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	Targedau / Targets
	Sut rydych wedi gweithio ar hwn /
How you have worked on this
	Ceir enghraifft ar /
An example can be found on

	[bookmark: cysill]Targed/Target 1
	When writing critically, aim to compare and contrast literature. 

	Page 13, Rudolf Steiner. 

	Targed/Target 2
	Avoid descriptive writing

	Page 10, authentic contexts. 
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[bookmark: _Toc100249260]Part 1 – Professional Experiences
	[bookmark: _Toc100249261]Professional Experience Template 1
	PTE 3 – Traffic light system. 

	[bookmark: _Toc100249262]Pedagogy Standard
	Assessment for learning

	[bookmark: _Toc100249263]What did you do and why?

	To assess an independent group during a lesson I introduced a traffic light system for an ICT task in mathematics. I differentiated the criteria for each colour based on the ability group. Ability groups were set following a cold task to challenge pupils at the appropriate level. Normally with a traffic light system children would choose their starting point, I decided as this was new, that I would set the starting level of challenge and that pupils would work up the levels. I used green, orange and red cups. 
As this was a new concept to the children, I wrote the numbers they had to work with to achieve each colour on each cup. I had to explain very clearly how they were to be used during the introduction. 

	[bookmark: _Toc100249264]What have you learned?

	The main benefit I found with this method is that I could look over from my group and see how the pupils were getting on, without having to interrupt the teaching I was providing to my group. 
The possible negative for some pupils was that they would try and move onto the next colour before they were confident to do so. 

	[bookmark: _Toc100249265]What next?

	When using this system again I will give instruction with a measurable target, such as number of right answers.
I would like to do this without ability groups where the pupils choose their own level of challenge. This is something the pupils would possibly need to do in an adult led task to start with to ensure pupils choose an appropriate level of challenge. I would also probably need another level of challenge for this class as the ability range for mathematics is wide. 





	[bookmark: _Toc100249266]Professional Experience Template 2
	PTE 3 – Mathematics – subtraction.

	[bookmark: _Toc100249267]Pedagogy Standard
	Blended learning experiences


	[bookmark: _Toc100249268]What did you do and why?

	For the skill of subtraction, I created a carousel which would run over the week. I chose a selection of different approaches to teach the skill. This meant that children experienced subtraction through imaginative approaches and this helped children to understand the concept and to keep them engaged. 

The first task was to create a broomstick using beads and pipe cleaner. They then could use this to answer sums. first number of the sum is adding to the pipe cleaner and the second number is slid down, the number of beads left at the top is the answer. 

The second task was to experiment with the different methods the children had to use to answer subtraction sums, such as bricks, objects, number lines, whiteboards, and Numicon. Pupils were encouraged to try different methods. Instead of work sheets we used number cards and dice to create each sum. 


The third task made use of the outside area. We had hula hoops and the children had to throw a bean bag into the hoops. They then had to turn the numbers of bean bags in the hula hoops into sums, with the largest number first. They wrote the sums of the floor using chalk. 


The last task was an independent task. The game was demonstrated during the introduction so they understood what to do and what methods they could use to work out the sums. The game showed a sum, and the children needed to catch the fruit with the right answer on and click on it. Pupils will be given Duplo blocks and every time they get an answer correct, they add a block to the tower. This was to allow me to assess the pupils. 

	[bookmark: _Toc100249269]What have you learned?

	By using different methods of teaching something like subtraction it creates an inclusive learning environment. If subtraction were taught with only worksheets and one method of working out the answer some pupils would not have progressed and understood the concept as well. 

The independent task on the computers allowed children to try the task independently. What I did find was that using blocks when they got an answer correct meant that some children were rushing their answers, and in fact adding blocks even if they were not correct. 

	[bookmark: _Toc100249270]What next?

	Going forward I will try to make use of the outdoors as the learning environment allows for gross motor and larger visuals to support learning. 

Using the computers as the independent task works well as the pupils remained focused on the task and the game also kept track or correct and incorrect answers so was useful for assessment at the end of each session. Although the bricks did help me assess during the lesson, I need to ensure the pupils are using them correctly. 



	[bookmark: _Toc100249271]Professional Experience Template 3
	PTE 3 - Traffic survey.

	[bookmark: _Toc100249272]Pedagogy Standard
	Real life authentic contexts

	[bookmark: _Toc100249273]What did you do and why?

	We did a traffic survey in the village where the school is located. 
The class topic was transport and during a pupil voice session a traffic survey was something the pupils wanted to do. The mathematical skill the pupils were working on during this week was how to record using a tally chart and creating a pictogram. A traffic survey provided an opportunity to consolidate these skills in a real-life context. 

The day before the planned traffic survey I asked the head teacher to ask over the Tannoy system for pupils from the class to collect a letter from his office. I then read this letter out to the class. The letter explained that the head teacher had received parking complaints and that he was concerned about the traffic levels in the village and wanted us to conduct a traffic survey. During that afternoon we looked at a map of the village and the different points of interests and where the traffic would be travelling. From this we chose a place to conduct the survey. I then talk to the class to decide what types of traffic we might see and wrote these on the board and created the tally chart from this. This gave the children control of the project. I also sent out Dojo to the parents to explain what we were doing and what the children would need the following day. I also had to complete a risk assessment to take the children off the school premises. I had to group children into groups for each member of staff. I paired children to ensure if there were any children who sometimes struggle with behaviour were paired with someone who is normally sensible. 

On the day of the traffic survey, I had to recap how to complete the tally chart. I also had to go over road safety and what my expectation would be during the activity. I used children to demonstrate how I expect them to walk holding hands. High vis vests were given to each pupil. I then grouped the pupils and reminded the pupils of the rules before we left the classroom. 

Once we had reached the place for the traffic survey, I sat the pupils down to ensure they were sat still and not likely to try and walk away from the group. We recorded traffic for around 40 minutes before returning to school. 

The next morning, we created a class pictogram and discussed the results as a class. The results were then emailed to the head teacher who later replied. This kept the pupils engaged in what was a real context. 

	[bookmark: _Toc100249274]What have you learned?

	Using an experience which is realistic really engaged the pupils. Some pupils who struggled to tally correctly earlier in the week were focused on doing it correctly during this lesson. They would check with adults to ensure they were doing it correctly. 

By using a lesson to plan the traffic survey worked well. It engaged pupils in the lesson as it gave them a goal to work towards. They were not just looking at a map, they were planning for an activity they wanted to do. 

By utilising the head teacher for the hook made the pupils believe it was an important task that was being done for a purpose. It was a simple hook that was effective at engaging the whole class. 

By using this experience as a consolidation worked well as the pupils had some knowledge of how to collect the data before the survey. If this were done before the children had some practice of how to complete a tally chart it would have been difficult, and they would have needed a much higher level of support, which perhaps could not have been provided outside of the classroom. 

When communicating with parents/carers about the traffic survey I made sure I included information such as where, what they needed, and that we would be back before lunch. Although this information was given to pupils it did ensure there was no confusion. 

	[bookmark: _Toc100249275]What next?

	Going forward I will use the concept of creating a real experience where children have a task to complete, I will utilise people from outside the classroom to add engagement. I will also take forward using pupil voice in collaboration with key skills to consolidate learning. 

Using an experience where children go out of school required additional planning, the children designed the tally chart, looked at maps, and discussed health and safety. Going forward I will use these real experiences to incorporate these skills. 

Real life context allowed for engagement by all pupils, I observed this especially in the pupils who often struggle to engage or who are lower ability. 



	[bookmark: _Toc100249276]Professional Experience Template 4
	PTE 3  - St David’s Day.

	[bookmark: _Toc100249277]Pedagogy Standard
	Cross-curricular themes


	[bookmark: _Toc100249278]What did you do and why?

	I planned a day with four different activities which were delivered through a carousel. These activities met three different Areas of Learning and experiences (AoLE’s) all four purposes as well as the DCF and numeracy and literacy strands from the LNF. 

At the start of the day, we looked at the city of St David’s, we found it on the map and then looked at the flag of St David’s, followed by the flag of Pembrokeshire and Wales. As a group we then designed a class flag and used the four purposes in each corner. This was then one of the activities of the day to use collage to create the flag we designed. 

The second task was an independent task where they had to use Google to find out the different ways to get from our school to St David’s and they had a table to fill in with how long each method took. This incorporated using Google to find the information and recording their finding on a table. 

The third task was to make a daffodil picture using card and tissue paper, this was supported by an adult. In the morning as a class, we researched what the names were for the various parts of a daffodil.

The fourth task was a literacy task which started with food tasting of local Welsh food, describing the foods orally and then writing about their favourite. This was an opportunity to talk about local foods, how far they had to travel to the shop, which ones are healthy, as well as a good stimulus for using describing words and writing. 

	[bookmark: _Toc100249279]What have you learned?

	Special days such as St David’s Day can be used as a fun opportunity to engage pupils. Using these special days, you can still deliver lessons which are part of the curriculum and offer a good opportunity to link several areas together into a lesson. 

By using a stimulus such as the food tasting it allowed for conversations and questioning about transport, and the impacts on the environment. It also gave the opportunity to look at what goes into different food and if they are healthy or unhealthy. As well as the main objective which was to use describing words. I feel that if the pupils were not given the real food as a stimulus, then the quality of their literacy work would also not of been of such a high standard. 

The independent ICT task was a little bit too hard for the lower ability children to do independently. Next time I will swap groups around so that lower ability children can be paired with a more knowledgeable other (MKO). 



	[bookmark: _Toc100249280]What next?

	Some of the individual tasks could have had more cross-curricular links. For example, the task of making a daffodil could have included some Welsh, the children could have written “Dydd Gŵyl Dewi Hapus” on their pictures. 

Differentiation needs to be carefully considered when planning activities which cover several different subject areas. Although I differentiated for the literacy task, I should have considered this with the other tasks. Also, I could have made use of an MKO if I had changed from ability groups. 








[bookmark: _Toc100249281]Part 2 – ECAD6008 
[bookmark: _Toc100249282]Introduction
The purpose of this assignment is to identify pedagogical principles which I can further develop. I will critically reflect on my own practice and discuss how I will develop my practice based on current literature. The Welsh Curriculum 2022 is underpinned by twelve pedagogical principles (Welsh Assembly Government (WAG), 2022a). I will critically reflect on my personal development on two of these, reinforcing cross-curriculum responsibilities and creating authentic contexts for learning. I will also consider how the two pedagogical principles could complement each other in the classroom. I identified these two through reflection on my last professional teaching experience. Although I taught some lessons using a cross-curricular approach, I often felt as though I was planning a lesson in one subject and then finding tokenistic cross-curricular links. For example, I would plan a literacy lesson and then think how I can incorporate some digital competency skills, or add some expressive art. There was always one main subject rather than the lesson being truly cross-curricular. I chose the pedagogical principle of creating authentic contexts for learning as although I had some opportunity to do this and this seemed to improve engagement, I felt as though I could have been more authentic in some lessons. Choosing these two I would also like to research the idea of an authentic context being something which offers deeper opportunities for a cross -curricular approach. In part one I have given an example of an experience in both pedagogical principles from my professional learning experience. For creating an authentic context for learning I have used an example where the class went on a traffic survey as part of learning how to collect data using a tally chart. For reinforcing cross-curricular responsibilities I have used the example of a carousal of activities we did for St David’s Day. 

[bookmark: _Toc100249283]Authentic context
Authentic context can be defined as a learning experience that delivers an activity with a real-world focus (Van Donge, 2018; Har, 2013; Mims, 2003; Donaldson, 2015). Authentic learning is a pedagogical approach that allows students to explore, and make meaningful connections (Mims, 2003; Har, 2013; Dailsally, 2012). Making these meaningful connections are part of meeting the four purposes of the Welsh curriculum (WAG, 2022b). Authentic learning happens by participating and working on real-world problems, which allows learners to practice the skills and knowledge that are relevant and real life situations. Authentic learning activities include role-playing exercises, problem-based activities, case studies, and participation in virtual communities of practice (Har, 2013).  Mims (2003) believes if learning is authentic, this will increase motivation, he goes as far as to say that teaching without an authentic context then you will inhibit engagement and learning. 

From the standpoint of the child, the great waste in school
comes from his inability to utilize the experience he gets
outside while on the other hand he is unable to apply in daily
life what he is learning in school. That is the isolation of the
school--its isolation from life. 
(Dewey, 1907, pp. 85)
Dewey points out here that school is designed to prepare our children for life in the world, yet school does not always create a harmony between the real world and school. This idea of creating a link between the two is defined in the pedological principle “Good teaching and learning creates authentic contexts for learning.”  In Donaldson’s report (2015) he states that it is important that children see the relevance in their learning to the world outside of school and that opportunities should be taken to create links to that world. 
Authentic learning experiences can give learners intrinsic value and meaning to their work. It allows them to interact and take ownership of their learning (Varuzza et al., 2014). During my professional teaching experience, I taught a series of lessons on data collection. The children learnt how to use a tally chart and then create a pictogram. One of the lessons we went on a traffic survey. To fully engage learners with the experience I got the head teacher to send us a letter which talked about his concerns around traffic and parking and asking the class to complete a traffic survey in the village. One of the outcomes of using this was that some of the children who were still struggling to use a tally chart used it with accuracy. The real context of the task motivated them and helped them to remain focused. This is supported by Desailly (2012), who believes that by using a context which is relevant to them the children are more likely to be motivated and create a deeper learning experience which is more memorable. Although she does not say that the context must be real life, it could be from a book the children love or something they like to play. Although we may not see these things as a real context to a child their world is full of imaginary context through play which is real to them. Through play children can make sense of the world around them (Pound, 2006). 
A good practice report by ESTYN (2018) found that a school managed to raise achievement levels by creating an environment that allows pupils to learn through play. They encouraged learners to explore realistic situations in a range of ‘Village’ like contexts. The learning environment was created to provide learners in the foundation phase with exciting contexts for learning, to stimulate rich responses in spoken language and increase their understanding.  This enabled pupils to develop their imaginations through an authentic context. ESTYN reported that learning became deeper as they can use language to explore their own experiences and imaginary worlds.  Pupils transferred their mathematical skills to independent activities and were not afraid to make mistakes and explore how to solve problems. As well as improving mathematics and literacy skills the ‘Village’ has raised standards for nearly all the pupils’ personal and social skills by allowing them to work independently and collaboratively.  
An action research study by Van Donge (2018) in America investigated how an authentic learning experience impacted the motivation and engagement of students towards finding intrinsic value. There were 57 participants, aged between fifteen and sixteen. The study found that creating authentic learning experiences in the classroom increased critical thinking skills, enabled pupils to work well with others, take responsibility of their own learning, and showed pupils that the work they do had and purpose outside of the classroom. Although the researcher suggests that authentic learning experiences do increase intrinsic meaning, some students remained focused on working for a grade or other extrinsic rewards. The researcher suggested that an authentic context was essential for motivating and engaging all students, particularity those who do not enjoy school. Although it should be noted that there was a bias by the teacher who carried out the study in their own classroom, and the study took place in a small school with a limited diversity over a short time period. The results of this study could have been different if it took place in a larger setting with a more diverse culture. 
Landsford (2014) collected comments from a group of his teaching colleagues to discuss using authentic materials in the classroom. From the data he collected he found the biggest disadvantage of using authentic materials is that they can contain unfamiliar or complex language that learners find difficult. For example, a newspaper article which is too long or complex. This is a consideration when using real materials, especially with younger pupils. One way to overcome this could be to create an adapted version which is suited to the level of understanding of the class. 
[bookmark: _Toc100249284]Cross-curricular learning
Cross-curricular learning is a way of learning that recognises the different viewpoints of the same thing (Barnes, 2015). For example, a tree can be seen as an opportunity to climb, somewhere to read, something to draw or write about. The world we live in is cross- curricular, therefore why should the classroom be any different. Cross-curricular approaches start by building links, through the implementation of rich learning activities that encourage pupils to connect their learning with other subject disciplines, making the experience more meaningful (Earley, 2019). One of the twelve pedological principles is “Good teaching and learning regularly reinforces Cross-curriculum Responsibilities, including literacy, numeracy and digital competence, and provides opportunities to practise them”, Donaldson (2015) Although the pedagogical principles highlights numeracy, literacy and digital competence, this does not mean teachers should aim to only make those areas cross-curricular, and all six areas of learning and experience’s (AoLE’s) can be cross-curricular (WAG, 2020).  In Donaldson’s report (2015) it said that one of the defining features of twenty-first century education will be the ability to make connections with knowledge and understanding across different contexts to address unfamiliar problems (Donaldson, 2015). Duerr (2008) believes a cross-curricular approach more effective for all students, particularly children with additional learning needs (ALN). A cross-curricular curriculum offers the opportunity to be creative and to use critical thinking skills (Duerr, 2008). Greenwood (2013) argues that a distinctive subject focus to the curriculum provides opportunity for a thorough understanding which allows leaners to make sense of the world. A report by ESTYN (2017) evaluating how schools apply effective foundation phase practice in delivering literacy and numeracy found that in around half of school’s teachers were not planning work effectively to ensure that pupils were developing their literacy and numeracy skills across all areas of learning. This highlights the need to ensure we are incorporating these skills into more of our lessons, not just teaching literacy during the allocated lesson. However, if we look at the work of Rudolf Steiner (1861-1925), an Austrian scientist and philosopher, he disagrees with literacy and numeracy being such a focus in foundation phase. He believed that up to the age of seven children should not be shown the written word and formal learning should not take place until after this age, and until then the curriculum should contain creativity and practical activities (Pound, 2006). In some ways by teaching using a cross- curricular pedagogy we can deliver a curriculum which teaching these formal skills through practical activities. Examples of this could be writing out a prediction or observation in science or measuring and adding ingredients during a cooking lesson. 

Barnes (2011) identified five different types of cross-curricular learning:
· Hierarchical, this is when one subject is superior, and the other subjects are used to support progression in that one subject
· multi-disciplinary, is when one experience is used to progress learners is multiple disciplines
· interdisciplinary, where progression is promoted in more than one subject, but with the use of creative thinking and connections between the disciplines
· opportunistic, is where the children are allowed to dictate the depth and direction of learning in multiple subjects
· double focus, is when there is a balance between teaching a single subject and having the opportunity to combine disciplines. 
All of them have benefits and limitation, all except opportunistic allow the teacher to plan for progression within subjects. Although the opportunistic may be trickier to assess progress as it will be led by the learner, it does have benefits such as allowing for pupil voice, which supports the rights of the child, article 12, to respect the views of the child (UNICEF, 1989), as well as providing an opportunity to explore and giving the learners control of their work. During my professional teaching experience, I predominantly used a hierarchical approach. For example, I would teach maths with an activity which promoted fine or gross motor development. My experience template for a cross-curricular approach (see part one) shows four different activities which were rotated in a carousel. One of the activities was to taste Welsh foods and describe them orally and then create a written description. The main focus of this activity was the literacy, but the lesson also incorporated discussions about healthy eating, where the food had come from and the environmental impact, and a drawing of the food. This means that although it was cross-curricular the type defined by Barnes (2011) was hierarchical, with literacy being the main focus. One consideration of this approach is although it creates a cross curricular context to support literacy, perhaps the other subjects are not really being developed enough. Therefore, progression can only really be assessed in the one AoLE. One consideration to cross-curricular learning is how to assess pupils. Barnes (2011) suggests that the teacher plans specific learning targets for each subject and then provide learners with an opportunity to apply their learning in some way. What also needs to be considered is that there is a possibility that subjects lose their distinctiveness (Coe, 2010; Johnson, 2011). However, this does not mean we should not use a hierarchical approach to teach literacy, especially when by doing so the learners are more engaged (Barnes, 2011; 2015). But as a practitioner there are considerations with this method, such as are the other elements tokenistic, could they be utilised more and therefore progress pupils in more than one area, making it a multi-disciplinary approach. Donaldson (2015) recognises this and said that one of the challenges of a cross-curricular approach will be to make it natural rather than an add on. I also need to consider whether the high engagement level during the activity was because of the cross-curricular links or whether it was the authentic context of being able to actually see, smell and taste the foods they were describing. However, if the lesson were taught without the discussions on the other elements relating to healthy foods, places, and the environment then that opportunity would have been missed. 
[bookmark: _Toc100249285]Cross curricular learning using an authentic context
The development of the constructivist theory is considered to originate from the two theorists during the early twentieth century, Jean Piaget and Lev Vygotsky (Cholewinski, 2009). The constructivism theory emphasises the idea that children’s knowledge and understanding are constructed through the learner’s experience. Jean Piaget (1896-1980) is famous for his theory of cognitive development which aims to explain how children think. He emphasised the importance of active learning, where there is a freedom to question, explore and test in a process of constructed knowledge (Griggs, 2010). Lev Vygotsky (1896-1934) constructivist theory differs in the way that he emphasised the social aspect of how children learn from their experience (Pound, 2006). The concept of being able to explore in a less confined way is supported through cross-curricular learning and is also a noted benefit of learning through authentic context. When we teach using a real-life authentic experience it seems obvious that it must be cross-curricular. This is because the real world outside of school is cross-curricular and not divided into distinct subjects (Barnes, 2011;2015).
A study by Aslan (2016) found that cross-curricular using a real-life context provides a number of benefits such as the use of prior knowledge, the opportunity to make choices, interact and collaborate, to be able to apply what they learn in meaningful contexts, and to be able to participate and learn, regardless of ability level. The last one which says ability to participate and learn regardless of ability suggests that using this method of teaching could create a more inclusive learning environment. 
An ESTYN report (2017) found that schools with a good standard in literacy and numeracy often use a cross-curricular and topic approach. This suggests that the use of both together supports learning. Although it does not state if the topics are always authentic, as earlier discussed to a child authentic can mean something playful. Barnes (2011) believes that a cross-curricular approach which is implemented using an experience or a theme develops a deeper understanding and produces higher quality work. Desailly (2012) who believes that effective teaching means being a creative teacher, describes both teaching within an authentic context and creating cross-curricular links as important considerations in the classroom. One consideration when delivering a cross-curricular lesson using an authentic context is that although the theme may be able to be applied to many different subject disciplines, research suggests that for leaners progression subjects should be limited to no more than three (Barnes and Shirley, 2007; Jacobs, 2004). 

[bookmark: _Toc100249286]Conclusion 
Both of the pedagogical principles are an important factor in the curriculum for Wales in order to engage and motivate all pupils, especially those with additional learning needs (WAG; 2022; WAG, 2019; Duerr 2008). Although the two can work independently, they can complement each other well. As an authentic context allows for different subjects to work together and for connections to be made across different aspects of the curriculum. 
In my practice I need to ensure I am delivering lessons which are authentic, not only to engage leaners but to ensure the skills they learn are useful in the real world. An authentic context can be a great way to enable a cross-curricular learning environment. I will consider this carefully in my planning. I need to consider what subjects will be the focus and how to assess each AoLE. If I have too many subjects, I could risk watering down the content and not giving the children a rich learning experience, on the other hand I need to ensure I am not missing the opportunity to input knowledge. Also, I need to consider when an opportunistic approach could be appropriate to allow pupils with an opportunity to explore and take control of their learning. This could be done by using an authentic context as a hook, such as a trip to a local castle and allowing the pupils to plan what they want to learn and create from the trip. By getting the children to help plan where the learning will take them would also allow me to plan for progression and help the children create a success criterion. The concept of using an authentic context in a lesson which allows some freedom for children to explore and build knowledge by being actively involved in an experience is supported by the constructivist theory of development (Griggs, 2010; Pound, 2006). 
Teaching using real life authentic contexts and teaching using cross-curricular themes is part of achieving my qualified teacher status (QTS). The Educational Workforce Committee (EWC) (2021) stipulates that “The student-teacher demonstrates an understanding of the use of real life, authentic contexts for learning being provided as a natural part of the learning experience. This extends the learner’s cultural, linguistic, religious and socio-economic experience and illustrates applications of concepts and abstracts in practice” and, “The student-teacher knows, understands and engages with the principles of curriculum design and innovation, with development of cross-curricular themes relevant to areas of learning and justifies decisions”. Both of these were met during my professional teaching experience; however, they are something which I will continue consider in my planning and are an important part motivating learning and delivering engaging lessons. 
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