An academic critique of current thinking 
Reflection procedures can be used by educators for advancement and improvement. This procedure is undertaken in various ways including, an informal evaluation that is transcribed at the end of a lesson, a summary at the end of a term or year in addition to module assessment forms. If this tool is used correctly it will be able to produce constant specialised growth, shape the style of teaching, and the subject in correlation with present day theory and study. Before we can reflect on a piece of work it is vital to identify how we learn. Learning is an individual thing where some will research and practise, and others will participate and acquire knowledge from the event. Whichever way we are taught is a vital phase in how we reflect in a situation.
What is learning?
As Gagne (1972) states “education is altering an individuals’ outlook or competence, which continues over a period of time, and which is not simply ascribable to the process of growth”. Fincher (1998) agrees “Learning can be described as a method of gradually changing from lack of education, to capability, or meaninglessness to knowledge” 

Learning could be described as gaining data, talents, and approaches which can be recalled as and when required, creating or extracting sense. Education includes connecting fragments of the topic together and relating to the reality.
Gaining knowledge is an intellectual catalyst for proficiency and individual development. Being able to understand our process of learning, being able to reflect on it, evaluating the effect of our accomplishment and developing a plan of action endorses individual education.
An educator is there to assist studies, inspire broader debate and unlock the topic for the learner to acquire an inclusive insight. Education does not stop in the schoolroom and does not also have to be limited to academia. Learning is more dominant once it is continual and generated and constructed over time on any topic. There can be a specialism, or wider breadth, but knowledge is power. 
The educator should not be just traditional but more of an initiator. The teacher should encourage learning and be able to engage with the learners.  They must have extensive knowledge and experience of topics and would like to pass on their “tricks of the trade” to future learners. Trying to learn something new can be a daunting experience and can only improve with practise, commitment and patience. There are difficulties young people encounter in the mid to late teens with adolescence. Some learners are best when outside the regimented school system and the day to day drudge of doing the same things. It is a must to try and get young people out of the cycle of the high achievers going on to further and then higher education, and the lower achievers ending up with work-based learning and in placements that they do not like. Some learners can be put off by the examination route and the high pressure to pass subjects and continue in education.   We should be trying to give the learners a good understanding of the world of work and encourage them to find a subject that they are interested in and follow for the future. 
Technology
[bookmark: _GoBack]We must promote modern technology and understand that it can have a major role. Todays teenagers spend more time online than previous years have, so we have got to introduce it into our learning, if we can we place at least one video clip into lessons it can break up an uninterested lesson and the student will remember this more than the rest of the lesson. The lesson should be technology specific to the lesson taught, this means that traditional crafts should be demonstrated practically, but certain lessons, for example Computer Aided Design or where a 3D printer is used then more modern technology can be used.
Reflection
Reflective practices can include, peer observations, printed documents, for example, a journal and personal narratives, and recorded classes either visual and/or audible. Peer observations could include taking part in watching or being watched in the schoolroom to develop principles and validate training methods and procedures with confirmation and evaluation from more practised educators. The watcher will appreciate the class from the learner’s viewpoint for formative and summative qualities of learning. 
By following Gibbs (1998) “learning by doing” model and Kolb’s (1974) “experiential Learning Cycle” a planned examination will be produced.
Reflection can be increased by our reaction to particular circumstances and can be caused by specific sensations for example: 
 • An uneasy sensation concerning something 
•  A sensation something is not precise 
• A sensation that your current education is not suitable 
• A sensation you don’t know what to do 
•  A sensation that you have to do things in a different way

The rationale of a reflection is it should be detailed and prudently reviewed with the intent of not coming to the incorrect assumption (Richard 1990) regarding why the class did or did not accomplish what was prepared or evolved. A reflection needs to progress from the ‘how’ to the more abstract concepts of ‘why’ and ‘what’ (Bartlett, 1990) that examine the basics of education
Reflective learning is the method by which we can internally examine and explore a topic of concern generated by an occurance that generates and makes clear sense to us that can result in a different theoretical outlook.  (Boyd and Fales 1983)  
The practise of reflecting is to recognise weaknesses and strengths and how to take these actions and to implement them to gain experience to further our career and establish a capable impact. 
There will be continuous arguments of why this effort will be advantageous for all engaged to create good quality educators.
This reflective practice may not be suitable or useful all the time, specifically in recently trained educators, that did not have a helpful advisor or educator with experience that could help them. There is a school of thought that has risen centred on reflective practice that will normally centre on the amount that educators ought to reflect on their own way or on the greater collective situation (Finlay, 2008) in addition to at what time this reflection should occur.  Full time educators may lack the instance in time to do detailed reflections following all classes or time with learners (Finlay, 2008) although if time is available the reflection may turn out to be mediocre, automatic and non-specific which may not be helpful. 
Several educators may well not choose to reassess a previous experience and then develop a critique and analyse the situation as it would only enhance their sensation of failure or shortcomings. 
Quinn, (2000) states That reflective process is often underpinned by the constant need to improve although this can lead to feelings of self-rejection, low self-worth and lack of enthusiasm. Those responsible must be aware of these feelings and beliefs (Morley, 2007) whilst at work to establish a boundary for educators to focus on these complicated issues (Hunt, 2001) 
Professor Graham Gibbs published his Reflective Cycle in his 1988 book "Learning by Doing."
 [image: ]
Let us look at the steps:
Step 1: Description
First, we have to describe or define the experience concisely, by using the following questions 
What happened and where and did you do anything
Was anybody else there and did they do anything
Was there any consequences to your actions
Step 2: Feelings
Next, what you thought and felt during the experience. 
What did you feel before this situation took place?
· What did you feel while this situation took place?
· What do you think other people felt during this situation?
· What did you feel after the situation?
· What do you think about the situation now?
· What do you think other people feel about the situation now?
Step 3: Evaluation
Now you need to look objectively at what approaches worked, and which ones didn't.
· Was there a positive and negative about this situation?
· What went well?
· What didn't go so well?
· What did you and other people do to contribute to the situation (either positively or negatively)?
If appropriate, use a technique such as the 5 Whys  to help your team member uncover the root cause of the issue.
Step 4: analysis 
Step 5 Conclusions
Once you've evaluated the situation, you can help your team member draw conclusions about what happened.
Step 6 Action plan

A reflective practice might create an ethical concern over confidentiality, privacy, informed consent and professional relationships which could lead to conflicts of interest (Ash, 2002) 
 Another model that can be used in reflective practice of education was developed by Reynolds (1956). His idea was to outline the method required to advance by practising and mastering the task. If we learn to drive a car it is the controlling of the clutch pedal that is the most difficult to learn however with repetition, it can become routine. Reynolds (1956)states that it is the same with teaching practice, following four stages from novice to expert. 
Stage 1 is unconscious incompetence you are unaware of something that you know nothing about, for example we do not know how to drive a car
Stage 2 is conscious incompetence we become aware that you don’t know for example we have help with instruction on how to drive a car
Stage 3 is conscious competence - we practise learning to drive
Stage 4 is unconscious competence - something that we undertake without thinking
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Using Gibbs’ Reflective Cycle

Gibbs' Reflective Cycle (or Gibbs' Reflective Model)

Gibbs' reflective cycle is a theoretical model often used by students as a framework in coursework
assignments that require reflective writing.

The model was created by Professor Graham Gibbs and appeared in Learning by Doing (1988).
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Gibbs' reflective cycle has 6 stages. They are usually given the following headings:

1.
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Gibbs’ model was developed from an earlier theoretical mod
learning cycle (1984).

Description
Feelings
Evaluation
Analysis
Conclusion
Action Plan

avid Kolb's 4 stage experiential

H O Type here to search





