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Workbook Guidance

Please read these notes carefully; they provide essential information.

What is the workbook for?

The purpose of this workbook is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the College of Policing, for the BSc programme. Essentially, you are being asked to outline your experiential learning based upon your theoretical understanding in a range of operational situations.

This workbook covers the two components from your module descriptor 4001D, Policing in the Workplace 1. 

There are two identified learning outcomes:

1.  First learning outcome relates to component 1; is 3600 words, contributing 60% to the overall mark – ‘developing your policing practice and reflecting on your learning experience’.
 
It is a portfolio focusing on the first 5 elements listed below, covered by Task 1, Task 2 and Task 3. 
The nature of the your police work will no doubt have exposed you to  elements 6 to 10 so don’t be afraid to touch on these in component 1.

2. Second learning outcome relates to component 2; is 2400 words, contributing 40% of the overall mark – ‘demonstrate knowledge and understanding of a particular subject related to your professional practice and assess the actual and/or potential impact of applying what you have learned’.

This assignment covers Task 4; whilst this focusses predominantly on elements 6 to 10, again the nature of your police work will undoubtedly see some overlap and there may well be some duplication of the first 5 elements. 

Areas of Professional Practice covered by both components (also known as elements) :

1. Wellbeing and Resilience
2. Vulnerability and risk
3. Understanding the police constable role
4. Communication skills
5. Conducting investigations (Interviewing suspects)
6. Decision making and discretion
7. Public protection
8. Problem solving
9. Evidence-based policing
10. Policing communities

You may wish to use the same incidents as you’ve outlined in the Occupational Competence Portfolio. 
 
How should the workbook be presented?
 
Blank electronic copies can be found on Moodle of this workbook. You must submit this document electronically therefore it is important that you save your work regularly and upload the final typed version through Turnitin on Moodle. 
 
Word count policy can be found in chapter 7 of the Academic Quality under section 7.7 (this applies to presenting work above and under the specified word count).  
(https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/academic-office/aqh-chapters/chapters---en/Chapter_07_Assessment_Taught_Programmes_Pages_72-79-UPDATED-05-11-2019.pdf) 
 
Reflective practice is a core aspect for your workbooks and although there is a variety of useful resources on Moodle, there is one particular book, that is specifically based on reflective practice in policing, here is a link to one chapter from Selina Copley’s Reflective Practice for Policing Students: 
https://moodle.uwtsd.ac.uk/pluginfile.php/298870/mod_resource/content/1/Reflective%20Practice%20for%20Policing%20Students%20-%20Selina%20Copley%20Chapter5.pdf
 
How is the workbook assessed?
 
Advice and support about the completion of this workbook will be provided by university staff as part of your initial training day.  Your tutor constable and in-force training staff will not be involved in assessing or marking your workbook after it has been submitted. 
 
Dates of workbook submission will be made available during the initial training day and posted on Moodle.
 
Once submitted your workbook will be assessed and marked independently.





Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the workbook. Therefore, you must:

· adhere to guidance in the Student Handbook about unfair practice and plagiarism;
· not identify individuals including witnesses, victims or offenders by name;
· not write information that enables any individual to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which were high profile and could be identified due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. 
· not include any dates of any incidents or anything that specifically identifies an actual incident.

Please be aware that any content that is deemed to be inappropriate, disrespectful, or abusive will not be tolerated. Following review of any content of this nature the information will be shared with the employer of the student responsible.  

Should any health and wellbeing concerns be raised because of disclosures made by the student within this workbook, the employer of the student will be informed.  



NOTE

Your workbook will be submitted electronically via Turnitin on Moodle. Guidance on this is in the Student Handbook. 

Remember that the workbook is YOUR responsibility you must not rely on the assessor or anyone else to pick up any confidentiality breaches as this is your work and you must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. 


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please see the Student Handbook for further guidance. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 
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Task 1 (Component 1)


Relevant areas of the National Policing Curriculum: 
Wellbeing and Resilience

Guidance:  

	Focussing on your tutorship, reflect on the coping strategies you have applied to develop resilience and minimise stress when adapting to your role as a constable within the workplace (e.g. nature of the work, organisational culture, shift pattern, pressures of work and joining a new team).

750 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:

I have discussed previously how I incorporated exercise as a method of reducing stress during my initial six months of training to become a police officer, here I will discuss how I have incorporated exercise as a method of developing resilience as well as reducing stress whilst adapting to my new role as a constable using Borton’s Reflective Tool (1970).

It is widely encouraged by healthcare professionals as well as the media to “engage in physical/sports activities to reduce physical/psychological stress, improve our health, and reduce the risk of chronic disease. The literature has clearly demonstrated aerobic fitness as one of the best indicators of resilience (Arida and Teixera-Machado 2020). Resilience can be defined as “the human ability to adapt in the face of tragedy, trauma, adversity, hardship, and ongoing significant life stressors” (Newman 2005). Simply put, “Resilience is the process of effectively negotiating, adapting to, or managing significant sources of stress or trauma” (Windle 2011)

What Happened?

Keeping this definition of resilience in mind, and my experience of maintaining an exercise routine during my initial six months training, I made a conscious effort to ensure I made time to allow myself to continue to engage in physical activity outside of work as I adapted to the demands of a new career and joining a new team. Previously, I have discussed how exercise was used to manage stress, which can be defined as when “environmental demands, internal demands, or both, tax or exceed the adaptive resources of an individual” (Monat and Lazarus 1991). Stress can also develop “when individuals perceive that they cannot adequately cope with the demands being made on them or with threats to their well-being” (Lazarus 1966).

This shows that stress has the potential to affect a persons wellbeing, as the demands placed on an individual, if perceived to be too great can result in that person feeling stressed. This feeling of stress can be considered a psychological challenge, negatively affecting a person’s wellbeing if allowed to develop and become substantial -  “stable  wellbeing  is  when  individuals  have  the  psychological,  social  and  physical resources they need to meet a particular psychological, social and/or physical challenge” (Dodge, Huyton & Sanders 2012). 

So What?

Ensuring that I was able to continue to engage in physical activity in my time outside of work by setting time aside and allocating it to exercise, allowed me to have at least an hour a day where I was able to ‘switch off’ from work. Another benefit of this is that “endogenous reward and motivation circuitries that are imbedded in the limbic regions of the brain are responsible for the autoregulatory and endogenous reduction of stress. Exercise techniques clearly have an impact upon these systems. This is one of the reasons why physical activity not only improves overall physical health and strength, or physiologically reduces stress, but also increases mood and decreases psychological distress, i.e., depression or affective instability, by pleasure induction” (Esch and Stefano, 2010)

This pleasure induction obtained from exercise resulted in an increase in positive mood, which in turn assisted in adapting to my new position as I found I was able to approach new situations such as meeting my new team and my first day on shift in a positive mood. I feel this allowed me to engage with my new colleagues better than if I was in a negative or less positive mood at the time, which in turn helped in developing a good working relationship with them. I believe that this in turn assisted in reducing the stress of these situations.

Another benefit of exercise that I feel has contributed to my wellbeing is that “In epidemiologic studies, exercise has been consistently associated with better sleep. This association has been observed across multiple age groups and demographics” (Youngstedt and Kline, 2006). I feel this has been of particular help with a change in shift pattern, which now includes working nights, being able to have a good nights (or days) sleep allows me to wake up the following day well rested, and not feeling exhausted. This in turn means I am not worrying or stressed about working or trying to concentrate whilst tired.

Now What?

As I have thus far found exercise to be beneficial to my resilience and stress management, and in turn my wellbeing, I intend to continue to incorporate it into my routine moving forward with my career.

Word Count - 732
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Task 2 (Component 1)



Relevant areas of the National Policing Curriculum: 
Vulnerability and risk, understanding the police constable role, communication skills, decision making and discretion, public protection.

You must choose a policing incident in which you played a role with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Review the fundamental elements of effective communication used (verbal, non-verbal, active listening skills, open and closed questions, building rapport and negotiation skills).

Explain your considerations in relation to vulnerability and your responsibilities for safeguarding individuals involved. Outline the police role in managing these factors to reduce risk. (Consider the personal vulnerabilities of the individuals involved, including situational/environmental factors that can result in risk or harm). 

Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights, as well as any relevant Code of Practice considerations, culturally sensitive practice and language preference.

1250 words (+/- 10%: include your actual word count at the end of each section)





ANSWER:

The Collage of Policing defines a person as vulnerable if “as a result of their situation or circumstances, they are unable to protect themselves or others from exploitation” (The College of Policing, 2021). Here I will reflect on an incident using Driscoll’s (2000) adaptation of Bortons Reflective Model where vulnerability was an important factor which I had to consider.

What Happened?

I was called to attend a report of a suicidal male on a bridge who was being restrained by passers-by.

What did I see?

On arriving at the scene I could see two members of the public consoling an individual who was visibly upset. I could see that the person who was being consoled was a child.

What did I do?

Upon arriving at the scene, my colleague and I approached the individual, took them away from the edge of the bridge, and placed them on the chair in the rear of the van. They were visibly distraught and refused to engage with us at that time. My colleague stayed in the van to attempt to engage with the person whilst I returned to the persons who had restrained him in order to learn what they had witnessed.

When questioned on what had happened they informed me that they had been crossing the bridge towards town for a night out, when they saw a child who was visibly upset cross the road in front of them and start to climb over the railing of the bridge. They then informed me that they rushed over and pulled him back over the railing to console him. 

I then asked them if he had said anything to them whilst they were waiting for police arrival, to which they informed me that he had not disclosed anything other than his name, which I recognised as being noticeably Welsh. I took their details, thanked them for their assistance and returned to my colleague and the individual in the van. On returning to the van, I was informed by my colleague that they had been unable to gain any information from the individual whilst I was away.

What was my reaction?

“There is widespread agreement that rapport building is an effective skill for improving interpersonal communication. For example, in therapeutic settings rapport can support the development of positive relationships, resulting in improved goal outcomes” (Nahouli et al 2021) Bearing this in mind, and being aware that building rapport with the individual was vital in order to be able to assist them as best as possible, I approached the individual and attempted to engage.

I did this by introducing myself, being sure to use my full name, as I was aware that they also had a traditional Welsh name. I was hoping they would notice this as common ground as “those from a similar background, profession or interest can have a natural rapport resulting from an understanding or likeness of that person” (Collins, Lincoln and Frank, 2002).

The individual responded to this by asking if I spoke Welsh to which I confirmed that I did in Welsh. From here I was able to have a conversation with the individual as to how he was feeling, and why. During this conversation, I used open questions and active listening skills in order to develop further rapport. I was further able to obtain his age, address and the contact information of his parents. This would support research by Friborg and Rosenvinge (2013) who “found that open-ended questions do provide wider as well as more in-depth information”. Whilst conversing with him I was able to ascertain that he had been drinking and was heavily intoxicated, which further added to his vulnerability at the time.

I informed the male that due to his earlier attempt to jump from a bridge and him expressing further intent to try to harm himself during our conversation I wanted to convey him to a health based place of safety for an assessment and support. He agreed to attend on a voluntary basis.


What did others do?

Once I was in the van and conversing with the individual my colleague waited in the driver seat to see how the conversation progressed, they also contacted the mental health team for support. When I informed him that the individual had provided me with his parents contact details, my colleague informed the male that rather than convey him immediately to a health-based place of safety, if he would prefer if we attended his parents address first. Whilst he initially showed reluctance to disclosing this to his parents, my colleague and I informed him that his parents would be informed by the hospital due to his age. We also reassured him that his parents whilst initially being upset, would be able to support him during his recovery.

What was the key aspect of this situation?

I believe the key aspect of this incident was the need to ensure the safety of the male whilst also being aware of his human rights and considering the Mental Capacity Act (2005) and Mental Health Act (1983) and the implications these could have on decision-making. These were important considerations as if I were to detain the male under section 136 of the Mental Health Act, I would have to deprive him of his right to liberty. I was able to use discretion here by being open with the individual during our conversation having built a rapport with him and informing him that should he agree to attend on a voluntary basis detaining him would not be necessary.

What were my feelings at the time?

At the initial time of attendance, I felt concern for the individual and his welfare. I also felt it was important to remove the male from public view, which is why he was taken to the police van to be spoken to rather than continuing the conversation in the street.

What are my feelings now?

Now, I feel confident that the individual is receiving support from not only services, but his family too.

What effects did my actions have?

My actions enabled the individual to feel comfortable in talking to me about his emotions at the time and ultimately agree to seek support from his family and services.

What good emerged from my actions?

My actions resulted in the individual being able to seek the support available through the NHS. Additionally, it also helped him overcome his initial fear of discussing his emotions and state of mind with his parents, and go on to attend an assessment together,

What troubles me about it?

Had I been faced with this situation later in the evening, I would have been unable to contact an on-duty mental health triage worker for support and advice.

What are the implications and consequences for me?

The implications of this are that I need to be confident in the powers at my disposal and the procedures and guidelines of relevant acts, and choose to use them (or not) accordingly.

What am I going to do about the situation?

I have no further actions to take in relation to this situation with it having now passed, however reflecting on it allows me to use it as a learning experience.

What would I do differently if faced with a similar situation now?

If faced with a similar situation now, I would consider asking the person if they would be willing to involve my colleague in the conversation sooner. This would hopefully allow decisions to be made quicker as I would not be required to repeat information to my colleague having received it. This way one of us would be able to progress with actions sooner.

Word Count - 1276


Task 3 (Component 1)



Relevant areas of the National Policing Curriculum: 
Conducting investigations (Interviewing suspects), communication skills, decision making and discretion, 

You must choose a suspect interview that you have been involved and reflect on what happened. 

	
Give a brief description of a relevant incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Outline your considerations when planning and preparing an interview (e.g. gathering evidence, suspect vulnerability and legislation). Explain and reflect on your responsibilities when conducting the interview in accordance with the PEACE interview process. Evaluate your performance in the interview and its effectiveness in the investigative process.

Illustrate how policing values were engaged, as well as any other considerations including culturally sensitive practice and language preference.


1250 words (+/- 10%: include your actual word count at the end of each section)





ANSWER:

Studies conducted by Shawyer and Milne (2015), Walsh and Milne (2007) and Walsh and Bull (2010) into the use of the PEACE model of interviewing have found it to be a useful tool in the interview process. Walsh and Bull (2010) concluded - “good interviewing in each of the recommended stages that make up the PEACE model generally led to better interviews, indicating the importance that each stage contributes to overall interview quality. Further, the quality of interviews was compared against a range of interview outcomes and it was found that skilled PEACE interviewing was associated with the securing of full accounts, including confessions”.

Here I will use Gibbs’ Model of Reflection (1988) to reflect on the interview process of an interview I conducted using the PEACE model in relation to an incident involving an assault. Gibbs’ model will allow me to analyse the process by focusing on six sections; description, feelings, evaluation, analysis, conclusion and action plan.

Description?

I conducted this interview with an individual involved in an incident concerning an assault. Prior to the arranging the interview I had collected as much information as possible in relation to the incident, this being; completing victim and witness statements, obtaining all CCTV and body worn camera footage. Once I had gathered all of the above, I contacted the suspect in order to arrange an interview for which they could attend voluntarily.

Feelings?

Prior to attending the interview, I had some feelings of apprehension, since this was the first interview I was leading that was not a theft by shoplifting. With this in mind, I made sure to prepare for the interview as much as possible and ensure that I knew the incident and evidence as best as possible. This preparation allowed me to enter the interview feeling much more confident.

Evaluation?

The first step of the PEACE model I undertook was the Planning and Preparation phase, this involved creating and recording the interview. In this circumstance, this involved contacting the individual to arrange a time and date for them to attend on a voluntary basis, and then informing the voluntary attendance sergeant of the interview to arrange an interview suite. Other steps I took in this stage included the downloading of required footage for the interview and collating relevant statements.

Prior to the interview, I considered the Achieving Best Evidence codes of practice (2011). Under this code I had to consider if there was a need for a registered intermediary, whether the suspect had any disabilities or special needs. I also had to consider if the suspect needed an appropriate adult present. Neither of these factors were applicable. Additionally I needed to consider the environmental factors such as the timing and location of the interview, as the victim lived near the station and had informed me that they were available any time over the upcoming fortnight this was arranged easily.  The final consideration I had was the gender and race of the individual, and whether they would be comfortable in communicating with myself, I concluded that this was not to be an issue.

The secondary step of the PEACE model is the Engage and Explain, this stage involves introductions, and building rapport, this in turn can help with obtaining as much detail and information from the individual as possible. This stage also allowed me to ensure the individual was fully aware of what the interview would entail. This included This stage also involved informing the individual that they were entitled to free and independent legal advice at any time during the interview, and that the interview could be delayed for them to obtain this advice.

Thirdly was the Account, Clarification and Challenge phase. This involved taking the individuals initial account of the incident by asking an open-ended question. From this initial account, I was able to identify key topics using the People, Location, Actions, Time approach, and then use further questions to probe these topics. I was also able to challenge the individuals account by comparing it with the previously downloaded footage here.

Next was the Closure phase of the model, this involved concluding the interview as well as affording the individual the opportunity to provide a reasonable explanation or defence in relation to the matter. Here the individual provided the details of witnesses who could confirm their account.

Finally, the model involves the Evaluation phase. This stage involved evaluating my performance, which I did with my tutor after returning to the station. Additionally the information obtained from the interview was evaluated, along with how it fitted in to the investigation.

Analysis?

Following the first step of the PEACE model – Planning and Preparation ensured that I was able to have everything I needed for the interview prepared, ready and available to hand. This in turn reduced the likelihood of issues on the day, it also ensured that I was confident in my knowledge of the incident. I also had to ensure that I adhered to policies and procedures such as the Criminal Procedure and Investigations Act 1996, and the Data Protection Act 2018 when collating the evidence.

Using the acronym GRRR (Greet, Reasons, Routine, Road-map) during the second stage of the PEACE model allowed me to structure this phase of the interview effectively. The greet phase allowed me to build a rapport with the individual, this is important as “Rapport serves an instrumental function in achieving the goals of interrogation and intelligence interviewing—ultimately, gathering or educing information from a human source” (Abbe and Brandon, 2013). The Reasons, Routine and Road Map phase of this allowed me to ensure the individual was completely aware of the reasoning for their attendance, as well as the processes and procedures involved.

During the third phase, using the cone system when questioning allowed me to structure my questions surrounding each topic. This system begins with an open-ended question, before continuing with some probing questions. Here I used a who, what, where, when and how questioning approach. Finally, I asked closed questions in order to confirm and clarify details. This allowed me to gather as much detail about the individuals account as possible as well as challenge any inconsistencies.

Completing the closure phase correctly ultimately assisted the investigation, as the individual provided the contact details of further witnesses. After contacting these witnesses I was able to build a picture of events not caught on camera as well as obtain further details which corroborated initial witness statements. 

The evaluation stage of the PEACE model allowed me to talk through my performance with my tutor, and I can use the feedback and learnings from this going forward into future interviews. Additionally, I was able to evaluate the information received, which when compared to other accounts and the available footage was deemed unreliable.

Conclusion?

In conclusion, I would state that my experience if utilising the PEACE model during interview allowed me to prepare and plan correctly, which in turn allowed me to enter the interview with confidence. It also provided a framework of which to follow in order to structure the process as well as ensuring all required steps are undertaken.

Action Plan?

In future, I will continue to implement the PEACE model when I am planning and structuring my interview process. 

Word Count – 1204

Task 4 (Component 2)

Relevant areas of the National Policing Curriculum: 
Problem solving, evidence-based policing, understanding the police constable role, policing communities and decision making and discretion.

You must choose an incident that you been involved in with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the situation including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Consider how the anti-social behaviour impacted the local community and what constitutes effective and appropriate police action. 

Outline your responsibilities when responding to anti-social behaviour (including enforcement, prevention activity and partnership activity). 

Illustrate how policing values were engaged particularly through an analysis of the potential impact of bias on the decision-making process.

Considering your experience to date, reflect on any aspect of problem solving, evidence based policing, decision making and discretion which may impact upon wider police community relations.

For example:

How has your experience of policing the night time economy influenced your    perception of the wider community?

Other examples relating to your experiences would be equally valid.



1750 words (+/- 10%: include your actual word count at the end of each section)

	



ANSWER:

The Anti-social Behaviour, Crime and Policing Act 2014 defines anti-social behaviour (ASB) as;
(a) Conduct that has caused, or is likely to cause, harassment, alarm or distress to any person.
(b) Conduct capable of causing nuisance or annoyance to a person in relation to that person’s occupation of residential premises, or
(c) Conduct capable of causing housing-related nuisance or annoyance to any person.

Examples of behaviours that would come under this definition include; “nuisance, rowdy or inconsiderate neighbours, vandalism, graffiti and fly posting, street drinking, littering, dumping of rubbish and abandonment of cars [and the] inconsiderate or inappropriate use of vehicles” (Home Office, 2020). Here I will reflect on an incident of ASB I attended using Gibbs’ Model of Reflection (1988).

Description?

I attended a report of a drunken male causing a nuisance to numerous people within the city centre. Prior to attending, I was made aware that this male had initially been reported by the camera operator in the control room, who had noticed the male throwing newspaper and empty takeaway cups across the street. I was further informed that the neighbourhood policing team had also attended to attempt to disperse the male, however he had now been seen returning to the initial location.

Prior to arrival, I considered other factors that may influence the interaction. Some of the factors I considered included; age, disabilities, mental capacity, language barriers, whether any potential victims would make themselves known, the members of public nearby. When considering these factors I also had to be aware of any potential biases and not allow them to affect my decision-making. “Over the past 40 years, work by cognitive psychologists and others has pointed to the human mind's vulnerability to cognitive biases, logical fallacies, false assumptions, and other reasoning failures” (Croskerry, 2013).

On arriving at the location, I could see the male had a can of alcohol in his hand as well as a bag with further alcohol inside, he was also visibly drunk as he was staggering across the street. I also witnessed him approach a family shouting incoherently. I considered the behaviour I witnessed as having the potential of causing members of the family harassment, alarm or distress.

I approached the male, greeted him and asked him what had been happening. He informed me that he had come into the city centre to do some shopping, and had decided to stay in town, as he wanted to meet people. To which I informed him that I appreciated that he was attempting to socialise, however the manner in which he was doing so could be causing some people alarm and distress, particularly those families with children. I also asked him as to why he had been throwing empty cups and newspapers, to which he responded that he was aiming at the bin as it was fun and it was not hurting anyone. I repeated my previous point that whilst he may not be attempting to hit anyone, the street was busy with shoppers and he could be causing some of those alarm or distress.

The male acknowledged that he was drunk, and that he had been making his way home, which was just outside of the city centre before realising that he had more drink to finish first. I then informed the male that I would be issuing him with a section 35 dispersal notice under the Anti-social Behaviour Crime and Policing Act 2014. I informed him that due to his behaviour causing members of the public to fear harassment, alarm or distress, and that the direction to leave was necessary to ensure he left the area and stayed away for the defined period of 24 hours, which I gave on the notice. I also informed him that failure to comply with the direction without reasonable excuse is an offence.

Following this, and taking into consideration that the male was elderly and his address was nearby, I decided to convey him to his address as it was a very short drive and ensured that he left the area. When making this decision I considered offences, threat, harassment, alarm and distress and decided this was the least obtrusive means of appropriately managing the incident.

Feelings?

Prior to arriving at the incident, I had feelings of apprehension, as I was aware that the individual had been drinking, and was aware that the behaviour of persons under the influence of alcohol could be unpredictable. During my conversation with the individual, it became apparent that he was lonely and wanted social interaction, which made me feel sympathetic towards him. However, I had to ensure that my sympathy did not interfere with the decision making process.

Evaluation?

I believe the section 35 notice that I utilised was an appropriate method of progressing with the incident. Furthermore the dispersal notice was issued lawfully as there was a section 34 authorisation in force in the area at the time, the male to which it was issued was in a public place at the time. The individuals behaviour prior to being issued the notice had contributed to or was likely to contribute to; a member of the public being harassed, alarmed or distressed. I also considered the dispersal of the male was necessary in order to prevent further harassment, alarm or distress. Additionally the notice was for 24 hours, which does not exceed the maximum time of 48 hours. When issuing the individual with the notice, it was given in writing, specifying the area to which it applied. Finally, I informed the male that failure to comply with the dispersal was an offence.

Additionally I believe this method of dispersal was an appropriate response as it removed a source of anti-social behaviour from the city centre without an arrest. Removing the male from the area in my van not only ensured that they were taken away from the area, but also showed the members of the public present who had witnessed events that I was taking action. “The significance of dispersal orders derives as much from the symbolic messages and communicative properties they express, as from their instrumental capacity to regulate behaviour” (Crawford 2008). Conveying the male home also ensured his safety in his drunken condition.

Analysis?

Following the South Wales Police guidance principles of GET OUT when attending an incident of ASB allowed me to appropriately navigate the incident. This acronym stands for – Go and speak to the victim/caller. In this incident as the report came from the camera room I was able to discuss the incident as well as the prior incident with the camera operator. The next stage is to examine the scene and gather evidence. In this stage, I gathered evidence by conducting a NICHE search on the male responsible to identify whether he was a repeat offender or not. In this circumstance, the male had no previous reports of ASB offences. The third step of this guidance is to take details of all victims, witnesses, offenders or suspects and forward to relevant community intelligence. Whilst I was at the scene, I made enquiries to identify victims or witnesses, however none identified themselves. I took the offenders details in order to complete the NICHE search and section 35 dispersal. I was later able to use these details to complete an intelligence submission as well as inform the neighbourhood policing team of the individual.

Next step was to offer advice on what to do if it happens again, and provide a reference number and my contact details. However, as the camera operator reported the incident, and no victims identified themselves this step was not relevant. The following stage was to update the occurrence enquiry log with the actions I had taken, which I completed on returning to the station. Finally, I was to take immediate action, which I did by issuing the section 35 dispersal and conveying the individual home.

Conclusions?

Allowing anti-social behaviour to continue without repercussions can result in numerous negative effects on the local community including; continued fear of crime, vulnerability to repeat attack, psychological trauma, risk of ill-health, a sense of powerlessness, self-exclusion by fear of going out, and a fear of becoming a repeat victim.. Research by Heap (2021) found that victims of ongoing and persistent ASB issues were reported to “have had a significant impact on their daily lives, highlighting that the mental, physical and behavioural change effects of being a victim of long-term ASB are substantially debilitating for them and their families”. Taking action on the reported ASB not only reduces the occurrence of ASB but; increases public perception of the Police, improves community confidence and safety, and community cohesion.

Action Plan?

Having reflected on this incident, if I were to be involved in a similar situation in the future, I would be sure to utilise the GET OUT process as it allowed me to work through the ASB incident in a methodical manner. In future if attending an ASB incident whereby a victim is identified, I will be sure to also incorporate the TRICK acronym when communicating with the victim. 

Whereby T represents time, arriving at the agreed time, and informing the victim if delayed. R involves providing the victim with the crime reference number and my contact details. I involves informing the victim of everything I have done, and everything I plan to do in relation to the incident. C represents completing all enquiries and updating the victim to the progress of this. Finally, K represents keeping the victim at the heart of everything we as the police do.

Word Count - 1588




Bibliography
The bibliography should only include sources referenced within the workbook using the Harvard referencing system. Information about referencing in written assignments and how to avoid plagiarism can be found on Moodle. It is important that you are aware of the importance of ensuring that the work submitted is your original work.

Arida, R.M. and Teixeira-Machado, L. (2020) ‘The Contribution of Physical Exercise to Brain Resilience’, Frontiers in behavioral neuroscience, 14, pp. 626769–626769. doi:10.3389/fnbeh.2020.626769.

Abbe, A. and Brandon, S.E. (2013) ‘The Role of Rapport in Investigative Interviewing: A Review: The role of rapport in investigative interviewing’, Journal of investigative psychology and offender profiling, 10(3), pp. 237–249. doi:10.1002/jip.1386.

Borton. T (1970). Reach Teach and Touch. McGraw Hill, London

Collins, R., Lincoln, R. and Frank, M.G., 2002. The effect of rapport in forensic interviewing. Psychiatry, psychology and law, 9(1), pp.69-78.

Croskerry, P. (2013) ‘From Mindless to Mindful Practice — Cognitive Bias and Clinical Decision Making’, The New England journal of medicine, 368(26), pp. 2445–2448. doi:10.1056/NEJMp1303712.

Crawford, A. (2008) ‘Dispersal Powers and the Symbolic Role of Anti-Social Behaviour Legislation’, Modern law review, 71(5), pp. 753–784. doi:10.1111/j.1468-2230.2008.00714.x.

Dodge, R., Daly, A., Huyton, J., & Sanders, L., 2012. The challenge of defining wellbeing. International Journal of Wellbeing, 2(3), p.230. doi:10.5502/ijw.v2i3.4 

Esch, T. and Stefano, G.B., 2010. Endogenous reward mechanisms and their importance in stress reduction, exercise and the brain. Archives of Medical Science, 6(3), pp. 447.

Friborg, O. and Rosenvinge, J.H., 2013. A comparison of open-ended and closed questions in the prediction of mental health. Quality and Quantity, 47(3), pp. 1397-1411.

Gibbs, G. (1988). Learning by doing: A guide to teaching and learning methods.  London: Further Education Unit

Heap, V. (2021) ‘Exploring the effects of long-term anti-social behaviour victimisation’, International review of victimology, 27(2), pp. 227–242. doi:10.1177/0269758020961979.

Home Office (2020), Anti-social behaviour available at https://www.police.uk/crime-prevention-advice/anti-social-behaviour/ (Accessed 05.01.22)

Monat, A. and Lazarus, R.S., 1991. Stress and coping: Some current issues and controversies. Stress and coping: An anthology, 1(1), p.1-15

Nahouli, Z. et al. (2021) ‘Rapport building and witness memory: Actions may “speak” louder than words’, PloS one, 16(8), pp. e0256084–e0256084. doi:10.1371/journal.pone.0256084.

Newman, R., 2005. APA's resilience initiative. Professional psychology: research and practice, 36(3), p.227. DOI: 10.1037/0735-7028.36.3.227

Shawyer, A. and Milne, R., 2015. PEACE in fraud interviews: Assumptions and detection of guilt and the impact on interviewer behaviour. Crime Prevention and Community Safety, 17(1), pp. 30-46.

Anti-social Behaviour, Crime and Policing Act (2014). Available at https://www.legislation.gov.uk/ukpga/2014/12/section/2/enacted (accessed 05.01.22)

The College of Policing (2021) ‘Introduction to vulnerability-related risk’ in The College of Policing. Available at https://www.college.police.uk/guidance/vulnerability-related-risks/introduction-vulnerability-related-risk (accessed 03.01.22)

The Criminal Procedure and Investigations Act 1996

The Data Protection Act (2018)

The Police And Criminal Evidence Act (1984)

Walsh, D. and Bull, R. (2010) ‘What really is effective in interviews with suspects? A study comparing interviewing skills against interviewing outcomes’, Legal and criminological psychology. Received 11 September 2008; revised version received 3 May 2009, 15(2), pp. 305–321. doi:10.1348/135532509X463356.

Walsh, D. and Milne, R. (2007) ‘PERCEPTIONS OF BENEFIT FRAUD STAFF IN THE UK: GIVING P.E.A.C.E. A CHANCE?’, Public administration (London). Date received 9 March 2005. Date accepted 11 January 2006., 85(2), pp. 525–540. doi:10.1111/j.1467-9299.2007.00645.x.

Windle, G. (2011). What is resilience? A review and concept analysis. Reviews in Clinical Gerontology, 21(2), 152-169. doi:10.1017/S0959259810000420

Youngstedt, S.D. and Kline, C.E. (2006) ‘Epidemiology of exercise and sleep’, Sleep and biological rhythms. Accepted for publication 27 June 2006., 4(3), pp. 215–221. doi:10.1111/j.1479-8425.2006.00235.x.


CONFIDENTIALITY and PLAGIARISM – to be completed by the learner

All information provided in this workbook complies with the guidance on confidentiality.  I confirm that all work is my original work and has not been copied. Plagiarism is taken very seriously by the University and the programme.   

Signed:  _ _ Llyr Waltho Roberts_ _ _ _ _ _ _ _ _ _ _ _ _  (Learner

Date: _ 05/01/2022_ _ _ _ _ _ _ _ _




































[bookmark: _GoBack]

[image: ]
TASK 5

Confirmation of the progress on the Occupational Competency Portfolio (OCP).

I confirm that I am progressing with the Occupational Competency Portfolio (OCP) in accordance to the regulations. 

Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ (Learner)

Date: _ _ _ _ _ _ _ _ _ _


Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ (Tutor Constable) 

Date: _ _ _ _ _ _ _ _ _ _


(Please print this page, sign it, and scan it and add it back into the document)

image1.png
Prifysgol Cymru
% Y Drindod Dewi Sant

N University of Wales
Trinity Saint David

%





image2.png
[#) signed page.pdf - Adobe Acrobat Reader DC (32-bit) -
File Edit View Sign Window Help

x Attachment Tools

Attachments
Home  Tools signed pagepdf X = -
B9 P (013 0= workbook2 - o x
= )
PAgl = B =Y ® ©® | n 0 ® m - T B 7 & open Quick IR vome  share  view - @
Pint
@ This fle claims compliance with the PDF/A standard and has been opened read-only to prevent modffication. <« v 4 [0 ThisPC > Documents > UWTSD > WORKBOOKS > workbook2 v | & | P Searchworkbook2 ] S
Search tools 7 Favorites R
A O Name Dste modifed Tpe Sie
o e 10 Qi aces 2.PCDA_CompetencyBised Morkbook el 05/01/2022 2159 Mictooft Word Doc 21 B LE
B3 Comment Senttems B Desitop » DA Come - -
TR sgnedpage 0/01/2022 0803 Adobe Actobst Doci..
@ I Delted tem Dourlosds N workbook 2 references o use os/ov202221:59 Mictooft Word Doc
TASK 5 Fill & Sign Documents *
o Confirmation of the progress on the Occupational Competency Portfolio - “4LlyrRobert] & Pictures *
(OCP). © More Tools 4 Inbox 10 [ 2021-10-30 L0CK
1 confirm that | am progressing with the Occupational Competency Portiolio (OCP) in casedocs | ] 2021-10-30 PENMAN
accordance to the regujations. SwedMesst [ | case
signed: " _ (Learner) Drafts ] werkbook2
Sentltems
pate: b Jol |72 & OneDiive - Personsl
ool [it s
= ot
Signed: 7 (e _ (Tutor Constable) o 3 30 Objects
Date: Oo(or | 22 4 city centre I Desktop
JO. r—
(Ploaso print this page, sign it, and scan it and add it back into the document) e Downloads
i Music
Comversation| 1= Pitures
covid suff B Videos
s = Home - SWP594 (1)
Junk Emsi = Work(R) v
e Sitams 1item selcted 136K8 Sate@Online  Syn sttus: Lt sync on 01/012022 0030
Ot tems 1 e selected 141V Stte @ Onine _ Syne ttus Lok syne an O1/01/2022 0030
| vy nopey v yeor
police fed .
RobsonMark swp3777 '
(5=t Data Breaches Wed 938
> UwWTSD. A
b Seatch Folders: Cognito
Geta lace on the Cognto..  Wed 303
4 Tuesday
SWP System Alerts
IS ICT System Alert - Gt Ou..  Tue 15156
AP E D ICT System Al Gitrx
Cogrito
. Geta Place on the Cognito..  Tue 304
@ @ -
fems 18 Unread: 10 il folders are up to date, _ Connected to: Microsort Exchange 1] B -— 4+





