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Part 1, Answer.

Icelandic Learning Environments

Iceland along with other developed countries in the world, believe that playing outside is a hugely beneficial part of children's lives.
According to, Noradahl and Johannesson (2014) and in the Icelandic school curriculum guidelines (2014) students, are now being encouraged to use the outdoor learning environment by teachers, for their further development. It is believed this will help school children to, look after the natural world, take regular exercise, and live a healthier lifestyle.
The focus on playing outdoors in Iceland for school children aged one to six years old has been implemented for quite some time, however, children aged six to sixteen are only allowed to play outside with their friends at breaktime. Currently, it is not known what activities teachers are implementing in the outdoor environment. However, it is believed, that the activities could be vastly different depending on the approach of teachers and schools. Nevertheless, there are signs that teachers are using the outdoors environment more than in previous years. Indeed, in Reykjavik, seventy per-cent of schools there have confirmed that they are using the outdoors learning space more frequently (Oladottir, 2008).
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Part 2a. Answer.
Forest School

A definition of a forest school was made by the Forest School Network: 
         
[bookmark: _Int_yu42VWtn]      It is an inspirational process that offers children, young people, and adults regular                       opportunities to achieve and develop confidence and self-esteem through                          hands-on learning experiences in a woodland environment.
                                                                                           (O’Brien and Murray, 2006)

According to O’Brien and Murray (2006). There is a concern that school children are not spending enough time in woodland and park areas. It is thought, learning from our ancestors, who spent a great deal of time outside, would be beneficial. However, parents are worried about, what could happen to their children when unsupervised and outdoors.
[bookmark: _Int_aT2Fn1wt]Research shows us that if children do not spend enough time in the aforementioned environments, then they will not visit them when they are adults either. Consequently, they will disregard woodlands and parks as somewhere to enjoy and lose out on all the physical and emotional benefits nature has to offer (Aspinall and Thompson, et al. 2004).
Learning in an outdoor environment is vastly different to learning in a classroom, so the Welsh government are encouraging teachers to put an onus on the Forest School's initiative especially during the foundation years, with an expectation of improving students' lives (Welsh Assembly Government, 2009).
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Part 2b. Answer.


https://www.blogger.com/blog/posts/3081253936792494049

























Part 3. Answer.

Introduction
A critical analysis of Author Emma Smith’s article: Schooled to Fail? The Underachievement Debate in Wales (2005). The topic of the article discusses whether students in the Welsh education system are underachieving within the global community. With the use of statistics, the author takes on the underachievement debate. The argument put forward by the author in her article aims to discuss whether school children in Wales are being let down by the Welsh education system, and whether the comparisons to other countries namely England, are unjust.

Summary 
Smith (2005) suggests throughout the article that comparisons between countries with a larger population than Wales are unfair. And indeed, not only a country’s population should be considered but also the Gross Domestic Product (GDP) should also be taken into consideration. So, in short, when academic comparisons are made, they should be made with an economically equivalent region, suggesting that this would be a fairer assessment of academic performance.
The author suggests, by using the well-established regional comparison between England and Wales, and tables which compare statistical information of the two regions, that, the northeast of England is suitably similar, regarding GDP output and population status, to make a fair comparison of the two regions. The author also provides GDP and population tables to further support the argument. Smith (2005) goes on to say that when the two regions are micro analysed in terms of GDP, population, dwelling prices, and economic activity, Wales enjoys a favourable outcome regarding academic results and that Welsh students are in fact, not underachieving. 
However, the author also states that there are so many variables that it is difficult to get a true and just statistical comparison and goes on to say that more analysis could be useful. Indeed, Smith (2005) suggests it could be helpful if Wales itself was split into regions like rural and urban for example. However, the author then states that “Whichever way comparisons are carried out there are winners and losers” (Smith, 2005, p88). Suggesting that it is easy to adapt the statistics to favour your view.





Smith, (2005) expands the debate, and provides information about the achievement gap, suggesting that the same underachievement label given to male over female students is also unfair. The author goes on to say, the gap has changed little since the 1970s and indeed is currently at its smallest since the early 1980s. Furthermore, there are influencing factors in examination scores, which include, “Changes in the nature of the course, introduction of coursework and changes in the proportion of pupils entering the examination might all play a part” (Smith, 2005, p92). Indeed, the introduction of coursework to mathematics in 1991 benefited male students in terms of results. However, the author maintains, the gap in performance is less than ten per-cent and not great enough to label one group as underachieving. 
The author concludes that, when examining the underachievement debate from a Welsh perspective, directly comparing nations education systems, and labelling one as underachieving is neither fair nor straightforward. Furthermore, “cherry-picking English regions in which to draw comparisons tells us little about the state of education inside our own country” (Smith, 2006, p93). The author goes on to say that proven strategies should be evolved and implemented by educators and policymakers to close achievement gaps.

Critical analysis 
Smith’s (2005) article offers a well-balanced view of the underachievement debate from a Welsh perspective. The article is well structured with in-text citations guiding and directing us to an index throughout the paper. Smith (2005) also provides handy tables, directly under paragraphs with corresponding information to the topic being discussed, to further support the author’s argument. The author uses a formal writing style to convey the findings, which is appropriate for the intended academic reader. However, even though the article maintains a balanced view, Smith (2005) is persuasive, and seems determined to dispel the notion of Wales underachieving academically as a nation.
With a clear problem of the Welsh education system being perceived as underachieving when compared with other nations, Smith (2005) uses a period of statistics spanning 35 years from 1980 to 2005 to persuade us otherwise. However, the validity of the article today must come into question, as there is a further 17 years' worth of data available in the year 2022. Furthermore, we are living in an ever-increasing global community, therefore the study could be expanded, from the age-old England vs Wales debate, by comparing education systems across the developed world, thus achieving relevant results of how Wales is performing academically today.



[bookmark: _Int_t9B18Nul][bookmark: _Int_Ph8Hx2uS]Perhaps, an examination of the Finnish education system which takes a holistic approach to studies, where teachers are given autonomy and trust to adapt lessons to best fit their students’ levels and learning needs. Furthermore, Finnish policies include no external inspections of schools or teachers and no league tables or standardised testing (future policy.org, 2017). So, including Finland in the debate could be a beneficial addition for comparison. In addition to adding Finland to the debate, the Chinese education system could make for a compelling comparison. As the Chinese education system is of stark contrast to the Finnish, English and Welsh systems. Whereby secondary school students study between twelve and fourteen hours a day and endure endless tests (The Open University, 2022).

Conclusion 
Smith’s (2005) formal article takes a new and beneficial view of the Welsh underachievement debate, by not simply comparing whole nations against one another. The author micro-analyses regions in terms of GDP, gross weekly earnings, dwelling price, and economic activity. Thus, making fairer comparisons and more definitive results. However, updating the statistics and expanding the findings, by including more economically equivalent regions to the study, would give the article credibility today.
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