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Assignment title: Choose an intervention that supports the learning and development of a pupil/group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.
Emma Williams
The term intervention is used to describe the various strategies and programmes to support and scaffold learning which is aimed to increase a learner’s outcomes. The intended use of an intervention is to close the gap between what a learner can already do, and they should be able to do. There are several types of interventions that can be used in schools which can be used to improve the learning and development of learners within the different areas of learning. Interventions are considered when evidence of pupil underperformance is identified. The purpose of an intervention is to attempt to close or narrow the gap between the learners expected level of attainment and other learnings within the classroom setting. The NASUWT agrees with this and suggests that interventions have a “legitimate place in the range of strategies available to schools to support pupils’ progress and achievement and to remove any barriers to learning they may face” (NASUWT Teachers union, 2018).
This writing will discuss the importance of the use of an intervention that will support the wellbeing, learning and development of a specific child. This intervention, if successful, will be used throughout the school to support other pupils who could also benefit from the use of this intervention. The child discussed within this writing will be named Child X, this ensures that the learners name is not disclosed in accordance with the Data protection act, so their anonymity remains undisclosed.  The benefits of the intervention discussed within this writing will be critically challenged. Which in turn, will demonstrate the potential impact this intervention could have on Child X learning, evaluating the potential negative aspects that could arise, with both the implementation and the proposed intervention. 
This intervention is intended to be implemented in a Welsh school. It was noted by several members of school staff that when a ‘buddy bench’ was placed in the school playground, Child X was seen to be sat on the buddy bench daily, during the majority of outdoor playtimes. Child X is an eight-year-old male, that lives at home with his mother and has no contact with his father. He has no brothers or sisters and does not take part in any sporting activities or extracurricular actives both at school or at home. Child X enjoys reading and excels during literacy lessons, is well articulated and can both spell and use vocabulary in context well beyond his years. From an education perspective, Child X is thriving and is placed in the more able and talented (MAT) ability groups and will complete more challenging and complexed tasks often, with little to no support. From an emotional and well being aspect, Child X often sits alone, appears withdrawn and finds it hard to build and retain friendships and relationships with his peers. He finds it easier to talk to adults but finds it difficult to retain eye contact, which often leads to him looking like he is disinterested in the conversation or is thinking about other things. Child X is often sitting alone in the classroom, during play and break times and whilst having his lunch. Whilst it has been noted and observed by many members of staff at the school and attempts have been made to help Child X form friendships, these attempts have been unsuccessful thus far. 
In Wales, in 2022, the Welsh government brought in a new curriculum which set out to change the way in which learners, living in Wales taught. A huge emphasis has been placed on Health and Well-being, being at the heart of all learning in Welsh schools. With the aim being that all children in Wales will be “healthy, confident individuals” and the new education reform will ensure “equity and excellence for all” (Welsh Government, 2020). Following recommendations by the Senedd Children, Young People and Education (CYPE) Committee, a framework for a whole-school approach to mental health and emotional wellbeing was developed to build on the progress already made. Teams such as the successful school counselling service and Child and Adolescent Mental Health Services (CAMHS) were formed, and funding was provided to support the School Holiday Enrichment Programme (SHEP) which is jointly funded by the Welsh Local Government Association (WLGA) and local authorities. Schools can have a good or a bad influence on young people’s health and wellbeing, “learning loss can happen when children are denied access to the full curriculum” (Welsh Government, 2020). A paper in the British Journal of Psychiatry as reported by the Guardian (Marsh, 2021) suggests that 7% of UK children have attempted suicide by age of 17. Further literature goes on to say that this figure has risen and there has been “a sharp increase in the total number of referrals Childline counsellors have made to external agencies where there have been suicidal concerns” (RCPCH, 2021). Furthermore, experts are concerned at rise in self-harming the with the (Nutfield Trust, 2023) documenting that “between 2012/13 and 2021/22, the rate for females rose from 508 admissions per 100,000 population to 711 per 100,000 population – an increase of 40%.” Further research conducted by (Dr Long, 2023) suggests that “schools are important settings for early intervention to prevent later physical and mental health problems”. Therefore, incorporating the health and wellbeing into the Welsh curriculum is paramount to the overall wellbeing of Welsh learners to teach them coping mechanisms and to provide support when it is needed. 
There are many skills that learners need to learn to have the ability to understand the importance of wellbeing. Teaching staff are being supported to provide and equip Welsh learners with the skills and strategies to enable them to build upon the healthy foundations and manage emotional and wellbeing problems that might occur during childhood and/or adult hood. Schools are being encouraged to provide emotional and wellbeing support to their learners through the used of trained staff such as emotional literacy support assistants (ELSA) and companies such as young minds, red cross, e-wellbeing and mentally healthy schools, provide resources, practical tools and guidance to help teachers and other members of staff within primary schools, to better understand and promote the learner’s wellbeing. The school setting should be where children not only learn academically but learn to build and develop their social skills. This will enable them to form lasting friendships and is a transferable skill that will be used throughout a child’s life. Having friends and feeling a sense of belonging is important and this can have a huge impact a child’s wellbeing well into adulthood and beyond. 
The buddy bench is an intervention that was the formed through the concept of a child named Christian Buck in 2013.  Christian and his headteacher, Matthew Miller, introduced the first Buddy Bench at Roundtown Elementary as an intervention when facing the challenges of attending a new school. When a child feels alone and has no one to play with, they sit on the buddy bench. The aim is for this to signal to another child, in an attempt for that child to include them. There are many benefits for the use of buddy benches, “beyond fostering friendships, Buddy Benches also promote communication, mutual support, and empathy among students (MYIS, 2024)”. This intervention is intended to limit the social isolation that a child might feel and encourages other children to be kind. Studies show a significant reduction in solitary during playtime, which emphasizes the positive impact of Buddy Benches. By encouraging the connections between learners’, the bench limits anyone feeling like they are marginalised, which plays a crucial role in creating a caring and inclusive school environment. 
In May 2023, a buddy bench was placed in the corner of the playground at the rural Welsh school. The concept of the buddy bench is that if a child feels lonely or needs a friend then they sit on this bench in the attempt that another child will recognise that the child needs a friend to play with. Child X has been seen to be sat on this bench every day. From an emotional and well-being perspective, further intervention is now required to enable Child X to acquire the skill set to build upon his social skills which will in turn help to form relationships and interactions with his peers.
Child X appears to be sat on this bench daily with no children attempting to include him. If this bench has worked well in so many other schools and parks, It is important to ask: Why has it not worked well at this school? Before I consider any further intervention with Child X, I would like to see if this intervention can be made successful, not just for Child X but for other learners also. I held an assembly and asked the learners if they know what the bench was for? The response that I had was that it was a seat, a bench to sit on. It became very apparent that the learners did not understand the concept of the bench and to them, it was a normal bench and somewhere to sit. The buddy bench is very plain typical looking, wooden bench. To get the children more involved, I will ask the children to design their own buddy bench. They will use a pre-formatted sheet to draw pictures and colour in their benches. These designs will be used to paint the buddy bench to make it stand out from the other benches that are placed around the school playground. Involving the learners in this process will give them the sense that the bench is theirs, it is there for them, and they have had their own input into this process and their own learning. 
To make the buddy bench become a successful intervention within the school setting and for it to be of benefit to child X and other learners, it is paramount that this intervention is understood. A whole school assembly will be held with all of the staff members present which will clearly articulate the purpose and benefits of the bench. It is important that the entire school community – all teachers and support staff, parents, and learners gain a collective understanding. The assembly will be taken by the head teacher. The reason for this is that the learners and the staff understand the hierarchy of the school. Therefore, the head teacher. discussing and addressing this with the learners and the school staff is paramount to its implementation. Further class discussions will be held by the class teacher with the support of the teaching assistants. The Education Endowment Foundation (EEF) Teaching and Learning Toolkit summarises the effectiveness of a range of strategies used throughout schools. Furthermore, the Toolkit is highly valuable in “informing professional discussions with employers and others about the effectiveness of interventions is further enhanced by its specific endorsement by the Department for Education (DfE), the Welsh Government and the Scottish Government” (NASUWT Teachers union, 2018).
Findings from the EEF, found that interventions delivered from class teachers had a greater positive effect on the learner rather than when they have been delivered by teaching assistants. It is important to remember that this is not always the case! There are many great teaching assistants who, have more knowledge and experience than many newly qualified teachers and at this rural Welsh school, there are four teaching assistants who are fully qualified teacher. Therefore, I will suggest that the intervention class discussions are a collaborative lesson, which is carried out by both the teacher and the teaching support staff. If this class discussion needs to be carried out again, or needs discussing at playtime, the teaching assistant has the knowledge to successfully deliver the intervention lesson again. Further research from the EEF agrees with this and found that “interventions from teaching assistants can be moderately effective, if they were provided with thorough training, and were clear on the expected teaching methods and learning outcomes” (Inclusion in schools, 2022). I propose that all of the class teachers will have the same teaching plan, power point presentation and resources available to them, to steer the class discussion. This will ensure that the whole school has gained the same knowledge and everyone within the school community understands the concept of the buddy bench so that it is a successful intervention. This will also limit the additional workload which the teachers will have due to the implementation of this intervention. 
[bookmark: _Hlk164108620]I plan to hold a further meeting with all staff members, including the dinner attendants to ensure all staff members are working as a team and understand how to monitor which children are sitting on the bench. This is paramount, so that if further intervention is required, it can be done promptly. As most of the playtimes and lunchtimes are teaching assistant led, it is essential that they receive adequate training, which is both maintained and updated regularly. Research agrees with this, “Schools should carefully monitor teaching assistant interventions to ensure they are well-delivered, so that pupils receive the large benefits of structured interventions and not the limited impact of general deployment” (Inclusion in schools, 2022).
Whilst there are many benefits of the use of a buddy bench, it is also important to ensure that the buddy bench might come with its own set of problems. The buddy bench will only work if all staff members and learners are aware of what the bench is for. An understanding needs to be gained by all the staff members of how to facilitate and encourage children to play with the child that is sitting on the bench. Positive reinforcement is essential to the success of a Buddy Bench. Positive reinforcement is a principle of Frank Skinner’s operant conditioning. This conditioning refers to a reward after a behaviour. “This desirable stimulus is intended to reinforce the behaviour, making it more likely that the behaviour will occur in the future” (Nickerson, 2024). This method of positive reinforcement is often used teach new behaviours and/or strengthen existing ones. When a member of staff witnesses’ learners being kind and approaching their peers on the bench, these learners need to be praised, which will encourage and reinforce healthy social behaviour. Depending on the individual and the situation, there are four types of positive reinforcers that can be used to encourage behaviours, “Social reinforcers involve expressing approval for desirable behaviour” (Kamery, 2004). 
It is also important that support staff have an understanding if what to do if no one plays with the child sitting on the bench. As the intervention s only used during break times and playtimes when the teaching staff are on lunch, I am going to ensure that a member of the teaching staff is with the support staff during lunch ad playtime. This will help to ensure that the re-introduction of the buddy bench is facilitated and delivered accordingly so that everyone understands what is expected of them. There is evidence that when a “teaching assistant is used to support specific pupils, the teacher may interact less with these pupils” (Inclusion in schools, 2022). I have seen this first hand, the children who need additional teacher monitoring and teacher support are left with the teaching assistant who sometimes is not best placed or equipped to do so. It is therefore paramount, that additional care should be given to how teachers use their teaching assistants, to make the best use of them for both the assistant and the learner. It is important that the support staff are aware of what is required from them when supervising this intervention. 
During the playtimes and breaktimes I would also like the teaching assistants to make a note of every child that sits on the bench. This is so that friendship groups can be monitored. If there is a child who is regularly sitting on the buddy bench, then it needs to be addressed promptly and not left as long as Child X. To check if an intervention as been successful, measurable and integral to the learners learning, a formative or summative assessment would take lace. When using an intervention such as this, this is not possible. The teaching assistants are the ones that are going to see how successful this intervention is, when they are outside with the learners. 
When working with children, friendship group changes all the time, children argue, fall out, change friendship groups, get upset etc. it is a never-ending battle f disagreement. It is important for the teaching assistants to recognise this but not to underestimate it. If a child is sat alone on the buddy bench, it is a cry out for help. As the adults, it is our job to provide that support for them, regardless of if it is a simple falling out over something small. It is also important for the teaching and support staff to recognise that children falling out can escalate extremely quickly, which could lead to a child being picked on, this issue that might arise from using the buddy bench. If a child is seen t be sat on that buddy bench frequently, this might signal to the other children that they do not have any friends and are feeling lonely. This in turn could potentially lead to bullying and his would have detrimental effect to this intervention as no child would like to sit on the bench if they think they are going to get bullied as a result. 
Child X has been seen to frequently sit on this bench daily. This intervention has been in place for some time and has not successful for this child. “An experienced and sensitive teacher modifies their degree of help to match the needs of the individual child and would adapt their instruction (scaffolding process) from the reactions of the child” (Aubrey & Riley, 2016, p. 55). As I feel that as a school and team, we have failed him for not acting sooner, I have proposed a separate intervention. Child X does not mix with other children at home. He is at home with his mother and has no siblings. As an educator, I suggest that an additional intervention would be beneficial to him to build his confidence, help him to integrate with other children and to out him in a place where he feels at home and comfortable within his surroundings. Child X thoroughly enjoys reading. His vocabulary and reading capabilities are beyond his years. I have discussed with the school library team if Child X can have his own book club. Th intention is that child X is extremely confident when reading and will often read aloud to the class. He will gain social skills, grow in confidence, and be surrounded by books. 
The implementation of this is not like the buddy bench, the book club does not involve as much planning and there is only a small team involved. I will give up half of my lunch hour to sit with the book club learners to help facilitate and guide the group where required and if needed. The focus will be on Child X, which I can observe first hand and see how he is in social settings outside of the classroom. This will enable me to provide Child X with further interventions or guidance when required. Whilst this intervention might not be required and the buddy bench might just be the only intervention that is needed, I will still give child X the opportunity to oversee his own book club for a term. Not only do I feel this this intervention will be beneficial to Child X from a wellbeing, social and confidence boasting intervention, I feel there are several learners within the classroom that will benefit from his help and intervention with their literacy skills. Peer assisted learning works extremely well, and I have seen this first hand at my placement school. As this intervention does not require very much planning, have a huge impact on cost, if this intervention is successful, this intervention could be a permanent lunchtime cross curricular club, that runs within the school. The library staff have kindly allowed the book club group to have their own room and have said they will provide drinks and snacks, this will encourage more children to attend. As the focal point of this intervention is for Child X to grow in confidence and to gain social skills, I Idea to only have four children to be part of the book club initially. This will help the four children to form a bond, build a friendship group and for Child X to gain social skills and become more confident. When this is evident, more children can jon the book club and the process will begin again, with the intention of increasing the number of the members of the book club every couple of weeks. 
In conclusion, many UK schools face the day-to-day challenges of loneliness and bullying. Implementing a Buddy Bench system is a cost effective and practical solution. Through the collective efforts of educators, students, and parents, these benches have the power to transform school playgrounds into nurturing environments where no child feels alone. The implementation needs to be executed well for this intervention to work. You can not just place a bench in the middle of the yard in the hope that everyone understands the concepts of it. Successful implementation involves educating learners on how to use the bench effectively, but also all the staff members within the school. This can be achieved through further presentations, assemblies, and individual classroom talks. 
Whist this writing has discussed the possible implications of implementing this intervention, the positives and the level of progress that could be achieved within the child’s learning will always outweigh the negatives. Any intervention that has the potential to increase a child’s achievement, wellbeing and progression will outweigh the added workload and research agrees with this. Interventions are an integral part of the education system and further literature from (NASUWT Teachers union, 2018) agrees that “Interventions work well when they have been properly understood, can be a helpful way of providing additional support to pupils’ progress and achievement”.
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