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	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I feel that I have reflected well.
I have used a range of resources to research my topics.
	I need to be less descriptive in some areas and focus more on the steps needed to improve. 



	Student’s Name
	Chloe Stripp
	Date
	14/11/17




Critically evaluate your creativity and enterprise dispositions in terms of the Entrecomp frame work and how you might develop these to the next level and demonstrate progression. 

Creativity can be defined in many different ways, Koestler (1964) defined creativity as ‘the often unexpected coming together of two contrasting planes of thought.' The National Advisory Committee on Creative and Cultural Education (NACCCE, 1999) defines teaching creatively as ‘using imaginative approaches to make learning more interesting and effective’ as opposed to teaching for creativity which is where children themselves learn the skills needed for creative thinking. 
When discussing enterprise within an education context it can be defined as the process of equipping learners with a greater ability to generate ideas and the skills to carry out those ideas. Marriott and Lowe (2006) state that enterprise relates to ‘individual creativity and pursuit of opportunity, innovation and development backed by the individual’s determination to succeed.’ Therefore, in order for a person to be enterprising they need to have motivation to succeed as well as being creative. 
Dispositions are defined as the perceptions or beliefs that guide a person’s actions and behaviour by Taylor and Wasicsko (2000). Dispositions are the beliefs and mind-sets that individual teachers have that impact on the way they teach. In a creative and enterprising manner, teachers need to have a specific set of dispositions in order to become an ‘expert problem solver’, ‘thoughtful decision maker’ and a ‘creative thinker’ according to Costa and Kallick’s habit of mind model (Costa, 2009). 

There are many challenges and benefits to being a creative and enterprising teacher. A major benefit to using these skills in your teaching is the effect it has on a child’s learning. When a teacher has creative and enterprising skills they are able to adapt and change their lessons as they are happening and use different taxonomy’s and approaches to learning, such as child-led approaches, as they can adapt as they are teaching to follow the children’s wishes. Endeavouring to teach creatively within a school can be a challenge as the environment of the school may hinder some people’s creativity as Thorne (2007) suggested, many work environments are too serious and lack the stimulus for inspiration. Schools need to ensure their teachers feel that they can take risks and use new ideas within their own classrooms. Seelig (2012) suggests that the environment is which a person lives and works has a huge impact on their overall creativity levels. Seelig also says that to be creative we need to have the right resources, for teachers this may be another barrier to effective teaching. Schools may not have enough money or time to allow teachers to be as creative as they would like. Another positive effect of being a creative and enterprising teacher is that it encourages children to use and develop their own creative and enterprising skills. If the teacher models the use of their own skills, the children themselves can be creative. 

The Entrecomp framework was developed by the European commission and has three competence areas; ideas and opportunities, resources and into action. This reflects the stages of formulating an idea and carrying it out to completion. The ideas and opportunities element sets out the skills needed to think creatively and develop original entrepreneurial thoughts. The resources element sets out the skills needed to carry out the idea such as motivation and mobilising others. Lastly, the into action element is the skills needed to plan and complete the idea by utilising skills such as working with others and planning and management. These three elements contain fifteen single competencies as well as setting out levels, this is useful in identifying next steps to improve your own practice. The framework ‘aims to establish a bridge between the worlds of education and work…’ (2016:5), this emphasises the need for teachers to be aware of the framework and integrate these skills into their teaching to ensure children are equipped with the skills for their future. Donaldson supports the use of the EntreComp framework as he proposes that children need to become ‘enterprising, creative contributors’ that can problem solve creatively as well as using their knowledge to formulate ideas and make links (2015:29). The introduction of this framework and Donaldson’s suggested areas of the new curriculum it emphasises that teachers need to work to improve and use their own creative and enterprising skills. Schools need to make sure their environment is one in which practitioners feel they can experiment and take risks as this is one of the dispositions that Cremlin et al state all creative teachers need to be able to do in order to be effectively creative. 

I have chosen to focus on three key areas of the Entrecomp framework to evaluate my own practice against and how I can improve in these areas. I have chosen motivation and creativity as these are two key aspects of becoming an enterprising teacher as well as working with others as I feel that it is important as a teacher to be able to work effectively with others. I have used end of week reviews and observations from placements as well as criteria set out by research and theorists to evaluate myself against the EntreComp framework. I have used the levels of proficiency set out in the framework to assess my current level and what improvements I need to make to reach the next level. 

I feel that according to the Entrecomp levels of proficiency I am at an intermediate level of creativity as I am able to use divergent thinking to generate creative ideas and explore different solutions to problems. As Plucker’s research (1999) indicated, divergent thinking is a strong indication of an individual’s creativity skills. I have come to this conclusion after using the NACCCE (1999) suggested elements of teaching creatively. These four elements are; control, ownership, relevance and innovation. I also used Cremin et al (2009) who suggested a different way of evaluating creativity who suggests three areas that are needed to be a creative teacher, they are personal qualities, pedagogy and school ethos. Each of these areas sets out specific personal characteristics that need to be met on order to be considered a creative teacher (see figure 1). 
 (Figure 1, Cremin et al, 2009)
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I feel that I have the personal qualities described by Cremin et al however, my subject knowledge in some areas does need to be improved such as in digital competency and history. In regard to the pedagogy I feel I am good at linking ideas and providing cross-curricular lessons in the classroom as well as using the continuous provision to enhance these links and skills. The school ethos is important in encouraging a practitioner’s creativity, if they feel comfortable and supported then teachers are more likely to try creative and enterprising ideas in the classroom. As a teacher, it is important to utilise the community and have strong links with people outside of the school environment. This is particularly useful when integrating creative skills into my own pedagogy as Cremin et al (2009) found that teachers recognised their own creativity when working alongside members of the local community who are seen to possess creative skills such as photographers, musicians or architects. To help improve my own creativity in the future I could work alongside creative people in the community to unlock my own creativity and develop some creative skills, I feel that by inviting them into the school or planning activities and lessons in partnership would be beneficial to myself and the children within my class. To progress to an advanced level of creativity as stated in the EntreComp framework I need to ‘transform ideas into solutions that create value for others’ (EU: 18). I feel that I have done this in some instances while on placement but I feel that I need to ensure I am doing this consistently to ensure I stay at a sustained advanced level. For instance, while on placement while planning my lessons and using divergent thinking, I thought of some interesting ideas based around Christmas, using convergent thinking I identified the most valuable ideas that I could use in a cross-curricular approach within a reception class in the Foundation Phase. One creative idea I had was to turn the classroom into Santa’s workshop, where the children would be elves helping prepare for Christmas and the enhanced provision supported the cross-curricular work. I started the theme with a video message from Santa and his elves and the lessons were all based around the idea of helping Santa such as ordering presents by size to fit in the sleigh, writing their name in the snow I had set up in the outdoor environment as well as other cross-curricular activities. Although it was difficult to carry out due to lack of resources I persisted and carried out my idea- creating value for the children in my class. To progress according the EntreComp framework I need to carry my ideas forward and carry them out within the classroom. I need to plan effectively and utilise resources and other people to ensure my ideas are carried out effectively. 

Research by Brolin (1992) suggests that having strong motivation is a key disposition that a creative person possesses. There are two types of motivation; intrinsic and extrinsic. Intrinsic motivation is the emotional reward and drive to complete tasks whereas intrinsic motivation comes from rewards such as praise or money. Research by Shalley et al (2004) suggests that intrinsic motivation enhances creativity by ‘increasing positive affect, cognitive flexibility, risk taking and persistence’. However, research carried out by Dewett (2007) suggests that intrinsic motivation has little effect on an individual’s creativity. De Dreu et al’s (2000) research suggested that people perform better when they feel they are benefiting and helping other people. I feel that my motivation and perseverance is sometimes lacking during some tasks and situations in my life. I feel that on the EntreComp levels of proficiency I am usually an intermediate level, sometimes a foundation level. 

My motivation levels are high when I am enjoying and interested in a particular topic or activity, when I feel that I am struggling or not enjoying the task my motivation levels fall. Moneta and Siu (2004) suggest that this is due to low intrinsic motivation
While on my last placement I feel that my motivation dropped as some lessons did not go to plan, as a result of this my confidence dropped too which led to my motivation dropping more causing a cycle. I tried to motivate myself by rewarding myself when lessons went well. However, this had little effect on my motivation and perseverance, as Daniel Pink’s research suggests, using a behaviourist approach and rewarding or punishing people for their work does not always work and can have a negative effect on motivation and creativity. Moneta and Siu’s (2004) research also supports this, they suggest that extrinsic motivations do not have an impact on a person’s creativity or enterprising skills whereas intrinsic motivation has a high impact on a person’s creativity and drives them to find new and interesting solutions to situations. Research by Earler and Mosakowski (2004) also shows that rewards are not effective especially with creative people.
When I thought about the impact my lessons would have on the child’s learning and development it had a positive impact on my motivation as I wanted the children to learn effectively. This supports De Dreu et al’s (2000) research in that my motivation came from helping others and the impact it would have on their development. This made my intrinsic motivation higher although I need to ensure I keep a high level of motivation and preserve at all times. To progress to an advanced level and ‘stay focused on their passion and keep creating value despite setbacks’ (EU:18) I need to set myself realistic goals both short term and long term as well as thinking about the impacts it will have on others as well as myself. I will regularly review my goals and continue to set new goals to ensure I am always working towards a new achievement. I could reward myself for reaching my goals however as the research previously discussed shows extrinsic motivation does not always work. Also working and communicating with others is an effective way of keeping motivation levels high as it can help with production of ideas and someone to talk to about what is happening, while on placements I found that working with the class teacher and other staff in the school to discuss ideas and plans helped me stay motivated and preserve with problems encountered. 
I feel that working with others is an important part of being an effective creative and enterprising teacher. As the EntreComp framework suggests, working with others and utilizing their skills is an important element. I feel that according to the levels of proficiency I am at an intermediate stage as I ‘can work together with a wide range of individuals and groups to create value’ (EU:19). When working in a team I feel that I communicate well with all different types of people. During my first placement, I felt I was unable to communicate effectively with the older teaching assistants within my class. This was identified in an end of week review with my class mentor, we recognised that I was a little uncomfortable and discussed ways in which to combat this issue. When planning my lessons, I ensured that all the practitioners in the class were planned for and created each practitioner their own lesson plans so that they know what they were doing during the lesson. By doing this it helped me communicate more effectively with others and work together as a team. However, when I felt more comfortable within the class I was able to communicate with them and utilise their abilities which is another competency outlined in the EntreComp framework, ‘mobilising others’ (EU:19). I feel that working with others impacts all areas of the EntreComp framework as teachers need the ability to communicate and work with others to carry out their creative and enterprising ideas. It also has an impact on an individual’s creativity as well as their ability to stay motivated and preserve during difficult or stressful situations. To progress to a higher level of proficiency according to the EntreComp framework I would need to be able to ‘build a team and networks based on the needs of their value-creating activity’ (EU:19). To achieve this, I would need to evaluate my ideas and goals and decide what kind of people I would need to be involved and work with to ensure that my lessons are effective and I use each individual’s abilities. 
Using a heutagogical approach in assessing my enterprising skills I have identified ways in which to improve my own skills and knowledge in each area. These will have an effect not just on my own practice but the learning and development of the children. To improve my creative skills, I intend to incorporate models such as the scamper model to my lessons as well as introducing the use of some innovative approaches to teaching such as use of green screen. To progress from an intermediate level to an advanced level of creativity I would need to ensure that my subject knowledge was of a high level to ensure that I could adapt my lessons to follow the children’s interests as well as working with others to utilise their abilities. 
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