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	Module Learning Outcomes 
(from module syllabus)

	Understanding role of constable 
· Evaluate the strategic drivers for professionalising policing and relevant policing and relevant national policing strategies

Maintaining Professional Standards 
· Critically explore the concept of integrity in a professional policing context
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Evidenced Based Policing
· Critically analyse evidence-based policing and ‘what works’ in policing
Communication Skills 
· Critically review methods for communicating and disseminating information in a policing context
Criminology & Crime Prevention 
· Critically evaluate crime prevention theories and strategies
Public Protection 
· Critically assess the impact of abuse upon victims
· Evolve professional strategies to deal with the impact of personal attitudes and values upon the investigation process
· Critically review the links between Serious and Organised Crime Groups and public protection issues
· Critically assess police strategies for dealing with public protection incidents
Digital Policing 
· Demonstrate a critical understanding of how to investigate complex internet-related crime and the impact of such crimes
· Understand procedures for obtaining and processing digital evidence in a policing context 
Counter Terrorism 
· Understand and explain the national counter terrorism structure
· Review and understand the insider threat in relation to counter terrorism

Response Policing 
· Critically evaluate public perceptions of response policing
· Critically evaluate response policing in the context of dealing with critical and major incidents
Policing Communities 
· Understand and employ relevant strategies and initiatives to deliver effective community policing
Policing the Roads 
· Understand and demonstrate knowledge of legislation and regulations relating to vehicles/drivers
· Understand and review professional practice in relation to roads policing pursuits











	
TASK DESCRIPTION



Students are required to complete a 5000-word essay under the following titles:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 
 
1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Community policing (strategies and incentives)
· Response policing (public perception and critical/major incidents)
· Policing the roads (application of regulations) 
· Counter Terrorism Policing (Structure/ Risks/Insider threat).  
· Digital Policing (Internet related crime / Digital evidence retrieval).  

NB: If you wish to pursue a detective role within the police service, please choose the following option.

Critically evaluate the role of the police in:
· Conducting Investigations (Volume, serious and complex) 

1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 
 
1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 
 
1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 


	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.



























Understanding the role of Constable/Maintaining Professional Standards

	The concept of ‘professionalisation in the police’ is an expanding discourse in western societies (Green and Gates, 2014). The ‘police’ has never been considered a ‘profession’ per say due to the characteristics of a profession which include: a professional association, cognitive base, institutionalised training, licensing, work autonomy, colleague control, a code of ethics and high standards of professional and intellectual excellence (Green and Gates, 2014). 

	When the police was initially founded the training, or lack thereof, was incredibly minimal and largely drill-based, similarly to the regimented training of armed forced (Tong and Hallenberg, 2018). The work in these early stages/ years of policing was predominantly consisting of foot patrols and what would nowadays be considered public order scenarios such as low-level riot control. However, a lot has changed since the 1800’s, with the development of dedicated training departments. The Home Office outlined that the “system of training and education be improved and assimilated throughout the Police Service” (Tong and Hallenberg, 2018). Since then the training opportunities within policing expanded to how it is today, where there is now a focus on ‘professionalising’ the police by means of a university accreditation. However, this essay will aim to critically evaluate this concept to see what the benefits and weaknesses could be associated with it.

	The challenges to introducing professionalisation in the UKL are multi-layered (Tong and Hallenberg, 2018). Some of the main issues in doing this are very well known to society such as funding cutbacks and reduction in police officer numbers but branching wider to issues concerning the pushback internally to the concept. Providing training for newer officers to this standardised format has been a long-time challenge for the forces seeking to implement it. However, this has been achieved by the implementation of the PEQF (Policing Education Qualifications Framework) brought in as a standardised recruitment process for all new recruits. The College of Policing (2020) defines this framework as a modern curriculum of dynamic operational training, underpinned by theoretical education. The Policing Vision 2025 (NPCC, no date) highlighted the need for consistency and accreditation in recruitment and that the roles internally within the police need specific skills and knowledge which are backed by qualifications. The PEQF aims to address long-held deficiency in recognising the level at which offices operate and standardise the learning provision across all forces, particularly new recruits (College of Policing, 2020). This allows for three different entry routes into the police depending on the level of higher education the recruit has accredited to them prior to joining.

	With this being such a new initiative, the long-term effects on future recruitment campaigns and the police force present far down the line is wholly unknown. The police forces have functioned with no requirement for higher education for years and there is a lot of pushbacks internally to the new way of recruiting, with older and experienced officers stating that they wouldn’t join if there were the same requirement current officers are having to undergo. It is appreciated however that this initiative brings policing more in line with other public service professions such as nursing or teaching where the requirement for higher education has been present for years (Heslop, 2019). Heslop (2019) continues to outline that the arguments for and against requiring UK police officers to be graduates has been a highly contested police debate over recent years. The examination of what makes a good police officer and the positive traits associated with comparatively to what makes a good student shows that there can be an overlap, but does this justify its necessity? Brown (2018) suggested that while policing degree programmes appear to provide ‘no particular advantage to police officers’, the experience of being a student and of going to university was important. 

	Communities generally accept that the police should behave professionally as should every other member of any organisation, however the public service sector specifically has a greater necessity to be of good standard in the eyes of the public (Green and Gates, 2014). In 2011 former chief constable Peter Neyroud published his review of police leadership and training in the UK arguing that police needed to move from an organisation that acted professionally into a professional service (Neyroud, 2011).

	However, the concept of professionalising the police force isn’t a wholly accepted idea. Present in policing is the view that the decision to implement such drastic changes which impact not only the officers going through recruitment but how the forces themselves will look like in the time ahead. There appears be an animosity or frustration that these decisions are being made by people who lack the expert knowledge and insight into the daily challenges of policing. Lumsden (2017) suggests that police officers may embrace changes to current practice if they determine that the changes will be beneficial and necessary for them, rather than it being imposed upon them.

	There is a suggestion however that professionalising the police force may make it more appealing to a broader array of potential applicants which could lead to a wider demographic of cultures and ethnic backgrounds joining and diversifying the police (Lumsden, 2017). This even links back to the Peelian Principles with the police are the public and the public are the police (University of Washington, 2021), as with diversity comes knowledge of different areas of society allowing the police to be more representative.

	Professionalising the police also may help reduce ‘unprofessional’ behaviour (Punch, 2003) and increase the quality of service provided (Savage, 2007) which links into the Core Values Framework (College of Policing, 2016). In reality, there are positive and negative effects when professionalising the police is considered and the long-term effects of the current initiative is unknown. What will be interesting is how the police force will be effected by the current standardised framework in the future and how the initiative itself and officer perceptions will change over time.
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Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing

	Response policing involved the daily attendance and management of a variety of calls which can range from mental health to critical incidents. In this essay I will critically evaluate the role of the police in this specific area of policing with the goal of identifying what policing has done well and what they have done poorly in the past with regards to public perception and critical/major incidents.

	A critical incident is defined as any incident where the effectiveness of the police response is likely to have a significant impact on the confidence of the victim, their family and/or the community (College of Policing, 2021). A critical incident can vary from a range of incidents including anti-social behaviour and hate crime or pre-planned events. Some incidents also have to possibility of developing into major incidents which are defined as being events of situations with a range of serious consequences which require special arrangements to be implemented by one or more emergency responder agencies (JESIP, no date). Cases which are normally used to assess the effectiveness, or rather the shortcomings, of police action in critical incidents tend to relate to high profile cases where there is some reference to a death or homicide (College of Policing, 2021), however this is not always the case. 

	In order to evaluate response policing we must look at both sides of the argument by looking at when response policing has performed well, and when it has performed poorly. The controversies surrounding the management of the Stephen Lawrence case highlighted key issues with the initial response and further investigation into a critical incident. The failings of this investigation resulting in the Macpherson Report which outlined 70 recommendations that highlighted the identified failings (Home Office, 1999). The report is famous for identifying institutional racism within the police force but what is interesting is how the police has adapted and changed its focus since in order to meet the recommendations. A further report was commissioned in 2021 as a ‘twenty-two years on’ to assess the standing of the forces with regards to their commitment to the recommendations. This report found an ‘enduring commitment’ to recognise and address hate crimes, which as previously mentioned can be considered critical incidents (House of Commons, 2021).

	 When evaluating response policing in critical incidents the tragic circumstances around the Fiona Pilkington case should also be referenced. This case was initially rooted in harassment and anti-social behaviour which eventually led to the mother taking her own and her daughter’s life due to the police’s inaction over the years (College of Policing, 2021). Over the years, police failed to properly action and provide a response to reports made by Pilkington due to each incident being deal with ‘in isolation’ rather than being identified as a prolonged course of conduct. The family were not properly identified as being vulnerable and therefore there was a failure to link the anti-social behaviour to what is actually was, a targeted hate crime campaign against the mother and daughter, sadly leading to the death of both. Had police provided a professional and holistic approach to the matter, identifying the trends in the ASB, there is a real likelihood that the family would have been supported throughout the criminal justice process and them being properly safeguarded. 

	On the other hand, the HMICFRS’ PEEL review of South Wales Police (2017) provides a holistic overview of the force’s performance and seems to suggest that it is of good standard. The daily work of response police officers are often based in dealing with mental ill health, protecting vulnerable individuals, supporting victims of crime and bringing offenders to justice. This review praised South Wales Police’s ability in a variety of these areas such as identifying vulnerability and the initial response provided to victims. The report outlines that officers have made every effort to arrest perpetrators of domestic abuse by making 56 arrests per 100 domestic abuse related offences. The general statistic for the UK is approximately 46 per 100. Praise is also given to the force for the way they protect the victims of domestic abuse ensuring that effective safeguarding through court orders are obtained, and that the force is good at working with its partner agencies.

	The review did identify that there were a small number of stalking, harassment and fraud cases were not being properly investigated. However, the report explains that this is potentially due to the cases being given to officers who did not have the proper training to deal with them and that the force was aware and taking action. 

	Pe planned events such as sporting events or other public order operations have the potential of developing into critical incidents should the effectiveness of the police response fail to appropriately meet the requirement. One example the College of Policing (2021) gave in reference to the effect this can have on public perception is the London Millbank area student protest in 2010 and the violent disorder related. Events and instances such as this may ‘heightened community concerns’ and undermine public confidence in the police’ ability to prevent the disorder. However, linking back to the HMICFRS’ review (2017) no specific grading was given to South Wales Police for their performance in this area but positive inferences can be drawn. The review states that South Wales Police had a good history of dealing with large-scale events in South Wales such as the NATO conference and major sporting events.

	In conclusion, response policing has learnt from past errors and has developed itself over the years in line with recommendations outlined by reviews such as the Macpherson report. The result of this is prompt and effective response policing as evidenced by the PEEL review, which is specifically focused upon South Wales Police.
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Information and Intelligence/Communication Skills

	In order for the police to be able to operate to an effective and efficient manner, they must collect information and intelligence so that their actions can be justified. This ‘policing purpose’ provides the basis for the collection, recording, evaluation, sharing and retention of information (College of Policing, 2021). The reason behind collecting said information may stem from a variety of reasons such as to protect life and property, to preserve order, prevent commission of offences, bring offenders to justice and form the duty or responsibility from common or statue law (College of Policing, 2021). 

	Information is collected in one of three ways which include: routine collection, tasked information and volunteered information (College of Policing, 2021). 

Routine collection is any information obtained as part of routine operational policing. The general statistics which are generated from day-to-day policing such as arrest statistics, stop and search records and initial response to incidents. Information derived from this can include warning markers from past dealings with suspects and personal details of victims and offenders such as mobile numbers and addresses. This kind of information can be used in future to promote a safer and more effective police response, alongside keeping up to date and current intelligence on prominent impact groups. On the other hand, this source if information is dependant on the officer updating the incident correctly allowing space for human error to take root, which may lead to incorrect addresses being attended to highlight a potential issue.

	Volunteered information is collected from the public, community contacts and partners (College of Policing, 2021). Intelligence is sanitised information, meaning that as this information has gone through a filter it can be seen as intelligence. This intelligence is received because the public want the police to action something. This intelligence can come from partner agencies, anonymous sources, voluntary organisations, and public contact in police reports (College of Policing, 2021). A strength of this intelligence source is that it is already sanitised by partner agencies in some instances meaning that it is looked more favourably when used as a basis to justify a warrant or police initiative. On the other hand, the general consensus with this form of intelligence is that the source already has an expectation as to what police action they require/deem necessary which could impact on the public perception if the expectation and the real action differs. 

	Tasked information is the prioritised collection of information such as information pertaining to specific people, problems or areas identified by police (College of Policing, 2021). This can include CCTV, cover human intelligence sources (CHIS) automatic number plate recognition systems (ANPR), and internal/external databases. The benefit of this kind of information gathering is that it provides current and up to date information as to the enquiry such as if a subject vehicle has been spotted on an ANPR camera or if there is CCTV showing an offence be committed. The negative is that this has to be set up in the first instance such as council CCTV, motorway or business cameras and the development of an individual into becoming a CHIS. This can be expensive and may not provide the expected results. 

	The idea of intelligence led-policing can be simplified into the concept of ‘using today’s knowledge to shape tomorrow’s policing’ (Parliament, 2008). This can be seen as a move away from the retrospective crime investigations and into the pre-emptive operations based on analysed information. The goal is to use already acquired intelligence to determine crime patterns and trends, and the associated criminal activities surrounding it, as a body of information to influence police action to better target key individuals, activities and locations (Parliament, 2008). A good way to analyse the effectiveness of the implementation of this concept into modern day policing is via the yearly reviews published by HMICFRS (Her Majesty’s Inspectorate of Constabulary and Fire & Rescue Services). These reviews cover a broad field however they provide a great way to summarise the effectiveness of policing.

	HMICFRS’ 2017 report into police effectiveness (including leadership) on South Wales Police stated that they were of a ‘good’ standard (a three out of four grading). This covers areas which include prevention of crime, investigating crime, protecting vulnerable people, tackling organised crime and specialist capabilities. If policing is intelligence-led, then it can be stated that the positive review of policing in this review suggests that the methods of information gathering used by South Wales Police and the intelligence it uses as a result has led to a good standard of policing. The report specifically mentions that the force was ‘good at identifying vulnerable people’ and references the DASH risk assessment tools for domestic which is a model for obtaining information which is shared with partner agencies, again an intelligence-based assessment. The report highlights the effective use of multi-agency referrals and meetings such as MARAC (a multi-agency risk assessment conference) and MASH (a multi-agency safeguarding hub) where information and intelligence is shared on high-risk individuals. On the other hand, this report is from 2017 and so may be outdated, in addition to the fact that the report does not specifically analyse intelligence gathering itself but rather the by-product of it.

	In summary, information when sanitised leads to the formation of intelligence. With this intelligence, the police can work pre-emptively to prevent or reduce crime instead of retrospectively investigating it. There are a number of ways forces collect this information and it is used to promote ‘intelligence led-policing’. When the forces have been reviewed, they have been given good gradings suggesting that this method is working effectively however this is based on the resulting effects of police action rather than the intelligence itself. However, this does act as a good indication that the methods of obtaining and using intelligence is working for the betterment of victims and the wider public, which promotes public confidence as the police appear to be working effectively.
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Public Protection

	Every force must have a great degree of focus on public protection by the very nature of the occupation. Through dealing with vulnerable victims or witnesses or simply vulnerable members of society, the police are sometimes the first agency to come in contact with these people and as such have a responsibility to properly identify them. The police are not alone in this endeavour though as a variety of organisations share the same responsibility such as the health and education sectors. The concept of a multi-agency response is defined as a variety of organisations who work together through the sharing of intelligence and information with the goal of improving the quality of life or simply helping a vulnerable person (SCIE, 2017).

	The agencies involved in protecting individuals however are not perfect with failings evident over recent decade or so. One such example of a failure in this area is the case of ‘baby P’ where even with a number of attendances at hospital and GP visits, the child was never properly identified and safeguarded by services (BBC, 2013). Multiple missed opportunities lead to the child ‘slipping through the net’. This child’s life could have been saved if agencies and individuals worked effectively together with clear lines of communication, such as the doctors or staff who viewed bruising over his body on hospital attendances. Another case for note regarding ‘failings’ would be Hamzah Kahn who died at four years of age due to child neglect. His mother neglected him so badly that he starved to death and due to the complexity surrounding the mother’s circumstances which related to domestic related issues and alcoholism, Hamzah was largely undetected by agencies and so the support simply was not there for him (Bradford Safeguarding Children Board, 2013).

Remaining focused on the child aspect of vulnerability, police officers have powers conferred upon them which allow for there to be more of a hands-on approach if it is deemed necessary. S.47 of the Children Act (1989) outlines the requirement for local authorities to act on any information they receive in order to investigate where a child is living and if that child is as a result of their living situation likely to suffer or are suffering from significant harm. Powers conferred upon officers regarding the use of Emergency Protection Orders and Emergency Police Powers. Emergency Protective Orders are issues by the court under S.44 of the Children Act (1989) which allows a child to be removed from an address to suitable accommodation. Emergency Police Powers are conferred upon officers under S.46 of the Children Act (1989) and allow officers to remove the child if they believe they are a risk of suffering from significant harm, and then take them to a place of safety. This is more of a dynamic power based upon the officer’s attendance at an address.

Switching the focus onto other sourced of vulnerability, the HMICFRS (2017) review stated that South Wales Police like other forces use a recognised risk assessment model called THRIVE4 in the public service centre. This model is used to grade the threat, harm, risk, investigation, vulnerability, and engagement related specifically to each reported incident. This allows for an immediate risk assessment to take place on an individual basis which may act as a basis for decision making. This allows for the force to identify vulnerable individuals at first contact which innately promotes a more focused police response to support that individual. The report also commends that officers had a good understanding of vulnerability suggesting that both the operational officers and higher ranking officers’ training in these fields are having beneficial results.

Victims of domestic violence are key individuals where there are a variety of support structures in place to help promote obtaining best evidence, most of which are also applicable to general victims of crime. The code of practice for victims of crime establishes the victim’s rights within the criminal justice process (Ministry of Justice, 2021). In addition to this there are management meetings where the risk to vulnerable individuals can be assessed to promote improved safeguarding. This is called a MARAC meeting which stands for a Multi-Agency Risk Assessment Conference (SafeLives, 2014). MARAC meetings are when information is shared on high-risk domestic abuse cases between agencies such as the police, health child protection, housing, Independent Domestic Violence Advisors (IDVAs), probation and others. Following a discussion, the meetings are able to discuss what options are available to further safeguard the individual. Early research suggests that the utilisation of MARAC and IDVA services result in up to 60% of domestic abuse victims reporting no further violence (SafeLives, 2014). Public protection notifications (PPNs) are another risk assessment tool used by police on a daily basis and act as yet another risk assessment tool using information sharing through multi agencies to promote safeguarding for vulnerable persons. This allows for improvements in safety, service delivery, consultation and satisfaction and the adoption of comprehensive domestic abuse strategies (College of Policing, 2021).

In relation to serious and organised crime, officers are trained to identify aspects of vulnerability and exploitation used by groups in order to take advantage of vulnerable persons. One such example is ‘cuckooing’ which is when organised crime groups take over the property of a vulnerable person for their own gain such as using it to store and deal drugs from (Oxford City Council, no date). Generalised training in fields such as this promote an awareness in forces allowing for improved safeguarding of individuals who may not always be identified or come forward themselves.
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Evidence based policing/criminology and crime prevention/criminal Justice

	Evidence-based policing is when ‘police officers, staff and volunteers create, review and use the best available evidence to inform and challenge policies, practices and decisions’ (College of Policing, 2021). This evidence is obtained by appropriate and carefully conducted research which can be used to develop a better understanding of an issue – by describing the nature, causes or extent of a problem; and to assess the effect police intervention had. 

	Some ways of conducting evidence-based policing (EBP) put emphasis on ‘what works’ which leads them to push for experimental research (Cordner, 2020). Cornder describes EBP as using ‘data, analysis and research to complement experience and professional judgement, in order to provide the best possible service to the public’. It is common sense that approved practices that are proven to work should be implemented into policing and nonsensical for practical proven to fail to be utilised. The concept is that sometimes police forces act or conduct themselves a certain way because ‘we’ve always done it that way’ rather than basing their decision on grounded research. 

	However, it is important to emphasise that EBP don’t have all the answers when it comes to policing as decision makers have to balance the research with experience and professional judgement (Cordner, 2020). Sometimes matters which are deemed and established to be factual can be re-tested down the line to be found incorrect. This testing and re-testing of theories suggests that the scientific approach with regards to research is fickle and ‘tentative’. Cordner (2020) elaborates on this explaining that as society the guilt or innocence of an individual is wholly a subjective exercise from a judge and jury rather than a scientific algorithm. Additionally, policing is not a straightforward practice of identifying the best course of action to prevent crime and ignoring all other variables. Policing is about being scrutinised by the media and the public and a balancing act between keeping people safe and keeping people happy. Public confidence, public perception, use of resources, legality, transparency, these are all things decision makers must keep in mind (Cordner, 2020). For example, facial recognition software (College of Policing, 2021) is a brilliant way of using information and intelligence to pursue and arrest offenders, however the public perception of it’s implementation led to it being taken to the court. This shows that even if a strategy is based on evidential grounds, it doesn’t mean that the police can utilise it as it is hampered by public perception.

	Other policing strategies such as Problem Orientated Policing (POP), Intelligence-Led Policing (ILP) and Community-Oriented Policing (COP) continue to be used however EBP can support them by helping identify which method is most practical in the circumstance (Cordner, 2020). Muhlhausen (2020) suggests that conducting evidence-based research within an organisation ‘legitimizes the decision-making process’ both internally and for the wider community. This has the potential of improving public confidence if done right as the public can be provided the exact reasons behind a policing initiative. However, there is still a focus on having a strong and experienced leader in order to keep the research on track. Goldstein (1990) as evidenced by Pepper, Rogers and Martin (2020), highlighted an example of when a crime hotspot was identified and so a targeted police operation was conducted to heighten awareness in the area, resulting in a positive impact which was a reduction in offences. The adoption of EBP can strengthen police accountability to the public and lead to greater transparency, legitimacy and accountability in professional practice (Pepper, Rogers and Martin, 2020). This results in improved public confidence allowing for a greater cohesive and communicative working relationship. EBP allows for decision to be made based on objective facts and research which eliminates, or at least makes very clear, any initiative that is ‘politically’ based. This report concludes that EBP needs to be fully integrated but as a routine policing process and to be accepted as a fundamental part of policing philosophy. 

	A range of methods exist in order to prevent crime, but they are rather situational to the circumstances. Methods include increased surveillance both natural and electronic, concealing or removing targets or target-hardening (Scottish Government, 2014). An early initiative into burglary reduction between 1987 and 1990 found that the prevention methods used reduced burglary statistics by 40% but increased to 72% after three years suggesting that it had been a great success (Bennet, 2006). Securing by design is another initiative which combines a number of strategies and was also fond to reduce crime statistics once implemented (Armitage, 2000). Increasing natural surveillance such as implementing street lighting or including a window to overlook an identified crime hotspot, is another strong and common method of crime prevention. Welsh and Farrington (2006) found that once implemented this method helped reduce crime statistics by 21%, however it appeared to reduce the crime numbers of ‘property’ related crime such as burglaries and thefts more than violent crimes.


	In addition to this, factors associated with re-offending rates include both individual and social factors (Scottish Government, 2015). Research into the effectiveness of imprisonment is mixed with varying statistics and research into early release schemes inconclusive. Diverting young people away from the criminal justice system can be effective at preventing re-offending and lead to appositive long-term effect on the individual (Hutton and Levy, (2002). One of the more focused on approaches is rehabilitation with references drawn from cognitive-behavioural therapy. This can lead to modest reductions in re-offending however offenders often have a variety of  individual issues such as drug dependency or educational deficiencies meaning that a targeted approach is more difficult to achieve (Scottish Government, 2015). A holistic intervention is therefore required to address multiple variables in order to be effective when reducing re-offending (Ministry of Justice, 2010).
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This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
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	1. Engagement with Literature Skills
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	2. Knowledge and Understanding Skills
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	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	








	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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