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Targets
	
	Target
	What I have done in this assignment...


	Target 1
	Continue to read a wide range of academic literature

	Continue to complete wide reading across academic literature and Government published documents. 

	Target 2
	Present a wide range of viewpoints 


	Consider a variety of viewpoints from multiple stakeholders.

	Target 3
	Link back to literature throughout 


	Continue to link back to literature discussions throughout this body of work.
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Introduction 

This piece of work will specifically focus on a school in central Swansea. Considering anonymity, the school will be replaced by ‘School X’ throughout this piece of work, in line with BERA guidelines for research (BERA, 2018). The school is an English-medium, gender-mixed primary school, with 39.8% Free School Meals (FSM) as of 2022 (My Local School, 2022). This work will specifically look at the process of forming, creating, and evaluating a School Development Plan (SDP). The term SDP will be used throughout this body of work, but in other contexts, a SIP (School Improvement Plan) may be used, but SDP will be used here. As well as looking at the SDP as a whole document, this piece of work will also assess one specific goal within the SDP. This is the ‘Welsh second language’ under the priority of ‘Improving learning’ in School X’s SDP. School X provided a paper copy of their SDP and insights below were discussed in a verbal conversation with Headteacher Y. This piece of work will seek to understand literacy discussions and apply this to the context of School X’s SDP, understanding the implementation process, reflection, and constant school development specifically focused on the actions and impact this has on the school environment.

Literature review 

In 2011 Wales embarked on large-scale curriculum reform to improve education and school services across Wales. In line with this, changes needed to be made to the school’s structure and planning approach. In 2014, the Welsh Government released guidance highlighting the critical elements of an SDP. An SDP is a plan devised by the school, setting out its strategy for improvement and growth, along with the actions that members of the school community will take to achieve both long-term and short-term goals successfully (Welsh Government, 2014). From September 2015, SDPs were put in place across schools in Wales, clearly focusing on how a specific school, in its context, can align with national priorities, address core challenges, and develop solution-based implementation strategies (Welsh Government, 2014). An SDP is a live document that tracks changes in real time along with school growth and change. It nominally sets out a 3-year cycle to achieve goals, so goals can be achieved long-term (Welsh Government, 2022). As well as this, in 2017, ‘Schools as Learning Organisations’ guidance was released. This aimed to move schools in the right direction in readiness for the changes in the curriculum (OCED, 2018). This was pivotal and put collaboration, central vision, and culture at the core of school planning. This encouraged accountability, internal evaluation, and onerous to be put onto the schools to develop as a ‘learning organisation’ (Hwb, 2018). 

Through changes in the Welsh Government, Wales moved away from the school performance tables and banding systems, allowing schools to progress in their own way and not be directly compared to other schools (Sibieta and Jerrim, 2021). The negative implementations of the categorisation system did not reflect on the quality of education delivered by schools in Wales. So rather than focusing on moving banding, schools can now develop in a more focused and valuable way through their individual SDP (Welsh Government, 2022).

Guidance delivered by Welsh Government focuses on the individual school and prepares schools for the responsibility the new curriculum offers. The school development process is a continuous cycle, and the SDP guidance relates to four stages. The first is self-evaluation, the second is strategic planning, the third is making improvements, and the fourth is reviewing impact (Welsh Government, 2014). A vital element of this process is the development of Self-evaluation as a focal point. 2022 guidance puts self-evaluation at the heart of improvement. Developing a solid improvement plan relies on AOLE (area of learning experience) specific self-evaluation, deep personal self-evaluation, and the development of an evidence base. The insight collected then needs to be directly applied to the specific context of the school (Welsh Government, 2022). All staff are responsible for adding value to the self-evaluation process and are accountable for the progression of the school. Estyn suggests that if a school can create a positive environment this will create a culture of support and collaboration and ensure the overall success of long-term goals (Estyn, 2020). 

It is also essential to consider the impact of stakeholders in SDP planning. The stakeholders for a school are all those who have a ‘stake’ or interest in the school’s success. These stakeholders range from community bodies and local councils to parents and governors. Incorporating these stakeholders into a school’s SDP allows for deeper criticality and collaboration to ensure goals fit with the broader perspectives and values of the community (Brighouse and Woods, 2005, p.105 – 114).

From looking at the SDP, it is important to understand specific goals and objectives within an SDP. The specific literary discussion surrounds the goal of increasing levels of second-language Welsh speakers in the school. Over previous years, the percentage of Welsh speakers fell from 19% in 2011 to 17.8% in 2021 (Welsh Government, 2023). In 2015 the Welsh Government posted the ‘Cymraeg 2050’ publication, outlining the strategy and targets for hitting 1 million Welsh speakers by 2050 (Welsh Government, 2015). There is support and guidance for English-medium schools to support their delivery of the Welsh language. The Siarter Iaith framework outlines practical advice surrounding the Welsh toolkit and language education teaching approach, giving schools the tools to achieve this goal in their SDP (Welsh Government, 2019). Despite guidance delivered by the Welsh Government, the external factors that play a part in a child’s language acquisition are considered in the literature. 

Children adopt specific writing, reading, and listening skills from a young age. It is shown that a school’s environment and culture significantly impact a child’s progression in language (Estyn, 2021). If Welsh isn’t embedded in the school culture, children are less likely to acquire, use and develop Welsh language competency (Estyn, 2021). External factors also play a part. Research completed on parents’ attitudes towards the Welsh language highlights that 86% of parents studied did want their children to learn Welsh language skills. The reasoning for Welsh-speaking families was associated with cultural identity, whereas English-speaking parents saw practical considerations such as future employability as a key driver (Lyon and Ellis, p. 239-251, 2010). Despite the difference in motive, this highlights a high percentage of parents wanting their children to learn a language. It is essential to consider the variation in reasoning and how this will impact their language learning at home (Lyon and Ellis, p.239-251, 2010). When looking further into the education system, research was completed on pupils in secondary education. This highlighted the impact of social groups on the engagement with Welsh as a second language (Rhys and Smith, p.4-24, 2022). The focus on examinations in the future destroys the culture and passion for learning a language fostered in primary school education (Rhys and Smith, p.4-24, 2022). 

This raises the question of to what extent English-medium primary provision is suitable for producing Welsh language speakers. It is important for schools focused on aligning their school goals with the Welsh Government policies, as well as to understand the broader picture of parental engagement and pupils in secondary school, to ensure the correct support is provided. Research shows that a lack of contact hours, lack of confidence in Welsh language skills from teachers, and “content” based language learning, doesn’t equip pupils to use their language in an authentic context (Beard, 2020). Questioning, despite its compulsory nature, how this equips children to be Welsh speakers of the future, contributing to the 1 million by 2050 goal set out by Welsh Government.





Developing an action point

When looking at an SDP, it is essential to understand the planning process that occurs in a school. This process will be evaluated against the ‘School development planning cycle’ (Welsh Government, 2014). The first stage is self-evaluation. After a conversation with Headteacher Y, the self-evaluation process included both teachers and stakeholders (Headteacher Y, 2023). During an inset day, all leading stakeholder groups met in the hall and highlighted on post-it notes the elements of school planning that they felt were a priority (Headteacher Y, 2023). These were then collated and categorised based on the suggestions from all stakeholders. When the SDP was created, the goals were coded through colours based on the stakeholder group that suggested this the most. The ‘Welsh as a second language’ goal, under the main priority of ‘Improving Learning,’ is coloured in purple and was suggested by the school’s Governors. This is an example of best practice in SDP planning, as research shows the importance of including all stakeholders in the planning process in a school (Brighouse and Woods, 2005, p.105 – 114). The initial stages are vital, and teachers, parents, and governors need to embrace reflection and evaluation of school life for this process to be successful. In this case, the collaboration of all stakeholder groups shows that everyone is committed to the self-evaluation process for the school’s benefit (BERA, 2022). 

At this point, it is essential to note that the five overarching statements of this SDP were formatted based on Estyn’s key priorities which are the focal points for school inspections (Sibieta and Jerrim, 2021). Headteacher Y explained that this creates the essential aspects of inspection as embedded practice for teachers and educators of the school (Headteacher Y, 2023).

The second stage in developing an action point is strategic planning, and the third is action. It is worthwhile to mention these two stages together as the strategic planning details are the elements that will be completed in the action stage through implementing targets. Through developing this action point, the school identified critical areas of development under the main action point of developing Welsh as a second language, under the overarching goal of ‘Improving learning.’ A wide range of small-scale goals allows this target to be integrated into all aspects of school life. Some of these goals include re-evaluating the school against the Siarter Iaith framework, which aligns this goal with Welsh Government guidance (Welsh Government, 2019). As well as engaging with cluster schools in the area and incorporating pupil voice into the Welsh language learning using their ‘Cwiw Cymraeg.’ These targets were gathered from the initial self-evaluation completed, as well as an assessment of the previous year’s goals and objectives. Two middle leadership team members and one teacher oversee this aim as ‘Welsh language leads.’ They are responsible for reporting and managing these goals in the school environment. 

These targets will be set on an annual timescale and reviewed in the Summer of 2023. The strategy for implementation detailed by Headteacher Y outlines the responsibility of the goal leads highlighted in the plan to implement the goals identified for that year (Headteacher Y, 2023). It is their responsibility to implement these and track their progress. The outlined cost for this target is release time for staff to work with in-house, external, and cluster colleagues, which is £165 per teacher per day. It does not highlight how many of these days will be needed on the SDP. As well as this, the SDP highlights ADDS/INSET/Twilight time for Welsh language training. Showing the school’s focus on teacher training and developing their confidence in Welsh language. This shows good practice for implementing a whole school strategy and is highlighted in literature the importance of ‘culture’ to encourage learners to speak a second language (Rhys and Smith, p. 4-24, 2022). 

The fourth stage is reviewing impact. This, SDP is reviewed annually, but the goals stay consistent for a three-year cycle. So, the targets under the goals may change, but the goals will stay the same for three years to ensure consistency and enable long-term planning. This SDP is the second year of the three-year cycle. The SDP highlights that this target will be reported termly to the governors, which was the stakeholder group that prioritised this. This shows the communication between members of the school and the stakeholders, creating cohesion through target development. As well as this, a report will be completed in the summer of 2023 and delivered to the challenge advisor, who will ensure that their work is on track and outline suggested targets for the coming year’s rendition of the SDP. This process of review allows for changes and alterations to be made. However, the consistency of goals develops culture and accountability for the teachers in charge and also the stakeholders for achieving this goal. Headteacher Y outlined that in 2024 all the stakeholders will meet to review main targets to understand if this needs to be removed or remain on the SDP (Headteacher Y, 2023).





Reflection and evaluation 

It is essential to reflect on the effectiveness and quality of an SDP from a critical mindset. The school nominally RAG (Red, Amber, Green) rates the goals, but this was not available on the document that was given. It is essential to understand the impact this may have on stakeholders’ understanding and contribution to the school community, as this document is currently not accessible on the website to parents either. Despite this, in 2018, they had an Estyn inspection, and one of the two main recommendations was to raise standards in Key Stage 2 Welsh (Estyn, 2018). This suggests that this goal is still in development and will continue to be a high priority on the school’s SDP plan. There are many objectives associated with Welsh as a second language, but from the SDP, it is still being determined what objectives have been achieved in the academic year thus far. For example, a goal such as ‘return of phrase of the week’ can be ticked off. This would ensure accountability and create stronger timelines, highlighting what needed to be completed by the three members of staff in charge of this.  

It is important to reflect on what went well in this SDP and relate this to the literature discussed above. There was a strong cross-curricular link throughout the goals, and the focus was on creating a culture for learning the Welsh language. This goal would enable Welsh language to be applied to authentic contexts throughout the school. Lack of authentic context is highlighted through literature as the downfall of Welsh language acquisition, emphasising this element of the SDP as good practice (Beard, 2020). As well as this, the opportunity for staff to continue to develop their language skills, aligns with the Cymraeg 2050 guidance for encouraging teachers to develop language to inspire young people to learn (Welsh Government, 2015).

In light of being reflective, it is vital to consider some practical suggestions that may develop the school’s SDP further. It is shown through literature that effective leadership impacts pupils’ outcomes and attainment (Sammons et al., 2011, p.83-101). This highlights the need for consistency in leadership. Despite three staff members being assigned to this goal, it may be beneficial to have one member of staff as the leader of this target, to ensure consistency and accountability of the goal. As well as this parental engagement is shown through literature to enhance pupils’ language learning, so incorporating support outside of the home in Welsh language as part of the SDP could be a way to encourage pupils to continue their language learning outside the classroom (Lyon and Ellis, p.239-251, 2010).

Conclusion 

In conclusion, it is crucial as a teacher to understand my positionality in whole school development planning. By looking at the literature, it is important to understand the Welsh Government’s changes and focus on school development planning. Understanding the structure gives insight into how a school develops and grows through long and short-term goals. As well as this, the process of self-reflection highlights the importance of being a reflective practitioner, this is highlighted in the Professional Standards as valuable for growth and development as a teacher in Wales (Welsh Government, 2018). As well as this, it was interesting to understand the Welsh Government’s focus on the Welsh language. Through looking deeper at the ‘Cymraeg 2050’ documentation, it is clear how vital the Welsh language is as a teacher and my important role in developing authentic, passionate, and capable lifelong learners in English and Welsh. Overall, understanding the SDP in my teaching equips me better as a practitioner to play my part in contributing to school leadership and planning in the future.
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