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Everyone is entitled to Human rights without facing discrimination or harassment, they are intrinsic to all human beings regardless of religion, age, sex, or any other status (UN, n.d.). The Universal Declaration of Human Rights was proclaimed in 1948 since then the Human Rights council was formed in 2006 to continue to educate people on their rights and protect human rights across the world, as many are still excluded from their rights (UN, n.d.). In 1989 the United Nations held the United Nations Convention on the Rights of the Child (UNCRC), where 54 articles were created to protect every aspect of a Childs life, these rights are now exercised in Wales under the Rights of Children and Young Persons Measure 2011, therefore they underpin all decision made in the interest of children (UK Government, 2011).  UNICEF created the rights respecting schools’ rewards to help encourages schools to promote and educate children on their right (UNICEF, n.d.). This links to the Welsh Curriculum as it ensures that children are ethical and informed citizens who are educated on their rights and know how to respect them (Welsh Government, 2023). Schuelka (2018) explained inclusive education as children having a right to education, a school which values students welfare and voice and an education system which continues to combat barriers. Mager and Nowak (2012, cited in Fredrickson and Cline, 2015) expressed the significance of children being involved within school decisions as it has a positive impact on learners improving their confidence, helping create a sense of belonging. Under article 28 of the UNCRC all children have the right to education, therefore it is a Childs right to have access to education regardless of any factors or barriers (UNICEF, n.d.). UNESCO (2017) express the significance of seeing differences not as issues but rather opportunities for creating a demarcating learning environment, where all children can learn from each other. Participation plays a significant role in inclusivity and still to this day many groups within society face exclusion from their rights due to factors such as race, gender, religion, economic status, and additional learning needs, therefore pieces of legislations have been passed to ensure that all within society can access and participate in education (Braun et al, 2020).
Under article 24 of the Convention on the Rights of persons with Disabilities, it ensures that children with disabilities such as Additional Learning Needs (ALN) can access inclusive education, where they will not face discrimination or exclusion (UNICEF, 2017). Yet ALN is still a great barrier which is facing an inclusive education system, in Wales in 2022 there were 74,661 pupils with ALN (Welsh Government, 2022). Therefore, it is significant that we ensure that all these children are included and as under the 2010 Equality Act, we are all protected from discrimination and entitled to equality (UK Government, 2015). Warnock and Norwich (2010) Explained how regardless of ability, all children have the same educational aims of learning, enjoyment, and independence, however some children achieve theses aims unaided whereas other children need support to overcome the barriers, therefore all children must be included. Ware (2014, cited in Fredrickson and Cline, 2015) highlighted how in Wales ALN mainly refers to children with additional learning needs but can refer to a range of other groups such as travellers, young people, asylum seekers and more talented leaners, yet the term SEN (special educational needs) is still used in England and other countries. Under the new curriculum for Wales, schools are to ensure that all learners have equal access to learning resources and experience, this ensures that even learners who are facing barriers such as ALN students receive the correct materials to fulfil their educational goals (Welsh Government, 2021).  
Children with Additional learning needs face a range of barriers in their learning, these barriers will be discussed throughout this essay. Webster and Blatchford (2014, cited in Frederickson and Cline, 2015) stated that children with ALN are often taught majority by their teaching assistant rather than the class teacher, with the teaching assistant responsible for delivering the teaching to the pupil. This means that children with ALN are not receiving the correct support they need, they are not being taught by the teacher by rather their teaching assistant, this means they are not receiving the same education as all the other children in their class (Webster and Blatchford, 2014, cited in Frederickson and Cline, 2015).  Wall (2011) supported this and explained how teaching assistants are not qualified teachers, although they work closely with the child, they are not responsible for teaching the child but supporting the child. Wall (2011) highlighted how it is therefore essential for practitioners to work alongside and collaborate with the teaching assistant to ensure that the child is receiving the correct education and support. The NASUWT teachers union (2018) in a survey they held founded that almost two thirds of teachers out of a survey of 1,615 expressed how support for learners had decreased in the last five years, with many families struggling to access support for their children. In 2018 the Welsh Government passed the Additional Learning needs and Education Tribunal (Wales) Act which provided a new framework for supporting children and young people aged new-born to twenty-five with ALN (Welsh Government, 2018).  The act replaces the terms Special Educational Needs (SEN) and learning difficulties and disabilities to one term additional learning needs (ALN), SEN is still used within England, yet in Wales children with additional learning needs are referred to as ALN. Knights and Crick (2021) expressed how under the new system in Wales there is currently no emphasis placed for inclusive education for all students. Yet other have expressed the new act has a child centred approach to help ensure inclusivity for all children, ensuring all children and young people have a voice and it is heard (Murphy and Waters-Davies,2022). Another challenge which has been presented with the new ALN bill is that it is not clear how the child will be able to state their preferred language, with no emphasis in the code to make the Additional Learning Provision available in Welsh, this highlights a lack of inclusivity as children who do not have ALN are able to access education in the language they want (Ware, 2019). However, a benefit of the act is that it brings together all excising act to this new single system, it allows children and young people to know what support will be available to them (Snap Cymru, nd). The Act is supported by an ALN code which is the current code of practice in Wales, this will help ensure consistency and guidance for practitioners responsible for educating children with ALN, one of the terms under the code is to fully enable participation for the child with ALN through offering support (National Autistic society, 2021).  Therefore, it is essential that all members of staff can collaborate to fully support the child to ensure inclusion. One practice which can be used by practitioners in a classroom environment to help support children with ALN is Individual learning plans which have been implemented with the new Act, these allow staff to plan lessons to ensure that all children will understand regardless of their needs and view the progress that the child has made, this allows teachers and support workers to work closely together to support a child and ensure that not only the teaching assistant is teaching the child (National Autistic society, 2020). These plans will help ensure that the child is accessing the correct support which is available and will also help the child at reaching their full potential (National Autistic society, 2020) .Maclntyre (2015) and Glazzard (2011) also explained how significant it is for practitioners to listen to their child to understand their needs, as every child has different additional needs therefore, it is significant that the practitioner is able to understand, to be able to tailor specific support for that child when delivering the curriculum, it is a Childs right to have a voice, and with the new Act being child centred, their voice should be heard.  Mitchell (2014) highlighted how planning between practitioners, professional, parents and child is a very important strategies as it ensures that everyone who is working with the child knows what they need to do to help provide the correct support to ensure that the child has the best chances at reaching their full potential. 
Wall (2011) expressed how funding is a very influential barrier which faces every aspect on schooling, yet funded training and resources is very limited which results in staff not having the correct training and materials to support children with ALN. The National Association of Head Teachers (NAHT) (2021) supports Wall (2011) in expressing that funding is not adequate in their school, which results in some teachers funding extra materials themselves for children with ALN, limiting children. Therefore in 2022 the Welsh Government granted twenty Million pounds to improve additional learning needs facilities, the funding is to be used to support ALN students with facilities such as sensory areas and to help improve inclusivity (Welsh Government, 2022). This investment will help ensure inclusive practice as it will ensure that all children will be taught in a class with the correct facilities they need, this funding will also be in support of the ALN bill 2018. This funding has been a benefit to many schools such as Ysgol Dinas Bran who used money from the fund to create a safe space for all students, which allows students to take out time when they need, the room also has a ‘green room’ which allows students to experience outdoor learning and sensory play. Yet the NAHT (2021) have argued that funding is still an issue with the new legislation and new curriculum, as their schools are receiving insufficient funding to support the new legislation and curriculum. Therefore, the Welsh Government have also invested an extra £8.3 million in support of the reform of the new curriculum, in hope this will also help support practitioners ensure that learners with ALN will be able to have equal access the support and materials they need to be included within new curriculum (Welsh Government, 2022). The new curriculum for Wales introduced in 2020 and has many features of inclusive practice, it has been described as allowing for a range of different journeys to learning, recognising that everyone takes different paths (Conn and Hutt, 2020). Planning between Schools and professionals is a very important strategy to help improve funding barriers as it ensures that everyone who is working with the child knows what they need, this allows schools to be more cost effective and ensure they are spending the money they do receive on the correct support and materials (Mitchell, 2014). Funding for children with ALN in mainstream schools is overall less than children in special schools, special schools are schools cater specifically for ALN, they receive and extra 5%  than primary schools in funding, therefore, special schools can cater better for ALN children, however, this is a barrier to inclusivity as children with ALN are segregated from other children their age and removed for mainstream schooling (Statistics For Wales, 2022 and LI and Mao, 2022). Li and Mao (2022) argued that it can benefit all children being together as it can motivate all children to fulfil their potential and learn from each other. European Commission (2023) expressed that a good strategy to be used to help integrate children with ALN with children in mainstream schools, is for the teachers and professionals to collaborate, to plan lessons, this will help ensure that teachers in the mainstream schools are able to understand the child and know the correct support to tailor specific plans for them. 
Dyson et al (2004, Cited in Cheminais 2010) Similar to Webster and Blatchford (2014, cited in Fredrickson and Cline, 2015), on his research for DFES founded that practitioners do not change their pedagogy enough to teach ALN pupils, therefore he founded that teachers were using the same methods to teach all pupils regardless of their ability. This is a barrier as it means that children with ALN are not having the same chances as other students to understand the work .Nelson (2015) highlighted that a good pedagogy recognises pupils voice and with the new ALN bill and curriculum being child centred all practitioners will be able to ensure that this happens .The new curriculum for Wales Framework was published in 2020, it allows for a Childs education to now be based off a stage not age, this will be very beneficial for children with ALN, due to children with additional needs sometimes being behind other pupils in their class ( Welsh Government, 2023). The New curriculum has been described as allowing practitioners to have greater flexibility and freedom to tailor their own pedagogy to reach the specific requirements on their classroom, therefore they can adapt for ALN students (Conn and Hutt,2020). Conn and Hutt, (2020) further went on to explain how the new curriculum has more of an emphasis on needs rather than qualifications, this is beneficial to ALN students who struggle in a classroom environment to learn. This will allow practitioners to have a flexible pedagogy to tailor to every individual child. Estyn (2020) put together their finding on schools which have a good ethos and ensure all children are included regardless of their ability, Estyn expressed how good practice involved schools analysing a Childs progress throughout the school years, to allow practitioners to identify starting points for that child in core subjects such as literacy and numeracy. This allows practitioners to have a range of materials available to support a child alongside having the information they need on the child to be able to tailor the correct lessons (Estyn,2020). Nelson et al, (2015) expressed that a strategy to help practitioners to improve their inclusive pedagogy, would be to communicate with children to hear their opinions, this would be supported by article 12 under the UNCRC which ensure every child can speak out, as well as offer a variety of interventions to be able to offer a variety of support to ALN students in their learning.  Mitchell (2014) expressed, that by creating an inclusive school culture, it creates a motivated classroom, where all children can learn and no child is left feeling frustrated with their progress, this helps reduce children from being disruptive in a class environment. 
Cheminais (2010) explained how barriers arise for ALN children through issues such as socialising with other pupils and being able to participate in their setting. Ahmad (2012) agreed and explained how children with ALN do struggle with communications, along with a wide range of barriers such as punctuality and physicality.  Armstrong and Squires, (2012) explained that it is very significant that children with ALN can participate and socialise in their environment, as outside of the classroom, children with ALN may only have limited socialising opportunities. Davies and Florian (2003) explain that a range of strategies can be used to help children with ALN to develop their social skills, such as peer- oriented interventions, through using systems such as the buddy system where children are paired together to work together and socialise. In 1994 the World Conference on special needs Education was held in Salamanca Spain, the conference called for inclusivity to be the norm by creating inclusive environments where all children could participate, therefore we must ensure that all children can feel comfortable in their setting to thrive and participate (Glazzard, 2011). Since this conference many policies have been passed, The Right way is a framework which has been implemented in Wales, for practitioners to use when working with children, it is formed on the foundations of the UNCRC (The children’s commissioner for Wales, 2017). The Right Way heavily encourages participation for all children regardless of ability, as they believe that all children having a voice is a significant aspect to education (The children’s commissioner for Wales, 2017).  Children in Wales (2021) Created the National Participation standard, which is supported by article 12 under the UNCRC, which ensures that children have the right to speak out when decisions are being made which will affect them. Number 3 on the standards list is no discrimination, this highlights how although all children are different, they should all be treated equally, which is supported by the 2010 Equality Act which ensures equality for all, the national participation standards make it their goal to challenge discrimination and provide opportunities, to ensure that the needs of all children and young people are met (Children in Wales, 2021). The flying start inclusion team support families and children with ALN transition into a school setting, children with ALN often struggle transitioning, therefore the team offer guidance, and resources to help settle the child, they create a child centred plan focusing on the Childs abilities and development rather than the age expectation, this allows them to understand the child and tailor specific support (Flying Start, n.d.). Knight and Crick (2022) expressed how rather than focusing on the individual labels of a child, practices should involve reconstructing the setting, ensuring the environment fits around the child rather than the child having to fit around the environment, this is the social model of disabilities. A strategy that can be used to create an inclusive classroom, is for settings to display images on the walls demonstrating different cultures and disabilities, highlighting everyone should be included regardless, this creates an environment which demonstrates and reflects differences and is a welcoming environment where all voices are heard and respected (Glazzard, 2011).  The social Model of disability is the view that people are disabled by the barriers around them, such as building not having appropriate disabled toilets, this contrasts with the medical model of disability which is the view that disabled people are disabled only by their impairments (Barnes, 2000 and Scope, no date). This highlights that all children with ALN should be able to participate regardless, settings should adapt and tailor to the child, rather than the child having to compromise their needs. 

Inclusion for all children is a Right, and all children regardless of ability have the right to access it (UNICEF, nd). Inclusive practice helps breaks the barriers that children face, inclusivity is significant and helps give children a sense of belonging and community (UNESCO, 2017 and Slee, 2019). ALN is a significant barrier which is still causing some children to be segregated today, due to issues such as funding, practitioners not being able to access the correct support, and children with ALN struggling in their setting, which results in many of these children being removed from mainstream education (Wall, 2011, Dyson, 2004,). Strategies such as having a quiet corner in the classroom to help children with ALN feel comfortable in their setting or using a buddy system to help promote participation are a few simple ways in which practitioners can help remove barriers for children with ALN (Mitchell, 2014 and Davies and Florian, 2004). Communication is very significant when working with a child, it is very important that children with ALN receive the same teaching as other children within the class, it has been argued that Teaching assistance are often left to teach children with ALN , therefore, communication is an important strategy which will help ensure everyone knows their role within the Childs education (Webster and Blatchford 2014, cited in Frederickson and Cline, 2015).  It is very significant that the education system ensures that no child faces barriers, the ALN bill has helped in the progress for inclusivity in learning, but ALN students still face barriers daily, yet there are many ways in which we can remove the barriers in society which are segregating them from achieving the same education as other children.
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