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This assignment looks at the factors which can put groups and individuals at risk of being excluded in an educational setting, why inclusion is important and what policies and frameworks have been introduced to alleviate the divide between the socially included and excluded.  It will also look at theories from Levitas, Bronfenbrenner, Bernstein and Maslow and discuss the interventions currently being used within educational settings that aim to close the attainment gap between children living in poverty and those who do not.
Inclusion is a human right.  The aim of social inclusion is to give equal access and opportunities to all people, irrespective of their race, gender, colour, disability or medical need.  Inclusion means that no-one is discriminated against and all barriers are removed.  In an educational setting, the focus for inclusion is on the setting’s ability to adapt to the needs of the child by altering the way it works where necessary to meet their needs, rather than the child being the one having to adapt to the needs of the setting (What does inclusion mean, 2008).
The concept of Social Exclusion, however, is not the complete opposite.  Social exclusion is something that has caused much controversy and debate.  There are different understandings of exclusion that exist in society, mainly between the classes and their perspectives on it (Pierson,2010).  The lower and working classes tend to have a different view on exclusion to the middle classes because they believe they are the ones living with it, for them, it is their reality.  The middle classes simply have an opinion on it.  
“Social Exclusion is what can happen when people or areas suffer from a combination of linked problems, such as unemployment, poor skills, low incomes, poor housing, high crime, poor health and family breakdown” (UK office of the Deputy Prime Minister, 2004).
Inclusion is important for all walks of life, but never more than in childhood.  Inclusion in an educational setting and community setting enables children to be part of their community and develop a sense of belonging.  They become better prepared for life in the community as they become adults.  Inclusion provides better learning opportunities and gives children the opportunity to develop friendships.  Children with or without disabilities learn acceptance and respect for others, social and friendship skills, problem solving skills and a positive self-image (Aguilar, 2017).
In 1997 when the Labour party came into power in the UK, it swiftly adopted the concept of social exclusion from France, where the concept arose in the 1970’s with the publication of Rene Lenoir’s (1974) Excluded:  One in Ten French (Peters, Besley, 2014).  Before 1997, children with disabilities, special educational needs, health problems or behaviour issues in the UK were generally sent to “Special” schools and were not able to attend a mainstream school or access a mainstream curriculum.  This exclusion lead children into adulthood without some of the basic skills, like social skills to be able to lead an independent life in their community.  
The new Labour government set out to change this exclusion to make the UK a more inclusive society.  This meant that all children, no matter what their background, race, religion, disability, health or behaviour issue, could have access to the same schools, the same curriculum and the same opportunities (Pierson, 2010).
Even in a society where all children attend the same schools and access the same education, exclusion can still be a factor in many children’s lives.  For example, a child living in poverty may not be able to afford to go on a school trip or attend extra-curricular clubs like football or Karate with their peers.  This will inevitably lead a child to feel excluded when they are not able to join in conversations about these activities or enjoy them themselves.
Children from deprived backgrounds tend to not perform as well in academia than children from more affluent backgrounds, meaning that they may not be as good at reading or speaking, so these children who cannot read particularly well will not be selected to represent their class or school for things like school council or committees, even though they may want to take part and have valid points to make.
A child living in poverty is not doing so through any fault of their own.  Their parents or carers will have most likely grown up in poverty themselves and have not been able to break the cycle.  Inclusion is in place with the intention of doing just that.  Giving children the opportunities to reach their full potential and become a productive and positive member of society.
Children’s development can also be affected by Adverse Childhood Experiences (ACE’s).  Children who live with abuse, addiction, incarceration, bereavement and parental separation may not or will not receive the nurture that their peers take for granted.  Maslow’s Hierarchy of Needs (1943) shows that if a child does not receive their basic physiological and safety needs, they are unable to develop their own psychological and self-fulfilment needs.  As a society, or community, do we not all have a role to play in protecting these children to ensure they go on to lead full and happy lives and be able to put something back into the community?  If not, they will most likely grow up to feel socially excluded and continue on the cycle of life in poverty and deprivation.
In 1979, Urie Bronfenbrenner developed the Ecological systems theory.  This theory suggested that a child’s development is influenced by many factors, not just what happens within the home.  His ecological system was made up of five systems, from the child themselves up to the local ideologies and culture.  The belief is that the community, the school, industry and cultures all influence the way a child develops and ultimately determines the sort of adult they will become (Bronfenbrenner, 1979).
With Bronfenbrenner’s Theory in mind, the Welsh Government introduced the Pupil Development Grant (originally called the Pupil Deprivation Grant) in 2012, to allow schools to provide extra support to pupils from deprived backgrounds.  This was with the intention of closing the attainment gap between pupils living in poverty and those who were not by funding extra resources, staff and interventions to give those children the opportunity to reach their full potential (Estyn, 2013).
Many educational settings in Wales (including one’s own) have adopted inclusion and practice it exclusively.  Mixed ability learning groups are an example of this.  Children with disabilities or behavioural issues are taught along with their peers in the mainstream setting and any barriers they may face are overcome, in order for them to fully participate in the daily tasks.
While the UK is currently run by a Conservative Government, the concept of social exclusion (first introduced by Labour in the UK) is still on the agenda.  Many of the interventions that Labour brought forward are still being used today, although the perspectives looking at how we promote inclusion are very different within each party.  Ruth Levitas introduced the RED, MUD and SID theory in 2005.  RED being the Redistributionist Discourse, where the more affluent are taxed to fund those who are poor.  This being the Labour approach.  MUD, or the Moral Underclass Discourse, suggests that poor people are poor because of their own lack of work ethic and idleness.  It suggests that they have the same opportunities as everyone else but simply do not take them when offered.  This is typical of a Conservative government.  Both parties do however, both agree that SID, or the Social Integrationist Discourse is the way forward.  This approach focuses on getting people off benefits and into paid work, thus breaking them out of their cycle and moving them onto a more inclusive way of life.  Getting paid for work they have carried out and providing for themselves leads people to feel a sense of pride and gives them the opportunities to mix and socialise with others in a more constructive and gratifying manor (Levitas, 1998).
As explained earlier in paragraph nine, children from deprived backgrounds are unlikely to read or speak as eloquently as their more affluent peers.  If this is not addressed in early childhood, children go on to become young adults who are still unable to read competently or speak articulately, which can result in them being overlooked for high status and high salary employment based on their potential employers pre-conceived impressions of them (which would prove the MUD theory to be incorrect).
In 1971, Basil Bernstein developed the Theory of Language Code, which focussed on Elaborate and Restricted linguistic codes.  He believed that people from deprived backgrounds spoke in a more restricted manor which ultimately created barriers for them with regards to employment and social acceptance.  Those not living in poverty were more likely to be raised along with family who spoke articulately, therefore learned to speak in a more acceptable way.  These would then be more likely to gain employment in positions of status in adulthood and earn higher salaries (Bernstein, 1971).  Primary schools teach Letters and Sounds as part of the national curriculum.  One sound that can prove to be tricky is “th”.  Many children from deprived backgrounds say “f” instead (their family possibly do too).  This affects the child’s spelling also because when they say the word “think”, they pronounce it “fink” which causes confusion when writing.  These children are generally offered extra letters and sounds sessions as an intervention where they are taken out of class for extra guidance along with others who have similar issues with the aim of addressing this problem.
In Wales, deprived areas are now offered free childcare for two hours and thirty minutes, five days a week in the form of Flying Start.  This is to enable children between the ages of two and three to have access to enrichment, learning through play and a healthy snack until they reach nursery age.  One’s own setting also provides full-time learning for their nursery children which is paid for by the PDG.  Many schools in deprived areas also provide a nurture group which allows children who may lack nurture at home (children with ACE’s) to spend some of their school day baking, gardening, doing craft or simply self-initiated play within a smaller group setting.  Older children in secondary schools who wish to study for A-levels may qualify for Education Maintenance Allowance (EMA), which gives teenagers thirty pounds a week to study (www.studentfinancewales.co.uk).  This encourages them to continue with their education instead of leaving to get into paid work with little or no qualifications.  Without this allowance, many children living in poverty would feel that leaving to get into work is their only option due to parental pressures.  The UK Government also continues to pay Child Benefit to the parents of a child in further education with the aim of avoiding this kind of pressure from parents on their children (www.gov.uk/childbenefit).  This allowance enables the children to enjoy a social life along with giving them the opportunity to go onto higher education if they wish at the end of their studies.  
The United Nations Convention for the Rights of the Child (UNCRC) states in article 28 that all children have the right to an education, regardless of their background, race, religion, colour or beliefs.  Education for all, not just the privileged.  In the early 1960’s, only four percent of school leavers went on to university.  This rose to around fourteen percent in the 1970’s.  Nowadays, more than forty percent of young people go onto study for a degree in university (Lightfoot, 2016).  These figures show that the UK is moving in the right direction with regards to inclusion as more and more students are feeling that university is an option for them, whether they are from a deprived background or not.




In conclusion, it would certainly appear that the UK have made huge steps towards creating an inclusive society and in closing the gap in attainment between the rich and the poor, however, there is still a long way to go.  There are still many areas and communities living in poverty, where industry is closing down and jobs are scarce, causing more people to require benefits and find themselves excluded in society through no fault of their own.  Under the current government, the UK has now left the European Union which could potentially bring industry back to the UK, where, as a country, we provide for ourselves instead of importing good from other countries.  This remains to be seen however, in the coming years.  The Conservatives have also cut school budgets quite significantly over the last few years which has had a devastating effect on many educational settings, meaning that they have had to reduce staff numbers thus, reduce interventions offered to  impoverished children simply because there is no money to fund it.  Children with behavioural issues may need to be sent home as the school no longer has the available staff to cope with a disruptive child when they may simply need to talk quietly to someone about their anxiety in order to calm them down to return to class.  This most certainly needs to be addressed if the UK is to avoid going back to how it was before the 1990’s.  The pupil Development Grant has proved invaluable to many schools, although this money is generally not used for employing teaching staff due to the lack of long-term certainty over the funding, so teaching assistants are generally employed on a fixed term basis, which is not ideal as it leads to a high turnover of staff (Dauncey, 2018).  Children’s inclusive education needs to be at the forefront of discussions in parliament if we are going to improve the lives of so many children currently living in poverty.  Between April 2019 and March 2020, 1.9 million food parcels were given to people living in food poverty in the UK (Revie, 2020).  This year has obviously been even more of a struggle for many due to the effects of Covid 19.  Many more families have found themselves without paid work as businesses have suffered and have therefore had to access foodbanks to be able to feed their children.  Adopting Levitas’ RED theory is most certainly needed at this time to help people out of poverty, or SID at the very least.  One hopes that our current government takes this course of action as a means of combatting hardship and providing our children with every opportunity to work their way out of poverty as they become adults, in order to live their best life possible in an inclusive society.
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