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I am going to explore ways in which I can develop creativity in children and ways in which I can harbour a creatively stimulating learning environment. The focus of the exploration is creativity in the Foundation Phase classroom. I will look across the curriculum at ways in which children learn and how, if at all, creativity plays a part focussing on ways in which I, the facilitator, can play a part. 
The definition of creativity is “the use of the imagination or original ideas, especially in the production of an artistic work” (Dictionary, 2018).

Foundation Phase children’s brains are developing daily, particularly the front ‘creative’ section known as the Pre-Frontal Cortex (PFC). This is the section of brain closest linked to sensory activity (Shallcross, 1981). This, coupled with a child’s natural creative ability can result in enhanced creative experiences (Lhermitte, 1983). 

One idea I have, linked to sensory activity, is to use music within the classroom. The sensory effects of music playing is designed to stimulate the senses in the children (Fumoto, 2012)

The idea is to develop a collection of inspirational music excerpts to be played at Routine moments throughout the day such as ‘tidy up time’ whereby the same piece of music is played via the Interactive whiteboard speakers to be a sensory representation of a required action by the children. Arguably, creativity may not appear during this time, however, the thought process is broader than that. It extends to music playing a part in the holistic experience of the child at school, allowing themselves to relax into tasks with ease, without the need for adult voice involvement. Music will also be played on a lower volume as a background addition to classroom learning. This will give the children another layer of sensory (auditory) stimulation whilst carrying out creative tasks. It has been used in studies of psychology and the link to music and brain functions (Peretz, 2005) and can also act as a volume setting guide to encourage children to consider the environment around them and adjust their vocal volume accordingly.
Having observed music being used inaction during elective placement, I saw first-hand how a nursery class reacted positively to Disney’s Lion King ‘I just can’t wait to be king’ soundtrack played at particular times of the day and how, if implemented consistently, it can allow children to switch focus to another task seamlessly, which, considering their age, was food for thought for me.

The second idea to develop children’s creativity, is allowing them free choice within the classroom and outdoors.
The Foundation Phase classroom of the future (Donaldson, 2015) is focussed on areas in which the child can learn and explore through play, similarities exist in current practice as the Foundation Phase ethos is designed around children learning through play. 
To allow children this opportunity and to give them the best chance of thinking and acting creatively, the class areas will need to be set up and resourced appropriately to give children the tools in which to prompt their creative imaginations. An example of this is in an outdoor area, where there are several opportunities for FP children to learn through play, this could be learning through role play with others, learning by doing such as in the mud kitchen making mud broths and other yummy concoctions, using outdoor equipment to climb under, over or through things or simply using objects as a stage from which they perform their greatest shows.
A sustained amount of time will be allocated to these activities while links to cross-curricular learning will be evident and will give teachers an opportunity to assess children during these extended sessions. 
Personal experience during PTE2 gave me an insight into a developing Foundation Phase Year 1 classroom. The setup was not in line with the Foundation Phase Framework when I began the experience, however, with the guidance of the Headteacher, I set about helping to change the environment to be better suited to the children’s age group and in line with WAG recommendations (WAG, 2015). This resulted in an enhanced experience for the children which, in turn, gave them the option to choose between an array of experiences that developed their creativity through exploration and shared experiences with their peers.

The Welsh Assembly Government has recently published an Action Plan entitled ‘Our National Mission’ (WAG, 2017), in the document, the Four Purposes from Donaldson’s (Donaldson, 2015) recommendations are set out to allow schools to develop the settings in which children learn.
The ‘Expressive Arts’ Area of Learning specifically gives teachers the opportunity to develop their pupils’ creative appreciation and talents, in which, these ideas would be fit for purpose. 

Tina Seelig (Seelig, 2012) suggests that all the values we need to unlock creativity sit within her Innovation Engine model. Six parallel lines represent 3 internal and 3 external influences affecting a child’s ability to learn creatively
Seelig asks the question Can creativity be taught? She argues that if innovation is truly the key to this country's success, then it's time to think strategically about engendering creativity into our education system.

The third way of developing creativity in children is to develop their thinking skills.
This will be done by me looking at each area within the classroom and the outdoor areas and producing a list of higher order thinking questions for the adults to use as a way of developing the children’s creativity skills through thinking ‘outside the box’ (DeBono, 1985).
Bloom’s Taxonomy (Anderson, 2001) sets out 6 levels of thinking skills. The lower level thinking skills are ones that help a child remember and understand which will be relevant for Foundation Phase children, however, my idea is to further develop their thinking by giving them opportunities to apply and analyse their knowledge through dialogue with an adult which according to Bloom will lead on to developing their creative skills followed, in turn by the ability to evaluate what they’ve done.
Examples of the type of questions I would include would be How would you describe…?,  What can you say about…?, How can you show me…?, Why do you think…?.
If embedded in the Foundation Phase ethos of the school, the children will get used to thinking about ‘what’ they do and ‘how’ they do things. The next natural step will be to develop their creative thinking, allowing them to expand and explore new ways of being creative compared to previously (Claxton, 2011).

Sally Wright (Wright, 2012) disagrees by saying she thinks Blooms taxonomy should be flipped up the other way, she says we should start with creating, and eventually discern the knowledge we need from it afterwards to avoid limiting a child’s creativity.

As a teacher, having children in a class who are engaged in thinking will set them in good stead for the future by being intrinsically motivated to be creative (N.A.C.C.C.E., 1999) If the whole school can adopt the same ideas around creativity, it will further embed the creativity skills, leading to enterprising, creative contributors of the future.
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