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Element 3: Discuss how Carl Rogers' centred therapeutic approach and other humanist theories support the work of Tas and LSAs in schools.


The Influence of Carl Rogers on Empowering Education.
 An element of Carl Rogers’ person-centred therapy, which provides the bedrock of his theory, is the requirement of empathy, acceptance, genuineness, and emotional availability within the therapeutic relationship, which can massively improve the TAs and LSAs in Welsh schools. TAs and LSAs provide students with emotional support, ensuring the learning environment is one where individuals feel seen, understood and valued. This aligns with the current awareness of the psychological health of students, as Taylor (2023) has noted, emphasising that educators need to foster young people's self-esteem in an educational environment by promoting their self-worth among others. Taylor explains that the humanistic approach to education in educational practices ensures educators establish a supportive environment wherein emotional and psychological development is recognised as much as it is supported. For students, an environment is important, especially from a young age, especially for learners who have extra barriers to learning, as it enables them to be more exposed when interacting with what to focus on. Additionally, employing Rogers' human perspective might improve the efficacy of practitioners such as ELSAs specifically trained to attend to pupils' emotional needs; adopting a person-centred approach would help practitioners as well. Miles (2015), in his book on the link between ELSAs and pupils, highlights how a caring environment can foster emotional and academic development. 
According to the Miles study, empathic interactions between ELSAs and students positively affect students, as they show that when students feel they are understood and accepted by their support staff, they tend to be more emotionally resilient and perform better academically. Empathy is a key aspect not to be overlooked. By implementing Rogers’ values of empathy, Teaching Assistants and Learning Support Assistants not only validate the emotional experiences of their students, but also demonstrate emotional intelligence behaviours that students can learn from and mimic. As Goleman (1995) found in his review of students with emotional intelligence, students have better emotional intelligence as they experience compassion and understanding from their educators and thus are more able to navigate their emotions, a central concept that leads to greater learning outcomes. Thus, the incorporation of empathy as an anchor in support roles in Welsh schools can enhance the provision of education and allow pupils to learn more successfully in schools. Acceptance, another aspect of Rogers’ humanistic philosophy, is the primary component of TAs and LSAs, and in their relationships with students. When students see staff displaying the qualities of unconditional positive regard, it sets out a safe environment in which students are not judged and are more willing to talk about their thoughts and feelings. 
This acceptance is transformational, as explored in Weare's (2015) research showing that it is essential for students' emotional development that schools foster inclusive and accepting schools that promote a wide and inclusive environment. Weare highlights the need for TAs and LSAs to develop a non-judgemental environment that increases levels of engagement, motivation, and ultimately, academic engagement of students themselves. Therefore, the incorporation of person-centred therapy (based on Carl Rogers) and humanism theories into the practice of TAs and LSAs in Welsh schools is necessary, not just nice, to create a holistic environment for students. By cultivating empathy, acceptance, and authentic interactions, these professionals enable the emotional and academic success of those they assist. The significance of this is felt most strongly in the field of Welsh education, where education is about the students and for the students they serve. The significance of Rogers’ model is present in the interactions with TAs and LSAs with learners who display SEN and who exhibit behaviour that is difficult to manage. Kay (2024: 25-32) highlights the importance of an inclusive pedagogy, which person-centred teaching and learning have successfully promoted for enabling key interpersonal skills to occur in support staff. In this way, the principles of the Carl Rogers humanistic paradigm, empathy, unconditional positive regard, and genuineness create a caring and respectful atmosphere, which is essential for students with varying levels of understanding and ability. Such emotional atonement not only improves interpersonal relations between TAs, LSAs, and their students but also greatly influences learners’ perceptions of safety and belonging in an educational setting (Rogers, 1961; O’Leary, 2021). 
In support of this view, Mann (2014) evaluated the ELSA initiative and found that individuals with a person-centred method improved their relationship with their students, leading to significant gains in emotional resilience. By focusing on the student’s understanding and listening perspective aligns with Rogers’ belief that all people have inherent potential to move towards self-actualisation. When TAs and LSAs take a person-centred approach to guiding their practice, students feel supported and know that they can share, which lessens the obstacles to their involvement in learning. As Mann demonstrates, an empathy-based relationship can promote a deeper relationship with students and support learners with SEN to acquire much-needed social skills and emotional coping skills. Moreover, Joseph, Murphy, and Holford (2020) find positive education practices rooted in Rogers’ concepts to positively impact the efficacy of the TAs and LSAs in establishing favourable educational domains. Their research explains the power of a supportive learning environment that is especially vital for students who have challenges. Through the application of humanist theory, TAs and LSAs can forge environments that encourage their students to flourish as students, both academically and personally. It's a reminder that not all children, although with some great difficulty, have similar gifts; they can all learn to be nurtured through an empathetic and compassionate approach. It is basically putting Rogers' humanistic theories and person-centred therapy in practice that allows TAs and LSAs to have the skills to work with learners with SEN and challenging behaviour. In addition to improving professional competency, the practice is challenging to students, who, as scholars, often find it difficult to adapt to traditional teaching techniques. The marriage of person-centred approaches and inclusive pedagogy demonstrates the importance of affective and relational processes in education, reaffirming the impact of Rogers on current educational frameworks. When analysing the intersection of those theories and the TAs and LSAs within Welsh schools, it becomes clear that a growing understanding of the role of TAs and LSAs would be pivotal to the change that Carl Rogers' person-centred therapy has had on the processes embedded in Welsh schools. Recent systematic review in Zech et al. (2018) that highlights the importance of developing a suite of personality metrics consistent with Rogers' core values of empathy, congruence, and unconditional positive regard. These metrics have much potential to allow us to assess the emotional and psychological support and support provided to students from the perspective of TAs and LSAs, whose needs can span widely varied social needs. Using such measurements can help clarify how person-centred approaches can improve the effectiveness of support roles in education. Additionally, the evolution of education needs to see how mental health and emotional well-being become part of the curriculum and there is a real need to innovate how we best prepare TAs and LSAs to meet the wide diversity of student’s needs. 
According to Tebble (2018), there is a need for counselling practices within educational settings. The approach offers much that is beneficial to student engagement and learning outcomes. This advocacy for counselling aligns with Rogers’ suggestion that a nurturing educational environment is one of the essential factors shaping the potential of each learner to grow and thrive. Furthermore, the views put forward by Madden (2024) deepen the debate on the efficacy of person-centred approaches in an educational environment. Madden proposes that a person-centred composition can improve teaching and learning and connect teachers better to students. Aligning with Rogers' principles is a means of developing both academic, emotional and psychological dimensions as being increasingly recognised as important in the promotion of holistic student growth. As we work to ensure our schools in Wales are more inclusive and equitable in their provision of education, an evaluation of the impact of person-centred training of TAs and LSAs becomes indispensable. The reliance on validated measures of personality development suggested by Zech et al. (2018) can furnish evidence of the influence these roles have upon student outcomes. It helps Welsh schools to gain a better understanding of the way in which it is possible to build how training programmes can be designed and implemented in a way that is consistent with best practice in emotional support and student engagement. Integrating person-centred therapy modalities into educational support roles not only reflects the principles espoused by Rogers but also addresses pressing contemporary concerns within the educational sphere. In a time of massive social change and heightened awareness of mental illness it is important for TAs and LSAs to become facilitators for emotional support. Tebble (2018) notes that advocating these counselling practices is more than just an improvement in the quality of education and is an essential step in fostering an atmosphere in which all students can learn and be successful, regardless of their varied backgrounds and difficulties. So, the process of developing TAs and LSAs must not be overlooked – as person-centred practices have huge implications and transformational effect on education. Research and validation of Rogers' theories-based methods of training are needed to prepare for these crucial support roles. Welsh schools can only be able to ensure they are meeting the complex and changing needs of their students, given the rigorous evaluation and adaptation of such models available.  
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