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Section 1 

According to a cabinet statement written by Welsh Government, (2020): 
The Welsh Government places great value on play and its importance in the lives of children in our society.  Children have a fundamental right to be able to play and it is central to their enjoyment of life and contributes to their health, wellbeing and development, (Welsh Government, 2020). 
As stated above, play is essential during early years to support children’s social skills. Play is also considered to be a skill that is needed to support a child’s overall development, (Maynard, T. and Powell, S. 2014). Gov.UK, (2019) have issued guidelines that supports the need for play/physical activity from birth. The benefits of physical activity/play for an infant supports the growth of muscles which then contributes to sleep time. The muscles are stimulated during tummy time for children under one-year-old, however this stimulation contributes to childrens development as they grow, stimulating muscle growth and strength as the child develops, (Gov.UK 2019).  Gov.UK, (2019) have included all ages and abilities in their guidance, highlighting the importance of play/physical activity from birth to old age, people of all abilities including the disabled,(Gov.UK, 2019).  
According to Smith, (2013) Play is a right for all in childhood, as stated in the United Nations Convention of the Rights of a Child, article 31 (leisure, play and culture) Every child has the right to relax, play and take part in a wide range of cultural and artistic activities, (Unicef.org, 1992).   Smith, (2013) suggests that play supports a child in many ways, including education, social skills, cognition development and therapeutic benefits, developing essential skills that are nessesary for life (Smith, P. 2013). Howard, (2014) states that Anna Freud (1968), the daughter of Sigmund Freud, (1856-1939) explains that during play, children develop essential skills that support their mental health and well-being.  Children develop strategies that can support them in later life.  Howard, (2014) also states that providing opportunities of play for children who have experienced trauma, enables the child to reflect on feelings and thoughts that maybe inappropriate to discuss in detail, offering a child centred approach through play therapy and play work (Howard, J. 2014). 
Howard and McInnes, (2012), created a study that consisted of a number of children to discover if children’s perception of an activity, with an adult present is classed as play or not play, Howard and McInnes also wanted to measure whether this type of play has an impact on their emotional well-being.  The results show a significant increase in the children’s emotional well-being in the activity that was classed as play. The evidence gathered supports the importance of play, placing significant value that play is essential for children.  The paper also highlights the importance of ensuring practitioners understand the necessity for children to play.  Continuous personal development in specific child development would enhance the practitioner’s knowledge and understanding of the benefits of play, which could then be reflected in the practitioners planning and observations, benefiting the child (Howard, J. and McInnes, K. 2012)   
Alexander et al. (2012) state that due to reduced opportunities for children to play outdoors is leading to a health problem.  Children are staying indoors, playing games on computers.  A reduction of physical activity indoors or outdoors will gradually develop into health issues such as obesity.  Alexander et al. (2012) also suggest that research has evidenced that structured and self-directed play can enhance a child’s language development to support their social and communicative skills.  Gross motor skills are developed through physical play, sensory processing and perceptual abilities, that supports language and literacy, all of which enhances the child’s academic skills, (Alexander et al. 2012). According to Bruce, (2012) Froebel suggests that play is considered to be the highest form of learning, children learn through play which enhances the development of their emotional, social, intellect and physical skills, (Bruce, 2012).  Children learn through their first hand experiences, which is mirrored through their play and individual schemas.    Bruce, (2018) states that a child needs to have repetitive play, as this supports brain development making important connections in the brain.  This then supports the child to modify or change their actions to support their learning, including their self-directed play, (Bruce, 2018).  

Bruce, (2012) discusses an advantage of recording observations is that schema’s and self-directed play can be identified which can support practitioner to understand the child’s likes and dislikes, supporting the practitioner in future planning, (Bruce, 2012).   Furthermore, Bruce, (2012) states children reflect on their first hand experiences to enrich their play enhancing their individual imagination, which is then contributed to the child’s play, an example of this is a child using a banana as a phone, evidencing that props do need to be significant to the type of play, children are able to use any prop to make it form what they are envisage the prop to be, (Bruce, 2012 and 2018).  During play children are to learn by the rules of other children which can then be modelled in their individual play, where the child is able to make up their own rules.  Developing these skills are a necessity for life, (Whitebread, 2012).
According to Play Wales, (2017), there are many types of play that have been identified through observations by practitioners.  It is considered that there are two models of play, free flow and structured.  These models then support the play types that have been identified as:  fantasy play, communicative play, exploratory play, imaginative play, role play, rough and tumble play, social play, symbolic play, socio-dramatic play, mastery play, object play, recapitulative play, locomotor play and deep play, (Play Wales 2017). Play Wales, (2017) identify fantasy play as an important aspect of play.  During this type of play children learn the differences between reality and the unreal.  Fantasy play is based on unreal characters, where the child believes they have super powers, maybe they are being chased by dinosaurs, they may have the ability to fly in the sky with their cape blowing in the wind. Fantasy play expands a child’s play skills by enabling the child to explore the possibilities of questioning their play, for example ‘what if I do this’ or ‘if I do this this will happen’.  Questioning during play enables the child to regulate and express their emotions, this process can also enhance their metacognition skills, (Play Wales 2017).

According to Early Years Careers, (2015) the main role of an Early Year’s Practitioner is support the development of the children in your care.   The aim of the key worker is to enhance outcomes for their key children, supporting their individual needs through observations, using personal skills and knowledge, (Early Years Careers, 2015).
McInnes et al. (2013) suggests that a practitioner’s participation in children’s play has increased over the years, however it is suggested that the quality of this interaction may not be beneficial to the child’s development. McInnes et al. (2013) also suggests that the practitioner usually has their own agenda in regards to the child’s play, this could be a task that has been set for the practitioner to gain from in regards to a developmental tracker, such as the Foundation Phase Profile, (McInnes et al. 2013).  



Section 2 
According to the Cambridge dictionary, (2020) risk can be defined as the possibility of something bad happening, (dictionary.cambridge.org, 2020). However, when relating risk to play, risky play is considered important to a child’s holistic development. Early Education, (no date) suggest that society are risk adverse whilst wrapping their children up in cotton wool, causing potential developmental damage leading to problems in adulthood.  Evidence shows that an understanding of risk is needed as there are many risks on a daily basis where choices are made that entail a certain risk factor, (Early Education, No Date).
According to Lavrysen et al. (2017) children should be exposed to risk to enhance their all-round development.  As a child grows they have a natural instinct to test boundaries, this is usually the time that the child will take part in risky play.  Risky play is seen as being exciting, as the child is aware that the risk they are choosing to take could result in them injuring themselves, however the child accepts the risk for the desired outcome, for example a child climbing a tree, they are aware of the height of the tree that they are comfortable with, creating a risk assessment of their own.  They are also aware of the possibility of falling, however the child continues to climb as they feel excitement in doing so, (Lavrysen et al. 2017). A child will continue to develop this skill as they grow, repetition of risky play throughout childhood can support risk competence as Alexander, et al. (2012) states that reduction of opportunities for age adequate risk can hinder a child’s development, including their health and well-being, (Alexander et al. 2012).

Play Wales, (2012) state that play has become restricted over that last three decades, this is due to cultural, social and economic factors that have had an impact on children’s play areas and the way that children play. It has been highlighted that children are restricted to the home or school always under adult supervision. Play Wales, (2012) continue to discuss that children need a space to play that can enhance their overall development including their individual skills in self-directed play, (Play Wales, 2012).  Early Education, (no date) state that children need to experience bumps, bruises, cuts and grazes in play, as during childhood these are unavoidable, however these experiences support the child’s first hand experiences, through repetition the children learn how to use their bodies when faced with danger in adulthood, (Early Education, no date). 

Society are exposed to risk on a daily basis, children are perceived to be unable to decide if they can complete an activity that has a risk element. A statement released by Play England, (2015) states that children need an element of risk in their play, however there are two forms of risk, ‘acceptable’ and ‘not acceptable’.  There are three indicators that can help form a decision on whether the level of risk is acceptable for the individual child.  (1) The likelihood of coming to harm, (2) The severity of that harm, (3) The benefits, rewards or outcomes of the activity, (Play England, 2015). 
Children who are able to communicate, depending on their age and abilities should be aware of their own limitations.  In a controlled environment risk assessments are completed by a practitioner.  The risk assessment is to ensure the risks of the play are identified.  The risk is categorised using a high, moderate or low scale. It is considered that the level of risk compared to what the child would gain from the activity would be more beneficial to the child rather than preventing the child from a unique experience, (Ball, D. Gill, T. and Spiegal, B. 2013). 
Play England, (2018) state the following:
Children need and want to take risks when they play. Play provision aims to respond to these needs and wishes by offering children stimulating, challenging environments for exploring and developing their abilities. In doing this, play provision aims to manage the level of risk so that children are not exposed to unacceptable risks of death or serious injury (Play England, 2018).

Section 3
As stated by Welsh Government, (2015), the Foundation Phase Compact Profile is a developmental tracker that supports practitioners assess children within Early Years and Foundation Phase.  Welsh Government’s main focus for the profile, was to ensure consistency in education and early years throughout Wales for all children.  Practitioners assess children’s development through recording visual observations of the children completing tasks and formative assessments. Observations are then used to form a holistic view of the individual child. The profile is set into four areas of learning, with an age range of six to eighty-four months.  The four areas of learning include personal and social development, well-being and cultural diversity, mathematical development and physical development. The profile supports practitioners, the child and family, to help identify any developmental delay.  The delay could be identified as special educational needs or additional learning needs. The evidence gathered is used to support the child’s individual needs, highlighting what individual outcomes the child needs to develop.  This is shared with other professionals who are involved with the child, as sharing of appropriate information is key to support the child holistically.  This document is then used for transition from early years’ settings then through Foundation Phase, reception to year two.  Once the child has reached year two, an assessment is completed reflecting on the baseline assessment in reception to their current developmental stage in year two, (Welsh Government, 2015).  
Although the profile covers the main areas of learning, the baseline assessment should be completed within the first six weeks of the child’s start date.  As it highlights within the profile, a child starting a new school or setting can be a difficult transition, therefor this could impact the value of the baseline assessment.  Welsh Government, (2015) continue to state that it is the setting or school’s judgment on how many observations are needed per skill ladder, although the document has been introduced for consistency, the guidelines are not consistent for all practitioners completing the document, (Welsh Government, 2015). The profile gives specific outcomes that children should be achieving, which is observed by the practitioner.  Maynard and Powell, (2014) discuss that observations recorded by practitioners on a child’s abilities can be valued, however depending on the knowledge and skills of the practitioner, their interpretation of the child’s play, could impact the observation. This could be formed as a bias opinion, depending on the skills and knowledge of the practitioner, every individual has their own interpretation of what they see during an observation, (Maynard, T. and Powell, S. 2014). 

Section 4 
Howard and McInnes, (2012) discuss that evidence has shown that children completing an activity through play has proven that children respond in a positive way to an activity as the child has chosen to participate, this is identified as ‘like play’.  During this study, the adult was present but from a distance, therefore leaving the child lead their own play, resulting in a display of positive emotions including facial expressions, focus seeming less distracted. However, evidence showed that if the child has been directed to an activity at a table told to participate with an adult present, displayed negative behaviours, such as an inability to focus or keep still.   This supported the ‘not like play ‘argument, (Howard and McInnes, 2012). McInnes, et al. (2011) indicates that children show a more superior performance in attitudes to learning who chose to complete a task on the floor, with an adult nearby, with a view that the task they have completed to be play.  However, the children who have been instructed to complete the activity on a table with an adult view the activity as not play.  This highlights the importance of play cues in the childcare environment.  Play cues can be an environmental aspect of play; however, the practitioner must consider whether the child would like to involve you in their play.  It is essential that the practitioner should observe the child to look for these cues, if the practitioner assumes they can join in the play can sometimes be affected, often stopped all together, (McInnes, et al. 2011).
Siraj, Kingston and Melhuish, (2015) suggest that Sustained Shared Thinking would be an example. The practitioner where appropriate, can use open ended questions to support a child’s play, this would enhance the practitioner’s involvement, as this intervention would scaffold the child’s play, (Siraj, Kingston and Melhuish, 2015).
Neaum, (2016) states that observing a child during play is essential, observations by the practitioner can help to scaffold the child learning by identifying the stage of development the child is currently at, how they can enhance their skills.  The practitioner can identify the child’s likes and dislikes to support future planning based on their interests. Planning of ‘like play’ or ‘not like play’ activities, a practitioner needs to have an understanding of the child’s interests, as these are fundamental in the child’s engagement in the planned activity.   Furthermore, Neaum, (2016) continues to discuss the benefits for the Practioner, as identifying the link between theory and practice whilst observing children enhances the practitioner’s knowledge and understanding of child development.  Through this process the Practioner will gain personal development that would support other children in future practice, (Neaum, S. 2016) 
Early years matters, (2020) discusses that observations whilst a child is playing are key for the practitioner identify the child’s likes and dislikes.  Observing during play within an unstructured environment can support the practitioner to identify where the child is developmentally. Observations can also provide information on the child’s unique abilities, as every child is an individual, (Early Years Matter, 2020). The practitioner must plan for the child using this information, expanding on the observations that they have recorded, using the plan do review method, whilst reflecting and evaluating for further planning, to scaffold the child’s play and learning (Howard and Wood, 2010).  
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