A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Introduction
Good teachers use techniques and routine however, the real art of teaching lies in the teachers professional judgement. This is defined as when an expert is able to guess as a result from combining experience with specialist theoretical knowledge. It is important to regularly focus on awareness as to not fall into the habit of routine. Critical incidents are effective starting points in conducting research and planning further action. They allow identification, articulation and examination of professional awareness which encourages transformation. Reflection of practice in teaching is important in challenging ourselves professionally and continually developing our strategies and techniques in the classroom. (Tripp, 2012)
The focus of this essay is a critical incident observed from conducting educational research in the form of an observational case study. This essay will provide contextual information regarding the incident, evaluate the methodology used and link the CI to the four purposes. There will be a literature review identifying areas for research and suggestions for potential next steps to be taken in response to the critical incident will be presented. 
The British Education Research Association has published Ethical Guidelines for Educational Research, therefore all information provided regarding the critical incident will be anonymised in accordance with these guidelines. For the purpose of this essay, the school visited will be referred to as ‘School X’ and any pupil(s) involved will be referred to as pupil followed by a number. Any statistical information regarding the school will not be referenced in accordance with the guidelines. (BERA, 2018)


Observation
School X is a secondary institution run by the state providing education to children aged 11-16. Their ethos mentions specifically that it aims to create ambitious capable learners which links to the four purposes of the new welsh curriculum introduced by Graham Donaldson. 
This school has been awarded School of Sanctuary status, an award which highlights the inclusiveness and welcomeness of pupils from diverse cultural and language backgrounds. The school is incredibly diverse with over thirty languages being spoken by pupils and their families and who have links to nearly 40 different countries. 
The school has a Speech and Language facility which caters to pupils with speech, language and communication needs. The aim of this facility is to help its pupils develop into happy confident young individuals which is in line with one of the four purposes of the new curriculum.  The school has strong connections with the local community as they believe it is essential to ensure their pupils leave school as responsible, caring and mature individuals which again, relates to the four purposes of the new curriculum. 
15% of learners in this school have English as an additional language. 29% of pupils are eligible for free school meals, significantly higher than the national average of 16.4%. 34% of students are on the special educational needs register, 23% higher than the national average. 
From looking at these statistics we can see that School X has an incredibly diverse community. The vast number of languages being spoken is complimented by the provision of the speech and language facility. The percentage of children receiving free school meals is significantly higher than the national average, FSM are an indicator of poverty. If children are receiving free school meals then they are on a low income household and therefore working class meaning they lack in cultural capital. Social class is a factor affecting attainment as those in the middle class will have an advantage before starting school as parents are more likely to read to them and encourage advanced language. 

Critical Incident
The critical incident I have chosen to assess occurred in a lesson commencing at 11.30am and was a mixed ability Spanish lesson. 
The year 8 class were given an activity that required them to translate words from English to Spanish and vice versa. The teacher told the class to complete as many as they could and that they were allowed to use their books and work in pairs if they wished. It was instructed that this was to be completed in silence, after 10 minutes the teacher worked through the task with the class. I noticed that a few of the students were not at all engaged. It is important to note that this task exhausted lasted the whole lesson. After the activity was finished, a pupil (Pupil X) who during the activity, was not at all engaged, communicated to their classmate that they could have finished this task within five minutes.  Pupil X was not engaged and did not take part in any discussions for the entirety of the class. 
This critical incident highlights the importance of differentiation and challenge in mixed ability classes. It is vital to recognise that not all pupils are at the same level academically, some may need more support than others. This poses a problem in the classroom as teachers are faced with the challenge of implementing learning activities to cater to all pupils. To have a classroom where all pupils are can access the work, are fully engaged, challenged and learning is a challenge itself. There are many different factors affecting individual attainment. This could be due to their abilities, disabilities, culture, back-ground and attitudes towards learning. Recognising all of these differences in pupils is impossible, therefore using assessment for learning helps us to better understand where a student is thriving or struggling in our classrooms. 

Link to Curriculum
In 2014 Graham Donaldson was asked to help reform the welsh curriculum. After visiting many schools in Wales and talking with students and teacher Donaldson presented suggestions of reform. These included the four purposes of the curriculum, a new curricular structure and cross curriculum responsibilities. The four purposes were to produce Ambitious Capable Learners, Ethical Informed Citizens, Healthy Confident Individuals and Enterprising Creative Contributors. The aim of the purposes is to ensure that once individuals leave school their decision making is guided towards benefiting the nation and local communities. The new curricular structure incorporates six areas of learning and experience, this new model aims to incorporate blended learning of subjects across all areas. It is beneficial for pupils to understand the links between subjects and how what they are learning is relevant to experience in the world. The cross curricular responsibilities refer to Numeracy, Literacy and Digital competence. Numeracy and Literacy are basic skills that are incredibly important in our everyday lives and have been for a very long time. The introduction of digital competency is aligned with the continual technological advancements and incorporation of technology into our everyday lives which is becoming increasingly important and relevant. 
This critical incident links with the purpose of producing Ambitious Capable Learners. Having a student complete the activity ahead of the class can be seen as both a positive and a negative. It can be described as negative as the student was always capable of completing the activity then it could be argued that no learning has taken place and if no further task is administered it can leave the student disengaged. Looking at this incident from a positive perspective we can describe this student as ambitious. Being able to complete this task with ease demonstrates a willingness to learn and engagement for the duration of time taken to complete. 

Methodology
There are various type of research methods that could be used for observations including Cross sectional method, laboratory method or the longitudinal method. After conducting research, I decided that using a case study would be the most appropriate method. 
A case study is an empirical inquiry that investigates a contemporary phenomenon in depth within a real-life context (Yin, 2009). I felt this would be most appropriate as the critical incident which is the pinnacle of this essay could also be referred to as a contemporary phenomenon. Case studies produce in depth rich qualitative data which compliments the aims of my essay. (Tight, 2017) supports this by reiterating the point that case studies provide such in depth information allowing a close focus. He also mentions how a case study allows a holistic approach which in this essay links to the identification of a critical incident through looking at the classroom culture, the teacher, the pupil and the subject being taught. However, (Tight, 2017) does recognise that in the case of studying something ‘critical’ it is difficult to generalise these findings to the wider population which is a weakness of the case study as an observational method. Other weaknesses of case studies are that they can be time consuming and subject to observer bias. In this case I feel that the strengths outweigh the weaknesses in relation to the use of case studies in my research. The in depth, rich qualitative data will allow me to critically analyse the incident and suggest possible solutions to the issue that has arisen. (Yin, 2009) supports this and says that case studies allow unique examples of real people in real situations and shows how ideas and principles can fit together. 
According to (Wragg, 2012) one problem faced by classroom observations is the matter of deciding what should be the focus of attention, so much happens it is difficult to narrow down as the ecology of many classrooms are rich and full. For this reason, I have chosen to take a structured approach by using observation sheets to guide me into identifying a critical incident. 

Literature Review
Free school meals are provided to children from low income families and therefore are an indicator of poverty. Although there is much ambiguity surrounding the definition of socioeconomic status, income, education and occupation are reoccurring key words. It is universally agreed that socioeconomic status has an affect on the development of children and adolescents (Bradley & Bornstein, 2012).
Studies have found that effects of childhood low Socio-Economic Status decreases an individuals cognitive ability and ability to succeed through education and secure skilled jobs. Economists have recently looked into the relationship between human capital and socioeconomic status and argue that societal investment in reducing childhood poverty on cognitive ability is more efficient than programmes designed to reverse its effects in later life. (Hackman & Farah, 2008). 
 (White, 1982) conducted research that found the relationship between socioeconomic status and educational attainment weakens with age. White suggested that the longer individuals are in the education system the more equalising opportunity they get compared to their peers. The factor of socioeconomic status which as an adolescence is defined by your home environment becomes less significant. Pungello et al disagrees and concluded that low family income is a predictor in academic achievement and specifically, maths and reading skills were poorer amongst those with a lower income. It was found reading ability of those from low SES backgrounds was less than those from higher than those with higher SES but that this difference emerges early and remains relatively stable. Pungello et al highlights a disparity between Maths and English ability as English requires qualitative skills which is more difficult to improve on. (Pungello, et al., 1996) This contradicts Whites statement that the longer individuals are in the education system the more opportunity they get as if from a young age they are behind their peers in their English abilities then this will have a holistic effect on their educational attainment in all subjects. 
Using socioeconomic status as an indicator of educational attainment links with Bronfenners Ecological Systems Theory. Bronfenner discusses the interlink in both the immediate and remote environment in shaping human development. The four systems offer a framework and how we interact with each of these systems determines our psychological development. The microsystem, macrosystem, exosystem and mesosystem are the four that make up this model. (Bronfenbrenner, 1979). 
Differentiation is defined as the provision of multiple learning pathways so that students are able to access the most appropriate learning opportunities in regards to their learning capacity (Munro, 2012). Differentiated classrooms provide a nurturing environment encouraging learning whereby each student competes against themselves as they grow and develop. Differentiation provides specific alternatives for individuals to learn as deeply and as quickly as possible (Tomlinson, 2014). There are many different ways for work to be differentiated based on an individual’s interest, readiness and learning profile. (Felicia A. Dixon, 2014) argues that it is vital for teacher to understand how to differentiate in order to maximise learning experiences for all students. Not only must they understand how to differentiate but must also understand why it is important. Contrastingly Tomlinson believes differentiation is a shared responsibility between the teacher and the student and refers to this as a synergy for success. Although children may be the same age this does not necessarily mean they are the same in other ways. Having similarities of likes, dislikes and hobbies does not correlate with their learning capacities. By recognising these differences students, teachers and the education system can work together in order to ensure all students needs are met, aiming to deviate from the one size fits all teaching style previously implemented in our classrooms (Tomlinson, 2014). 
In our current education system, differentiation does not cater to the more able and talented. (Civitillo, et al., 2016) conducted a study and found that teacher perception regarding differentiation is wide and varied which impacts its application in the classroom. Findings from the same study concluded that teachers place more importance on achieving academic goals and fulfilling the teaching programme than they do on differentiation. Even when differentiation was incorporated it focused primarily on those who were classed as underachieving.  This has resulted in a lack of challenge for the more able and talented in the classroom. Similarly, (Hertberg-Davis, 2009) found that many teachers seem resistant to differentiation as they perceive it to be highly time consuming. The initial planning puts off many teachers causing differentiation to only be used for those who need it most, those under achieving. (Hertberg-Davis, 2009) goes on to explain that differentiation is misunderstood as being solely a form of scaffolding for learners who are struggling to access material rather than a method of meeting the unique needs of all learners at all levels. These studies both provide evidence that there are common misconceptions surrounding differentiation and specifically its applications to more able and talented learners. (Van Tassel Baska, 2012) analysed differentiation in the classroom and found that to meet the needs of a gifted learner a teacher must focus on three key elements; good teaching, key elements of educational reform and differentiation for high ability learners. It is clear that (Van Tassel Baska, 2012) recognises that differentiation is equally important when teaching gifted students as well as the weaker students. The lack of differentiation available to the stronger learners can often mean that these learners are waiting until January to learn anything new (Reis & Mccoach, 2000). It is evidenced in (Civitillo, et al., 2016)’s study that teachers see no issue with students learning material they already know. 
(Powers, 2008) suggests that Independent study is a key tool in differentiation of tasks in the classroom. Providing pupils with the opportunity to pertain their own learning and to take responsibility allows them to delve deep into subject areas interesting to them. This promotes engagement and academic performance and links the interest and readiness levels of pupils. However, Powers explains that this form of study is often disregarded by teachers as they struggle to assess. 
(Cowley, 2018)offers a different approach to addressing the need for differentiation in the classroom through seating plans. Although these are assumed as a control mechanism for behaviour, they can also be utilised as effective tools for differentiation. By coding a seating plan this can help remind teachers what students may need more support or more challenge in the classroom. Cowley does identify issues with reliance on seating plans by high ability students being placed next to those with a lower ability. Although it may prove beneficial in the short term it often leads to the higher ability student feeling stuck with a job that they did not want and feeling as though they are being punished. 
According to the Welsh Government, Formative Assessment is the most commonly used identification strategy of more able and talented pupils (Government, 2018). 
Formative assessment is used for students to demonstrate what they know and to identify any gaps in knowledge, teachers are then able to make responsive changes in teaching. Dylan Wiliams argues that teaching and learning must be interactive, progress and difficulties must be apparent so that teachers can differentiate and adjust their approach to ensure students are engaged and actively learning. From conducting research Wiliams found that by strengthening formative assessment this produces significant and substantial learning gains. However, it is important to note that the findings from this study applies more to low attainers more than the rest (Wiliam & Black, 1998).
Formative assessment is progressive and beneficial in enhancing learning. It aims to provide students with effective feedback so they can take action and move their learning forward. This requires a degree of commitment and willingness from the student. Self-regulation is a beneficial but not vital characteristic contributing to the success of formative assessment and is a key factor in predicting achievement. Pupils who have powerful learning strategies, motivation and self-control really benefit from formative assessment as they are able to take the feedback and set up goals, monitor progress and switch up their approach when required (Heritage & Andrade, 2018). This supports the Welsh Governments statement that high achievers are most commonly identified through formative assessment (Government, 2018).
Clarke writes about her expansion of the components of formative assessment leading from Black and Wiliams initial findings(Clarke, 2014). Having co-constructed success criteria, mixed ability learning with the incorporation of differentiation and maximising the involvement of pupils are a few components deemed as vital to the success of formative assessment. Clarke identifies learning culture and growth mindset to be incredibly important, this is supported by the work of Carol Dweck. Dweck talks about the use of summative assessment promoting a fixed mindset in comparison to formative assessment promoting a growth mindset. This is seen as important as if we all have fixed mindsets then we would not believe that we are able to get smarter, which would diminish our aims in the classroom. Schools are for teaching and learning therefore formative assessment is preferred as it is constructive rather than limited by a grade as such with summative assessment. (Dweck, 2017)

Reflection
The critical incident observed involved a pupil finishing the task ahead of the class which led to the individual being disengaged for the majority of the lesson. I feel that this is undesirable in the classroom as we as teachers must ensure all students are fully engaged and benefiting by learning. It is good that the pupil was able to finish the work with confidence in such a short space of time, however as there was no further work to be completed it left the student unengaged. This incident is common within mixed ability classrooms due to the various levels of ability. Therefore, having solely one task to complete on an individual basis and then going through it as a class may not be beneficial to all students. In order to address this issue, a provision of further tasks should be provided, perhaps variety in the way which a task in completed, for example working in groups. The use of formal assessment to get a glimpse of a whole class feedback on how they are finding the level of difficulty of the task presented. 
Through reviewing literature, I have found that differentiation has proven essential in mixed ability classrooms in ensuring engagement and challenge of all pupils. It can be applied in various different ways to meet all learners need including English as a second language, more able and talented learners and those with learning difficulties. Independent study, seating plans and extra resources are three ways in which we can implement differentiation. I also found that formative assessment is highly effective in identifying more able and talented learners, which is relevant to this critical incident. 


Recommendation
As a recommendation for next steps in teaching, I would suggest the use of differentiation in the form of extra resources and increased use of formal assessment. The critical incident observed focuses solely on a pupil who was able to finish the activity, which was supposed to last the whole lesson, within five minutes. Having extra resources available will allow the pupil to progress their learning and ensuring they are engaged. Using formative assessment will allow the teacher to gauge where the pupils are in understanding. This will allow better preparation for tasks suited to the majority of the pupils ability and will also highlight any need for differentiation tasks when planning for future lessons. 
This research has affected the way in which I will approach my own teaching practice. It has highlighted the importance of taking into consideration the various factors affecting the learners and therefore their needs within the classroom. I believe differentiation to be vital and my research and literature review has explored the different ways that it can be applied. Critical reflection has allowed me to gain an in depth understanding of these teaching practices.


Conclusion
In conclusion I found that my approach in observing a critical incident in order to suggest next teaching steps to be successful. Using the case study approach allowed in depth qualitative data to provide rich and meaningful annotations. I was able to observe a critical incident which led me to explore topic areas in teaching to gain a deeper understanding of learners, the role of the teacher and the dynamic relationship between the two. 
In my own teaching I aim to take a humanistic approach. This approach places personal growth and development of the highest importance. As a teacher I aim to provide as much and as relevant support as possible to ensure all of my students are maximising their potential. However, this will be through resources and challenge as I aim to encourage students to take responsibility for their own learning. 
This research has allowed me to practice pedagogy for professional learning taking my learning deeper. I have been given the opportunity to reflect critically and look at approaches to improve and develop my own teaching practice. It has also allowed me to build on my data handling and research evidence skills. It has allowed me to identify areas of research to extend my knowledge and understanding of the teaching profession. This research has also allowed for collaboration through working productively with other professionals. This research has significantly supported me in pedagogy through allowing me to critically evaluate an incident that I then provided suggestions for further teaching outcome in the best interest of the learners.
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Appendices 
OBSERVATION / FIELD NOTES 1
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
30/09/20, 9.15am, Year 8.


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Physical Education – AoLE; Health and Wellbeing.
Mixed Ability.
Mid-Unit lesson on football.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Occurred in Sports hall, as appropriate.  
Majority of students very engaged.
Relaxed atmosphere, teacher communicated clearly that ‘hands up’ was required to answer a question. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Ample football equiptment present, Majority of students in correct sportswear.
This sets out standards for what is required from the pupils.
Start of lesson included a warm up activity with the teacher using questioning techniques to activate prior knowledge and have pupils gain understanding of why a warm up is important.



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Communicated that the purpose of the activity would be beneficial in a game scenario. 
(practicing skill of dribbling ball and changing direction will help keep possession in a game which increases chances of scoring and therefore winning)



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Sports equiptment ensures engagement of learners, given a physical active task. 
Teacher gives physical demonstration of the task on several occassions. Also allowing a pupil(who was very keen and engaged) to give demonstration.
Teacher stops activity on 3 occassions to increase difficulty of the task. Teacher gives a broken down demonstration each time (scaffloding) 
Teacher very proactive in challenging pupils by giving personal goals Eg. You can do it faster next time, Try and make it flow, Master the control before speed. This allows access and challenge for pupils of different abilities.

When pupils were in pairs, teacher mixed these around depending on ability so those who were more able to help those less able. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Questioning used throughout lesson – activiating prior knowledge and creating deeper understanding of why they are learning this skill.

Peer Review – Students were in pairs when practicing technique and were asked to mark eachother out of 3. 

Game Scenario – Pupils were observed by the teacher using skills that they had learnt during the lesson.

Plenary – Pupils were all asked a questions on what they had learnt before they were allowed to leave. 
	


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Pupil 1 was struggling with the main activity therefore the teacher asked one of the more able pupils (Pupil 2) to work with pupil 1. 

This is a positive critical incident where more able peers are used as a tool to encourage engagement and proggression in other pupils. 






CRITICAL INCIDENT IDENTIFICATION RECORD 1
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

30/09/20, 9.15am, Year 8, Physical Education.

Lesson took place inside a sports hall, first lesson of the day, very inclusive and active session with all pupils taking part. 
Two teachers and one teaching assisstant present, approximately 20 female pupils.




	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
During the main activity of practising dribbling techniques with a football in pairs, the teacher identified that one pupil (Pupil 1) was struggling a little bit more than others. The teacher then proceeded to pause the session and swap the pairs around. Pupil 1 was now newly paired with Pupil 2.  After a few practices the pupils were asked to mark their partners out of 3. 

During my observation it was apparent that pupil 2 was one of the strongest performing pupils in this activity.
The decision for the teacher to switch the pairs around and put pupils 1&2 together may have been to promote peer encouragement and support. 

This critical incident highlights the importance of the use of peers within the classroom. Pupils may feel more comfortable recieving support from a peer as they may feel less pressure and less in the ‘spotlight’. 
By using peers to promote progress in a lesson it allows the teacher more time to observe and ensure all pupils are able to access the task and to make sure they are being challenged. 

Links to Pedagogical Principles
· Support social and emotional development and positive relationships
· Encourage Collaboration
· Employ a broad repetoire of teaching approaches
· Use Assessment for learning to accelerate progress

Links to the Four Purposes
· Healthy Confident Individuals
· Ambitious Capable Learners

















OBSERVATION / FIELD NOTES 2
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
30/09/20, 10am. Year 8.

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

English – AoLE; Language, Literacy and Communication
Mixed Ability class.



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Friendly, inclusive relaxed vibe geared towards learning. Teacher greets every pupil. 
Mixture of hands up, open questions to class and picking on children to answer questions.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Objectives are clearly presented on whiteboard (learn difference between 1st and 3rd person).
Starter activity on interactive board ready before pupils enter the classroom. 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Purpose of lesson is to learn techniques that will benefit them in a formal/final assessment. This is clearly communicated by teacher.
Teacher used article about mobile phones, this led to all students being very engaged with the task.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Pupils were given starter which was Bronze, Silver and Gold. This allows access for pupils of all different abilities. They were asked to link/pair/share to provide eachother with support.
Main activity was worked through as a class with contributions by pupils strongly encouraged. Pupils were given option of either highlighting or annotating article being worked through. 

When working through activity the teacher put up a list of writing techniques on board to look out for whilst reading through the article. This is a form of scaffolding which allows all students to access the task. 

During the lesson 3 students asked the same questions, the teacher responded by addressing the whole class to explain to ensure all pupils understood. (Multiple questions being asked highlights that there may be a common misconception)



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Teacher used questioning to tap into knowledge from previous lessons. This was then applied to this lesson. 

As a plenary, students were asked to self assess work they had completed in previous sessions and ‘tick off’ if they had used certain techniques.
Teacher used hands up to ask how many of the technique they had used. (Formative Assessment) allowing her to quickly guage where her students were. 



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


3 Seperate pupils asked the same question and the teacher stopped the lesson and explained concept to the whole class.
This is a critical incident as the teacher has recognised there may misconceptions surrounding the concept. Stopping to explain to the whole class ensures that all pupils are getting the same correct information and allows access for those who may not be confident to speak up or those who do not know that they do not understand.  





CRITICAL INCIDENT IDENTIFICATION RECORD 2
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	



30/09/20, 10am, Year 8.

English Lesson, Mixed ability.





	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The class were given a task to reflect on their previous work of an article and to perform a checklist on if they had used certain writing techniques. One of these techniques was an anecdote. As the teacher was walking around the class two seperate pupils asked ‘What is an anecdote’ and a third pupil could be over heard asking their peer the same question. In response to this, the teacher stood at the front of the class and explained all of the writing techniques, not just anecdote. All students were able to independantly carry on with their self reflection as a result. 

The teacher was able to recognise that having more than one pupil not understand a concept may be a sign that it was not taught properly in the first place or that there was difficulty surrounding the understanding of the concept by the pupils. The decision to address the whole class is a form of scaffolding and ensured that all pupils understood what was being asked of them. Therefore all students were able to access the task. 

Link to Pedagogical Principles
· Promote problem solving, creative and critical thinking
· Build on previous knowledge and experience to engage interest
· Sustained pupil effort to reach high but achievable targets
· Encourage learners to take responsibility for their own learning

Link to Four Purposes
· Ambitious Capable Learner
· Healthy Confident Individual






OBSERVATION / FIELD NOTES 3
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
30/09/20. 11.30 am.   Year 8.

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Spanish Lesson. AoLE – Language Literacy and Communication.
End of Unit Recap. Indoor study. Mixed Ability. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Vibes were relaxed, positive, interactive. 
Attitude to learning was positive. 
Majority of class seemed very engaged. 

Encouraged to use Spanish or Welsh when answering the register. Inclusive of welsh language as desired by the welsh national curriculum.

The Teacher kept reiterating that it was okay if the pupils could not answer the questions or did not understand. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Learning Objectives were communicated clearly written on board at front of class.
Stated that they would be completing a test as an end of unit summary before moving onto the next topic.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

It was communicated that there would be an activity given that was to test/recap on existing knowledge before moving onto a new topic in the next lesson. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Main activity was a table which required the students to translate; Spanish to English, English to Spanish. 
This ranged in levels of difficulty allowing access and incorporating differentiation. 

Students were instructed to work through this in silence independentley. This can be seen as encouraging autonomy of the pupils. 

Pupils were told that they were able to use their workbooks to help them with the answers if they were struggling. (Scaffolding technique implemented to support pupils with a range of abilities, whilst aslo promoting autonomy).

The Teacher then went through the answers on the board as a class using a mixture of hands up and picking on pupils. After giving an answer the the teacher used questioning to test further knowledge. (Eg. Asking for the spelling of the word, Using in a sentance)


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Starter – Asked to recall 5 Spanish words. Tapping into prior knowledge.
Main Activity – Translate a list of words previously used. Recap activity using only prior knowledge.
Plenary – Played hangman. Emphasis on spelling. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

After the main activity which used the majority of the lesson time, Pupil X who seemed very unengaged throughout the lesson stated to the teacher that they had finished the task within 5 minutes. 
Pupil X was not engaged and did not partake in class discussion at any point of the lesson.  
This makes me consider the differentiation, access and challenge aspect of teaching. I would recommend for the next lesson producing extra resources for those MAT. 





CRITICAL INCIDENT IDENTIFICATION RECORD 3
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

30/09/20, 11.30am, Years 8.

Spanish Lesson, Mixed ability. 






	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The class were given a sheet of paper which had an activity that involved translating words. They were instructed by the teacher to complete as many as they could and that they were allowed to use their books and to take as much time as needed. It was instructed that this was to be completed in silence, after 10 minutes the teacher worked through the task with the class. I noticed that a few of the students were not at all engaged. It is important to note that this task exhausted lasted the whole lesson. After the activity was finished, a pupil (Pupil X) who during the activity, was not at all engaged, communicated to their classmate that they could have finished this task within five minutes.  Pupil X was not engaged and did not take part in any discussions for the entirety of the class. 

This critical incident highlights the importance of differentiation and challenge in mixed ability classes. It is vital to recognise that not all pupils are at the same level academically, some may need more support than others. This is a challenge in teaching to produce activities that all pupils can access and be challenged by. Differentiation is common in the classroom and having resources such as scaffolding for those unable to access the task and extra, increased difficulty for those more able and talented to be challenged. 

Links to Pedagogical Principles
· Employ a broad range repertoire of teaching approaches
· Encourage Learners to take responsibility for their own learning
· Make Connections within and across Area of Learning Experience

Link to Four Purposes
· Ambitious  Capable Learners




OBSERVATION / FIELD NOTES 4
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
30th September 2020, 12.20pm, Year 8. 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Mathematics, Set 2.
AoLE – Maths and Numeracy.
Indoor Study.
Start of unit – Dividing of Decimals.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Teacher wanted a structured, silent, productive work environment. 
Hands up classroom.
Half students were very keen towards learning.
Handful of students were very disruptive and distracted, messing around. 3 pupils were sent out of classroom within the first 10 minutes (Due to lesson being just before lunch?).



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Set clearly on board at the beginning of the lesson. 
All students able to access material on whiteboard at front of class.
Starter, Activity related to the objective. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Students set clear objective, starter and main activity related to the objective. 
Teacher addresses class as a whole to outlay what is expected from them. (To complete task on board)
Teacher walks around classroom to mark work and make sure pupils are understanding.



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Class all struggled with the first starter, therefore teacher created a new starter revisiting prior knowledge of division. 

Main Activity involved 10 maths questions which were completed independently. 
After a few minutes the teacher asked for thumbs up/side/down. The teacher then rearranged the seating plan to ensure pupils were sat next to another pupil who understood how to complete the work and told to collaborate on answers. 

When going through an answer the teacher made the class aware that there are different ways of arriving at the same answer. This is because not all pupils will work in the same way. Therefore, allowing for differentiation.



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Teacher used thumbs up/down/to side as formative learning assessment. 
Teacher worked through the first 3 questions in activity with the class. Asked pupils for their answer, asked how they got that answer.(Questioning technique)

As a plenary students were asked to write Green, Orange or Red in their books to represent their understanding of the topic covered in the lesson. Formative Assessment.




	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

When asking the pupils for the answer to the question on the board, the teacher would ask how they arrived at this answer. The teacher made it clear to the class that there are alternate ways to arrive at the same correct answer. I thought this to be a critical incident as it allows for differentiation within the classroom as the teacher recognises not all pupils work in the same way. 






CRITICAL INCIDENT IDENTIFICATION RECORD 4
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
12.20pm, 30th of September
Maths, set 2.
Start of Unit, Indoor Study.





	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The class were asked to complete a task of dividing decimals. After recognising that the majority of the students were struggling the teacher provided a separate, easier starter for the students to complete.
The teacher asked all of the students what answer they got for the first question. Each pupil gave the same answer but the teacher also asked what way they arrived at that answer. 
I recognise this as a critical incident as the teacher is recognising that there are different ways to arrive at the same answer and some may find it easier to work in different ways. This is an example of differentiation. 
The teacher encouraged all students that each way it worked out was correct which was beneficial for the confidence of the students. 

Links to Pedagogical Principles
· Employ a broad range repertoire of teaching approaches
· Encourage Learners to take responsibility for their own learning

Link to Four Purposes
· Ambitious  Capable Learners
· Healthy Confident Individuals
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