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Background 
Wales’ low performance in the 2009 Programme for International Student Assessment (PISA) assessments gave rise to national debate about the quality of education in Wales. Consequently, 2011 saw the launch of large-scale school improvement reforms to improve quality and equity in Wales’ education system. To further strengthen Wales’ reform efforts, several recommendations were proposed by the OECD (2014, 2017). Adopting these recommendations and building on ‘Qualified for Life’ (WG, 2014a), Our National Mission (WG, 2014b) sets out a vision for education reform in Wales along with four strategic objectives. The focus of this presentation is the ‘Enabling Objective 1:  Developing a high-quality teaching profession’.   
The Quality of Wales’ Workforce
Successful curriculum implementation weighs heavily on teachers’ shoulders, within pioneer schools they co-construct the curriculum, in implementation alongside their schools, they have the autonomy to decide what they teach and freedom to deliver in a way that they judge fit. However, as the Welsh Education Minister (WG, 2017) points out, the success of the curriculum, of teaching and learning, will rest on the quality of the teacher but also their understanding of, and their role within, the new curriculum and ultimately, their ability to carry out that role. 
As defined in ‘Our National Mission’ (WG, 2017), ‘high-quality teaching’ is collaborative, pedagogically deep and teachers who have high morale, are committed to raising standards professional satisfaction, and are creators of  vibrant, warm and caring learning environments. Indeed, Wiliam’s (2016) findings concluded that the most effective teachers are five times more effective than the least and the magnitude of such differences exemplifies why sustained effort to improve the quality of teaching is paramount to raising educational outcomes for learners. This idealistic expectation for all Wales’ teachers is uncontested and is met with little or no research opposing high-quality teaching as a strong predictor of academic achievement and improvement. However, the reality of such expectations to fulfil the strategic approach and implementation strategy is far stretched. Indeed, reporting on Scotland’s ‘Curriculum for Excellence’ implementation progress, the OECD (2015) warns of the complexity in relying on schools and teachers to drive curriculum change and implementation when there are major differences in teacher quality and  the way it is shared and delivered. 
The quality of Wales’ teaching is outlined in Estyn’s 2018 ‘High-Quality Education Profession’ report in which teaching is reported good or better in only around three-quarters of primary schools and around half of secondary schools with similar findings reported in 2015-16. As a result, improving quality of teaching has become even more pertinent as the new curriculum will pose additional and new demands on teachers’ skills (OECD, 2017). Bridging the gap between current and expected quality of teaching to develop a high-quality workforce will require success at: Attracting high-calibre ITE applications, training the ‘Welsh’ way and retaining high-quality teachers; and providing support and professional development opportunities for current teachers. 
Attracting and retaining high quality teachers
Attracting and retaining high-quality teachers is a priority of education reform identified in the Welsh Government’s 2019 plan ‘Investing in excellence: Our national workforce development plan 2019–21’. The Welsh Government have recognised that attracting such teachers into Initial Teacher Education (ITE) will require a shift in attitudes about the profession itself. Indeed, the OECD recommended that in order for Wales to develop high quality human capital it needed to ‘implement campaigns to strengthen the perception of the profession’ (2014). To this end, the WG have established the Welsh Pay Review Body and raised the starting salary for new teachers and other financial incentives. Our National Mission Updated report (2020) reported that there has been an increase in the number of applications, with 50% new applications. Whilst the BBC, in an article about increased ITE applications, suggests that some are turning to the profession out of job security rather than a drive to impact the educational outcomes of learners. Currently, in its research of the attractiveness of Teaching, and Retention of Teachers in 2019, the National Foundation for Educational Research (NFER) found that the issues both in attracting new teachers and retaining teachers beyond the tendency to leave the profession after four years, were based on the reputation of the profession deemed ‘stressful, under supported and underpaid’. 
Whilst the OECD called for minimum ITE entry qualifications at Masters level, the WG have opted for two new routes into teaching through part time PGCE and the Employment-Based Scheme with opportunities to gain the new national Masters in Education. Government funded masters programmes which have been successful in Scotland’s move towards a highly professional model (OECD,2015). Another change to ITE is that curriculum knowledge will be based around the four purposes and 6 Areas of Learning, enabling student teacher to be better prepared for their induction in line with the new curriculum. 
The Curriculum for Wales can learn from Finland’s 2016 curriculum implementation. Whilst, Finnish teachers and their education system are widely acknowledged and respected (Andere, 2020), Wales has moved somewhat towards a Finnish approach to profession perceptions to gain the highest quality ITE applications to meet the ‘developing a high-quality workforce’ objective. Furthermore, Finnish teachers are high professional practitioners, studying a 5-year masters degree to gain the teaching qualification, Wales’ continued mentoring and support of NQTs for up to four years rather than one, is a shift in the Finnish direction. Wales can look to Finland to attract the same quality and quantity of ITE applications where only 10% of the total ITE applications are accepted (Halinen, 2018). 
Providing support and retraining for current teachers 
Speaking at the IOE, Wiliam claimed that whilst there are efforts to raise standards through multiple ITE routes, to raise education standards and outcomes, ‘you have to improve the effectiveness of teacher who are already in post’. Similarly, the OECD, in evaluating Wales’ reform progress in pioneer schools (2017), found that ‘there was an almost universal consensus that successful implementation of the curriculum will depend on the teachers changing how they teach’. In addition, in a survey conducted in the same report and with the same participants, when asked how much training would be required for successful implementation 79% stated ‘a lot’. Whilst teachers appear to be optimistic about the new curriculum, those even in pioneer leads are anxious about the lack of current funding for skill development in their school. The levels of upskilling and training for practitioners to successfully implement the curriculum is identified within Wales’ own ‘Investing in excellence’ 2019 report, prioritising a ‘need to upskill the workforce’, referencing new skills brought about by the 6 areas of learning such as teaching international languages alongside English and Welsh and skills in new areas such as film and digital media. 
Meeting this demand, the WG (2019) proposed it would be introducing £24m of funding from the National Approach to Professional Learning for; provision of resources and supported professional learning journey. Reporting on the challenges facing the new education minister, Wales Online claimed that funding the new curriculum post-Covid would be one of their greatest challenges.
The WG have made further efforts to increase workforce quality in conjunction with regional consortia, the Education Workforce Council and Estyn by developing new teaching standards which better reflect the new curriculum, for example, high quality workforce skills of collaboration and teacher research-informed practice documented in the Professional Learning Passport. Another shift to developing professional learning and lifelong learning under the new curriculum and towards high quality teaching which has been commended by the OECD (2017). 
One of the challenges facing curriculum implementation is bridging the gap between policy and practice which requires greater clarification of reform measures and the roles that practitioners have within the wider reform. The OECD’s (2017) progress report found that even when practitioners were clear about curriculum and objectives, some were unclear about how the objectives fitted together. This was evident even among those that have had more consistent dialogue with the WG in pioneer schools. Learning from Scotland, this was seen in the implementation of its new curriculum, Priestley and Minty (2013) found that even when teachers welcomed the reform, they struggled to put it into practice. Indeed, Nieveen and Keiper, (2012, in Priestley et al, 2020) found that curriculums that prioritise autonomy with broad curriculum areas and skills (New Zealand’s, Scotland’s and Netherlands) over more prescriptive curriculums (Australia, England), were left relying on their old textbooks and struggled to perform the balancing act of prescription vs autonomy. Likewise, Hughes and Lewis (2020) found similar findings amongst Welsh Pioneer school who choose ‘off the peg’ lessons over creating new. 
Final Thoughts 
In its purpose, the strategic objective of developing a high-quality workforce is paramount to the successful implementation of the curriculum. Adding weight to this is the impact that high- and low-quality teaching has on learner outcomes against a vision for Wales’ education reform of raising standards. In identifying expectations, progress and challenged of meeting this objective, developing high-quality workforce was divided into the attracting and retention of new teachers and the support and training of current teachers. 
Wales has reformed its ITE, with a focus on reflecting new teacher standards, pedagogy and knowledge within the new curriculum and continued support throughout a NQTs first four years of practice. Although, Finland’s teacher quality and professionalism is highly respected and widely recognised through establishment as a PISA leader, Wales’ restructuring of ITE in which it, in some ways, imitates a Finland’s education model, could facilitate greater appreciation and attractiveness of the profession seeing a trend in high-quality ITE applications. 
Furthermore, in upskilling and training staff to meet curriculum demands, funding will be essential to ensuring successful implementation. In addition, the OECD (2020) recommended that Wales ensure clarity in discussion with practitioners to fully enable them to meet the curriculum with a preparedness as it is implemented within their schools. 
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