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To begin with, behaviour management and effective learning engagement form an academic perspective have highlighted significant challenges within the post compulsory education environment. Race (2019) asserts that behaviour management entails establishing expectations, defining boundaries, and fostering a sense of community in the classroom. Additionally, Race further advises teachers to consistently enforce rules and consequences and to look for the underlying causes of disruptive behaviour. Which indicates that appropriate control measures are in place. Research from Race (2020) indicates that further controlling misbehaviour can be difficult, particularly when working with older students who could be more defiant of authority. However, by highlighting the difficulties of managing older students’ behaviour. 

In further developments and focus on the post compulsory education setting, research from the Welsh Government (2010) indicates that conduct management in post-compulsory education entails fostering a climate in which students feel supported, respected, and safe. This would indicate that the requirements are stating expectations for behaviour clearly and consistently reiterating those ideal environmental expectations. Furthermore, according to the Welsh Government (2010) numerous effective behaviour management techniques include positive reward, restorative procedures, and de-escalation techniques. Such techniques have highlighted have suggested strong links towards the student motivation and engagement. 

Though the descriptions of behaviour management and engagement have been addressed why is it so important within the post compulsory education setting. Robinson (2019) focuses on the significance of establishing clear expectations and boundaries for learners as well as making sure that they are aware of the implications of their actions. It demonstrates clear sense of direction not just for the learner, but for the learning environment also. Research from Robinson (2019) continues to suggest that teachers should avoid employing punishment as a first line of defence against misbehaviour and be consistent in their approach to behaviour management. One such strategy or technique would be to promote positive conduct, so that teachers should employ a variety of techniques like praise, rewards, and restorative approaches. Where Robinson describes the approach of setting the clear guidelines and promoting student positive conduct, Race on the other hand would describe reassurance through deeper connections with the students.  Whereas Race (2020) describes the importance of having a courteous and professional connection with pupils and avoiding emotional outbursts in trying circumstances. Similar approaches to research from Race come from Stewart and Joines (2012), as they describe that structure, nurturing, and confrontation are the three main areas that need to be focused on when regulating classroom behaviour in the post-compulsory 16 education sector. In addition to promoting a safe and nurturing environment, teachers should set clear boundaries and expectations for behaviour. Teachers should also be prepared to deal with disruptive behaviour where necessary in a stern yet fair manner. To effectively manage and handle problematic behaviour, Stewart and Joines (2012) advise teachers to try to comprehend the fundamental causes of it. Empathy and the capacity to consider the viewpoint of the learner are necessary for this. Teachers can establish a conducive and effective learning environment in their classrooms by striking a balance among these three areas. 

Further examples and application of managing classroom behaviour and learner engagement outcomes derives from Blooms Taxonomy framework as it provides a valuable insight for regulating behaviour in postsecondary education. The taxonomy is divided into three categories: cognitive, emotional, and psychomotor. The affective domain is especially important in behaviour management (Bloom, 1972). Managing behaviour in postsecondary education entails transitioning students from lower to higher levels of the affective domain. This can be accomplished through a variety of tactics, including positive behaviour modelling, positive reinforcement, and the creation of a positive learning environment. Bloom describes learner involvement as an important aspect in postsecondary education. Bloom (1972) proposes that educators employ a variety of teaching tactics to actively engage students in the learning process. This can be accomplished through the use of interactive teaching methods such as group discussions, debates, and simulations, among others. These strategies aid in the promotion of active learning, critical thinking, and problem-solving skills among students.

By understanding the various characteristics surrounding managing behaviour and learner engagement, including its importance, the essay will begin to explore how the topic is applied at a post compulsory education level. For example, at the University of Wales Trinity Saint David (UWTSD), managing behaviour and engagement is connected to many policies and procedures that adhere to the UK Quality Code for Higher Education (QQA, 2023). For example, the code offers recommendations on how higher education providers might encourage learner engagement and behaviour management. It suggests, for instance, that institutions create explicit policies and procedures for handling disruptive behaviour and that they train and assist workers to help them deal with challenging circumstances. 

Another example of what practices and procedures support managing behaviour and learner engagement at UWTSD is by adhering to is The UK Professional Standards Framework (UKPSF). The UKPSF (Advance HE, 2011), requires teachers to demonstrate their capacity to foster a supportive and inclusive learning environment as ne way it supports managing behaviour. This entails establishing clear guidelines for behaviour and participation, creating a welcoming and respectful learning environment, and utilising a variety of ways to uphold discipline and order in the classroom. The framework is aware of the significance of developing an engaging and demanding learning environment to enhance student engagement. This entails giving students the chance to participate in several educational activities, utilising a range of tools and technologies, and providing them with individualised support and direction to help them reach their objectives. The framework aids in ensuring that students receive a high-quality education that enables them to reach their full potential by supporting best practises in teaching and learning. Further research from UKPSF (Advance HE, 2011) also suggests that it also provides guidance on how to deal with challenging behaviour in the classroom and assists teachers in promoting learner engagement in the classroom and regulating conduct. This includes strategies for preventing disruptive behaviour, identifying the root causes of disruptive behaviour, and managing situations where behaviour becomes challenging. 

In addition, the university will not accept activity that it or its staff deems to be bullying or harassment, whether it takes the shape of verbal or written abuse or another form, in accordance with the UWTSD Dignity at Work Statement and Non-Academic Misconduct Policy. More specifically relation to the policies at UWTSD include the Student Code of Conduct, the Dignity and Respect Policy and the Bullying and Harassment Policy (UWTSD, 2023). Such policies in place greatly support and coordinate the management of behaviour during lectures. 
Engaging post-compulsory learners poses its own set of difficulties. Learners at this level have different requirements and expectations than younger learners, and they may be juggling other responsibilities such as employment and family obligations. By linking the policies on a government level, according to the Welsh Government (2021) their strategy for post-compulsory education and training is focused on building a skilled and knowledgeable workforce capable of promoting economic growth and social justice in Wales. This is accomplished through building a more integrated and responsive education and training system that meets the needs of both students and employers. Such a visionary approach would endeavour to support the future education with focus on expanding educators' skills and experience in Wales is included in the Welsh Government's Strategic Vision for Post-Compulsory Education (Welsh Government, 2021). Overall, the Welsh Government's post-compulsory education and training strategic policy is focused on establishing a more flexible, responsive, and integrated system capable of fulfilling the demands of both learners and businesses in a rapidly changing environment. This is consistent with the UK Professional Standards Framework (UKPSF) as it considers emphasis on the importance of continued professional development for educators. 

The purpose of the Welsh Government's Strategic Vision for Post-Compulsory Education and the UK Professional Standards Framework is to improve educational quality in Wales. The UKPSF offers a professional development framework for educators in Wales to use to improve their teaching talents and knowledge. This can help to achieve the educational objectives outlined in the Welsh Government's Vision. They appear to support similar goals and outcomes because the Welsh Government's Strategic Vision for Post-Compulsory Education (Welsh Government, 2021) and the UK Professional Standards Framework (Advance HE, 2011) both aim to raise educational standards in Wales. By linking these two frameworks, educators in Wales will be able to work towards the goals outlined in the Welsh Government's Vision while also improving their own professional skills and knowledge.
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This section will consist of reflection of two professional observations, and one reflection from a lesson that I had taught. As part of this reflection, I will be using the Gibbs’ reflective model (1988). 
[bookmark: _Toc133268285]Description
The primary focus of the reflections will indicate how the learner engagement had been managed throughout the sessions and highlight the different strategies used. Finally, this reflection will include how the observations reflect to the UK Professional Standards Framework, and how these approaches will support my own development in professional practice surrounding behaviour management and learner engagement. The two observations were conducted on 08/02/23 and 14/02/23 from appendix A and B. Following the observations best practise will be utilised to support a Lesson plan as seen in appendix C of which would greatly benefit personal development. Last of all it is important that an action plan is comprised of which would greatly enhance the future of my own professional development in association with behaviour management and learner engagement skills.

[bookmark: _Toc133268286]Feelings
With regards to feelings surrounding managing behaviour and leaner engagement through observations, both sides have different outcomes with regards to managing behaviour and learner engagement. For example, with regards to the tutor in Appendix A, they were more vocal with their approach as they simply broadcasted the key points and but checked learner engagement periodically by simply asking questions to the class. Whereas the tutor in appendix B utilised a far greater emphasis towards practical application to support the learner through various activities. I felt that both approaches were very useful, but it would entirely depend on the learning style and the learner themselves. By reflecting different approaches in accordance with my own lesson plan as seen in appendix C it is something that is of great interest and emphasis to be mindful when considering different practical activities. By linking this point to the UK professional standards framework (Advance HE, 2011) it is clear that this is associated with the core value element more specifically speaking with regards to K5 and K4. The reason for this is because the leaner in order to engage we would need to understand strategies of managing disruptive behaviour so appropriate accommodations to be made would be effective. Secondly, by understanding the different learning style means that you can associate inappropriate activity to the learner which would evidently result in more appropriate Lena engagement which would be supported by enhanced behaviour.

[bookmark: _Toc133268287]Evaluation
Regards to observations in appendix A&B, it was clear that they both managed to communicate and liaise with the learners through an appropriate and effective manner. This approach would significantly enhance the learner engagement support the management behaviour of the lecture. According to Lebor (2018), teachers can boost learner engagement by implementing a variety of teaching tactics such as active learning, group work, and problem-based learning. These tactics can assist students in developing critical thinking abilities and gaining a more thorough comprehension of the subject matter. This approach was considered extremely effective and was linked towards V2 within the UK professional standards framework as it promotes engagement and learning equity for all opportunity to reach there opportunity (Advance HE, 2011). With regards to my own lesson plan preparations as seen in appendix C it will be very important to include quick levels for engagement as it has proven to work effectively. Furthermore, it's also worth noting that following the observations I would need to include appropriate methods of feedback of which myself as the teacher can firmly understand that the students are understanding the content taught and be able to engage in an effective manner. Maybe by the incorporation of interactive based tools which can support the overall learner engagement.

[bookmark: _Toc133268288]Analysis
Teachers need to be willing to try new strategies and techniques and be open to feedback from students. By working together, teachers and students can create a positive and engaging learning environment that promotes academic success and personal growth. As seen within appendix A the tutor regularly chat the learners understanding as this would support and enhance the learning experience. It was very good to see that the tutor managed to utilise their own knowledge and experience within this area to encourage further participation and engagement. Similarly in appendix B, this too was also achieved but it was clear that the shooter then appendix B had a far greater level of repour with the students due to the inclusion of various activities which supported the lesson activity. However, with regards to management of behaviour it is clear that within appendix B the tutor on numerous occasions had to mute participants for either background noise or mild disruption during the lecture. This level of minor disruption could have more of a hindrance to the learning experience by the specific learner not feeling valued by their participation in the activity. This is clearly linked to V1 within the UK professional standards framework as it stipulates having respect for individual learners within the classroom environment. Having respect for all learners within the environment is a crucial element not just for enhancing learner engagement but of course. Where is the approach from the shooter in appendix a was very successful not by muting the student but allowing them to express their thoughts and opinions around the discussion topic. 
[bookmark: _Toc133268289]Conclusion
Effective management of classroom behaviour and learner engagement is a key aspect of this framework, and there are many different variables that relate to this area. By developing their knowledge, skills, and professional values in relation to managing classroom behaviour and learner engagement, teachers can create positive and inclusive learning environments that promote engagement and positive behaviour. A critical evaluation of tutors from appendix A and B had been reviewed and assessed. Points have been used to support my own professional development. Strategies have been highlighted as mentioned within this reflection and have been linked towards the UK professional standards framework. An action plan has been provided in appendix D of which would road map future development targets to support myself within managing learning behaviour and learner engagement.











[bookmark: _Toc133268290]Reference List
Advance HE (2011) The UK Professional Standards Framework for teaching and supporting learning in higher education. Available at: x173570 HEAY.pdf (Accessed: February 26, 2023)
Bloom, B.S (1972) Taxonomy of Educational Objectives: The Classification of educational goals. Pennsylvania: McKay Company
Cox et al (2018) The Complete Handbook of Coaching: 3rd Edition. London: Sage 
Gibbs, G. (1988) Learning by doing: A guide to teaching and learning methods.  London: Further Education Unit.
Kline, N. (2002) Time to Think: Listening to Ignite the Human Mind. London: Ward Lock 
Knowles, M. (2015) The Adult Learner: The definitive classic in adult education and human resource development. 8th Edition. Abingdon: Routledge 
Lebor, M. (2018) Classroom Behaviour Management in the Post-School Sector: Student and Teacher Perspectives on the Battle Against Being Educated. London: Palgrave Macmillan.
Petty, G. (2014) Teaching Today: A Practical Guide: 5th Edition. Oxford. OUP. 
Race, P & Pickford, R (2007) Making Teaching Work.  London: Sage Publications.
Race, P. (2019) The Lecturer’s Toolkit: A Practical Guide to Assessment, Learning and Teaching: 5th Edition. London: Routledge.  
Reece, L. and Walker, S. (2007) Teaching, Training and Learning: A Practical Guide. 5th edition. Tyne and Wear: Business Education Publishers Ltd. 
Stewart, I., & Joines, V. (2012) Transactional Analysis Today: A New Introduction to Transactional Analysis, 2nd edition. Chapel Hill, NC: Lifespace Publishing.
QQA (2023) The revised UK Quality Code for Higher Education. Available at: The Quality Code (qaa.ac.uk). (Accessed: 12th March 2023)
UWTSD (2023) UWTSD Student Code of Conduct. Available at: code of conduct 2021 (uwtsd.ac.uk). (Accessed: 5th March 2023)
UWTSD (2023) Student Harassment and Bullying Policy. Available at: Student-Harassment-and-Bullying-Policy.pdf (uwtsd.ac.uk). (Accessed: 8th March 2023)
Wallace, S. (2013) Managing Behaviour in Further and Adult Education. Third Edition. Exeter: Learning Matters
Welsh Government (2021) Tertiary Education and Research: Strategic Vision. Available at: strategic-vision-post-compulsory-education-training.pdf (gov.wales). (Accessed: 12th March 2023) 
[bookmark: _Toc133268291]Appendices


[bookmark: _Toc133268292]Appendix A: Teacher Observation Form 

[image: Text

Description automatically generated]

	Teacher

	Roxana 

	Date
	08/02/2023


	Group
	Level 5

	Topic/Context
	Managing Organisational Behaviour 

	Notes on the lesson:

	
Before lecture commencing

Recap



Managing Behaviour





Strategies used 


	

Approach to content delivery that is confident/at ease.

Students had a lot of questions! 



Students successfully directing the class and debating proposed content!
A lot of information is presented, and real-life experiences are encouraged. 
A awkward pauses after the tutor asked a question. This could be seen that the learners were either not engaged or were too shy to comment. Yeah


Roughly every 20 minutes the tutor would reaffirm with the class to confirm they would acknowledgement of the topic. 


	What I have learned:

	





	
Keep a good flow of the lecture. 
Regularly checking on your students vocally to ensure that they have awareness of the topic of which you are delivering
Make links to your own experiences or relevant examples of which the students could have far greater use in order to understand the topic. 

	Targets to improve my own practice (mapped to professional standards):

	
UKSPF - 
A4 Support and guide learners – Situated when the tutor would liaise with the students and reaffirm learning.

V1 – Respect individual learners and diverse groups of learners – Achieved by respecting the learner and holding students to a good account. 

V3 - Use scholarship, or research, or professional learning, or other evidence informed approaches as a basis for effective practice - using a wide range of different concepts and research provided to support student engagement in the learning environment.
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	Teacher

	Christine 

	Date
	14/02/2023


	Group
	Marketing Essentials


	Topic/Context
	Social Media Marketing 


	Notes on the lesson:

	
Before lecture commencing


Recap

Motivation



Strategies used 



Managing Behaviour



	
Before lectures commence, lecture expectations have been set out.
Including cameras on and student engagement. 
 

Checking the student prior learning 

Some humour used to engage and motivate students.
Links learning to real world examples to initiate relatability and engagement. 

Transformational Learning
· GROW – Goals, Reality, Options, What you will do.

Active and collaborative learning approaches to support student engagement 
Muting students which have background noise, but clearly does not want to disrupt the flow of the lecture.  

	What I have learned:

	









	
Keep a good flow of the lecture. 

Different active learning approaches to support the student engagement 

Use of activities in lecture that would support the assignment, links to greater student engagement. 

	Targets to improve my own practice (mapped to professional standards):

	UKSPF – 
V2 promote engagement in learning and equity of opportunity for all to reach their potential – appropriate teaching strategies which met with the appropriate pedagogy which significantly enhanced the learner engagement. 

A4 Develop effective learning environments and approaches to student support and guidance. – 
creating supportive learning environment which enables strong participation and engagement from all students.
K4 appropriate use of digital and/ or other technologies, and resources for learning - use of gamification and interactive platforms which enhanced the learner engagement.
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Lesson Plan

	Topic: 
Change Management 
	Class: 
Level 6

	Date: 
16/02/23
	Length of lesson: 
3Hours 30 minutes
	Number of students: 
30

	Resources required:
Digital access required, for example Laptop or Desktop. Accessibility through Microsoft Teams and Mentimeter interactive platform. 

	Aim of Lesson
Clarify change management and its objective.
Review the application of change management.
Recognise the purpose of change management

	Learning Outcomes – The Learners Should Be Able To:
Understand the need for change management.
Demonstrate the application of change management theories.
Examine the management associated to resistance to change.

	Previous student knowledge required for the session:	
Not essential but some previous knowledge could provide useful insights. 

	Anticipated difficulties (if applicable):
Technical difficulties with online lectures, including audio and visual content. Student could have difficulties to grasp concepts being discussed.





[bookmark: _Toc133268295]Appendices D: Action Plan:

	
	Action Points:
	Success criteria:
	To be achieved by:

	Imporvement areas:
	
	
	

	
	Implementing more points associated with the UK professional standards framework
	The success of this approach will not only be on the legal grounds, but by using the framework to greatly enhance and support the learner behaviour management and engagement within lectures.
	Future ongoing lessons and lesson planning

	
	Refine methods to assess and give feedback for learning
	This approach would greatly enhance the learner engagement, for instant supporting the increase the amount of participation during lectures
	Future ongoing lessons and lesson planning

	
	
	
	

	To continue:
	
	
	

	
	Support and guide learners
	By supporting and guiding learners, it does not only support the learner engagement, but it creates a significant relationship and bond between the teacher and the student.
	Future and ongoing 

	
	Ensure that all students in the learning environment have equal opportunity to participate and engage in all activities
	This will greatly enhance student participation in the learning environment, and they would be more willing to engage and participate in activities set by the lecturer.
	Future and ongoing
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