[bookmark: _GoBack]Girls Participation levels in Physical Education and Physical Activity: Influential Factors, Initiatives and Recommendations.
Many different countries across the world have been experiencing low participation levels in physical education and physical activity as a whole, but more specifically in girls than boys. This document will discuss the current sedentary lifestyle within children, briefly discuss the multiple health benefits of physical activity for young girls, the influential factors that could contribute to low participation levels in physical education and what is being done and what more could be done to ensure that more girls chose to participate in physical education and encourage them to stay physically active for life. 
[bookmark: _Hlk531722750]Recently across the world many countries such as Great Britain and America are experiencing an increase in sedentary lifestyles and a decrease in physical activity levels in children, while physical inactivity specifically in females has been a topic under discussion by many for some time with results showing that males are significantly more active than females and that physical activity levels start to decrease with age (Trost et al. 2002). Therefore, it should come to no surprise that children the physical activity levels of young children are currently not matching government recommendations and below levels that would promote health benefits in children (Cavill et al. 2001). Despite girls having lower participation levels than boy’s obesity deserves a mention when discussing participation levels in physical education. It could be argued that physical education has taken more of a health and wellbeing focus in aims of addressing public health issues such as obesity and the sedentary lifestyles of young children (Byran et al. 2013) with twenty-six-point two percent of children aged four to five were overweight or obese showing the amount of young children on route to live in active and sedentary lifestyles although according to a recent study in the guardian (Perraudin and Thomas, 2018) approximately thirty percent of children aged two to fifteen were considered overweight or obese with boys and girls equally likely to be so (Perraudin and Thomas, 2018).  The government recommendation for physical activity for young children and adolescents should be up to 60 minutes of moderate to vigorous exercise or physical activity every day (NHS, 2018) although it is debatable whether children meet these guidelines and whether these guidelines are met in hourly physical education lessons. Despite the growing concern of obesity and overweight children among different nations schools over the past few years have been substantially reduced the opportunities for children to stay physically active by shortening lunch and break times and eliminating lunch, break, after school or extra-curricular sport and physical activities (Johnston et al. 2007). 
Around the globe it is acknowledged that exercise and the participation of physical activity can be extremely beneficial to an individual’s health. Physical education can provide and for some children and adolescents be their only means of participating in regular physical activity which is associated with improved bone health, reduced body fat and increased chance of maintaining a healthy weight, stronger muscles, improved cardiovascular health, improved self-confidence, improved social skills and reduced symptoms of depression and anxiety (AFPE, 2015).  Regular physical activity can also reduce the likelihood of risk factors for chronic diseases. If regular physical activity continues into adulthood this can reduce the risk of morbid diseases and mortality from diseases such as cancers, diabetes and cardiovascular diseases (AFPE, 2015). Viewing physical education from a health perspective can provide children with an opportunity to become more physically competent in broad and balanced activities in a wide range of physical activities (AFPE, 2015). Young children should experience and be encouraged to appreciate the various range of health benefits such as the physical, social and psychological benefits from living a healthy and active lifestyle (AFPE, 2015). Children should be helped and encouraged to enjoy being active and to feel comfortable in physical activity settings so that children are then more likely to chose to be active in their own time (AFPE, 2015). Children should be aware of ho active they are and how physically active they should be, children should also be made aware of how to gain knowledge and have access to numerous activity opportunities within the community, at schools and around their local area (AFPE, 2015).  Children should understand about energy balance and the need of staying physically active to assist with healthy weight management (AFPE, 2015), children should be given opportunities to do this from the foundation phase so that they gain understanding of this knowledge as soon as possible.
[bookmark: _Hlk531804863][bookmark: _Hlk531806656][bookmark: _Hlk531808871]National organisations and governments all around the globe have now recognised that school physical education can play a crucial role in increasing the physical activity levels of young children and adolescents (Ntoumanis 2005). This may be due to children not participating and engaging in organised put of school physical activity programs outside of a school setting (Ntoumanis, 2005). As physical education is the primary social and curricular institution with the responsibility of educating and promoting physical activity in young children and adolescents school education has the potential to be significant factor to the change of sedentary lifestyles in young children (WHO, 2005). In order to ensure that participation levels increase and that these participation levels stay high children must be appropriately and sufficiently motivated to participate in physical education lessons with the hope that they look to participate in sport outside of school (Ntoumanis, 2005). The study that have been used to study the motivation of people and children when participating in physical activity and physical education is the self-determination theory (SDT; Deci and Ryan). The self-determination theory distinguishes three types of behaviour regulations with varying degrees of self-determined motivation these are intrinsic motivation, extrinsic motivation and amotivation (Ntoumanis, 2001). Intrinsic motivation is the highest degree of motivation, this is where individuals will freely participate and engage in activities that interest them and that they find enjoyable and offer opportunities for learning (Vallerand et al. 1992, Ntoumanis, 2001). Extrinsic motivation is evident in individuals as they perform in activities because they value the outcomes that are associated with the activity more than the actual activity itself (Ntoumanis, 2001). The final regulation described by Deci and Ryan (1985) is amotivation. Amotivation represents the absence of motivation in an individual. Amotivation becomes evident when an individual has neither the intention or willingness to take part in a specific activity (Ntoumanis, 2001). This is often the results of the individual feeling incompetent in their abilities and uncontrollability of physical activity (Ntoumanis, 2001). Amotivation has frequently been linked to non-participation in physical education and has been linked to dropping out of school completely (Vallerand et al. 1997, Ntoumanis, 2001). 
Ensuring the active engagement and maximum effort to participate in physical education continues to consist as a challenge for many physical educators (Gibbons et al. 2011). The World Health Organisation (WHO, 2005) identified several influences that can affect an individual, more specifically females on their participation in physical education. The World Health Organisations report categorised these influences into personal and environmental factors that could affect a female when participating in physical education (WHO, 2005). Personal factors consist of both physiological and biological factors that are an individual’s motivation, age, attitudes towards physical education, perceived barriers and competence of individuals and obesity levels and fitness levels of an individual (WHO, 2005, Sallis & Owen, 1999).  The environmental factors that can influence young females to take part or not to participate in physical activity consist of social and environmental factors consisting of the environment around them, school facilities, settings and access to them, peer groups, independent facility, role models of the individual, family and social culture (WHO, 2005, Sallis & Owen 1999). While age is deemed to be the most biological influence for physical inactivity studies show (Trost et al. 2002) that physical activity declines with age in both males and females as they grow up. One factor that may be more influential than others is the influence of family and parents of young girls and boys, studies have shown (Moore et al. 1991) that parents that are physically active are more likely to influence their children to become physically active, activity levels have also been shown to increase with a physically active siblings also (WHO, 2005). Despite this the nature of physical activity opportunities arise and depend on the social beliefs of the parents or carers, for example many parents may treat different gender children differently and encourage different kinds of sports and physical activity (WHO, 2005) in the United Kingdom boys may be more encouraged to play more vigorous activities and sports such as rugby and football where as girls may be encouraged to take part in more moderate and less physical activities such as gymnastics or netball or simply not have the access to facilities to take part in these activities. Perceived barriers for girls in physical activity and education has been perceived as the most negative psychological influence factor in young girls and adolescents (Sallis, 2000). Studies show that girls would rather allocate their time to do different things as a regular reason for non-participation in physical education other explanations given for non-participation in physical education consist of weather being unsuitable, refusing to get dirty and sweaty, pupils not satisfied with current physical education lessons, pressures from other school subjects and access to facilities (WHO, 2005). Physical education has the potential to become a main vehicle in the promotion of healthy and active lifestyles as physical education has the potential to reach a great number of children across the globe (WHO, 2005). It could be argued that physical education at foundation phase is a crucial as pupils’ participation is relatively higher than that of secondary education schools (Marshall & Hardman, 2000) and the foundation phase allows children to develop fundamental motor skills that can allow and influence participation of sport and physical activity as they progress into secondary schools. While the amount of physical activity experienced in physical education lessons may not be enough time to ensure positive health outcomes in children physical activity physical education is well placed to ensure that positive attitudes are created towards healthy and active lifestyles  (Shepherd and Trudeau, 2000) which is therefore likely to positively contribute to health and influence girls and boys to live more active and healthy lifestyles (WHO, 2005). It should be discussed that due to a number of factors such as curricular time physical education is allocated, facilities, time spent getting changed into physical education kit and so on that physical education lessons may not necessarily be active for a whole hour and may not promote physical activity in children (WHO, 2005). In many secondary schools around England and Wales the curriculum (WAG, 2008) despite competitive activities being just one of four areas of learning the curriculum is heavily dominated is heavily dominated by competitive team games and by doing so ignore many needs and interest of other pupils within the school and giving the current sedentary lifestyle issues going on in society and within children and adults this curricula does not promote physical activity and therefore does not transfer well to out of school and adult life (WHO, 2008). Despite this speculation continues over physical educations place in the curriculum despite the potential in becoming a vehicle in tackling the sedentary lifestyle of children, therefore this debate of physical educations place in the curriculum and more time being allocated to core subjects such as maths, English and science there is concern that non-participation in physical education will continue and sedentary lifestyles and the negative health concerns that come with shall continue (WHO, 2005).
There are numerous initiatives in twenty eighteen that encourage young females and adults to participate in physical activity, Sport England (2018) which is funded by the national lottery has multiple schemes in place in hopes of getting young children and women more physically active one of these schemes being the This Girl Can (Sport England, 2018) scheme. The This Girl Can (Sport England, 2018) scheme was launched in two thousand and fifteen with the hopes of encouraging women of all ages to get active no matter what the activity and to challenge the conventional idea of what exercise looks like (Sport England, 2018). The scheme states that they aim to get all women active no matter ‘how well they look, how well they do it or how sweaty they get’ (Sport England, 2018). Built on from this scheme but still funded by the lottery and Sport England (2018) is the Fit Got Real scheme. Founded in October 2018 this scheme aims of tackling social and gender in physical activity and exercise levels in young women and children (Sport England, 2018). The number of initiatives to increase girl’s participation in sport, physical activity and physical education continue to grow, girls are being offered a variety of other sporting ad physical activities to choose from therefore influencing more girls to take part.
Physical activity is acknowledged around the globe to have numerous benefits for health on children and adults (NHS, 2018) and the potential cost of physical inactivity during later stages of life can be detrimental to one’s health (WHO, 2005). Despite the growing number of initiatives aiming to increase physical activity levels many girls and boys around the world are still not able to participate in regular activities and sports due to the lack of access and opportunity to part in such sports and activities (Sabo et al. 2004, WHO, 2005). As a result, governments, communities, schools and sport organisations are faced with challenges to develop physical activity and education so that the activities meet the demands of the needs and interests of the pupils (WHO, 2005). The National Health Service (NHS, 2012) reported that girls in secondary schools were being put off participating in exercise and sport due to their physical education lessons (NHS, 2012). There is much needed to be done in terms of attempting to increase the physical activity levels of girls around the globe. Starting at the foundation phase of the curriculum physical education lesson should be appropriately planned to with emphasis on the development of fundamental motor skills equipping children with the skills and movements that can allow them to become more physically competent and encourage physical activity throughout their lives (WHO, 2005). It is important to regularly examine and analyse practices within physical education and sport as certain practices may deter children away from participating in these activities, it is vital that these are examined and then changed to encourage and accommodate for all young individuals (WHO, 2005). Physical education lessons should be planned appropriately to ensure that they are fun but meaningful activities ensuring the development of social skills and the importance of good health and nutrition (WHO, 2005). Shifting the focus from all pupils to specifically girls it is important to remember that girls do enjoy participating in physical activity and that the problem does not lie within the individual it is with how physical activity are being planned and presented, physical education lessons should be well planned to ensure enjoyment to allow as much participation as possible but still be meaningful offering opportunities for students to  succeed and achieve (WHO, 2005). The organisation of physical education and sporting groups surrounding the school should include women in key roles and positions within these organisations, positions such as mentors, teachers, coaches and female sport role models from schools and communities, this will allow for different experiences, interest and perspectives of physical education and sport this should develop close links with sports clubs, sporting role models and communities to help increase and encourage the participation levels of physical activity in girls for life (WHO, 2005). It is important to continue to offer new and a vast variety of sporting and physical activity opportunities, the more opportunities that are available for girls to be physically active the more they should be influenced to undertake in an activity that may interest them (WHO, 2005).
In conclusion, in order for participation levels in young girls to increase physical educators must design meaningful and enjoyable lessons that will encourage young girls to participate in these lessons although this is easier said than done as this will require knowledge and understanding of barriers and the influences of girls participation in physical activity from educators in order to provide sufficient plans ensuring meaningful and enjoyable physical education where young girls can achieve and succeed in the hope to increase participation levels. Young girls must start being offered a variety of different sports which can allow or multiple opportunities for a all young females to participate, this may prove difficult in the grand scheme of things as many physical educations curriculums are often influenced by the social culture of a country, for example young girl students in the United Kingdom may not be offered the same sporting and physical education opportunities  as Chinese students as the different cultures and social influences differ. This may also prove difficult as some schools have access to facilities that others simply cannot access, for example, a secondary school located in central London may not have the same access to forest trails and outdoor areas as that of a secondary school located on the coast of the United Kingdom therefor more must be done from organisations and government boards to ensure schools have access to facilities that allow their pupils to participate in multiple sports eventually creating more sporting opportunities for children. Finally, the gender bias social stigma must be removed from society and physical education, children should have the opportunity to participate in various sports not just what society views as suitable for that individuals gender, girls should be given opportunities to participate in sports such as rugby and football and boys offered to participate in sports such as hockey, netball and gymnastics.  
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