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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR FELLOW
(WRITTEN RECORD)

SECTION ONE:

	NAME
	Alana Enoch


	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	Athrofa


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	Lecturer
Undergraduate Fieldwork Coordinator. 


	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	Lecturer
Module Leader
Fieldwork Coordinator


	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	YEARS:    9            MONTHS: 6




	
APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.










	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context



SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Throughout my 9 years of employment at the University I have engaged in the designing and planning of programmes of study and learning activities for students. I have been instrumental in designing the current BA Youth and Community Work programme which is taught to both campus based students on a full time basis, and also to a group of part time students who are taught in the community (A1, A2). I have been fully involved in the validation process from the stage of consulting with employers, students and the Youth Work field for their ideas, and then creating a programme which is fit for purpose and highly desirable by both employers and students (K6, V2, V3,V4). Involving the students through participative focus groups was vital in developing an exciting new programme. I have been fully involved in facilitating the student focus groups and their input has proven invaluable. This participative approach reflects the values of youth work and mirrors the approach of a youth worker when working with young people and communities (Wood and Hine 2010). Working in this way results in a sense of investment in the programme and co-ownership between the University, employers and student (A1, K3, V1, V2, V3, V4). This ensures strong relationships are built with both students and employers meaning employability opportunities for students and a continued link with the profession (V4). My involvement in the validation panel was successful and I continue to play a leading role in the Education Training Standards Wales (ETS) verification meetings (K6). One such meeting having been held this year in June 2019. To ensure that the programmes were both academically validated and to gain external professional recognition from ETS Wales my preparation for modules, learning outcomes and learning activities has focused on both academic knowledge and skills required by students as well as the competences required by the National Occupation Standards 2014 (NOS) to become qualified Youth work practitioners (A1, A2 K1, K2). Having two different cohorts of students’ means identifying and planning different kinds of interaction with learners in various contexts. For example for the part time students who are taught in a local primary school in the community, these students attend shorter length lectures in the evening due to the part time model of delivery, and the time available to them in the evening. It is also worth noting that these students attend lectures after spending a full day in work, meaning at times students are tired and lack motivation for learning when they arrive. I have therefore adopted a different interaction with these students based on the above reasoning. For example the lectures are shorter and are particularly focused on the learning outcomes for the module with significant additional reading placed on Moodle for students to engage in during their own time (K4). I make use of visual aids such as a ‘substance misuse tool box’ and other equipment to reinforce learning and to aid memory (Pritchard 2005). I also use my own experience and motivation for the topic to engage the learners through asking direct questions about how they may feel about a certain topic. I use examples from practice, discussion, reflection, group work, and role play to encourage engagement and momentum during the lecture. I use flip chart paper for students to write down their ideas so that they are actively participating in the lecture (A1, A2, A4, K2, K4,V1). I also use encouragement to engage the students and feel strongly that the student’s thoughts, feelings and experience is a significant part of the lecture (Heron 2010). Heron (2010, p.65) calls this the ‘influence of the facilitator’. As part of a small teaching team of three lecturers, during the validation process of both of the above programmes I was actively involved in decision-making regarding programme content and structure of delivery. I undertook the lead role in developing two key strands of the new programme: 1. The adolescent development theme 2. The mapping of the Fieldwork/Placement Module (A1, K6). My expertise in the field of health and well-being issues during adolescence, adolescent psychology and development, and my professional experience of working with young people during these transitions has impacted positively on the programme content and design and is evidenced across the programme’s modules. These topics underpin the current BA programme with modules focusing on subjects such as ‘Young People in Society’ and ‘Young People’s Health and Wellbeing’ (K1) which I deliver across both programmes. I am pleased to use my expertise to support other degree programmes across the faculty and deliver an annual guest lecture to students who are training to become qualified teachers in order to support their understanding of any issues they may observe when teaching young people. 



	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	I engage with learners by using a range of teaching approaches such as the provision of practical opportunities to engage with the subject matter. I use Moodle as a tool to reinforce students understanding of the lecture content by uploading the PowerPoint in advance of the lecture along with additional reading and reflective tasks (A1, A2, A4, K1, K2, K4). Students with specific needs have commented on the benefit of advanced access to Moodle to their understanding of a lecture due to being able to read through the PowerPoint prior to and after the lecture. I use a ‘constructivist approach’ to my teaching which includes group tasks, discussions, teaching learning sets and role play to engage with learners (Pritchard 2005 p, 37). I act as a personal tutor to a number of students on the BA Youth and Community programme and have in the past been identified as a personal tutor to students who may need more intervention and support due to some challenging past experiences (A3, V2). My previous professional experience as a qualified youth and community worker has meant that I can transfer vital skills to my current practice as a personal tutor.  Students comment on my supportive nature and many students who I am not a personal tutor for will often call to see me in my office to discuss concerns and issues. I build up rapport with students and develop a professional relationship with them which is supportive and understanding. Many of the students who study the programme come from the care background and research has shown that having a positive relationship with an adult acts as a protective factor from adverse childhood experiences that students may have experienced (Fitzsimons, Hope, Cooper & Russell 2011). I will often lecture about this topic and discuss the importance of a positive relationship with young people. I feel that this must be reflected in our own personality if the students are to truly understand this for their own practice with young people, and for them build their own resilience (A2, A4, V1, V2). This positive relationship can be seen as a protective factor for students and can be a seen as a way of ‘connecting’ and ‘learning’ both features of the five ways of wellbeing (Aked & Thompson 2011) (V3). To complement the more formal approaches I use documentaries and films to support the students learning journey through observational tasks and reflection. This approach offers another method of acquiring knowledge through connecting with the feelings associated with watching these documentaries and thus reflecting on these feelings (Gibbs 1988). I also take into account that all students learn differently and vary my methods of teaching accordingly (Evans 2003) (K3). ‘About a Boy’ is an effective resource to use to explore many factors such as the impact of mental health, and the influence of the family on a young person’s adolescent development. Resiliency factors and risk factors are also themes which are evident within the film and being able to identify these within the film is an important transferable awareness needed of professionals working with young people in the field (Fitzsimons et al 2011). During lectures I encourage the students to consider the way in which they build up their own resilience by identifying the strengths they have and by experiencing the theory that we discuss around resilience in particular I focus on the resiliency wheel presented by Fitzsimons (2001) (Fitzsimons et al 2001p, 106) (V3). I have also introduced wellbeing walks into the programme where students will engage in a short ‘walk and talk’ sessions around the campus to either take a break from the teaching and to refocus and/or to allow their learning to be absorbed. Evans (2003) supports this approach and discusses the need of some learners to get up during a lecture, to walk around the room or to look out of the window, to allow what he calls the ‘mental learning machine to freewheel for a while’ (Norman 2003 p, 88). Through this shared opportunity for interaction, I recognise that the wellbeing walks also encourage peer learning and peer mentoring and support across the programme where level 4 and 5 students walk and talk together sharing their knowledge, support and experience (Tomlinson 2001). For example during a recent walk and talk session I asked the level 4 students to consider the effects of reductions to local support services for young people. We then continued with this discussion back in the lecture room and explored the impact of these reductions on the Youth Service. This builds on and enhances the learning of students because students are involved in group discussions, listening to the opinions and experiences of others in the group and attending to different perspectives (Buchroth and Parkin 2010) (A1, A2, A4, K1, K2K3,V1,V3). 




	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Following validation I took responsibility for writing certain modules for the programme. I designed modules and learning outcomes in a clear and coherent way to inform and support students of what is expected from them by the time they complete the module (A2, K2). The choice of subject material was designed to address specific needs identified within the field, learning activities were carefully planned to mirror what the employers needed their practitioners to be able to do and the techniques I used to teach students also reflected this (K1- K3 V1-V4). For example, the ‘Young People’s Health and Wellbeing’ module that I lead on involves students gaining an understanding of health and wellbeing issues that affect young people in contemporary society, considering how to respond as a practitioner, and being able to deliver practical workshops linked to young people’s needs thus ‘applying the knowledge gained to actual problems’ in their role as a youth worker (Henry and Mumford (1992) cited in Evans (2003) p. 89). The way in which I engage with learners reflects the ideas expressed above by Henry and Mumford (2003) and learning activities are set out using a range of different teaching approaches which engage students in a learning cycle of relating theory, reflection, practical experiences and applying the knowledge gained to actual problems (K3, V3). My approach includes role modelling and demonstrates my awareness of the needs of a wider audience of learners (V2). My role is to prepare the students to support and educate young people by ‘applying knowledge to actual problems’ they encounter when working with them (Hendry and Mumford 1992) (V4). Fundamental to my teaching and learning cycle is feedback to students and facilitating/enabling students to reflect on how they could improve their practice is fundamental. Students receive formal feedback on all assessments and an opportunity to reflect on this feedback before meeting with me to discuss the comments I have made on the assessment submission sheet (A3, A4, K2). I have also introduced a mock seminar presentation session for one of the level 4 modules that I lead on. This provides students with an opportunity to have a practice experience of their first seminar at higher education without being formally graded. I set a question where students work in groups on a given topic, they then present this as part of a group. I share comments with them on areas that they could improve on and areas that they have demonstrated well (A1, A2, A3, K2, K3, V2). I also encourage peer assessment during the mock seminar experience, and an opportunity to engage in self-assessment. I have also led on the design of assessment components that reflect what is required of a qualified youth worker. For example I identified through consultation with employers that students need to be able to learn how to write case studies and risk assessments and that they require further opportunities to practice their skills in delivering issues-based sessions to young people. Therefore I have designed a level 5 assessment component that requires students to deliver a 30 minute issues-based session to their peers (V4). The assessment components for the Fieldwork module, for which I am responsible, now include examples such as a case study on a young person, risk assessments of the work placement and a community profile (V4). I have ensured that lectures prepare students for these assessments. One example of this is the risk assessment lecture, this is an excellent example of experiential learning as the lecture takes place in a local youth centre where students have to undertake a group task of writing a risk assessment based on the risks that are present during the session (A4, K2). My previous professional experience of working with young people has been invaluable to the students’ learning and my use of examples from my professional practice supports students to bridge the theory discussed in lectures to the practice element of the programme (Jones 2015) This again creates the opportunity for students to engage in experiential learning as I will often share practical examples from my practice of working with young people around issues and encourage students to draw on their’ placement experience. Heron (2010, p.40) supports this experiential learning approach and argues that this method  results in students having a personal encounter with ‘things’, ‘procedures’, ‘persons’ or ‘places’ that are relevant to the subject, ‘either literally or symbolically, has inward reactions to them and may take outwards action in relation to them’ (V3). Students have acknowledged this application of theory as a valuable and effective teaching method informally during lectures and formally during staff/student meetings. Observations such as ‘I feel better prepared to support a young person who may be self-harming now that I have thought about how I will react’ (Module evaluation 2018) (K5). 



	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	As the fieldwork coordinator for the undergraduate programme I develop a wide range of learning environments through placement activity (Jones 2015) (A4). The BA Youth and Community students have excellent opportunities to engage in a range of learning environments though their involvement in 800 hours of placement activity. I have been coordinating the Fieldwork element of the programme over the past year and providing students with a high quality placement experience and learning environments has been one of my priorities. Through my provision of one to one student meetings I have been able to consult with all students to find out where their Youth Work interests lies and what their professional developmental needs are. Using educational evidence from Social Work placement processes I decided to introduce ‘placement progression meetings’ to the Youth and Community programme (Jones 2015 p, 16). These meetings ensure that the needs and interests of the students are met, along with ensuring academic knowledge and skills required by students, as well as the competences required by the (NOS 2014) to become qualified Youth work practitioners (A1, A2, A4, K1, K2, K3, K6, V3, V4). One example of this (2018-9) is a level 6 student who has always declared an interest in Hospital Youth Work. Following a comprehensive approach of researching Hospital Youth Work, making initial contact and then building a professional relationship with the service provider, I was fundamental in sourcing and establishing a new placement for students with the Inspire programme in Wrexham which is Hospital based Youth Work.  Placement learning is a fundamental part of the programme and is an excellent example of the range of teaching and learning approaches and modes of delivery used by the BA Youth and Community programme. Another intervention I have introduced to the development of effective learning environments is the thorough preparation process prior to students commencing placement activity. This involves my coordination of the Visiting Tutor team to visit placement providers and ensure the quality of the placement experience for students. For example Burns in the Community project which is a project that works with young people in the outdoors was set up as a new placement provider this year. This involved an initial scoping visit to Burns to observe the setting, meeting with key staff involved in the project and to complete the paper work that I had developed to support this process. This is a new approach to setting up placements and has been recognised as an example of excellent practice within the University. As a result I have met with a member of the University’s Health and Safety department on a number of occasions to share my practice processes, and to identify how this process and paper work for setting up placements can be used across the University for placements (A5, K6, V4). I was nominated this academic year (2018-9) for Academic Staff Member of the Year award which is a student-led award and reflects that students value the support and processes I have established. Students will regularly arrange to meet on a one to one basis to discuss queries from their youth work practice or they may discuss personal issues. By using the counselling skills that I have learnt from my youth work degree/practice I am able to provide a safe and welcoming environment for students. I am emotionally intelligent and in tune with the students which is crucial in helping to identify when a student may be struggling emotionally (Pritchard 2005). Through an informal discussion with a student recently and by asking ‘open questions’ I became concerned about his mental health and wellbeing (Nelson-Jones 2013 p, 79). I arranged to meet with the student so that we could walk and talk, this provided an opportunity to discuss his concerns further and to explore possible solutions (A4). This particular example resulted in me encouraging the student to make an appointment with his mental health advisor. Students have commented during staff student meetings that the new approach to the placement process has been invaluable to their overall learning experience and have stated ‘ Fieldwork this year has been stress free and students have been fully supported in the process’ ‘Alana has been super supportive and placement has been exactly what I wanted’ (level 6 students 2018). Module evaluations also demonstrate this and feedback that I have received from Sue Ainsworth (Head of School) and the programme director for the course (K5). Fifteen of our graduates have secured employment in a range of youth work organisations initially used as placement opportunities for them demonstrating the impact of the placement learning processes I have developed (V4). 





	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Since gaining my MA in Youth and Community Work (2015) I have used the findings from my research to enhance my teaching material and to support students’ understanding. I am able to share with students my own experience of undertaking research and of the methods adopted. The methods I used to research with young people reflect the values and principles of youth work and involved the young people through active participation (Sercombe 2010). As the result of undertaking this research I have based several learning activities for students on the findings, for example a level 6 module ‘Youth Work as Recreation’ I have been able to deliver to students a session that demonstrates recent findings on how young people spend their leisure time. This is of utmost importance to the youth work field as the findings demonstrate the increasing use of social media amongst young people and the impact this has on the role of a youth and community worker (A1, A2, A5, V3, V4). I recently attended a Mental Health First Aid training course which reinforced some of my understanding and enhanced my knowledge around the subject, I have as a result of this course been able to effectively deal with several mental health issues on campus. A recent example of this would be of a student and a self-harm issue where I used some of the techniques introduced during the Mental Health First Aid course. Using scales to determine level of risk is one way for students to explain how they may be feeling, and subsequently after using this intervention I managed the situation and referred the issue to the Programme Director and Head of School (A5). This has also resulted in introducing these techniques into my teaching of issue-based topics to students and therefore has extended my professional learning twofold (A5). I am currently involved in a Welsh Government funded project in which I deliver information sessions to a range of professionals on the United Nations Rights of the Child (UNCRC). This project is another example of my participation in a range of activities which extend my own professional learning. By being involved in the project I have developed my knowledge of the legislative background to the UNCRC; I have benefitted from meeting a range of professionals whom have shared their experience and knowledge and I have been able to share some of this information with students back on campus to enhance their learning. One example of this was when I delivered the UNCRC to the Youth Offending Service and learning more about the range of work they are involved in such as youth clubs and after school activities. The impact of this approach is evident on students with many students wanting to attend the Youth Offending Service for placement experience after hearing about their wider role with young people. Being involved in this project has also provided an opportunity to network with professionals from a wider field of work with young people and to build links for placement activity (A2, A4, A5, V3, V4). I delivered a paper last year at the British Education Studies Association (BESA) conference (2018) based on research that I had facilitated, which explored the health and wellbeing of pupils in a secondary school through exploring their views on school. This demonstrates my involvement in research through my role as researcher with the young people using interactive and participative focus groups/activities as engagement tools to the thematic analysis of the data collected (A5, V3, V4). Learning from discipline experts across the Athrofa extends my own understanding of concepts and allows an opportunity for self-reflective practice. At a recent Athrofa Research Day I gained an insight into the experiences of the travelling community and Higher Education (HE) and the challenges some may face accessing HE. This presentation reinforced the importance of teaching in the community and widening access. As a qualified Youth Worker self-reflection is a distinct characteristic of the role and reflection is a subject which is heavily focused upon and practiced within the programme. From a personal perspective I engage in self-reflection daily as part of my learning and in an attempt to improve the way I teach, and as a means of identifying what has worked well with students (K5). The faculty peer review process identified that I use ‘good practical examples to support the learning of students’ and ‘that students fully engage in the learning activities’ (Peer Review process 2018). In addition I also use this as a tool to identify areas of improvement within my lectures and wider work with students. As a small teaching team we often meet to discuss learning and teaching issues and identify newly gained strategies, models and resources that we have learned with each other for the benefit of students (K5).   
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SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Sue Ainsworth

	Job Title
	Director of Academic Discipline (Social Justice and Inclusion)

	Faculty/Centre/School/Department
	Institute of Education, Social Justice and Inclusion

	Email address
	s.ainsworth@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice? Sue Ainsworth is the Director of the Academic Discipline (Social Justice an Inclusion) in which I have been employed with for the past 9 years. Sue acts as my manager and is responsible for the work that I undertake. Sue oversees my responsibilities and undertakes the annual appraisal process with me.










Alana Enoch

Alana models enthusiasm for teaching, learning, supporting and working with young people to her students and programme team on a daily basis. Her lead role in developing a set of revised Fieldwork processes and protocols (2018) has re-defined Fieldwork and resulted in very positive feedback throughout the year from students, professional colleagues and ETS, the body responsible for endorsing the programme.  Recent External Examiner feedback (2018-9) to the Youth & Community Work programme team is testament to Alana’s lead and the team’s commitment to the revised Fieldwork model. Paul Fenton, External Examiner, noted: 

‘………present(ed) with clear evidence of professional formation in youth work, some very good examples of reflective practice, genuine insight into some diverse settings for youth work practice and excellent engagement with supervision frameworks’. 

In addition, Alana’s pastoral support of her students evidences her impact on their continued well-being and good mental health. Alana draws on her youth work principles and models these to great effect. She has been especially valuable in working with and supporting students who are care leavers and have faced significant challenges throughout their lives. During a recent meeting I attended with a student and Student Services, JE (a current student who will graduate in July 2019), referred to Alana as being ‘My lifesaver. She is always there for you…… She doesn’t do it for you, instead she supports you to try doing it yourself. This works really well. She’s the best!’

Through her consistent and positive engagement with, and her support of, students, I am confident that Alana has demonstrated that she has achieved the criteria for a Fellow of the HEA and wholeheartedly recommend her for this.  
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Sue Ainsworth BA, PGCE, MA (CY), SFHEA
Director of Academic Discipline (Social Justice and Inclusion)/Cyfarwyddwyr Disgyblaeth Academaidd (Cyfiawnder a Chynhwysiant Cymdeithasol)
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29.06.19










	Second Referee:


	Name
	Dr Nichola Welton

	Job Title
	Senior Lecturer-SFHEA

	Faculty/Centre/School/Department
	Institute of Education, Social Justice and Inclusion

	Email address
	n.welton@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice? Dr Nichola Welton is a senior lecturer within the Academic Discipline (Social Justice and Inclusion). Nichola’s knowledge and understanding of the Youth and Community work programme is central to this application. Nichola is also instrumental in the research activity within the Academic Discipline which I have discussed within this application.



SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	Alana Enoch

	Name of Signatory
	Christine Jones

	Job Title
	Assistant Dean

	Faculty/Centre/School/Department
	Yr Athrofa

	Email address
	c.m.jones@uwtsd.ac.uk

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Fellow status recognition from the person named above:

[image: G:\AUR\Gweinyddol\Llythyron\Llofnod Christine.jpg]
Signature:                                                           Date:_2/7/19
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