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CHAPTER 1.
INTRODUCTION.
There has been continuous discourse from the UK parliament, in mainstream and social media, relating to LGBTQ+ issues in schooling and around communities in the UK. Young people how identify as LGBTQ+ and gender diverse are faced with inequalities in the community and at school, these challenges have impacted their mental health through bullying, victimisation and discrimination. The UK and Welsh governments have put provisions in place to counter act abuse, REF however this has not been fully implemented and understood by the educational institutions, local councils and charity organisations which have been confusing for staff to maintain and lack of teacher training on LGBTQ+ content in the classroom has seen young people excluded and ignored for their gender beliefs.
This has improved over the last 20 years with the appealing of Section 28, Inclusion and Pupil Support (2006, updated 2016), The Equality Act 2010, and the introduction of the (RSE) in Wales and England, however there is still a long way to go for this marginalised group to feel they are safe, and fully represented in society. REF However, general concerns from young people and parents or guardians and the controversy that surrounds the teaching of education, and gender ideologies has caused concern with the UK government, charities and the parental responsibilities when faced with decisions safe spaces, material content in the classroom and gender has posed threats to implementing robust procedures to tackle these issues.
The purpose of this study is to critically analyse research studies previously undertaken from secondary research in the aim to expose social issues and directing attention to the measures that have been utilised for young LGBTQ+ people which could enhance inclusion and community cohesion, this will include the positive and negative outcomes of their physical and emotional wellbeing. The literature review data collected will help gain understanding on young people's perceptions and experiences of schooling and in the community on LGBTQ+ issues and gender identity. Ethical consideration was approved; however, no primary data will be collected in this study.

The rationale was to specify any suggested arguments in relation to the harms and pressures that have been inflicted on this marginalised group for their sex, gender and sexual orientation. The aim of the study was to link the contextual information from secondary research studies that will directly contribute to answering the research question: What are the perceptions and experiences of LGBTQ+ and gender diverse young people, in the community and of inclusive education in maintained schools? 
A Thematical Analysis was employed to analyse 4 relevant themes as discussed further in the methodology chapter on education, bullying, mental health and organisations. 
[bookmark: _Int_3zLTxe79]The objective of this study is to firstly, the extent to which the UK government and Welsh government statutory guidance on the LGBTQ+ in schools is reflected in the experiences of the young people and to identify any gaps if any in research and if schools are promoting LGBTQ+ equality, diversity and their young people's rights. Secondly, to reveal bullying, discrimination and stereotypes that young LGBTQ+ people may encounter in society and experience while attending school and their mental health issues. Finally, expose organisations, gender identity services and educational settings who support and oppose gender ideologies. This will facilitate interpretation and evaluation of the discussion and supportive evidence for the conclusion of the research study.













CHAPTER 2.
LITERATURE REVIEW METHODOLOGY.

The aim was to highlight a broad range of literature to explore the positive and negative collective narratives involving young people who identified as LGBTQ+ and gender diverse, which were based on current published studies. 
The objective of the research design was represented by a systematic review. The purpose was to eliminate previous barriers that the researcher found a challenge when gathering purpose sampled participants to form a focus group, the sensitivity of the material on the chosen subject was thought to be intrusive for LGBTQ+ young people and may be a risk factor, this may have weaken the research data outcomes,  therefore, by adopting research analysis from secondary data provided adequate evidence findings to continue the study.
The approach adopted for the research study was to search for literature using key words for example, LGBTQ+ was at the forefront of the explored words, with contextual information such as bullying, education and support services inserted to reveal relevant studies, these were acquired from websites search engines, essentially UWTSD library, Google and Google Scholar via the internet. The secondary data sources assembled were mainly peer-reviewed journals, UK and Welsh government surveys, charity organisation surveys, journal articles, NHS reviews and surveys. 
The research studies collected employed a mix method approach. Qualitative and quantitative data were extracted from the studies. “MMR encourages us not only to look at the world in different ways but to share those multiple, different views in making sense of the world, discussing our views and values in it” (Cohen et al, 2018, p64). From the data statistics and transcripts, the research drew upon the perspectives and experiences together with numerical values to interpret the findings.
Mertens, (2007) argues “in transformative mixed methods research, a researcher might make use of a variety of quantitative and qualitative methods to determine the focus of research, with a specific concern for power issues” (p213).
Within a transformative paradigm the “ontological assumption holds that there are multiple versions of what is believed to be real and that these beliefs are generated based on multiple factors”, this reality stems from “different societal positionalities associated with more or less privilege, such as gender, sexual identity” and other protective groups (Mertens, 2015, cited in Mertens, 2017 p21).
This also applies to the epistemological hypothesis which “centers on the meaning of knowledge as it is seen through multiple cultural lenses and the importance of power inequities in the recognition of what is considered to be legitimate knowledge” (Mertens, 2015, cited in Mertens, 2017 p22).
There were also limitations on the sources obtained on UK based research, which was relevant to the research question, this suggests the subject has only risen to the forefront in recent years, reiterating that more UK based studies need to be investigated, therefore, this research study would provide important knowledge paving the way for more studies on the subject matter.
The analytical approach was to structure the research through a thematical analysis, by developing the research design assisted the researcher with constructing 4 key points for discussion. Braun and Clarke (2022) argue “themes do not passively ‘emerge’ from data but are actively produced by the researcher through their systemic engagement with, and all they bring to, the dataset” (Braun and Clarke, 2022, p8).
These are:
· Education and awareness on LGBTQ+ and gender identity issues. 
· LGBTQ+ and gender diverse discrimination, victimisation and bullying in the community and in schools.
· The mental health and well-being of LGBTQ+ gender diverse young people.
·  LGBTQ+ organisations, charities (GIDS) and child safeguarding organisations.
Before carrying out the research, ethical approval was considered (See Appendix 1). The form detailed the researcher's purpose for the study and was accepted in agreement with the UWTSD Research Ethics & Integrity Code of Practice (2022), UWTSD Research Data Management Policy, and the principles underpinning the guidelines of the BERA Ethical Guidelines for Educational Research (2018) (BERA, 2019). There was no primary human participants personal data collected as a systematic approach was undertaken with data from secondary sources, however, “when working with secondary or documentary data, the sensitivity of the data, who created it, the intended audience of its creators, its original purpose and its intended uses in the research are all important considerations” (BERA, 2019, p11).
The researcher followed the UWTSD data protection protocol, where the data was securely stored via computer networks, password protected and the use of data encryption; until the completion of the project and then deleted. All personal and sensitive data are in accordance with the General Data Protection Regulation 2016 (GDPR) and the Data Protection Act (2018) (BERA, 2019, UWTSD, 2024). 











CHAPTER 3.
EXTENDED LITERATURE REVIEW.

3.1 Introduction.
The extended review will gather literature from secondary sources from government surveys, journals, research studies and charity organisations, to deliver a background of history which is related to the researcher's question. What are the perceptions and experiences of LGBTQ+ and gender diverse young people, in the community and of inclusive education in maintained schools? The literature will draw upon common themes that need highlighting; the researcher will analyse the data to give an interpretation for the purpose of the study and present any gaps in research that will form part of the argument.

The UK Government Local Government Act 1988, enacted Section 28 by the “prohibition on promoting homosexuality by teaching or by publishing material”. The act banned local authorities in England and Wales from promoting homosexuality in maintained schools within the means of The Education Act 1944 (UK Government, 1988).
As part of the injustice caused by section 28, Stonewall charity was established (Stonewall UK, 2022). On November 2003 Section 28 was revoked. However, LGBTQ+ people have experienced stigma and victimisation, encountering years of discrimination due to their sexuality and gender. Stonewall Cymru is a charity that continuously campaigns for positive changes for people in Wales who identify as LGBTQ+, in the aim to promote their inclusion and wellbeing (Stonewall UK, 2022, Stonewall Cymru, 2022).


The Stonewall Cymru school report 2017 presents data from LGBTQ+ young people aged 11 to 19 from around Wales. The figures show bullying is a common event with more than 50% of occurrence in schools. The report acknowledged awareness and knowledge relating to sex education for LGBTQ+ young people were at a low percent rating. In addition, young people's mental health dramatically increased with little or no support to access help for advice on LGBTQ+ issues, and to speak about their concerns with an appropriate adult (Stonewall Cymru, 2017).
From 1988 to 2003, schools and local authorities were band from issuing and teaching LGBTQ+ content, this was overturned in 2003, making way for LGBTQ+ people to express their feelings on their sex and gender, “The Welsh Government guidance on ‘Inclusion and Pupil Support’ (2006, updated 2016)” (p3) was introduced, this brought attention to challenging issues encountered by LGBTQ+ young people from bullying to affirming their gender and sexuality. In 2010 The Equality Act (2010) became law in the UK, the policy and guidance protected 9 characteristics for anyone, including their sex, gender reassignment, and sexual orientation from being discriminated against (Estyn, 2020).
In 2019, the new Welsh Government Relationships and Sex Education (RSE) guidance for schools on LGBTQ+ issues were introduced to encourage equality and diversity. The Welsh Government has provided recommendations to promote inclusion for LGBTQ+ young people, this will see provisions in place, supporting young people's well-being, mental health and deliver awareness for the LGBTQ+ and gender diverse pupils (Estyn 2020).

The research literature review will focus on the 4 common themes relating to LGBTQ+ young people, examining the negative and positive impacts they have experienced in and around schooling and the community.
· Education and awareness on LGBTQ+ and gender identity issues. 
· LGBTQ+ and gender diverse discrimination, victimisation and bullying in the community and in schools.
· The mental health and well-being of LGBTQ+ gender diverse young people.
·  LGBTQ+ organisations, charities (GIDS) and child safeguarding organisations.


The discussion will draw upon any gaps in research, recommendations, methodology used to identify more inclusive approaches to potentially promote more equality and diversity for LGBTQ+ young people. The research will take on views and opinions from LGBTQ+ and gender diverse young people, and a professional view from educational staff, UK and Welsh government ministers and LGBTQ+ organisations. 
The statistics from the Census 2021 Sexual Orientation UK 2022 poll states “An estimated 1.8 million people aged 16 years and over (3.3% of the UK population) identified as lesbian, gay or bisexual (LGB) in 2022”, of which, “almost 1 in 10 (9.2% or 630,000 individuals)” were young people aged 16 to 24 (Office for National Statistics, 2023, A).


3.2 Theme 1.
Education and awareness on LGBTQ+ and gender identity issues.

Teachers are professional facilitators to educate pupils on all subjects and issues including Relationships and Sexuality Education (RSE) (Welsh Government 2023). Research was carried out by Lee (2019) to see how inclusivity has moved on for LGBTQ+ teachers in schools pre and post section 28 legislation, which banned the promotion and acceptance of all ideas relating to homosexuality. The study was designed to look how teachers have been affected by this legislation, and how they feel when presenting verbal or physical content associated with questioning, same-sex relationships, and issues on LGBTQ+ matters. Lee (2019) suggests teachers who taught pre and during section 28 before (1988-2003) were less open about their sexuality and gender in the workplace, and stated this has affected the way they participate in activities in the classroom. In addition, they have become more resilient to homophobia by separating their personal from their professional life to support their pupils. This continues to focus on how LGBTQ+ teachers can approach issues on gender and sexuality, when they may be affected by past experiences, which may have cause them anxiety and stress. Therefore, (section 28) teachers must feel comfortable within themselves and others, when teaching pupils about these issues, this also applies to teachers who are post section 28 who may appear more open with their sexuality and gender to others, however, less resilient to deal with discrimination (Lee, 2019).

The Welsh Government set out statutory guidance for governing bodies to challenge bullying in maintained schools in 2019, this is to prevent the widespread abuse of homophobia and biphobia behaviours experienced by LGBTQ+ learners (Welsh Government, 2019). 
The 2017 Stonewall Report shed light on the issues and called for a more inclusive curriculum to be taught in schools for LGBTQ+ young people, this will include identifying LGBTQ+ issues and awareness on healthy relationships in the aim to celebrate equality (Stonewall Cymru, 2017).
In 2019, The UK Government introduced legislation for the Department of Education on compulsory (RSE) in schools for England, to be taught healthy relationships and themes on sexuality including same sex relationships (Department of Education, 2019). This will be launched into the Welsh education curriculum in 2022, from the Department for Education and Skills (DfES) from the Welsh government (Welsh Government, 2021, B) “The (RSE) must include learning that develops learners' awareness and understanding of different identities, views and values and a diversity of relationships, gender and sexuality, including LGBTQ+ lives”, this will be taught in stages according to age with themes and issues on LGBTQ+. The curriculum will start at age 11 and over and continue through all key stages for learners (Welsh Government, 2021, B p3). 

There are controversies regarding the (RSE) teaching model for younger pupils, the review states that there have been serious allegations and misinformation surrounding the Welsh curriculum from a small campaign group, this led to claims of sexualisation of young students and children, this will be heard in court, however, the Welsh government confirm, age-appropriate taught lessons are in place to inform young people of friendships and families, and not to influence or sexualise younger pupils with sexual orientation or gender (Miles, 2022). 
It was noted by the (DfE) parents do not have the right to withdraw their children from the relationship or health education in England, however sex education in primary schools will be prohibited, within secondary schools this will be discussed with the parents for children up to 15 years, then after the pupil will decide, the rules will only apply unless the school requests it is for science purposes (Department of Education, 2019).
In contrast, Wales (RSE) is compulsory, Welsh parents with children in primary and secondary schools, have lost the argument stated by Miles (2022) to withdraw their children from the new (RSE) curriculum a high court judgment ruled, parents stated they will appeal the decision with the court and will continue to oppose the (RSE) which they claim the LGBTQ+ themes indoctrinates children and encourages them to self-identify (Wood, 2023). A petition has been raised to remove LGBTQ+ content from the (RSE) this will be put to the UK parliament for discussion, no date has been set to when this will take place (UK Government and Parliament, Petitions 2023).

A study exploring the experiences of LGBTQ+ young people in school settings as understood by teachers and staff, has highlighted more awareness to LGBTQ+ issues, the study employed a mixed methods approach, of which consisted of surveys of 153 teachers and staff of 9 were interviewed, and focus groups of 38 students and friends from 6 selected secondary schools around the UK. The survey from the teacher's data suggested only 40% had undergone training on LGBTQ+ matters.
From the study Harris, et al (2021) suggested when exploring and addressing LGBTQ+ issues, students' perceptions of teachers are that they use reactive rather than a proactive approaches when handling negative behaviours directly, although, teachers' views were that their pupil's lack of awareness surrounding LGBTQ+ topics may cause behaviours to evolve into oppression for their LGBTQ+ peers. The students also reflected on not being satisfied with the curriculum, which focused on more heterosexual issues and sex education rather than LGBTQ+ issues (Harris, et al, 2021). Furthermore, the teachers indicated that there is a lack of understanding and communication on how to deliver strategies on LGBTQ+ issues, and at what point do they intervene in situations and challenge behaviours to support young LGBTQ+ people, some teachers may step back and rely on students to raise issues first, rather than using proactive measures. According to Harris et al, (2021) there were mutual perceptions between teachers and students agreeing that students felt uncomfortable to disclose their gender and sexuality at school, this also applies to teachers and their work colleagues. Therefore, the arguments and solutions point to the culture and climate of the schools and the acceptance of the LGBTQ+ norms where young people can express their identity or gender without judgement or discrimination within the school institutions.

Understanding the term gender identity? 
The term gender identity and gender roles which includes gender orientation was first coined by John Money, who was a New Zealand American Psychologist, Sexologist and Professor working at the John Hopkins university, he specialised in gender ideology, quoting that babies are gender neutral at birth and society determines whether they identify as a boy or girl, emphasising the term nurture as the influence opposed to nature. However, there is a debate on whether he was the first to coin the term gender identity with scholars, Stoller and Greenson (1964) credited in their papers with the term gender identity as a joint discussion. (Byrne, 2023) 
Stoller (1965) argued that “core identity is evident before the first year of age and is becoming stable between 18-36 months. It is considered that once it is established, it is thereafter resistant to any change” (p35). However, it was argued that most specialist academics discussing gender identity will account for multiple factors as in biological, hormonal, and genetic factors (Isakidou, 2016).

However, gender identity today is viewed differently, people's opinions on the subject are open for discussion and widely debated and this is even more so regarding young people and characterised to how a person feels differently from the sex they were born, this was reflected by the new gender question for 16 years and over add to the census 2021, where 45.7 million people voluntary answered (Office for National Statistics, 2023).
According to the 2021 census in England and Wales on gender identity, “262,000 (0.5%) answered “No”. to the question, Is the gender you identify with, the same as your sex registered at birth?”. This was asked to 16- to 24-year-olds and shows 1% (63,000) identified as transgender (Office for National Statistics, 2023, B).

According to The World Health Organisation, gender identity is not to be confused with the sex of a person where male, female or intersex refers to the biological factors as in chromosomes and reproductive organs. Gender identity is how a person feels a “internal and individual experience of gender, which may or may not correspond to the person’s physiology or designated sex at birth” (World Health Organisation, 2024).

The NSPCC have described some terms of gender identity, young people can express their identity as gender diverse and gender fluid or umbrella terms as in non-binary or genderqueer, however, these terms may be a phase in a young person's life and over time change to another gender more suited to the individual, they may also feel that they are transgender and opt to transition to the opposite sex (NSPCC, 2024).

Policy Exchange is a charity educational think tank in the UK, promoting and developing ideas, and improving policies. Moore (2023) has researched gender ideologies within the education systems and revealed gender roles and stereotypes in schools are being oppressed, causing children to present gender distress.
“Children as young as five are being encouraged to question their gender identity or being taught they have been ‘born in the wrong body’ if they do not conform to regressive gender stereotypes” (p8). Schools have the fundamental duties to protect and safeguard children from harm, this is not always the case when teachers are discussing themes around sex and gender. When referring to the Relationships, Sex and Health Education (RSHE) teachers are disregarding their basic principles, 72% affirm that young people's biological sex and their gender identity may be diverse, with 25% indicating they “may be born in the wrong body” (p 11) 30% of teachers assert they will treat the young people in accordance with how they identify regardless of their biological sex. Some secondary schools have taken to confirming the gender identity of young people by asking their peers to announce their opinion.
The research data found, 4 in 10 schools use the self-identity approach when discussing children's preferred pronouns without parents' consent, stating they will respect and recognised their gender and only then inform their parents, excepting they may later transition to a new gender they are more comfortable with (Moore, 2023).


The evidence unveils only 28% of secondary schools in the UK disclose to parents concerns about their children's gender questioning or identity, whereas 68% of schools suggest informing parents would be an infringement of the Data Protection Act 2018. Moore (2023) argues the information is false that confidentiality when referring to safeguarding children at school does not breach the GDPR law. Additionally, a further 19% of secondary schools are unsuccessfully retaining single sex spaces for girls. This is a serious safeguarding violation for young people leaving them vulnerable. 
Moore, (2023) suggests there are many resources used by schools to discuss gender identity with pupils, an external material tool utilised within the (RSHE) is the ‘Genderbread Person’ which prompts children to recognise 15 gender identities, the material was created by comedian Sam Killermann, an author of ‘Breaking through the binary’, his gender ideologies oppose UK school government guidance. Furthermore, young students are being taught to avoid using specific terms that may offend other pupils and staff.
The research questioned 137 schools, 52% are engaging with various external agencies to provide content, training and resources for the (RSHE) programmes for gender identities and stereotypes, these are “PSHE Association, The Proud Trust, Rainbow Flag Award, Just Like Us and Diversity Role Models” (p54). However, some agencies are in breach of the 2020 government guidance on the planning of the (RSHE) resources and has been forced to remove content from their downloadable websites (Moore, 2023).


A research study from The Open University gathered data from 3 focus groups from 16 adult participants, employed in professional educational backgrounds in the East Midlands of England, the discussion focused on their views and experiences on the (RSE). Concerns were raised as the introduction of new rules on the (RSE) were to be implemented from the Department of Education (DfE). The study was conducted prior to the new rules; however, some schools had adopted the principles in advance to coincide with the changes (Cumper, et al, 2023). 
The discussion highlighted the challenges that staff faced, with limited time spent in lessons discussing themes around (RSE) which became problematic. Another challenge that was presented were the inconsistences between teachers and their confidence in delivering the correct information to the pupils. Furthermore, more robust knowledge-based training for staff, to ensure the contextual information featured around (RSE) are addressed appropriately with consistency (Cumper, et al, 2023).
The participants mentioned their concerns on viewing the (RSE) curriculum for LGBTQ+ pupils, to reassure they are using the correct terminology, and on confirming the responses they will give surrounding same sex relationships, it was implied that when pupils question their sexuality, teachers do not want to persuade them to discuss matters with their parents, in addition to cross examine their answers, as this may anger their parents even more so with the faith groups (Cumper, et al, 2023).

Harris, et al (2023) collected data from a research study consisting of focus groups and surveys, focusing on school culture challenges and how LGBTQ+ young people manage their identities, all participants aged between 11 to 18. From the focus group all 33 identities were LGBTQ+ and specified their sexuality and gender, from the survey 34 confirmed their LGBTQ+ identity, 186 young people were cis gender and heterosexual, 33 were questioning. The findings showed LGBTQ+ pupils appear to experience negative remarks and a total disregard for their existence. Harris, et al (2023) recognised the culture inherited by the schools can be hetero- and cis -normativity, adopting a biased approach.

Harris, et al (2023) argues that schools that are situated in the most deprived areas hold more negative views on LGBTQ+ culture and climate, in contrast, the schools in prosperous areas with higher academic achievements, the students reported positive experiences in their schooling when representing LGBTQ+ identities, however, this is not always the case as mixed results were recorded in other schools depicting areas of poverty and wealth. There were differences in the climate and culture perceptions with non-LGBTQ+ pupils where they did not relate to the barriers that LGBTQ+ pupils face and a lack of consideration for safe spaces, and shared access to toilets and changing rooms. 
The data also revealed individual teachers that are impartial will support and enhance pupils' experiences promoting good mental health and wellbeing, staff that work with little or no institutional support create higher levels of problematic behaviours in schools relating to LGBTQ+ identities. Evidence suggested racial abuse would be challenged and addressed, however, remarks and comments associated with LGBTQ+ identities would be ignored, the balance between hetero- and cis-normativity outweighs LGBTQ+ support at the schools, especially with transgender and non- binary students, coping with separate issues of sexuality and gender. It was argued LGBTQ+ identities need to become the normality within schools, breaking down stereotypes and barriers to create a positive culture and climate for all staff and students (Harris, et al 2023).

3.3 Theme 2.
LGBTQ+ and gender diverse discrimination, victimisation and bullying in the community and in schools.

According to Marzetti, et, al (2022) argues past studies and literature have expressed that discrimination, harassment, and stigma surrounding LGBTQ+ is a potential trigger for suicidal thoughts and attempts, which has led to death, whereby statistics show that LGBTQ+ young people are at a greater risk then their heterosexual peers. Marzetti, et, al (2022) interviewed 24 LGBTQ+ young people aged 16-24 who showed signs of attempted suicide and ideas in the understanding to discover a connection with their identity. Marzetti, et al (2022) reports from the conclusion the participants reflected on their experiences by expressing they felt “a sense of queer entrapment, in which they were rejected, isolated and consequently some lacked a safe space in which to exist as LGBT+ people” (p8).
Therefore, Marzetti, et al (2022) suggested within educational institutes there are social norms, homophobic behaviours and negative influences that exist, and to reduce suicidal thoughts these need to be recognised and addressed as a part of a prevention strategy for suicide attempts, it was also highlighted, for schools to introduce LGBTQ+ young people into the curriculum by use of popular culture and the arts, and to do this without stigma and stereotypical imagery and ideas (Marzetti, et al 2022). 

According to Witcomb, et al (2019) there is little evidence that bullying is experienced by young people who identify as transgender and gender diverse (TGD), this may be due to young people hiding their identity until an older age. There are many studies which included lesbian, gay or bisexual (LGB) people using the umbrella term to analyse results, therefore, deciding a different outcome.
Witcomb, et al (2019) carried out a study to question young people who identified as (TGD) about their experiences on bullying and discrimination within schools and the community, this was to record any psychological changes that may have affected their wellbeing. The 274 young participants aged 16-25 answered a questionnaire before they attended a gender clinic to record the research. The outcome showed that 86.5% of (TGD) young people had experienced bullying of which 96% explained that they had been called names. They showed more signs of stress, anxiety and low self-esteem due to bullying. Witcomb, et al (2019) argues this is higher than the study by Stonewall UK School report (2017) had suggested at 64%, stating that there may be differences due to young (TGD) people having received access to gender health services. Of the 3713 participants of which 16% identified as transgender on the Stonewall UK school report 2017, “more than four in five transgender young people (84 per cent) have deliberately harmed themselves at some point” (Stonewall, 2017, p30) compared to 89 transgender young people at 37.6% of the 237 participants (Witcomb, et al 2019).
The study also suggested bullying in schools was the primary target place, where young people were taught that (LGB) bullying was not acceptable, however there were no discussions relating to (TGD) bullying. There is evidence from other studies that stigma and victimisation experienced by transgender diverse young people in schools will remain high unless more support is put in place, as teachers themselves may engage in the process or fail to report such behaviours (Witcomb, et al 2019).

Any person that has the intent or encourage hatred towards sexual orientation is committing a criminal offence, this is a hate crime under The Criminal Justice and Immigration Act 2008. (Pickles, 2021).
A research study gathered young LGBT+ people aged 15-22 from community youth groups to participate in two focus group workshops, 6 young people in workshop 1 and 7 in the second, to explore their perceptions and experiences of hate crime, and how they can report these crimes to the police, also in attendance were criminal justice professionals from the LGBTQ+ community who participated and took account of these crimes (Pickles, 2021). As this study was on a small scale the findings may not relate to the larger community of LGBTQ+ young people. 
According to Pickles, (2021) the findings show young people had no clear understanding of what constitutes as a hate crime, therefore are less reluctant to report incidents, he stated this can be more likely with perpetrators who they are intimate with, therefore, youth workers were the primary people that young people would report any behaviours to as an alternative to the police, suggesting youth workers are informal educators where young people do not feel judged and are free to voice their concerns. Youth workers can build stronger relationships between one another to overcome barriers and strengthen any anti LGBTQ+ hate crimes.
 It was also recognised that schools need to implement strategies and liaise with the police on who, how and what ways LGBTQ+ young people can report victimisation (Pickles, 2021). This reinforces the notion that school's inclusive education on LGBTQ+ subjects are paramount for pupils to feel safe and not to be victimised for their sexual orientation, sex or gender.

In society there is still stigma attached to people who identify as LGBTQ+, Hate crime has seen a rise in the year 2021/2022, where there were a reported number of hate crimes associated with sexual orientation at 1,329 (21%) and transgender identity at 247 (4%) across England and Wales, therefore the Welsh Government recommendations for further action to tackle discrimination and bullying, that will been outlined in the LGBTQ+ Action Plan for Wales 2023 report (Hutt, 2022).

Galop (2023, B) argues there are higher percentage rates at 65% of LGBT+ hate crimes coming forward for support, in contrast to the Official Statistics of Hate Crime for England and Wales, who reported lower numbers in the years of 2022/2023, this can be described as LGBT+ people are not reporting their crimes to the police. The charity states transgender crime has increased by 11% this is nearly twice the figures from the last 2 years, whereby, 37% of hate crimes were recorded for the entire LGBT+ community. The UK government reiterates arguing 90% of hate crimes go undetected. There are gaps in research that need to be addressed and data missed that needs to be reported effectively from the crime survey, the next review will be announced in 2025 (Galop, 2023, B).

A series of surveys and interviews were commissioned by YouGov and Galop charity in 2022, gathering 2042 LGBT+ adult participants, who were questioned about whether they have encountered violence and abuse and whether they have reached out to professional support services. As part of the survey, they researched domestic abuse inflicted on the 29% of LGBTQ+ people aged 18 to 24 years, from the evidence these figures showed 55% were abused by a family member, partner or ex-partner. From the overall data 1029 LGBTQ+ people encountered one or more acts of abuse, however, 619 people accessed some sort of support, whereas 389 dealt with behaviours relating to abuse and violence alone not seeking support. It was argued, there are a lack of support services available in rural areas for the LGBTQ+ community, 41% of the participants did not know where to access or was not associated with any support services that could offer them help. The barriers disclosed to why they did not reach out for support, were poor former experiences, feeling judged, and from those who accessed support, felt sense of shame and no recognition of what abuse was, isolation, and attempting to deal with their abuse alone (Galop, 2023, A).

A study gathered data from Galop, comprising of semi structured interviews and surveys in relation to sexual violence, the sample of young LGBTQ+ people aged 16 to 24 years, were met with unwanted sexual encounters. Sexual harassment was the highest sexual violence committed by the perpetrator, whereas 88% were carried out by a partner or ex- partner, however, one participant stated they were “sexually assaulted outside a nightclub at 18 by a straight man after he found out I was a lesbian and had been pursuing me all night” (p20). A large majority reported men to be the main offender, where they were using their methods to change or punish for identifying as LGBTQ+ (Galop, 2023, C).

At the end of 2020 and the beginning of 2021, Just Like Us a young people's charity, carried out a study in partnership with Cibyl, focusing on the experiences and the wellbeing of LGBT+ young people 11 to 18 years (Milsom, 2021).
This involved students and staff from schools and colleges around the UK both LGBT+ and non-LGBT+ participants responded to the research study. 1,140 pupils and 142 staff identified as LGBT+. The findings showed that young people's opinions are more pro-transgender at 84%, then they think the staff are at their school or college at 76%. In addition, 43% of staff have mixed feelings about coming out as LGBT+ to their co-workers within their school environment. In the last 12 months 48% of LGBT+ young people felt positive about themselves, with 58% feeling safe at school and college in comparison to 73% of non-LGBT+ young people. 
Schools need to have a robust procedure for LGBT+ students to report any discrimination or victimisation they are met with, only 33% of pupils say that this is in place within their school, however, there was a higher percentage of LGBT+ students at 43% that reported bullying as opposed to 21% non- LGBT+ pupils. This reflects that only 21% told a staff member, where only 1 out of 5 students never mentioned anything to anyone (Milsom, 2021). Estyn, (2021) clarifies “In most schools, staff are unable to describe any measures their school have taken to proactively promote a culture where staff and pupils refute harassment and stand up to any negative attitudes towards sexuality or gender” (p45). Many schools have an online and digital system, however, schools have a careless attitude to report incidents under the Welsh government 2019 statutory anti-bullying guidance, this includes behaviours on sex, gender and sexuality, therefore, by a clearer understanding of what constitutes bullying and harassment, staff can use proactive measures to challenge abuse (Estyn, 2021).


The Welsh government plans to continue to improve hate crime and discrimination set out in the LGBTQ+ Action Plan for Wales 2023 review, to remove barriers by working with the police, collaborative crime and justice teams and communicating with external safety partners to facilitate ways for LGBTQ+ people to report hate crimes. They will invest in awareness schemes, by providing information and resources for online bullying through Hate Hurts Wales, their aim is to campaign and focus on LGBTQ+, non-binary and transgender people to make them aware of different methods to report issues. Also, to improve online safety for learners in education and understanding what LGBTQ+ young people require as part of the Welsh government involvement to the Online Safety Bill. Furthermore, to issue guidance to governing bodies at schools to crack down on online bullying (Welsh Government, 2023).

3.4 Theme 3.
The mental health and well-being of LGBTQ+ and gender diverse young people.

The Government Equalities Office (GEO) commissioned the National Institute of Economic and Social Research (NIESR) in 2017 to conduct a UK government national survey, which they gathered 108,000 participants who identified as LGBT, the survey collected essential information on their experiences and brought to light the barriers they faced with their health, safety, education and employment that could threaten their future success. According to The UK Government National LGBT Survey, 2018 summary report, staff provided by NHS have little knowledge and awareness of the health needs of LGBTQ+ people, the findings showed that the 24% of the participants had reached out to mental health services in the 12 months prior to the survey, where 8% of the overall participants had no success in receiving support. In addition, the survey showed no robust evidence of the participants experiences in education. It was advised from earlier research that homophobic, bio-phobic and transphobic oppression exists in schools, which may lead to mental distress affecting LGBTQ+ young people's wellbeing (UK Government, 2018). 

The Welsh Government LGBTQ+ Action Plan for Wales will “undertake targeted public health work to combat issues where LGBTQ+ people are disproportionately at risk, including substance use, sexual health and mental health”. Furthermore, they will “ensure any future review of mental health services takes account of the focus on and efficacy for LGBTQ+ people including young people”, by supporting more gender Identity pathways and services for non-binary and aiding transgender access to healthcare (Welsh Government, 2021, A, p14-15).

The Welsh Government LGBTQ+ Action Plan 2023 review for Wales are set on achieving their targets by implementing more mental health services by meeting the needs of people who are sexually marginalised and gender diverse. Their goal is to provide gender identity services to access locally within Wales through the Welsh Government Health and Social Services Group and the Welsh Gender Service (Welsh Government, 2023).

Hatchel et al (2021) published research, analysed the connection associated with suicidal thoughts and behaviours, and risk and protective factors on LGBTQ+ young people aged 13-24 years, producing data from the last 20 years consisting of 44 studies, concluding in evidence stating suicide is the second leading factor of death.
According to Jadva et al, (2023) studies have confirmed there is a high proportion of mental health issues, self-harm and suicides with young people who identify as lesbian, gay, and bisexual, however, more knowledge surrounding the risk and protected factors, and their wellbeing need to be investigated. In addition, more studies including transexual young people, however, this term is often found offensive, the expression (transgender is more commonly used) also need to be highlighted as substantial risk. 
In a national cross survey, which collected data from 3713 LGBTQ+ young people, in collaboration with Stonewall, a UK charity promoting LGBTQ+ equality and diversity. The online tick box survey suggested the mental health of LGBTQ+ young people's data showed “self-harm at (65.3%, n = 2423), suicidal ideation at (73.8%, n = 2423) and suicide attempts at (25.7%, n = 955)”. The study also analysed the risk factors, the evidence revealed 45% were bullied in person by physical or verbal abuse, and cyber-abuse exposed bullying at 39%. The protected factors were identified as having a positive school experience, those who agreed were 40% less likely to cause self-harm or attempt suicide and 65% less likely to have suicidal ideation (Jadva, et al, 2023).
However, Jadva, et al (2023) study, collected data as a tick box answering yes/no and agree to strongly/disagree, the method used would not have detailed all factors regarding thoughts and feelings from the participants, this may have caused distress by not discussing any concerns with an appropriate adult in respect of their wellbeing. 

From The Just Like Us and Cibyl’s study, Milsom (2021) suggests that mental health conditions are escalating, with anxiety, depression, panic attacks and self-harm being at the higher percentage rate with eating disorders, drug and alcohol misuse at a slightly lower rate. Suicides within the LGBT+ community are more than double with figures showing at 68% to 29% for their non-LGBT+ peers.
Schools and colleges are focused on promoting positive attitudes for students and staff with interventions and initiatives, however, 33% of students say there were no visible signs in their school for LGBT+ young people to access, directing them to the right support. Senior leadership teams are responsible for inclusive education and diversity in schools, they argue that the main barriers are time and money to put these measures in place (Milsom, 2021).


The pandemic has had a significant impact on LGBTQ+ young people's mental health, with young people feeling isolated due to social distancing and the closure of educational institutions, through the restrictions directed by the UK government. There were also challenges with not being able to access support networks, and families' adverse attitudes towards young people's sexual orientation (Bécares, and Kneale, 2022). The Millennium Cohort Study conducted a research survey in the UK involving young people who identified with a sexual orientation as being a minority, compared to their heterosexual peers; the research took place at the start of the Covid-19 pandemic. The investigation asked participants about their health, mental health, social support and loneliness (Bécares, and Kneale, 2022). 
Bécares and Kneale (2022) findings showed 30% of sexual minority young people had a severe psychological distress compared to 14% of heterosexual young people. There was a high rate of anxiety symptoms of 36% for the sexual minority group in comparison to 22%. It is also reported less social support was provided for the sexual minority group and they indicated that their self- rated health as poor.
Bécares and Kneale (2022) argues the research collected had significant inequalities throughout the study, where previously the UK Government has neglected to acknowledge the exclusion and vulnerability of sexual minorities as part of the negative effects of the pandemic. However, Bécares and Kneale (2022) suggested the study only focused on the sexuality of young people and not the inequalities across the LGBTQ+ community. By not providing the method previously stated, although gender was analysed, the study may not have gathered all the evidence to present a convincing argument for LGBTQ+ young people, concluding in a weaker outcome. In addition, by following up on the research during and post pandemic, the researcher may have seen more balance results on the figures shown in comparison between the sexual minority group and the heterosexual group. 

Town, et al (2022) argues “one in three LGBTQ+ young people in the UK will experience a mental health difficulty” (p1442). The research was collected from telephone interviews and an online focus group, the method used was a result of Covid-19 in person restrictions. 20 young participants who identified as LGBTQ+ participated in the study. The purpose was to investigate how young people can self-manage their mental health, the barriers they encountered, and the facilitators used to support them (Town, et al, 2022).
From the evidence researched for the study, Town, et al, (2022) findings showed 13 participants mentioned that, beginning the process of reaching out to others as a social support aid was most discussed, these facilitators helped them achieve their self-management strategy. 18 young people suggested they believed other people's narrow-mindedness and misunderstanding of the LGBTQ+ community as a barrier, has a substantial negative impact on their ability to self-manage. Young people suggested some self-management interventions can have negative effects and be unproductive such as self-harming and drinking alcohol as a coping mechanism (Town, et al, 2022). 

Good family relationships and an inclusive culture towards LGBTQ+ and gender diverse young people can have positive effects on young people's mental health, however, negative experiences and emotional stress can arise when families have different opinions and views on sex and gender (McDermott, et al, 2021). A study was conducted to see how a family unit can help or hinder their mental health. A small study involving 12 LGBTQ+ young people selected through youth organisations in England, 7 family members and mentors took part in the study. The method used were online interviews and paper questionnaires, the results showed that families were a big part of their support network. This indicated that the disclosure of their LGBTQ+ or gender is important to their mental health, there is an emotional stress attached that can have an impact. One participant remarked it was “very stressful to function in a family unit because there is a lot of responsibility on you to please your parents” (p188). In contrast, another young person answered, ‘expressing their sexuality and gender to their family member improved their depression’. The data showed there were several family members who presented homo/bi/transphobia attributes, the idea of heteronormativity that exists within families can be challenging for young people's wellbeing, and to establish who can support their needs and who may cause distress (McDermott, et al, 2021).

As earlier research suggests, LGBTQ+ young people poor mental health is at a higher level compared to heterosexual, cisgender young people. A study was carried out by McDermott, et al, (2023) to examine how and why school-based interventions can have an impact to improve mental health. Sampling 10, 13–18-year secondary school LGBTQ+ young people, 9 intervention practitioners working in partnership within the schools, providing inclusive teaching strategies and 3 school staff attended an online interview. The focus was to discuss the programmes theories on “a whole-school approach; intersectionality; collaborative leadership; school culture; and the legal, political, economic, and discursive environment” (McDermott, et al, 2023 p8). 
In relation to the whole-school approach, where the continuing support and collaboration of staff, parents, and the community work to supply robust approaches on mental health, as opposed to, short term steps with no evaluations such as tokenism and add-ons. One LGBTQ+ young people voiced their opinion stating ‘there was a few activities and a LGBTQ+ club in the school, however it seems clear this was a method to justify their involvement and inclusivity claims, and not to support and advise on LGBTQ+ themes’ (McDermott, et al, 2023).
Pupils and adults need to work together to bring forth strategies to support LGBTQ+ interventions, a staff member expressed, ‘when they put forward ideas to the head teacher, the individual go to person was effective in facilitating a series of measures in the school’. It was argued school senior leadership teams (SLTs) were seen to be a coordinator and a barrier for successful interventions. However, McDermott, et al, (2023) argues (SLTs) and intervention professionals were thought to be essential in the long-term collaborative work with staff and supported pupil leaderships which could lower mental health issues and increase wellbeing for young LGBTQ+ people. 
The study also discussed intersectionality interventions, which includes ethnicity, religion, disability and other social excluded groups. The adults and pupils noted this was not recognised as a combined discrimination for LGBTQ+ young people as the actions for improving mental health were set to one marginalised group (McDermott, et al, 2023).

Covid has compromised LGBTQ+ interventions, financially the resources have been exhausted affecting staff numbers, training and safe spaces resulting in minimal plans and activities ceased. Transgender and gender diverse young people have been less prioritised by schools when receiving support, the UK Guidance issued by the Department for Education and the Equalities and Human Rights Commission information, has been confusing and questions were raised resulting in challenges when facilitating inclusive initiatives. This provoked discussions to prioritise interventions where LGBTQ+ young people have met bad experiences in schools, this released financial funding to target these areas. It was highlighted that public discourse and mainstream media played a crucial part in accomplishing the aims leading “three broad causal pathways (CMOs) that explain why and how interventions may improve mental health” (McDermott, et al, 2023, p10).
Firstly, the casual pathway identified LGBTQ+ visibilities, resources as posters, activities and workshops were to support LGBTQ+ young people to feel represented as an inclusive group, secondly, signposting to organisations, and groups that they can access externally or an informed LGBTQ+ individual within the school to discuss and support their needs, finally, to change hate culture within the Institutions to target bullying and offensive language and social norms putting inclusive policies at the forefront by training staff so they can feel confident to address problematic behaviours (McDermott, et al, 2023).

A study was conducted focusing on gender minority stress (GMS) and how it can present itself in transgender children, furthermore, what proactive measures that can safeguard their children's mental health in schools. The study took place throughout England, Scotland and Wales and the method used remote online semi structured interviews. 30 parents of social transition children average age of 7 and now under 16 were interviewed of which 10 were their transgender children age between 9-16 years. “The term “socially- transitioned” is used to indicate that a trans child is socially accepted and respected in their gender, commonly accompanied by a change in pronoun” (Horton, 2023, p198). 
(Horton, 2023) data shows parents and transgender young people express discrimination as a regular challenge in schools when accessing changing rooms and toilets, moreover, segregated from educational overnight trips, this can also be met by derogatory terms from their peers. However, proactive steps can be made by frequent contact with the school to protect their rights, this is gained through a confident, higher social class, professional parent, although this is made more problematic with respect to lower socioeconomic families (Horton, 2023).
The evidence revealed several transgender children do not recognise discrimination and felt scared to stand up to authority, they felt this to be the normal response, emphasising the importance of organisations and community-based LGBTQ+ professionals, where they can represent and advocate for the pupils in schools (Horton, 2023).
Horton (2023) stated there was a clear divide of rejection between transgender young people, their peers, staff and teachers, this seemed to be encouraged by a negative school environment. A third of participants revealed bullying and victimisation was a common occurrence, illustrating, schools do not act promptly when incidents arise, however, many schools enforced proactive measure dealing with gross misconduct. 
The data showed emotional and physical abuse received, resulted in transgender young people not feeling safe, and withdrawing from school. Dead naming was often intentionally used by pupils as an attack, prompting many teachers to challenge the behaviour, however, the parental interviewees expressed teachers lack understanding when faced with recognising the identity of transgender young people. In contrast, other parents' suggested children would be disciplined for misgendering transgender young people (Horton, 2023).
Gender dysphoria was discussed with adult and child participants acknowledging a negative future and feelings of anxiety and depression was felt by many transgender young people. Excluding (RHSE) for LGBTQ+ pupils can intensify gender dysphoria when entering puberty and they will hide their identity from fear of being ridiculed. Furthermore, Horton, (2023) argues there was absence of community accessible groups available for LGBTQ+ primary school children to openly discuss their identity, it was expressed that presentations in schools and the community through transgender pride can help build positive relationships and confidence for them to have a sense of belonging.


3.5 Theme 4.
LGBTQ+ Organisations, Charities, (GIDS) and Child Safeguarding Organisations


Money (1955) experimented with gender identity ideologies, the study involving twin boys was seen as controversial and was heavily criticised, where one boy had experienced a failed and damaging genital medical procedure. Professor John Money, therefore, tried to convince and encourage the boy's parents to bring him up as a girl, then later to undertake gender reassignment surgery to have female genitalia.
This was studied by John Money over a time, The child unknowingly underwent surgery to construct female genitalia. However, on discovering the truth John Money failed in his attempt to persuade his parents and the boy (that was living as a girl) to continue the treatment and they developed gender dysphoria, this resulted in the girl physically converting back to a boy with more surgeries. The psychological trauma inflicted on the boy's mental state eventually ended in suicide (Simkus, 2023).
Disregarding a young person's gender can cause trauma and issues to their mental health, recognising a young person's gender promptly can help support their understanding of who they are. LGBT people are more reluctant to share their gender or sexual orientation to healthcare services and staff, due to a fear of discrimination (Welsh Government, 2023). The National LGBT survey in 2017 findings showed 19.6% of Welsh Transgender participants felt their needs were ignored when trying to access healthcare services. Gender identity services are available in Wales; however, these services are only available to adults, therefore, young people will need to be signposted to England to access these services (Welsh Government, 2023).
There is no set Welsh government guidance for schools and teachers to implement procedures for supporting gender questioning children and young people. A YouGov 2022 survey gathered information from England, Scotland and Wales showing 79% of teachers suggested there are at least one pupil that identifies as transgender or non-binary in their school, whereby 85% voiced these figures have risen in the last few years. The Equality Act (2010) protects the rights of a young person under the characteristics of sex and gender reassignment, this does not apply to gender identity. Schools must act in accordance with the framework for safeguarding in Wales, “Keeping Learners Safe (2022), the Curriculum for Wales: Relationships and Sexuality (RSE) Guidance Code (2021) and the Education Act 1996”. (Sex Matters and Transgender Trend, 2023, p3). Safe spaces for young people in schools is paramount, toilets and changing rooms, trips away when referring to sleeping arrangements are separated by sex, not gender identity. Sports may be mixed, although when thought inappropriate, schools will set apart a young person's sex over their gender identity as stated under the guidance of the Welsh government (RSE) code (Sex Matters and Transgender Trend, 2023).
According to Sex Matters and Transgender Trend, (2023) under the Welsh government (RSE) code teachers and pupils should respect and have consideration for each other sexual orientation and gender identity. Furthermore, they will not be asked to adopt preferred pronouns, or accept a person's social transitioning, as this could infringe their freedom of expression, therefore, no discipline should be enforced from head teachers or the authorities. However, if they identify as transgender and have legally changed their name and undergone gender reassignment, they must comply with The Equality Act (2010) (Sex Matters and Transgender Trend, 2023).

Referrals for young people to The Gender Identity Development Service (GIDS) at the Tavistock and Portman NHS Foundation Trust have increased. Young people living in Wales can access these services, however, there are long waiting lists. The Cass Reviews Interim Report 2022 states, young people are being referred to this service to help support their gender dysphoria. According to The International Classification of Diseases (ICD-11) the term gender identity disorders was removed due to stigma and “characterised by a marked incongruence between an individual’s experienced/expressed gender and the assigned sex.” In addition, gender dysphoria is a classification in The Diagnostic and Statistical Manual of Mental Disorders (DSM-5) a full diagnoses of gender dysphoria are required before any hormone treatments will be considered (The Cass Review, 2022, p27).
There have been controversial disagreements in relation to the methods used to identify gender incongruence, children 4 years are being referred to the (GIDS), however the age of 7 and above are excepted for consultations. Welsh young people can access these services through CYP mental health services via NHS Wales (NHS England, 2023).

The UK government is to ban the use of conversion therapy in a statement back in 2021, however, there is no set date for the practice to be banned, the practice involves trained professionals in the attempt to “change, “cure” or suppress their sexual orientation or gender identity” (Galop, 2023, D, p4). The findings showed from the study previously discussed in theme 2, (Galop, 2023 A) 1 in 5 people aged 18 to 24 years, the sample of 29% of the participants have experienced the treatment, this was higher in this age group compared to the older age cohort, rural regions representing with a larger quantity, and (Wales) presenting as 25% in the overall age groups. 
In addition, disabled participants were seen to have undergone more conversion therapy at 24% to non-disabled people at 15%. Data numbers also revealed people from ethnic and white backgrounds were identical at 18% that engaged in the therapy, and religious faiths at 22 % in comparison to non-religious backgrounds at 17%. It was argued the survey had limitations when analysing the findings with reference to the whole LGBTQ+ community due to an absence of official data, therefore, transgender, non-binary and gender diverse people could not be considered in the statistics (Galop, 2023, D).

Has the narrative gone too far, Safe School Alliance UK (2022, B), argues and strongly objected to the Welsh government (RSE) code and states there is evidence it is linked to queer theory. Queer theory attempts to disassemble social norms “any idea can be – and is – challenged, including the idea that children should not be sexually active” (p1). This is concerning for parents and fears of authorities not protecting their children at school. Furthermore, special educational needs (SEN) staff have full control over their pupil's (RSE) curriculum even though “48% of referrals to the Gender Identity Service (GIDS) were autistic or had autistic traits” (p1), however, the Welsh government have no concerns to whether this is a safeguarding issue (Safe School Alliance UK 2022, B).
An independent review was conducted by anonymous individuals from Wales from a range of professional backgrounds for the (RSE) curriculum, the results were alarming, Safe School Alliance UK (2022, A) suggest, the Welsh government (RSE) code undermines safeguarding concerns. The data indicates “Posthumanism and Queer Theory approach used to inform the curriculum code is ultimately built on the work of an alleged paedophile (Foucault)” (p3). It was also recognised a ‘sex positive’ approach was drawn upon as socio-political theory and activism. 
Questions have also been raised as no research and discussions were considered in the development for all who were teaching and receiving the curriculum in Wales before the rollout. It was suggested young people are being sexualised through the code where “children and young people are therefore considered to be sexual beings from birth. Normal healthy development in infancy is reframed as sexually motivated” (Safe School Alliance UK, 2022, A, p3).
A review of the (RSE) by the Department of Education is to hold discussions on the claims it contains harmful content, research suggests 68% of children are taught theories which are considered fact on critical social theory, this also includes gender identity. Evidence shows that gender ideologies and sexuality explicit content, is used to inform children in the classroom of which many consider to be inappropriate bordering on pornographic, and not suitable for their age (Safe School Alliance UK, 2023).
It is reported that drag queen Sab Samuel ‘Aida H Dee’ where he is believed to be damaging to children's thoughts, is frequently invited into Welsh schools and around the community to promote gender equality and diversity, holding hourly readings and story time sessions with young children, where they participate in activities and discuss material around LGBTQ+ themes. The is no evidence of any qualifications obtain from the Individual to discuss matters on suicide prevention, discrimination, or gender affirmation. The funding is sourced from local government councils and promoted through the Welsh Department for Education and Skills and the education and training inspectorate Estyn. It is apparent nothing under the rainbow flag can be questioned or debated until a review of the (RSE) code in England and Wales is held (Safe School Alliance UK, 2023).

A study was undertaken by Boyer and Wood (2024) to identify what is needed to provide safe spaces were LGBTQ+ young people can discuss their gender identities and sexuality. As part of (RSE) curriculum code guidance, 24 gender workshop facilitators aged 20–25-year-old were interviewed face to face and online zoom, to express the inclusivity achieved and the barriers to overcome when holding the workshop programmes in secondary schools around England and Wales, over half of the participants identify as non-heterosexual and were educated through university. The facilitators ages were key to the purpose of the workshops to interact on a similar cultural background to the pupils at the school and had experience in managing workshops for 1 to 6 years. It was argued older adult facilitators could present signs of mis-understandings due to a large generation gap. The participants explained their training consisted of one day, where instructors would run through inclusive content, aims and objectives, safeguarding and finish with a Q and A (Boyer and Wood 2024).
Boyer and Wood (2024) indicate gender and sexuality workshops are delivered by sex education charities and suggests these spaces can engage young people to understand gender identities and help manage homophobia, biphobia, and transphobia. One participant stated the workshops are ‘sex positive’ they would ask pupils to engage in activities that would then form a discussion on many gender topics, and terms used to disrespect the LGBTQ+ community, this would ease the tension giving them a voice to speak openly, the atmosphere in the room would take on a humorous attitude, however facilitators would manage the room with their emotional tone by drawing their attention to serious matters and signs to recognise abuse, misogynistic behaviour and discrimination where they would signpost them to support and advice services. Boyer and Wood (2024) argue there is a need for more workshops to provide interpersonal relationships and social activism to bring gender equity to the forefront when delivering the (RSE) to young people in schools, this will provide communication between heterosexual, cis gender, LGBTQ+ and gender diverse individuals.



Mermaids' UK charity has undertaken research over the years; however, they are not conducting any new research and is under investigation for mismanagement and governance (Wait, 2023). Three current studies were published in the wake of this discovery.
An online survey was undertaken in the UK in 2020, to understand the experiences and perceptions of 153 parents and their transgender children, and the support received by shared care providers within primary care, separate surveys were gathered, and the participants were selected through the UK Mermaids charity, an organisation that support transgender and non-binary young people. Davy, et al (2022) suggest 28% of the parents' transgender children were supported in the care they received from their (NHS) general practitioners and other shared care providers, highlighting, ‘through transition my son would receive frequent appointments with GPs partnering with other medical practitioners and showed compassion and rapport, they would continuously express their knowledge deciding what steps to take to ensure their needs are met’.
There are positive experiences where GPs can provide quality shared care, prompt referrals can see children entering care with GenderGP private healthcare and endocrinologist to monitor their health, administering suitable medication or hormone treatment. It was also reported (NHS) GPs would justify their reasons to refer their patients, change their name and sex to affirm the child's gender identity (Davy, et al, 2022).

Davy, et al (2022) argue, some (NHS) GPs would not provide quality shared care with private gender specialists despite there are years long waiting lists for Gender Identity Clinics, there have been significant inconsistences with GPs attitudes towards transgender individuals and the approaches to the referrals process, regardless of some of them working at the same practice. There are several circumstances that may cause GPs not to share care with GenderGP on the bases the children are under 18, the excessive costs, and serious misconduct where the practitioners have been struck off. In addition, “clinic waiting times, structural protocols, and economic factors” (p247) have contributed to the many issues, however, most GPs are supportive and do not question the need for treatment and recommend shared care to (NHS) and private gender specialists.
From the evidence Davy, et al (2022) suggested the merging of different elements of the same treatments between (NHS) and private care is prohibited. Moreover, there were limitations with the failure to grant access to healthcare assemblages, in many cases the (NHS) GPs felt there may be consequences and their concerns that parents would take legal action if they went ahead with referrals.
A review of shared care is needs as parents understand the risks involved, however, it seems to be a game of chance to receive quality shared care from (NHS) GPs, what is needed  is “full understanding of the huge mental impact of gender dysphoria as well as knowledge & understanding of gender identity, healthcare & transition” (p248) this can be achieved through training and feedback from healthcare practitioners (Davy, et al 2022). 

A case by Bell and (NHS) Tavistock and Portman Trust (GIDS) in 2020 was brought to the high court regarding whether puberty blockers should be given to young people under 18, the outcome ruled in favour of ‘Bell’ arguing “young trans people were unlikely to have the capacity to consent to treatment with puberty blockers” (p1). However, this was overturned, although, as a result, the Tavistock (GIDS) will close and reopen with gender hubs (GenderGP, 2023). 
Mermaids' UK charity researched the impact of the outcome at Tavistock (GIDS) on transgender and gender diverse young people in 2020, to confirm what negative effects have been placed on their mental health. Barras and Carlile (2022) data sample of 234 parents replied, with a large amount suggesting the case of ‘Bell’ had cause adverse repercussions for their children on waiting lists and seeking a referral at the gender affirming clinic. The findings showed 90% expressed their child's and their own mental health had deteriorated influencing their education, work and personal life, and a third suggested they would try to obtain hormone treatments from unreliable sources. Gender dysphoria and homophobic abuse resulted in stress, low self-esteem, and loss of sleep contributed to poor mental health for most of the families with no support from their (GPs) (Barras and Carlile, 2022).

The evidence revealed in 2022 waiting lists would be higher with 5,035 people and the days to be first seen at 1066 days, with 106 young people already on the list, 79 waiting approximately 14 months for an appointment. In addition, from 2020 8% of 74 people had issues acquiring puberty blockers since the case, therefore, parents and children thought the system was unjust and felt tramped due to the cost of private healthcare (Barras and Carlile, 2022). 
An online survey was undertaken in 2022 by Mermaids UK charity consisting of 180 transgender and non- binary young people aged 11 to 16, to focus on their experiences in sport and physical exercise and the barriers they are confronted with. Barras (2023) data showed 6% of participants identities were the same as assigned at birth, while 88% identified with a different gender, the figures revealed 38% identities were trans boy, 21% trans girl, 19% non-binary and 9% other. There were popular and less favourable activities engagement in and outside of school, horse riding, trampolining, and roller-skating were most common, although, running and gym were favoured, however, these sports were characterised by male and female sports, creating a barrier and restrictions on clothing attire. The data rated swimming and gymnastics with elevated levels of dysphoria in transgender young people attributable to changing rooms and toilets. It was also clear that most of the participants found wearing gender affirming uniforms and PE attire would feel uncomfortable as they would use binders to cover their body parts not to show or draw attention to their gender. There were positive comments made for more inclusion within the gym as this sport proved most enjoyable (Barras, 2023).
It was reported sports improves physical and mental health, resulting in advantages with stamina, muscle gain and strength, of the 88 people questioned figures show ‘likely to’ at 46% and ‘certainly to’ at 23%, however, ‘not included in sports’ followed a decline in mental health at ‘likely to’ at 35% and ‘certainly to 28%’, as a result 89 participants answered with 52% replying yes to gender identity barriers in sports. Furthermore, 23 participants voiced their opinion, with a third stating negative stories in the press on transgender people in sport, and this can have bad impressions on transgender and gender diverse people who take part in sports and physical exercise at schools and in the community (Barras, 2023).
Barras, (2023) recommends training for staff teaching sports, whether sports need to be separated by gender, the UK and Welsh governments together with sporting bodies need to make transgender young people valued in sports, additionally, neutral toilets and changing rooms and the wearing of non- gender specific PE kits would allow dignity and privacy for all (Barras, 2023).

3.6 Conclusion.
The Welsh Government are promoting inclusivity by embedding LGBTQ+ issues into education institutes throughout Wales. The introduction of the (RSE) in Welsh schools have seen significantly higher levels of understanding and educational awareness around LGBTQ+ themes and issues. As reported by The Welsh Government in the LGBTQ+ Action Plan for Wales publication, they are continuing to bring forth more inclusive education into the Welsh curriculum to support non-binary and transgender students (Welsh Government, 2023).
Bullying, harassment and victimisation involving LGBTQ+ and gender diverse young people are at a high-level, teachers and institutions need to challenge abusive behaviours by staff consistency in the classroom, training and LGBTQ+ inclusive school culture and climate.
The Welsh Government interventions to support mental health and wellbeing to promote inclusion for LGBTQ+ young people have fallen short of meeting young people's needs. Therefore, discussions around LGBTQ+ young people's mental health issues may be more proactive, concluding that more support and advice is needed in schools and in the community. With an increasing number of young people seeking online support to promote and facilitate positive interventions, LGBTQ+ young people need to feel empowered to manage their own mental health safely.
Organisations that promote LGBTQ+ and gender diverse ideologies can be seen to improve young people's self-identity by understanding and awareness, however, they can influence young people on gender ideologies by pushing boundaries, research has shown younger LGBTQ+ young people are being referred to (GIDS) and are being diagnosed with gender dysphoria, charities and child safeguarding organisations have argued the teaching approaches and content of the (RSE) in schools in England and Wales are a safeguarding issue for the protection of children. 



























CHAPTER 4.
DISCUSSION.
4.1 Introduction.
The studies were collated on secondary literature to demonstrate the researchers aims and objectives that employed a mixed methods approach on LGBTQ+ young people, their parent's, professional practitioners, academics, and government bodies to form a bases for an argument and to answer the research question, what are the perceptions and experiences of LGBTQ+ and gender diverse young people, in the community and of inclusive education in maintained schools? 
This was achieved by identifying 4 common themes that young people found challenging, indicating the hidden barriers, evidence revealed, feelings of isolation and exclusion however, several studies were inclusive and adopted positive methods to improve equality and diversity.
4.2 Theme 1.
 Education and awareness on LGBTQ+ and gender identity issues.
From the evidence LGBTQ+ young people have welcomed the introduction of the (RSE) in Wales and England from both governments into the curriculum as called for by Stonewall charity. However, there is a sizeable gap in teaching LGBTQ+ inclusivity in schools between the time of section 28 repealed (2003) and the introduction of the (RSE) in England and Wales. Although, the Inclusion and Pupil Support (2006, updated 2016), and The Equality Act 2010, have been greatly received, the support to prevent homophobia, biphobia, and transphobia behaviours have been ignored with a lack of knowledge base learning that teachers take seriously, supporting claims revealed by Stonewall UK (2017), and Stonewall Cymru (2017) in their school report. Furthermore, agreeing with Lee (2019) suggesting teachers are more likely to hold this position, post rather than per or during section 28.
It was also highlighted claims made by Harris, et al (2021) that less than half of the teacher's interviewed received training on LGBTQ+ issues, therefore this evidence confirms there is an absence of communication, gender-based discussions and behaviour management readily available from the institutes for effective interventions to maintain inclusive education. 
Despite the previous argument, parents have reacted negatively to the recent material on the (RSE) calling for a court hearing, evidence suggested from Miles, (2022) and to support this claim, gives valid justification for the (DfES) and the (DfE) to further investigate for any age-inappropriate content that may be considered unfit for young people to be taught in schools. 
[bookmark: _Int_orCOANCd]The statutory (RSE) and (RHSE) guidance vary in contextual information for the (DfE) and (DfES) these relate to compulsory or optional parts of the subject being delivered, furthermore, following the court judicial review, the right to withdrawal children due to the content was declined for Welsh pupils, an appeal will be brought before the court, This review is strongly in agreement with Department of Education, (2019) and Wood, (2023). Additionally, an awaiting review of the LGBTQ+ material will be heard by the UK government in due course (UK Government and Parliament, Petitions 2023). 

An updated version of the Census has confirmed the data showing a rise from previous Census in young people identifying as LGBTQ+ and gender diverse from statistics gathered by the Census 2021 (Office for National Statistics, 2023, A, B). However, this may be due to young people's openness in their disclosure of ‘coming out’ and the encouragement by teachers leaving their young peers to affirm their gender, this would be without consent from their parents, therefore, when safeguarding concerns arise there is a duty under the Data Protection Act (2018) to report, in this case agreeing with Moore, (2023) evidence. 
Referring to Miles, (2022) suggestion and to support this view Moore, (2023) reiterates that external agencies who prepare training programmes and material on gender ideologies for schools, breaks UK government guidance and has been withdrawn from their online sites. 
Robust training, staff time management was also the focus of research from Cumper, et al, (2023) as a result this indicates the rollout of the new (RSE) and (RHSE) may have been prematurely implemented before staff were completely satisfied with delivering the curriculum.
The supported argument highlights LGBTQ+ young people perspectives were frequently subjected to insults, exclusion and challenging behaviours overlooked, this was linked to poverty-stricken areas as discussed by Harris, et al (2023), supporting what is stated concludes in most cases, positive school culture and climate are driven by wealth, however, their non-LGBTQ+ peers do not consider these challenges. Agreeing with Harris, et al (2023), teachers with non-biased attitudes and a support network promote healthy relationships with students, in contrast to those with no institutional backing. To conclude school culture and climate have adopted hetero- and cis-normativity with transgender young people most effected, by considering this, there needs a balance to expel stereotypes and barriers to include LGBTQ+ identities.
4.3 Theme 2.
LGBTQ+ and gender diverse discrimination, victimisation and bullying in the community and in schools.
From the evidence, Hutt, (2022) revealed sexual orientation and transgender reported hate crimes have risen. Pickles, (2021) states charges can be brought under The Criminal Justice and Immigration Act 2008. From the policy highlighted in The Welsh government LGBTQ+ Action Plan for Wales 2023, details of investing in resources, safety interventions, prevention schemes, working with the police, crime and justice teams, Hate Hurts Wales, and the Online Safety Bill may help reduce figures (Welsh Government, 2023).
There has been a lot of evidence to support claims of LGBTQ+ discrimination, harassment, and stigma for young people leading to self-harm and suicide, drawing on feelings of queer entrapment where they have no safe environment and no alternative, argued by Marzetti, et, al (2022). This reflects on the point made previously from Harris, et al (2021, 2023) regarding hetero- and cis-normativity within the school climate and culture. As a result of this, teachers need to look at the way they teach and question themselves to whether they are following school guidance to make teaching more enjoyable, agreeing with Marzetti, et, al (2022) through recommendations of popular culture and the arts in education which support positions on LGBTQ+, considering vulnerabilities and the way subjects are delivered, individuals would have a sense of empowerment. 
As Harris, et al, (2023) argued transgender are most bullied as part of the LGBTQ+ group. However, Witcomb, et al (2019) states many studies do not cover this group in their statistics, equally, Stonewalls UK School Report 2017 figures do not represent true to the number of discriminatory acts subjected on transgender young people and the cause and effect of their mental health. Clearly, this explains why transgender young people do not disclose their identity and supress their emotions in fear of physical and verbal abuse. In support of their opinion, it was also considered schools were the most common environment for transgender bullying to take place, however, it was often not addressed or challenged by staff. Examining evidence from Witcomb, et al (2019) it was likewise agreed bullying may continue as staff may have contributed to participating in the behaviours as well as not reporting them. 
It was equally important to discover that firstly, in order to report hate crimes young people need to understand what they are, this highlights Pickles, (2021) research claims youth workers were the most trusted individuals young people can turn to, when they are in close contact with the people committing the crimes, secondly, there was evidence to educate by effective collaboration between schools and police to report crimes through signposting, as seen as a proactive intervention, this may help public understanding and awareness.
Especially, as evidence Galop, (2023, B) revealed high numbers in LGBTQ+ hate crimes, although, these incidents are not being reported, accounting for inaccuracies with data analysis regarding the official statistics, this is clearly why the UK government reported 9 out of 10 of crimes go undiscovered.
Perpetrators of hate crime can be a member of the family as previous discuss by Pickles (2021) this is supported by research from Galop, (2023, A) argued those who attempted support the services were limited, however, many that reached out encountered barriers and felt demoralised as a result. Galop, (2023, C) verified similar evidence from young LGBTQ+ participants were the victims of sexual harassment by their partners or ex partners, this may also indicate, no awareness of the signs of abuse and the acceptance of the fate they may receive. 
Young people's attitudes to transgender individuals are more excepting than their educators were, according to Milsom, (2021) however, the self-esteem of LGBTQ+ young people were still compromised, and their safety considered a risk from bullying, this was in comparison to their non-LGBTQ+ peers, overall, there were no course of action readily available to challenge these occurrences reported by Estyn (2021) also indicating, there are systems in place from the Welsh government 2019 statutory anti-bullying guidance, however, competence and understanding need to be obtained when in use.
4.4 Theme 3.
The mental health and well-being of LGBTQ+ and gender diverse young people.
There has been a decline in mental health as issued by the UK Government National LGBT Survey 2018, UK Government, (2018) suggested NHS staff do not recognise the mental health needs of LGBTQ+ people, over a quarter of the individuals who tried accessing mental health services, a third was unsuccessful, there are strong indications from former investigations that homophobia, transphobia and biphobia was the primary distress in schools, however, the current studies received no reliable data on their schooling experiences.
It is evident, suicide amongst LGBTQ+ young people are considered the second cause of death, from the evaluation of Hatchel et al (2021) Meta-Analysis, equally, Milsom (2021) reiterated suicide have doubled compared to non-LGBTQ+ young people.
Jadva et al, (2023) considered a high amount of mental health issues were a consequence of physical and verbal abuse, further, in the same way cyberbullying accounted as a contributing risk factor, it was agreed, to reduce the number of negative incidents, young people need to benefit from a positive experience in schooling. However, it was indicated there was a lack of signposting to support services due to school funding and staff schedules. 
Importantly, self-managing mental health can have positive and negative aspects, once young people have access to support, the facilitators can review methods to help mental health, alternatively, Town, et al, (2022) highlighted most LGBTQ+ young people have found societies bigoted beliefs combined with ineffective support strategies a hindrance to the self-management process.
Families can have a deep and lasting impression on the LGBTQ+ community, according to evidence and to support the view, McDermott, et al, (2021) implied having good relationships with their family can have a great influence on their mental health through disclosure of their gender or sexuality, although there were often homo/bi/transphobia behaviours embedded within the family unit.
The Welsh Government, (2021) pledged to improve services and all aspects of health care for LGBTQ+ people through The Welsh Government LGBTQ+ Action Plan 2023, Welsh Government, (2023) indicated they are on their way to achieving their targets.
Young people who experienced sexual marginalisation a result of Covid-19, found difficulty managing their distress levels, community services and families were revealed as unsupportive. Anxiety, isolation and poor health were announced as problematic, compared to the heterosexual cohort. Bécares and Kneale (2022) also identified the UK government failed to recognise the impact on the sexual minority group, it was suggested no convincing evidence was collected as not all data was analysed to include the whole LGBTQ+ community and heterosexual groups.
There was supported evidence that showed the pandemic had financially effected school resources to a point where mental health interventions for LGBTQ+ pupils had ceased. McDermott, et al, (2023) suggested this led to public debate releasing government funds for England who recommended planning of three broad causal pathways (CMOs), whereby, these policies would aim to establish activity programmes, to advise on support services and to target behaviours.
Transgender and gender diverse individuals are mostly disadvantaged at school when accessing support according to McDermott, et al, (2023) as a result of this, similarly, Horton, (2023) argued they are thought to be more victimised, bullied and discriminated against, although there was a divided opinion that teachers challenge these behaviours and take action, furthermore, additional problems were seen to rise when engaging in overnight trips, entering toilets and changing rooms. It was evident, the support by higher socio-economic family status can receive respect and are listened to when addressing these issues. 
To support the view Horton, (2023) indicated gender dysphoria was felt by many transgender young people, the (RHSE) has not provided adequate material for this group and engagement in community groups for LGBTQ+ primary school children was less accessible.
McDermott, et al, (2023) indicated key findings regarding ‘The Whole-School Approach’ implementation in some schools, however, evidence revealed LGBTQ+ young people would not rate this as an overall effective approach due to adequate planning of activities and the lack of advice received. It was concluded, long term collaborative work between (SLTs) and intervention professionals engaging with selected staff members and supported pupil leadership could facilitate interventions effectively reducing mental health issues.
4.5 Theme 4.
LGBTQ+ Organisations, Charities, (GIDS) and Child Safeguarding Organisations.
There are organisations and charities that are purposely established to support LGBTQ+ and gender diverse young people with their mental health. These external support services are there to give advice and medical treatments, however, according to evidence from Welsh Government, (2023) Sex Matters and Transgender Trend, (2023) and previous discussions by Horton, (2023) transgender young people have not received the support they need, more young people are identifying as transgender prompting debates on safe spaces and activities, schools must continue to follow safeguarding frameworks, and (RSE) Guidance Codes to set apart sex from gender. 
It was also evident, gender ideology and gender-critical beliefs has become a current topic of discourse resulting in misinformation and individuals wrongfully accused of hate speech, this has infringed on their freedom of expression, under the Human Rights Act 1998, European Convention on Human Rights, and the Equality Act 2010 which protects the rights of sex and gender reassignment, however, gender identity is not a protected characteristic, suggesting, teachers and pupils do not have to accept social transitioning until legal confirmation has been obtained.
Gender dysphoria is a mental health disorder diagnosed under the (DSM-5) and (ICD-11), although young transgender people do gain access, patient referrals to (GIDS) are dominated by long waiting lists for puberty blockers and hormone treatments, as reported by The Cass Review, (2022). There is supported evidence from NHS England, (2023) that NHS England and Wales are referring children as young as 4 with consultations at age 7. Treatments used for gender dysphoria are conversion therapy, however, the UK government have called for a ban as it is classed as a dangerous practice with supported evidence from Galop, (2023, D) indicating, several transgender people with disabilities and faith groups living in rural areas and parts of Wales, have mostly experienced the therapy.
The evidence strongly suggests Safe School Alliance UK (2022, A, B) and to support the view, the Welsh government (RSE) code is pushing boundaries on ‘Posthumanism Queer Theory’ in the classroom, directing attention to the sex positive approach where children are sexual beings from birth, workings of (Foucault). (SEN) children are at risk of influential material with a considerable proportion being referred to (GIDS), clearly, this indicates the Welsh government have no safeguarding concerns on this matter. 
Safe School Alliance UK, (2023) provided claims, that the majority of pupils receiving (RSE) lessons which reported factual information on critical social theory, gender ideologies, and explicit content were not suitable for the child's age group, Furthermore, unqualified drag queens are entering the Welsh curriculum approved by Welsh Department for Education and Skills and Estyn, internally and externally, exploiting their gender identities, a review will be held to debate this argument.
It has been determined that safe spaces can provide an environment for young LGBTQ+ people to openly address their issues, Boyer and Wood (2024) identified trained facilitators who are slightly older in age have preferable approaches when running (RSE) workshop programmes, their sexual orientation and gender, knowledge of culture, provided an insight to the challenges they faced. The discussions were recognised as ‘sex positive’, interpersonal relationships and social activism were presented and praised for its inclusivity, however, this was argued by Safe School Alliance UK, for exposing the approach as a safeguarding issue.
Highlighting, three studies undertaken and published by Mermaids Charity UK, damaging claims were brought against the running of the charity, therefore, no new research will be taking place (Wait, 2023). 
GPs are the first step for transgender and non-binary young people to visit when discussing gender or transitioning, highlighting regular consultations to oversee their patient's requests while showing empathy has appeared to present faster referrals to private gender shared care. Evidence suggests, patients understand the risks and this out ways trauma caused by gender dysphoria. Davy, et al, (2022) also indicated, less than a third of young people had the opportunity to be offered this service, emphasising issues with age, cost of care, and allegations of practitioner's gross misconduct, along with other legal matters. 
The Tavistock and Portman Trust (GIDS) was one of the referral clinics attended for transgender young people to access treatments as GenderGP, (2023) revealed, however, due to a court case and the backlash from the public, the service is no longer accessible, therefore, redirecting patients to gender hubs. The concluding evidence from the closure of the service, Barras and Carlile (2022) found nearly all the parents and their children's education, work and social life had suffered adding pressure to their mental health, many seeking treatments elsewhere, expressing having no active support regarding gender dysphoria, and homophobic abuse. There were indications of high waiting lists, difficulties sourcing puberty blockers and high-cost private care. 
Clearly, as a result of these changes, Barras (2023) identified sports and physical activities in and out of school have caused barriers with transgender youngsters, the challenges faced were activities selected according to their sex at birth, and sports kits were considered uncomfortable as many wore body binders, there were also activities which exposed their body, creating gender dysphoria. Evidence showed sporting activities can support mental and physical health, however, transgender celebrities engaging in sports has cause anger, this highlights the danger of too much inclusivity.
4.6 Conclusion.
The evidence presented judgment answering the research question, this argued a compelling case for better standards within the education system, LGBTQ+ young people deserve equality and to feel safe, though, it seems attitudes and beliefs are still biased, process has been made, however, policies and guidance from the UK and Welsh governments need to be tougher, there are organisations promoting gender ideologies that need challenging as freedom of expression is silenced allowing cancel culture to occupy beliefs. 


CHAPTER 5.
CONCLUSION AND RECOMMENDATIONS.

To conclude from analysing and discussing the evidence, it was interpreted that the research builds a compelling case for a review of the entire (RSE) curriculum in British schools, this currently is going through parliamentary discussions of all content and material in the delivery of this education to pupils in primary and secondary schools.
The studies have provided sufficient data 

Reviewing all the evidence from the 4 themes, it concludes young people who identify as LGBTQ+ and gender diverse have 

The aims of the study has answered the researchers question and the objectives have been directly link in examining data from the current studies, this has provided an insight to the problematic issues on young people identities, focusing on their exclusion within education, discrimination they have received, their poor mental health and the support and advice they have tried to access,
 however, some studies detailed organisations which have sign posted young people, evidence suggest this can be more harmful to their wellbeing for rather than helpful, by influencing and forcing their ideologies. 
The UK and Welsh government have in place guidance to promote (RSE) and safeguarding policies to support young people gender inequality, although data shows there are confusion and malpractice in the up taking of these policies. 
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