescales, availability of resources and the need to prioritise 2 over 1. We worked holistically and flexibly to plan and make decisions, responding to concerns and attempting to find solutions as a group by sharing information and agreeing plans. Such an approach is supportive of aspects of the Social Services and Well-bring (Wales) Act 2014 and Key roles 2 and 3 of the National Occupational Standards 2011.

The foster carer’s experience and knowledge, supported by the information in the placement paperwork, provided a basis for identifying potential risks to 2’s welfare. 3 had substantial fostering experience and had provided a number of PACT placements previously. She was identified to be a good match to support 1 in her parenting of 2 and relevant matching paperwork was completed (PACT9). 3 was studying for a qualification in therapeutic childcare and was able to reflect on the trauma 1 had experienced in her life and how this presented in her behaviours. This assisted in maintaining the placement through some complex and challenging times. It was important for 3 to be supported through understanding why 1 would accept nurture and support but could also reject attempts to try and help her feel part of a family. For example, 1 would accept advice and support from 3 but 1 would periodically ‘shut down’, refusing to speak to 3 and criticising her for things she had previously said had benefited her and her parenting.
It is important for looked after children to feel a sense of belonging and being treated the same as other children in the family, including 3’s own birth children in this placement (Schofield, G., 2003). Helping children to become part of your own family can present its own challenges as “children may not believe that they deserve love and care” and will “set out to prove that this is true within their new home” (Golding, K., 2008, p.98-99). 1 stated on several occasions she struggled to accept praise and didn’t feel worthy of being included in a family. 

The theory of attachment was introduced by John Bowlby who regarded attachment as a “biological instinct” and considered “attachment, separation and loss”, with attachment focusing on the “need for safety, security and protection” (Prior, V. and Glaser, D., 2006, pgs. 1-15). This has been developed to explain how a child interacts with adult care-givers, though there are criticisms for professionals to be aware of around generalisations and lack of consideration with regards to different cultures (Crittenden, P. and Clausson, A., 2000).

Children who are considered to have ‘attachment difficulties’ can “develop strategies to enable them to feel safe and secure” within their families and this can transfer when placed in foster care. This can be problematic when trying to provide sensitive care. In this case, it was apparent 1 organised her behaviours around the “need to feel in control” (Golding, K. 2008, p.63). Balancing the need to prove herself to be a competent parent must have put 1 in a very difficult position. She wanted to be in control and get what she wanted but knew she could not express this as she wished as assessment of her parenting was being made. At times this must have felt like ‘walking a tightrope’ for 1 and she must have felt very pressurised so it was fundamental all professionals worked together to provide as much support, reassurance and guidance as possible.

When the placement was experiencing times of increased stress, the focus on 2’s safeguarding could have been lost as 1’s behaviour could dominate the input provided by professionals. However, the nature of regular review and opportunity for reflection and discussion always reverted to 2’s well-being. Signs of Safety was a useful approach in engaging 1 with discussion and decision making around any concerns. The weekly review meetings centred on what was happening for 2 but considered the strengths and risks of 1’s parenting. This supported us in identifying the authority and power professionals can have but avoiding an oppressive working relationship with 1 in so far as was possible (Baginsky and Baran, 2017).

As per the Regulated Fostering Services (Service Providers and Responsible Individuals) (Wales) Regulations 2019, Xxxx LA had determined the placement could meet both 1 and 2’s needs and, with appropriate and reviewed support, assist in achieving identified outcomes (Welsh Government, 2019). By reviewing the placement and assessing the needs of 1 and 2, the requirement of Section 78 of the Social Services and Well-being (Wales) Act 2014 was being fulfilled as a local authority has the duty “periodically to assess whether a looked-after child has eligible needs for care and support” and also ensure the “overarching duty in the intervention was to safeguard and promote the child’s well-being rather than…the child’s welfare” (E. Mitchell, 2016). 

When the placement was made, a placement agreement was completed in collaboration with myself, the CCSW for 1, the CCSW for 2, 1, 2 and 3; all were named as parties to the agreement (PACT4). This also involved the input and authority from Xxxx LA’s children’s services service manager to consent to 3’s delegated authority in seeking medical attention. This allowed for 1 to be independent in many aspects of 2’s health and support needs but also for 3 to intervene and manage 2’s care when necessary. A ‘Parent’s Guide’ (xxxx local authority PACT documentation) was provided to 1 to provide further information regarding the placement and the roles and responsibilities of all parties, as well as verbal explanations being delivered to ensure understanding. 

We aimed to work as openly and honestly with both 1 and 3 so known risks were shared and expectations were clear.  A risk assessment in respect of 1 was also completed by the CCSW so 3 was clear about potential risks when agreeing to the placement and strengthening her understanding of 1’s background/ potential behaviours. For instance, 1 had been physically and verbally aggressive towards professionals in the past. Though this behaviour had not been evident since she discovered she was pregnant, it was important the foster carer knew this information to support the placement and safeguard 2. 1 was aware this information was shared with the foster carer and a safety plan was determined and agreed by all that if 1 felt it was possible she would become volatile, she was able to leave her baby with 3 and take some time away from the placement to calm down and get support for her own mental well-being. 2 would therefore hopefully be protected from experiencing any aggressive behaviour from his mother.

An independent reviewing officer (IRO) was allocated to 2 (1 already had an IRO) and they chaired the children looked after reviews. A child who is looked after by the local authority is deemed to be in the local authority’s care (Part 6, section 74(1) Social Services and Well-being (Wales) Act 2014). Part 6, section 99(1) of the Social Services and Well-being Act (Wales) 2014 requires an IRO is appointed to the child. One of their functions is to monitor the local authority’s performance in protecting children from harm and ensure the wishes and feelings of the child are ascertained (Section 100 (1)(a) and (1)(c)).

Local Safeguarding Children Boards (LSCBs) are a requirement of the Children Act 2004. Among other duties, LSCBs provide an additional layer of scrutiny and provide standards to guide practice to ensure children are effectively protected (cited by safeguardingwales.org). The All Wales Child Protection Procedures 2008 (produced on behalf of LSCBs) specify LSCBs have a specific function to safeguard children. By being provided with many layers of protection, children should be afforded the support to understand their situation, access support services and express their wishes and feelings to achieve their well-being outcomes, as required by the UN Convention of the Rights of the Child 1989 to ensure children’s rights are defended (cited by childreninwales.org.uk) and under Articles 2 (right to life), 3 (right to not suffer maltreatment) and 7 (right to not be punished) of the Human Rights Act 1998; the UK is currently signed up to both pieces of legislation. 
Visits were completed by the CCSWs in line with statutory guidance and support and supervision visits were completed to 3 to provide support and oversight for 3. In addition to this, weekly placement review meetings were attended in 3’s home and attended by the involved professionals as well as 1, 2 and 3. Xxxx local authority have a designated form (PACT6) for completing these reviews. They are contributed to by all parties as appropriate, signed by all in attendance and recorded on the local authority recording system. Copies were provided to 1 and 3. Recording is a vital aspect of social work, the placement agreement and reviews held substantial and vital information in making decisions and informing care plans. Recording is one area which attracts frequent criticism in serious case reviews and this failure in recording has been judged to affect outcomes of cases – especially deficits and inaccuracies (Munro 1998, as cited by Trevithick, P., 2005). Had records not been kept up to date promptly and regularly in this case, a lot of information would have been lost and may have therefore compromised the safeguarding of 2. Having parties to the reviews read and sign these documents affords another level of quality assurance and collaborative working. Meetings and recordings detailed views of 1 and 3 and otherwise stuck to facts to try and balance the perceptions of power and powerlessness and also to avoid opinions so decision making could be as well-informed as possible. (Everitt, A. and Hardiker, P., 1996).

A. Fisher (2016) clarifies the role of supervising social workers in putting the following into practice: ensure a foster carer can keep a child safe, meet a child’s needs, takes the wishes and feelings of the child into account, promote individual care, health enjoyment and education and prepare them for independence. PACT6 reviews these areas and notes any successes and identifies any opportunities to support and make improvements whilst putting the safeguarding of the baby at the centre of any professional decision making. 

The review meetings were well-attended by professionals and this assisted in managing any tensions and providing reassurance to 1 that people were available to help and support, advise, guide and identify areas of strength in her parenting. This was particularly important as 1 had refused to engage with any therapeutic support offered and had limited support networks as she had stated she wished to distance herself from people who could place her parenting of 2 at risk. A schedule of expectations was implemented to ensure both 1 and 2 were not put at risk by 1’s behaviour and choices. For example, 1 arranged to meet with a family member without consent and this resulted in the potential for 2 to be exposed to significant harm because of an incident that occurred. The schedule was overseen primarily by the CCSW and service manager but was also contributed to by myself and 3, as well as involving 1, and worked well in establishing boundaries (e.g. who 1 and / or 2 could and couldn’t have contact with) and maintaining clear and honest information and guidance, benefitting 1 but also reinforcing situations when 3 would need to intervene (with the support of the local authority) to safeguard 2. 

The process could have felt onerous but it was important, particularly in this case, to provide clear expectations and to balance this with 1’s wishes. Risks were assessed and these were raised with 1 and appropriate safety plans and guidance put in place, for example it was made clear to 1 what was and wasn’t acceptable and what the potential repercussions could be, such as leaving the placement with 2 without prior consent. We did not want to present 1 with a list of ‘do’s and don’ts’ that would have been impossible for her to maintain but neither did we wish her to take risks which could have compromised the placement and put 2 at risk. Risk is often a complicated thing to assess and can be based on uncertainty and assumptions (Kemshall, H. as cited by Davies, M., 2013) so it was important this was evidence-based and reviewed regularly to see if anything needed to be amended, added / considered removed. Professionals worked hard in establishing a rapport with 1 to try and alleviate some of the pressure and powerlessness she would very likely have felt, e.g. when she breached any aspect of the schedule of expectations, she expressed a fear professionals would arrive and remove 2 without warning; this would then impact on her ability to accept explanation and reassurance around processes.

Collaborative working demanded an ability to communicate effectively with professionals and individuals, working in partnership with those people and the routine review and assessment and associated supporting supervision provided the opportunity to critically reflect on progress (Hardy, R. 2019), supporting the partnership and co-operation aspects of the Social Services and Well-being (Wales) Act 2014 (cited by Mitchell, E. 2015). Although it was felt the weekly reviews felt odious at times, for all involved, it was essential to keep planning on track, provide opportunities to move on positively following disagreements and provide close supervision of progression and avoid drift which could have risked setting 1 ‘up to fail’. Working in partnership is “a fundamental principle of good practice” (Thompson, N. 2000, p.135) and the placement may not have progressed in the same manner had partnership working and collaboration not been evident. Despite working with 1 collaboratively, professionals were aware they held the power and 1 would admit she at times agreed to modify her behaviour solely because she may otherwise lose her child.

3 completed regular recordings (PACT5 – weekly recording) to reflect the level of care provided to 2 by 1 and to identify any strengths and difficulties that were experienced. If there was anything which required reporting immediately, particularly around safeguarding concerns, this was conveyed by 3 to either the fostering social worker or CCSWs as appropriate, not simply recorded or reported back to the next meeting. 3 would share her recordings with 1 so 1 was fully aware of what aspects of her parenting were being recorded and reported on, further developing 1’s understanding of her own parenting capacity. 
1 did not like to be challenged by either 3 or any of the professionals involved, though she accepted this during the assessment period, clearly telling professionals she knew what she needed to do as a mother and she would not risk her child being removed from her care. Much of her care in terms of meeting 2’s basic care needs during the assessment was positive; she was adept at nappy changing, feeding and sterilisation of bottles as well as providing nurture and interaction with 2. 

Social workers and associated professionals need to recognise the need to work without discriminating against or oppressing those with whom we are working, either through making decisions, through communication and language and in affording people the opportunity to achieve, providing those involved are also appropriately safeguarded (Thompson, N. 2000, p.134). There is a balance to be maintained between “care and control” to demonstrate anti-discriminatory practice (Thompson, 2001, p. 10) as 1 would have felt obliged to adhere to recommendations as she was at risk of her child being removed entirely from her care. It was therefore crucial she felt supported and listened to so as to avoid tensions rising and the placement ending. Through recordings and feedback, it is generally accepted 1 maintained good working relationships with many of the professionals which was an improvement to her historic case recordings.

Following the period of assessment and review in the PACT placement, an application was made to court by 2’s CCSW for 2 to be placed in the care of Xxxx LA under Section 31 of the Children Act 1989 and allowing 1 to continue to provide the full-time care to 2 whilst both remained in a foster care placement and with the aim of moving towards independence for 1 and 2 to live as parent and child and achieve a move from foster care. This reflected a positive intervention which assessed 1’s parenting skills and abilities by many professionals and her ability to safeguard 2 and move towards independence.

The case was complex and challenging for all involved, both from a time constraint when balancing this case alongside a workload of other cases but also in terms of managing the needs of all involved to promote the children’s well-being, respond to crises (such as when there were times 1 was struggling in the placement) and also to support and safeguard the foster carer and their family. I can state that despite this, professionals remained focused on working in a person-centred and anti-oppressive manner. Gardner, A. (as cited by Davies, M., 2013, p.459) argues a person-centred approach is about “working with individuals to enable them to have more choice and control” in the “support they receive”. Throughout this case study, ways in which 1 was involved in the care plan and the opportunities provided for her to work with professionals and voice her wishes and feelings are discussed, supporting professional responsibilities under the relevant stated legislation, policies and procedures.

It is important to recognise that despite an aim to work with 1 in a person-centred approach (Key role 5 of the National Occupational Standards 2011) and support her rights under the Social Services and Well-being (Wales) Act 2014, this regularly conflicted with the primary duty to safeguard 2 as 1 was subject to restrictions in order to ensure 2’s welfare was the paramount consideration (Children Act 1989).

1 had been known to many of the social workers across the child care and fostering teams and it would have been easy to not be objective and jump to a conclusion that she would not be able to achieve the outcome of being a ‘successful’ parent. Equally, it would have been a risk to over-compensate for the trauma she had undoubtedly experienced and assume she should be afforded the ‘benefit of the doubt’ and she be allowed to parent a her child. Communication between all involved, thorough observation and recordings and regular review meetings were vital in keeping 2’s welfare at the focus of the intervention. 1 had vocalised a history of negative relationships with social services and this placement offered her the opportunity to build something more positive. Whilst providing this support to 1 to parent 2, an evidence base was developed within this assessed placement for the CCSWs to base a decision on the future care plans for both the involved children, parent and child.
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Section 5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)
For the purposes of this section I will be considering safeguarding work with adults as my normal area of work is within children’s services. Following the Government of Wales Act, Wales has been able to devise and pass their own laws (Welsh Government, 2016) and that shall be the focus here with an overview of relevant legislation.
The main legislation in adult safeguarding (it must be said the Act is equally as important with children and the principles equally apply to working to safeguard children) is the Social Services and Well-being (Wales) Act 2014 which introduced “a strengthened, robust and effective partnership approach to safeguarding” with a requirement that it is everybody’s duty to safeguard (Welsh Government, 2017). Further, there is a requirement for co-production in delivering services and delivering “care and support” in a person-centred manner (as cited by Henke, R., Shepherd, L. and O’Callaghan, A., 2018, p.40).
National Independent Safeguarding Boards were established with the aim of ensuring safeguarding boards are effective, report on this effectiveness and make recommendations based on this (Welsh Government, 2017). Such actions should provide more robust analysis of interventions to support the safeguarding of adults and provide greater transparency of the services provided by professionals and organisations.
The Mental Health Act 1983 was passed by parliament to legislate around “hospital admission, treatment, discharge, Court of Protection” for those with mental health problems (Johns, R., 2005). This Act has been amended and added to by the Mental Health Act 2007 and is supported by Mental Health (Wales) Measure 2010, which provides an emphasis on advocacy and clarifies duties around assessment (Welsh Government, 2015).
The Mental Capacity Act 2005 applies to those, broadly speaking, aged over 16 years who are assessed to lack the capacity to make decisions for themselves in relation to a specific “matter because of an impairment of, or a disturbance in the functioning of, the mind or brain” and which requires a decision to be made which is in that person’s “best interests” (as cited by Henke, R., Shepherd, L. and O’Callaghan, A., 2018, p.6).

The above Act has been amended by the Deprivation of Liberty Safeguards (DoLS) ensures those who cannot consent under The Mental Capacity Act (2005) are “protected if those arrangements deprive them of their liberty” and such “arrangements are assessed to check they are necessary and in the person’s best interests”. DoLS also provide the person with the right to “representation and the right to challenge a deprivation” (Social care institute for excellence, 2017). These Safeguards are due to be replaced by Liberty Protection Safeguards (which seek to streamline the process) in 2020, alongside the Mental Capacity (Amendment) Act 2019 (Haynes, L., 2019, cited by Community Care). 
The final legislation to be considered here is the concept of data protection which originates from the European Convention on Human Rights and the statement regarding right to privacy. The General Data Protection Regulations were introduced alongside the Data Protection Act 2018 to regulate the processing of data (Shackley, L. and Baker Lomax Services, 2018) and empowers people to take control of their data and clarifies the regulation of this (Department for Digital, Culture, Media & Sport, 2018). 
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	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)
In attending xxxx local authority’s ‘Safeguarding Adults Level 3 All Wales Policy & Procedures’ training, using my own knowledge and understanding and completing some relevant research around adult safeguarding for the purpose of this task, the main difference struck me is an adult’s ability to make their own decisions which may allow them to make decision to not act and to not take action to protect themselves; adult safeguarding is supported by the concept of capacity and consent is key. A case study provided on xxxx local authority’s training discussed a referral regarding concerns raised about potential financial abuse of an older person by their family member and their right to refuse intervention as they had capacity to do so. 

My experience of working in an environment with primarily works to safeguard children has shown me the safeguarding of adults can be complicated further if there are children living in the household; the duty to safeguard an adult can conflict with those to safeguard a child. A child and an adult may be experiencing similar situation which may put them at risk of harm or make them vulnerable to abuse but the different legislation provides powers and limitations which are appropriate as children and adults can have very different needs; by their very age society views a child as generally more vulnerable than an adult.
I feel the Social Services and Well-being (Wales) Act 2014 unites the concept of the importance of safeguarding all people, children and adults, and promotes the well-being outcomes being achieved though practitioners are required to understand the underpinning legislation which provides them to achieve this within their duties and responsibilities. The Act should go some way to placing emphasis on the need to safeguard adults as an area of focus as there had been less clarity about what can be done to safeguard adults as this can conflict with the need to support an adult’s choice and work in partnership and “without unnecessary bureaucracy” (Welsh Government, p.5). It would seem the legislation has moved quicker in terms of protecting children and adult safeguarding is, to come extent, playing ‘catch-up’, especially when the wishes of an adult with learning disabilities is involved (Buchanan, I., 2013).
Word count: 369


Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)
My individual appraisal in August 2019 considered the objectives set in my previous individual appraisal and my role in the progress of the Repatriation and Prevention (RAP) and Parent and Child Together (PACT) services. It was recorded that both services are now in place and both parts of the service are doing well and are demonstrating good outcomes for both children and carers. I currently supervise a group of foster carers who consist of placements for RAP, RAP respite and PACT and the appraisal summary was “exceeding service delivery expectations”.

The appraisal also acknowledged me as a significant contributor to the development of the training course (‘attachment group’) delivered foster carers around the considerations of attachment in looked after children and my part in successfully delivering the course. There has been some excellent feedback from the attendees and we have encouraged foster carers to provide feedback which allows us to make necessary changes to the style of the delivery which promotes attendance by carers.

The appraisal format follows a reflective opportunity to analyse progress and deficits annually and alongside supervision encourages ongoing reflective practice which should include “holistic thinking…embraces facts and feelings, artistic and scientific understanding and subjective and objective perspectives” (Wilson et al. 2008, p.12). The Weather Model (Maclean, 2016 as quoted by Wilkins, 2016) provides and effective model which is straightforward enough to consider at all times and in all aspects of practice – a reminder to identify and reflect on the positives (Sunshine), the negatives (Rain), any surprises or shocks (Lightening) and any areas for developing understanding (Fog). Many procedures (such as foster carer reviews) follow a similar format of reflection. It is also a method which is effective at utilising with foster carers for them to reflect on their practice and the children they support.
The attachment group course equips foster carers (kinship carers are also invited to attend) with an understanding of some of the experiences of looked after children and how to best support them when they are in their care as well as maintain their own well-being.

Whilst the attachment group course has been running, relevant professionals have expressed a desire to attend the training so a course to deliver a condensed version of the training is being developed to deliver to relevant professionals from xxxx local authority’s children’s services and the local health board; this will be compiled and delivered by myself and colleagues in early 2020.

All RAP cases are reviewed in monthly meetings by a multi-agency team (which includes myself) and chaired by a service manager from xxxx local authority’s children’s services. This provides oversight of progress, analysis of need and monitoring of outcomes for looked after children whilst also allowing professionals to consult on service provision.

Regular supervision (formal monthly supervision as well as more regular informal supervision) and the support to allocate time to develop services has provided a solid basis to develop my role and consider aspects for development, ensuring my practice is “effective, efficient, accountable” and meets the needs of foster carers and children (Pritchard, 1995 as in Trevithick, 2006, p.252). I have reflected that I can doubt my abilities and I feel this will enhance my ability to deliver training to a wider audience and improve my confidence. Positive feedback from line managers, colleagues and foster carers has encouraged me in my practice development over the past year and the fostering service encourages both positive and negative comments in gaining feedback from those who use the service.

An example of some positive feedback which has been received by the department (gathered from a foster carer’s annual review) is:

“Each time I have felt fully supported and I feel that my professional relationship with several members of the team has been invaluable during times of uncertainty when supporting (parent and child) placements. In particular I have felt everyone through this past year has gone beyond the call of duty to ensure that both (parent and child) and my family and I have felt supported and I’m very grateful. My supervising social worker and both social workers for (the looked after children) have all worked tirelessly to ensure (parent and child) placements have stabilised during difficult times.”

The particular case which is being referred to above was complex and I feel I supported the foster carer and colleagues involved in the case, as well as the looked after children in the placement. Colleagues in the fostering service (including my mentor and line manager) and the child care teams have been extremely supportive at times when cases have been particularly challenging and this has supported my development and resilience.
The RAP and PACT services will continue to develop and evolve as the nature of each placement provides the opportunity for reflection about the positive and negative aspects of outcomes that may have been achieved. My role within these services will be my main identified learning need over the coming year and I have requested access to Dyadic Developmental Psychotherapy training to support this aspect of my work with supporting foster carers. In addition, I have been encouraged to consider commencing leadership and management training and I feel this will support the development need to be more confident in my abilities.
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	12.11.2018

	2
	23.01.2019

	3
	06.03.2019

	4
	22.05.2019


Notes 
Induction day attended on 09.10.2018.
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


I have worked with Lynne Rees, since she commenced working within the same team as myself in 2017.  From working in her current role, Lynne has undertaken a variety of work both in terms of assessments and the support of foster carers.  Lynne has also presented items at fostering panel.  

Two specific areas within which Lynne has worked and helped to develop is the RAP (Repatriation and Prevention) service which was implemented upon her arrival.  She has also worked within the PACT (Parent and Child Together) service.  As shown in her portfolio, the role has involved Lynne working collaboratively with many other professionals.  

As outlined in her portfolio, Lynne has evidenced professional progress in many areas of her work.  Working with the services of RAP and PACT, Lynne’s skills in analysis and critical thinking have progressed during her two years employed within the department.  Lynne has been able to increase her skills and knowledge regarding assessments, ensuring that theory, legislation and case law are taken into account.  Lynne has been involved in assessing carers to identify whether they have the ability to offer the specific models of care and has been part of reviewing placements to ensure that well-being outcomes are a priority for children.  Working under RAP and PACT has entailed working with young people who have complex needs and whose placements have required a high level of support and supervision in order to provide stability.   Lynne has been able to successfully provide a high level of care and support to the carers she works with (see observation). 

Lynne has been instrumental in initially observing and then presenting attachment training to foster carers as part of her role as RAP social worker, gaining confidence in her development in this specialised area.   This is vital to this particular role as developing a secure attachment with a substitute carer is key to improving outcomes for children looked after.  

The observation which took place on the 30/9/19 with a PACT carer and involved thorough supervision, exploration of a placement which had ended recently.   It was clear that the following the ending of a placement had raised some complex feelings and issues for the carer who was able to disclose to Lynne her reflections.  Lynne had prepared well for this supervision and the carer was able to confirm this.   As outlined, permission had been sought for the session to be observed and feedback given.  Lynne was familiar with the identified well-being outcomes for the child and was able to discuss with the carer in detail.    Lynne’s positive communication skills were apparent, alongside evidence of a good working relationship.   Supervision with carers offers a time for them to reflect on issues to do with their role and needs of children.  Equally, it provides an opportunity for Lynne to reflect with the carer on their practice, recognising positive outcomes or further developmental needs.

Throughout the two year period, it is clear that Lynne has made progress in her own development and ability to deal with stressful situations, becoming a resilient and knowledgeable practitioner.  Lynne is able to use models of reflection to focus on her own practice and also as a supervisor of foster carers.  For foster carers, Lynne has been able to reflect with them about the impact the work has on them personally.   The qualities of a good supervisor were observed during the supervision visit:  Lynne was able to put into use effective communication skills, showing empathy and compassion towards the supervisee.  Lynne has shown she is able to reflect with colleagues and her manager with regard to her learning needs and areas for development. 

Observations of Lynne during practice have been positive.  She presents as a quietly confident person with excellent people skills.  Lynne treats people with dignity and respect at all times.  Having worked with Lynne for a period of two years, I have noted that her understanding of the principles of social work practice have developed and it is my opinion that Lynne is a competent practitioner.  
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I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
Signed: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)
Date: 10.10.2019 

 Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: 
Signature of LINE MANAGER: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: 10.10.2019
Section 9

PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Lynne Rees

	Name of Team/Agency 
	

	Name of Mentor 
	

	Name of Line Manager 
	


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)

Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date: 11.10.2018

(Learner)

Signed:……………………….. Print Name:………………………….Date: 23.10.2018 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date: 12.10.2018

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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