
A Critical Evaluation and the Identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.



Submitted to UWTSD in partial fulfilment of Programme: PGCE Secondary: Computer Science



Module : The Learner; Who am I teaching?
Module Code : ECAD 6007

Name : Andrew James Thomas Cox
Student No: 0750400



Table of Contents
Table of Appendices	2
Introduction	3
Observation	3
Literature Review	7
Reflection	11
Conclusion	13
Works Cited	15
Appendix 1	18

[bookmark: _Toc54639641]Table of Appendices

Appendix 1 – Observation Sheets 

[bookmark: _Toc54639642]Introduction
Tripp identifies a Critical Incident as an event which refers to an event or situation which marks a significant turning point or change in the life of a student or institution (Tripp, 1993). In the context of this assignment, I aim to evaluate and assess key learning theories, identify, analyse the impact they have in the classroom, and by reflection, discuss methods in which the theories can be developed further.

In the context of developing professional practice, the identification of critical incidents within classroom settings allows for teachers to reflect and develop their approach. As expectations of society and learners change, teachers need to adapt in order to ensure that students receive the best level of education possible (Loughran, 2002).
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This assignment is focussed on an observed critical incident in what could be defined as an inclusive comprehensive school of mixed ability within Swansea. The critical incident is centred around a Key Stage 3 group of mixed ability students within a Maths lesson, where students were sat in a Girl-Boy, Girl-Boy seating plan, and by alphabetical order. A teaching assistant was present in the room as there appeared to be a student present with additional learning needs (“ALN”). 

As identified by Tripp, a critical incident is that of which an event is deemed critical so that teachers are able to reflect on the event and develop their practice further. It is through reflection on practice that develops knowledge (Joshi, 2018).

The critical incident was observed in accordance with BERA guidelines, and for the purpose of this assignment, all personal information has been omitted, along with gender neutral language being used (BERA, 2019). Four observational studies were conducted, of which the observational sheets can be found in the appendices. Through synthesis of additional reading, the author was able to identify a critical incident to analyse. Considering ethics further, the researcher was based within a classroom setting and was observing a lesson; therefore bias and the impact that this research has borne on students within that setting needs to be considered. Cohen et al indicate that social researchers must take into account the impact the research will have on participants (Cohen, 2007); In this regard it is possible that the research conducted could be considered biased on the basis that the participants were consciously aware that the researcher was in the same environment. 

Qualitative research was conducted by way of an observational study within the participants natural situation, and the goal of the study was to identify which learning theories are most prevalent in a classroom setting and to identify the differences between them (Fuel Cycle, 2019) (Paul Fulbrook, 2019). Qualitative research seemingly appeared to be the best approach to conduct instead of quantitative research given that the researcher is looking to understand links between learning theory and how they are used within a classroom setting. This type of research allows for in-depth analysis and insights (Silverman, 2006). 

One of the key weaknesses of observations in qualitative research is that the researcher may misinterpret something which is observed. The method for collecting data must be reliable in order for conclusions to be drawn from it. To this end, the researcher must try to remain objective (Kirk et al., 1986). Whilst the research conducted in a qualitative study aims to gather data in a real world setting, bias and reliability should not be set as criterion, and therefore these studies normally aim to be dependable (Golfashani, 2003). 

Whilst studies of this nature can be subject to bias, it does allow us to understand behaviours of values, beliefs, and assumptions, and further allows for additional inquiry into existing theories to further develop them (Choy, 1942). 

The CLASS observational model, whilst normally used in primary school settings is used to assess interactions between teachers and learners, and has links with constructivist theories, as it encourages positive interactions between them and encourages high quality interactions which develop learning (Goffin and Kraft-Sayre, 2012). This type of observational model has been utilised by OFSTED to analyse interactions within the classroom setting (Ofsted, 2018). This observational model ties back to constructivist theories given that classroom behaviour management, productivity, and instructional learning formats are considered in the model. 

In this study, there is a crossover between the CLASS and FfT observational models. This observational model was developed in 2007 by Charlotte Danielson, and is a research based set of components that uses constructivist theories to develop teaching methods (Danielson et al., 2010; Danielson, 2013).

In accordance with the Welsh Assembly Governments instructions, Professor Graham Donaldson conducted a review of the Welsh curriculum and assessment practices in order to develop the teaching profession within Wales (WAG, 2014). The report suggests that there are six key areas of learning experience (“AoLE”), in which the current curriculum topics can be sorted into; These areas of learning in turn all contribute towards meeting the four purposes of the new curriculum (Duancy, 2015). Within the report, Donaldson advocates a combined approach of the established curriculum along with a new, dynamic approach based on skills and competencies (Duancy, 2015), which in turn would fulfil the four purposes of the new curriculum in Wales.

One of the main aims of the new curriculum is to develop young individuals who are ethical and capable learners. In 1971, Barak Rosenshine wrote that by practising, and by asking questions, teachers were able to assess student understanding (Rosenshine, 1971). Given that a number of Donaldson’s aims of the new curriculum implies that learners should be capable and responsible, it can be seen that he held Rosenshine’s principles and constructivist theories in high regard when conducting his review.

The critical incident involves the whole class and the teacher who set a multi-tiered task designed to allow the teacher to conduct formative assessment in order to establish the level of understanding students had on a particular topic. The students conducted the task, and the teacher did not call on the students for responses to the task, and instead displayed the correct answers for the task on the class whiteboard. 

A number of Rosenshine’s principles can be identified in the critical incident; namely the recalling of learnt content in steps, and the promotion of independent practice to develop the students’ knowledge of the topic (Rosenshine, 2012). The teacher’s approach in this instance could be considered as being constructivist as the teacher allows the students to take control of their own learning at their own pace, and believes that the students will conduct the task themselves, without the need for questioning. This in turn promotes the themes within Donaldson’s report, and encourages students to take responsibility for their own learning (Hein, 1991). 

It was observed in the classroom that a number of students were not participating in the task. The cause of this could be a lack of engagement, and motivation to complete the task, that some students required additional help to complete the task, or that students didn’t understand the task. In this instance, the teacher could have adopted an essentialist approach and contextualised the tasks to aid understanding (William Bagley, 2000).
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In the context of learning or teaching theory, there are a number of philosophies which underpin how teaching and learning has developed over the last century. Seetharumu theorised that a philosophy determines the ends, goals, and aims of life, and that education is an attempt to realise these goals (A Seetharumu, 2004). 

Not only does education attempt to meet the goals of society, it also plays a fundamental role in health. The WHO states that health can be impacted by society, but it also allows for people to achieve their goals. It therefore arguable that education has an impact on health, and helps develop healthy and confident individuals (Huber et al., 2011).

There are a number of developmental theories and are grouped based on whether they are teacher centred, student centred, or socially centred. The literature review focusses on the socially centred theory of Behaviourism, and the student-centred theory of Constructivism.

Modern day learning philosophies are influenced by cognitive development theories which consider how young people develop cognitively. Jean Piaget, a Swiss psychologist theorised that children’s brains were not simply smaller versions of adults, but he proposed that intelligence grew and developed as the children aged (Jean Piaget, 1964). He further proposed that children at different ages would have different types of knowledge, and he believed that children constructed their own model of society by way of experiences (Jean Piaget, 1964). It is arguable that Piaget’s views on cognitive development were a precursor that influenced Constructivist theories in recent years, given that Piaget believed that teachers guided the learning, and felt that students should learn at their own pace. This is further elaborated on by Hattie who believes that students should be given enough responsibility for their own learning (John Hattie and Gregory Yates, 2014).

Constructivist beliefs arguably tie back to Donaldson’s four purposes of the Welsh curriculum; His report highlights a number of interdependencies between a curriculum and pedagogies (Donaldson, 2015). His report elaborates on key themes surrounding assessment which was published by OECD in 2007, in which the setting of high, but achievable standards and encouraging students to perform to their best abilities are encouraged (Pont et al., 2014) (OECD, 2010).

In the context of developing the Welsh curriculum, Donaldson feels that Assessment for Learning (“AfL”) is an important step for learning and allows the teacher to assess understand and reflect on their own practice. He states within his report that:
	
	‘Good teaching and learning means employing assessment for learning principles.’ (Donaldson, 2015)

Within his report, Donaldson states that pupils should be ethical and informed citizens. In order to fulfil this purpose of the curriculum, the Children’s Commissioner for Wales exists to ensure that children understand their rights that were set out by the United Nations (Wales, 2016). The report written in 2016 states that all pupils, including ones with ALN’s have a right to education; Whilst this provides equality within society, it should also promote equity (Simon, Małgorzata and Beatriz, 2007).

Another key theorist on Constructivism is Lev Vygotsky, who theorised that rather than children constructing their own model of society in order to learn, societal influences had a larger impact on cognitive development than life experiences with people and objects (Lev Vygotsky, 1978). 

Contrary to Piaget however, Vygotsky theorised that learning varied based on culture, and that in contrast to Piaget’s view, thought and language are separate systems which merge at around the age of three. Like Piaget however, Vygotsky felt that children were curious, and learnt through experience. Interestingly, Vygotsky’s theory of cognitive development felt that important learning was occurred through social interaction with a skilled peer, IE a teacher, and he referred to this as collaborative dialogue (Lev Vygotsky, 1978)

Collaboration is a key theme in Donaldson’s report, and this is further elaborated on in the report “Education in Wales: Our National Mission” (Education Wales, 2017), and Yr Athrofa who place high emphasis on collaboration between educators as a means for continuing professional development (Yr Athrofa, 2018).  

Another theme Donaldson touches on in his four purposes of the curriculum is that of welfare and confidence. A key theorist behind welfare is Ferre Laevers who believes that a child who is happy and engaged in a topic learns better (Laevers, 1995). Laevers indicates that not only the welfare of children is important, the involvement of children in tasks which are challenging but attainable is important for cognitive development. For this reason, he developed the Leuven Involvement Scale (“LIS”) which allows for the identification of involvement. In the context of a classroom setting, teachers would aim for a rating of five on the LIS scale; This effectively means that the student is engaging and learning effectively (Laevers, 1991).

Whereas a constructivist approach encourages the student to take control of their own learning, and allows them to work at their own pace, a behaviourist approach encourages student learning by way of positive or negative reinforcement. Albert Bandura provided a conceptual framework in which behaviour modification is the use of demonstrated techniques that cognitively engage a person based on positive or negative interventions (Bandura and Holt, 1969). 

Developing on Bandura’s theories, Skinner indicated in 1968 that positive reinforcement is linked with positive perfectionism, in which a person strives for the very highest of results (Skinner, 2014) (Slade and Glynn Owens, 1998). It is worth noting however that negative reinforcement can lead to anxiety within students (Afshar et al., 2011). The key principle behind this theory is that a teacher positively reinforces good behaviour in a classroom which in turn will allow the students to learn effectively. Behaviourist theories arguably have close connections with constructivist theories as in the context of critical incident, the teacher trusted the students to progress through the tasks at their own pace. It could be argued that the teacher adopts a multi disciplined approach and the students within the classroom understood what the teacher expected of them. Either way, this once again ties back to Donaldson’s four purposes in as much as this type of learning theory creates ethical and informed citizens.

Dylan William devised five strategies that allows for effective formative assessment. A number of these strategies, including “sharing learning intentions”, “activating students as learning resources for each other”, and “activating students as owners of their own learning” tie directly back to Donaldson’s four purposes, and Rosenshine’s principles (Black and Wiliam, 1998).
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Upon reflecting on the critical incident experienced, it is clear that both constructivist and behaviourist theories are utilised by the teacher. The multi-tiered task not only gives all students the opportunity to engage, but as the difficulty increases with each task, it poses a bigger challenge for students who want to develop their knowledge further. Whilst this promotes a constructivist attitude and encourages students to take control of their own learning, it could potentially lead to some students not engaging with the tasks. As the teacher was unable to circulate the classroom due to COVID-19 restrictions, it is difficult to determine if the teacher would have offered any additional help to students who seemed disengaged with the task. Given that no circulation around the classroom was observed, it is unviable to determine if all students were engaged with and understood the tasks. I like the multi-tiered tasks set by the teacher, as it gives all students an opportunity to challenge their application of knowledge. I would circulate the classroom where possible and offer additional support to students were needed; however I would incorporate peer review into my lesson plans so that knowledge can be shared between all students and would incorporate an element of discussion within the plenary section of the lesson to determine understanding.

The second observation I would make is that the teacher didn’t call on students to give their answers to the class and provided the answers to the tasks on the class whiteboard. This in itself goes some way to promoting a constructivist attitude towards learning, although in my opinion, it doesn’t allow for formative assessment and therefore the teacher is unable to determine individual levels of knowledge and whether additional teaching in a certain area is required. To this end, I would incorporate Rosenshine’s principles of assessment to gauge understanding.

I would observe that there was a crossover between constructivist and behaviourist theories within the classroom as whilst the teacher encourages learners to take responsibility for their own learning, encouragement was also given to students who appeared to be struggling with the tasks. Furthermore, through positive reinforcement, it was clear that students were capable of taking responsibility for their own learning within the setting.

The multi-tiered tasks used within the classroom setting use Dylan William’s five strategies as learning intentions were clear from the outset of the lesson; Laever’s principles of setting challenging but attainable tasks further reinforces Dylan William’s strategies, and ties back to Donaldson’s review of the curriculum.

Furthermore, within the classroom, students were encouraged to seek help from peers instead of asking the teacher for help in the first instance. Within class, the term “3 before me” is used. Seemingly, this attitude applies to not only students, but teachers also given that Yr Athrofa encourage collaboration between professionals in order to develop and share knowledge. 

Through adopting a constructivist approach to teaching, the Leuven Involvement Scale can be utilised within the classroom, and the teacher can judge effectively whether students are engaged with the content of the lesson. I would adopt this principle in my own practice and develop tasks that aim to engage as many learners as possible.

Within my practice, I would contextualise lesson content, and make it relevant to real world scenario’s so that pupils could understand the reason something is being taught. To this end, I would hope that it would aid engagement of pupils and reduce the possibility of pupils asking “why” they are learning something.
[bookmark: _Toc54639646]Conclusion
Based on my observations, I have come to the conclusion that a crossover between constructivist and behaviourist theories provide for the best teaching and learning experience within a classroom setting. Within my practice of teaching, I intend to encourage learners to take responsibility for their own learning, and encourage peer review in order to develop capable and ambitious learners as set out in the new Welsh curriculum.

Through my additional conversations with qualified teachers, it occurs to me that pupils are often drip fed content in order to meet assessment criteria; My view on this is that if lesson content is engaging, learners are more likely to take control over their own learning, and therefore fulfilling the principles listen herein.

Whilst this assignment doesn’t focus on behaviour management, engaged and focused learners are more likely to learn effectively and behave in an acceptable manner in my view, and on this basis constructivist approaches to teaching and learning should be promoted within both primary and secondary schools.

[bookmark: _Toc54639647]Works Cited

A Seetharumu (2004) Philosophies of Education - A. S. Seetharamu - Google Books. New Delhi. Available at: https://books.google.co.uk/books?id=e4QpDPB9cAEC&printsec=frontcover&dq=Philosophy+of+education&hl=en&sa=X&ved=2ahUKEwicldnZ8rjsAhU1oXEKHXL7B9QQ6AEwB3oECAMQAg#v=onepage&q=Philosophy of education&f=false (Accessed: 16 October 2020).
Afshar, H. et al. (2011) ‘Positive and negative perfectionism and their relationship with anxiety and depression in Iranian school students’, Journal of research in medical sciences : the official journal of Isfahan University of Medical Sciences, 16(1), pp. 79–86. Available at: https://pubmed.ncbi.nlm.nih.gov/21448388.
Bandura, A. and Holt, R. and W. (1969) Principles of Behavior Modification. Holt, Rinehart and Winston. Available at: https://books.google.co.uk/books?id=dPRGAAAAMAAJ.
BERA (2019) Ethical Guidelines for Educational Research Title. London.
Black, P. and Wiliam, D. (1998) Assessment and classroom learning, International Journal of Phytoremediation. doi: 10.1080/0969595980050102.
Choy, L. T. (1942) ‘The Strengths and Weaknesses of Research Methodology: Comparison and Complimentary between Qualitative and Quantitative Approaches’, Journal of Humanities and Social Science, 19(4), pp. 99–104. doi: 10.2307/210385.
Cohen, L. (2007) Research Methods in Education. 6th edn. London: Routledge.
Danielson, C. et al. (2010) ‘Charlotte Danielson ’ s Framework for Teaching’, p. 20140819.
Danielson, C. (2013) The Framework for Teaching: Evaluation Instrument. Danielson Group. Available at: https://books.google.co.uk/books?id=2gQnngEACAAJ.
Donaldson, G. (2015) ‘Successful Futures’, (February), p. 124. Available at: https://gweddill.gov.wales/docs/dcells/publications/150225-successful-futures-en.pdf.
Duancy, M. (2015) Donaldson Review: The ‘purposes’ and content of a Curriculum for Wales – IN BRIEF. Available at: https://seneddresearch.blog/2015/03/17/donaldson-review-the-purposes-and-content-of-a-curriculum-for-wales/ (Accessed: 15 October 2020).
Education Wales (2017) ‘Education in Wales : Our national mission’, p. ‘PISA 2015 high and low achievers’ (no date). Avai. Available at: https://gov.wales/sites/default/files/publications/2018-03/education-in-wales-our-national-mission.pdf.
Fuel Cycle (2019) Market Research Strategies | Observational Research Methods. Available at: https://fuelcycle.com/blog/the-3-most-common-observation-research-methods/ (Accessed: 16 October 2020).
Goffin, H. M. and Kraft-Sayre, M. (2012) ‘Classroom Assessment Scoring System (CLASS) Implemenation Guide: Measuring and Improving Classroom Interactions in Early Childhood Settings’, European Journal of Organic Chemistry, 2012(14), pp. 2756–2765. Available at: http://doi.wiley.com/10.1002/ejoc.201200111.
Golfashani, N. (2003) ‘Understanding Reliability and Validity in Qualitative Research’, The Qualitative Report, 8(4), pp. 597–607. Available at: http://nsuworks.nova.edu/tqr%0Ahttp://nsuworks.nova.edu/tqr/vol8/iss4/6%0Ahttps://nsuworks.nova.edu/tqr/vol8/iss4/6.
Hein, G. (1991) ‘Constructivist Learning Theory | Exploratorium’, The Museum and Needs of People. Available at: https://www.exploratorium.edu/education/ifi/constructivist-learning (Accessed: 25 October 2020).
Huber, M. et al. (2011) ‘How should we define health?’, BMJ (Online), 343(7817), pp. 1–4. doi: 10.1136/bmj.d4163.
Jean Piaget (1964) ‘Cognitive Development in Children: Piaget’, Journal of Research in Science Teaching, 2, pp. 176–186. Available at: https://micpp.org/files/psychoanalysis/warren-on-development/Piaget-Cognitive-Development-in-Children.pdf (Accessed: 16 October 2020).
John Hattie and Gregory Yates (2014) Visible Learning and the Science of How We Learn - John Hattie, Gregory C. R. Yates - Google Books. Oxon: Routledge. Available at: https://books.google.co.uk/books?hl=en&lr=&id=1RZBAQAAQBAJ&oi=fnd&pg=PP1&dq=Hattie,+J+and+Yates,+G+(2013)+Visible+Learning+and+the+Science+of+How+We+Learn+Routledge&ots=GXK49qYTdC&sig=BcAYaFKshLNAWzd2XXfTaAfdTSs#v=onepage&q=Hattie%2C J and Yates%2C G (2013) Visible Learning and the Science of How We Learn Routledge&f=false (Accessed: 16 October 2020).
Joshi, K. R. (2018) ‘Critical Incidents for Teachers’ Professional Development’, Journal of NELTA Surkhet, 5, pp. 82–88. doi: 10.3126/jns.v5i0.19493.
Kirk, J. et al. (1986) Reliability and Validity in Qualitative Research. SAGE Publications (Qualitative Research Methods). Available at: https://books.google.co.uk/books?id=YDFZlq_KM88C.
Laevers, F. (1991) ‘The project Experiential Education : Concepts and experiences at the level of context , process and outcome’, (May 1976), pp. 1–8.
Laevers, F. (1995) An Exploration of the Concept of Involvement as an Indicator of Quality in Early Childhood Care and Education. Scottish Consultative Council on the Curriculum. Available at: https://books.google.co.uk/books?id=IszOAQAACAAJ.
Lev Vygotsky (1978) Mind in Society: The Development of Higher Psychological Processes - L.S. Vygotsky - Google Books. Edited by Michael Cole et al. Cambridge: Harvard University Press. Available at: https://books.google.co.uk/books/about/Mind_in_Society.html?id=Irq913lEZ1QC&printsec=frontcover&source=kp_read_button&redir_esc=y#v=onepage&q&f=false (Accessed: 16 October 2020).
Loughran, J. (2002) Researching Teaching: Methodologies and Practices for Understanding Pedagogy. Taylor & Francis. Available at: https://books.google.co.uk/books?id=MLqRAgAAQBAJ.
OECD (2010) The Nature of Learning. Edited by H. Dumont, D. Istance, and F. Benavides. OECD (Educational Research and Innovation). doi: 10.1787/9789264086487-en.
Ofsted (2018) ‘Six models of lesson observation: an international perspective’, (May), p. 24. Available at: https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/708815/Six_models_of_lesson_observation.pdf.
Paul Fulbrook (2019) 15 Learning Theories In Education (A Complete Summary), Teachers of Science. Available at: https://teacherofsci.com/learning-theories-in-education/#What_are_Learning_Theories (Accessed: 16 October 2020).
Pont, B. et al. (2014) ‘Improving Schools in Wales - An OECD Perspective’, p. 143. Available at: http://www.oecd.org/edu/Improving-schools-in-Wales.pdf.
Rosenshine, B. (1971) Teaching Behaviours and Student Achievement. National Foundation for Educational Research (IEA monograph studies). Available at: https://books.google.co.uk/books?id=71R4QgAACAAJ.
Rosenshine, B. (2012) ‘Principles of Instruction: Research-based strategies that all teachers should know’, American Educator, pp. 12–20.
Silverman, D. (2006) Qualitative Research - Google Books. 4th edn. London. Available at: https://books.google.co.uk/books?hl=en&lr=&id=9FALDAAAQBAJ&oi=fnd&pg=PP1&dq=qualitative+research&ots=9o7Anx-v4G&sig=jjT6HVBiKwoTrOfY-xmSmZVdykM#v=onepage&q=qualitative research&f=false (Accessed: 25 October 2020).
Simon, F., Małgorzata, K. and Beatriz, P. (2007) Education and Training Policy No More Failures Ten Steps to Equity in Education: Ten Steps to Equity in Education. OECD Publishing (Education and Training Policy). Available at: https://books.google.co.uk/books?id=YsXVAgAAQBAJ.
Skinner, B. F. (2014) Contingencies of Reinforcement: A Theoretical Analysis. B. F. Skinner Foundation (B. F. Skinner Reprint Series; Edited by Julie S. Vargas). Available at: https://books.google.co.uk/books?id=yLn6AwAAQBAJ.
Slade, P. D. and Glynn Owens, R. (1998) ‘A dual process model of perfectionism based on reinforcement theory’, Behavior Modification, 22(3), pp. 372–390. doi: 10.1177/01454455980223010.
Tripp, D. (1993) Critical Incidents in Teaching. Oxon: Routledge.
WAG (2014) Successful Futures Looking at the Curriculum and Assessment Arrangements in Wales Why have a review? Curriculum?
Wales, C. C. for (2016) ‘The Children ’ s Commissioner for Wales Evaluation of our Plan for All Children and Young People : 2O16-19 Table of Contents’.
William Bagley (2000) ‘The Case for Essentialism in Education’, Curriculum Planning. Available at: https://spu.edu/online/essentialism_in_ed.htm (Accessed: 16 October 2020).
Yr Athrofa, I. of E. (2018) ‘The National Approach to Professional Learning in Wales : Collaborative Networks Evidence Base’, (October), pp. 1–35.



[bookmark: _Toc54639648]



Appendix 1


[image: Text, letter

Description automatically generated]



[image: Text, letter

Description automatically generated]


[image: Text, letter

Description automatically generated][image: Text, letter

Description automatically generated][image: Text, letter

Description automatically generated][image: Text, application

Description automatically generated][image: Text

Description automatically generated][image: Text, letter

Description automatically generated]



Andrew James Thomas Cox – 0750400 – ECAD6007


2

image3.jpeg
002 - nma%

(Questions adapted from Fletcher Wood (2016]
Date and time, year grqup:

Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of
study? Indoors/outdoors? Ability range? Any particularly relevant information).

M» %m

Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dlsposmons behaviours towards
learning seem hke at this pomt in time?)

Slabak sy AXZJ‘”@M mmJ
HJW Hhon B o

What can be observed rei,:a)(j the way lesson actlvmes relat these purposes?
- Unpiambls and \‘L{a»wm < Lreaks
mdmw&ﬂwjg ok bud ‘mﬁ%
;Lk = VJ J/lﬁb MO{M w .

R
mSmWI@W —Skxludf)m \om&md‘llmw

I S, M CFond ¢
ed that helps leamers understand what they are(s . WO‘(‘(A“
What in the enwronment helps them understand how to achieve well)? g

~Berk$ oot ound o1 - 'Mai'mdlb e o/ ‘Nn/kw&L achny -  pecboas

smuasall»wdwiab iy

Access and challenge ~{J azduSion .
(What can be observed in at@nables engagement of learners7 What

n be observed regardmg levels of ¢l llenge7 . WW
olZlﬁ \0 3& IMS)'L k.
'fwﬂlli EE: prtvisss i o ecnfyon S,
&M@Uﬁ% ho Atu/&nb an

AT b Ve Ty T Ry
- foaling —ﬂww call cbyobin oo ik
- (0 Hdongs mgn Y0 Oonafodhd - Hae kd@‘ﬂ" a ok -




image4.jpeg
Assessment [y, a2 [ 7 3
(Can anything be sout hofl student’s existing knowledge is b eno,
anything be observed regarding the development of knowledge during or after the o

expenemj:b - %Jw, o shduls whs casted
, e fumdile epouins iy fet Ao .

A m‘ﬂm -ABS AR

)

(Are there moments which cause
across them in future teachlng)7

i +Pu
,ﬁfksmdwsrojom opM%WWJWL J/\m
ettty ot e L Tl
s O g7 B R ST

CRITICAL INCIDENT IDENTIFICATION RECORD

Details rel t
e |G, ke, Jodor
context.

A Lok quitn o wark skl and Auvtlep -furter
s s togo - ke phloctd o i

group.

People involved. Wj )&0 W m‘" h kakk)a‘lﬂl anA Q{)f% M

Contextual
information from
field notes.

What happened?
A detailed

b A A
decription of om M\/ u 0 *ﬁj: 413
what you d"u
observed and Hud‘\v‘«fm ‘o %&' "D M M#{
what thoughts on

pedagogy and own ll«f

eroctkecsmed |3 T Haory Yo eapp oo
sour e | ottt (yw oJo e L uww ok cbosk

&mmmdm o ol chuns
Gt oo e g B Gppr - Romd onoad thay lonor




image5.jpeg
0BS 3~ Welbh- .

(Questions adapted from Fletcher Wood (2016,
Date and time, year group:

Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of
study? Indoors/outdoors? Ability range? Any particularly relevant information).

welSk.
lndeer$ ‘Qx’%m \»ml-*cvaﬂ} ¥
- dasg amn) o Dokt ot ppuse

Classroom culture

(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards
learnmg seem llke at this point in time?)

& (’\)(L\L n- S?-QJLW)V\
VN“ W Nom\bgm’u& Mo

d [0/
(What happens in the envn'onment that commumcates the purpose of e expenences7
What can be observed regarding the way lesson activities relate to these purposes?

il quiz o g-thin emaged. - Explans whak i randed o frsg
Uno(wlww\uﬂw} W» - b god M b bl

& Nodine b bt «cLotLv
’[;Xflmmm [“XH‘“ &L,M‘ﬁﬁﬂk o do

. e rved that helps leamers understand what they are € g:a
14104 What in the environment helps them understand how t.o achieve well)?_.

(hﬂ/ mLkvdeJv; bowsel - s

- Dhe At ’MM"D}O
Lkwls dm!\ OM 3‘“" 1

- ol Ak . ot it L ﬂomﬂm
mewm}wuw G,MWMMWM




image6.jpeg
Assessment {oiJ are. {fo d e
(Can anything be observed abo oW student s enstlng knowledge is used’ Can

anything be observed regarding the development of knowledge during or after the
experience)?

’QiaJl
wa Y Yim - mﬁm piot Fankedgp.
aftabm{,%”“k"éw atul 40 €

“for appsmink . ﬂpyMEW(WaQLM km%a{gl& :

Specifics / Critical Incidents ipwi
(Are there moments which cause
across them in future teaching)?

-O«e(ug bk m recaUI

- m\'
KW MMMAMA‘»«HMW mw?@%uu

CRITICAL INCIDENT IDENTIFICATION RECORD

Details relevant
to the research
context.

Date/time. Ma‘(l& s 03' P’(é/&A “ SWW h Wﬂ& /(9.&(
:f:‘{Stage of lPB Mb‘{ q)pw{' ADD(“mg Joy\[ﬁﬂﬂqz& }GJ\LL"’ @Vsa?l A\"’
Peop’l)é involved. W uﬂm "0 IQW

o o | <Gk T b gy gy 1 B oo o

field notes.

What happened?
A detailed

decription of

what you

observed and ”

what thoughts on

pedagogy and

practice occurred

to you as a result, 19 k i$ &h‘( 0)’
looking towards |~ ﬂ\bﬁ) U&) Wﬁld \b %"P ‘)\V b éOOuS " H‘L

your research.





image7.jpeg
0BSy - P03)J>H uub ml OQKMMW( Magint ond

(Questions adapted from Fletcher Wood (2016,
Date and time, year group:

Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of
study? Indoors/outdoors? Ability range? Any particularly relevant information).

\\&»ﬁ f\/a/m s - T4 {

ndmot - gﬂ} bl
Classroom culture 2 T %m%u - Q“Ql‘ » A .
(What is the classroom ‘vibe.’? What do atti , dispositions, behaviours'towards I
-~ Noognp d’ M v

learning seem like at this point in time?)
7 fl - Jodaals b Qyﬂa%eé

MWJ : o
MgVl ’m"m&%_ b 1.

- leshy mwmmw wdh ey hﬁi\m\n

(What happens in the environment that commumcates the pul expenences7
What can be observed regarding the way lesson activities relate to these purposes?

b';)oku Gth " Mkl (K
bserved that helps learners understand what they are M &TU K
environmept helps them understand ho;go achieve well)? To L w
Tabk on d - &brk ' m"{] . UeShee- o2
On ned s " Sone W . e e
‘H\mk - Hdwts on
fos s kwmk Alons jm %ﬁg -1 bl o Ahelaeds
. : S -
b wikp & down
No onflint

Access and challenge

(What can be observed in the environment that enables engagement of learners? What 4' i
can be observed regarding levels of challenge" a | ?S 0 Uﬁ ) doon }0% ‘d\\\m
b loss o gqat tham ’MD/ 4
p(% WMA %2‘ n(bﬁ) 2 IMMK} b %

o), P Gren - by
A e

Dok ﬁw%hwlowj % O \kxwaf»v M(mm o}mlmqh,ﬁ’(h, anousS.





image8.jpeg
o) &/t (A
(Can anything be observed abo

anything be observed regarding the development of knowledge during or after the
experience)?

- (it b mlu.m proast v - = B B

k.

Queson o Hels and Moy amsts- gwauw, sheliak
ﬁmﬁ*ﬂfm &wmﬂ\ogrwmsmm !\Nggﬁ/\,wm |

./ ons1der aspects of practice when you come
across them in future teaching)?

Cevwfruc,h\AM' (nkordvaluee o rwn% ad pasien Kho W{g%ﬁg_ M»‘A i Ao,
GaMrouM &)Vz

I s o o and dagyt Jk P
yﬁ{ m%;}r &Nﬂ(% doasn Hz} Ho Hunls agfly L llge

CRITICAL INCIDENT IDENTIFICATION RECORD

Details relevant WQ/ C’AM a wlw(z,

S b
RS N e o
Af:‘{stageof O{D@n‘l@k/&\ﬁm kf’w{ &\b\l V\N‘(
Ig’eopll)é involved.
Contextual
information from
field notes.

Whatlfappened? . Jo i
2;:;‘:::{5:0)‘ ' h/\”f) . \DU'M(
cvwvb"sztn}ll:s and N U W ) 0y J

what thoughts on |. S}UC{QK\}S h)r@l (INJ\ mdwggu%mﬂ; L’M)}O’\ Na O\K‘Nf e
pedagogy and W l \ S'U\l U - ﬂ"‘lm v
practice occurred Mq{d-k BM«W o ﬂ"”f"% urd 'g;m& J(Lg_ erM mm
tquuasaresult, P L’l (\A‘J’ ‘} {Q IrJO(k W ARia/n G‘MW{J' 9 W \
el M b o A o b By m@ ok

Ne

- - | apidantint)

. Wi MR ? muw ol Dok g i)
a\f\i\%}%‘fu LIM&WQTWWW% Shdh\b m’rﬁw{% wofkc )

-( nr\/\lﬂJuA,% ﬂﬁmwlv




image1.jpeg
Date and tlme year group:

Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of
study? Indoors/outdoors? Ablll range? o/:;](y particularly relevant mf?éhatlon)

f Mok Shduvs 2
muwmtw 1(»»«« oh fowssked [

Classroom culture
learning seem like at thls pomt in t|me7) 5 & A},‘ﬂ
Homawr o %9«"0:\4”\ e

Sk il . mMM e L
One. Mocleak ?ﬂafHﬂod P, me WMLW -1

Objectives Al "ng
(What happens in the enwronment that commumcates purpose of the expenences7
What calz’L ﬁpserved regardlng the way lesson activities relate to these purposes?

,E,‘M b L bk o L b e

@me&s/@m W"‘”‘*“)&WM \/UJU)J‘/UA!
—swxw 4mm 0 e fbo vl
m)f(,\»» ‘ NR . " b &y

What in the enwronment helps them understand how to achleve wel 0 4 C
£ Suean o Jut MLM. Xﬂ,« alsofo<on
gﬁ 0 mwgm \i\w‘f ’ g
T‘AA &\1‘3 b ‘ l)lﬁ @S .
'WQWAM &WM\V] Y 'FL""\“‘L'
Aelp D - -

=

(What can be observed in the environment that enables engagement of learners? What

can be observed regarding levels of challenge? ﬁ St {Q,Jé y l(,«lg
Hnm(knoLo{w /(&/ - ks o enchd

@Sﬁfm@w ik - J»f | wé
@u% W usm%@S A &Qm s
e qudaon and obly dankt ko call it ool e

“liko dip - Shiduak wk g halg 3 Jomp
- Sradscls ting, 23S - s gidio o allow Ham Jo ol 05 &MW by
- One. A Kes o gote & quuahesn = Dotant i head - (ks glodkak e gn. k-





image2.jpeg
M\»mwm

Assessment | on) ofg 0 (1. uﬁ‘ .
(Can anything be observed abo haw student s existing knowledge is used?
anything be observed regarding the development of knowledge dunng or after the

expenence)" J *\'\Aﬂﬁk

alyo
across them in future teaching)?

’MJMWWS WA’QWWWMW

Details relevant
to the research
context.

Date/time.
Age/Stage of
group.

People involved.
Contextual
information from
field notes.

What happened? | T
A detailed
decription of

what thoughts on
pedagogy and
practice occurred
to you as a result,
looking towards
your research.





