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The research paper studied was “Yes, but.... rhetoric, reality and resistance in teaching assistants’ experience of inclusive education” Suzanne Mackenzie (2011).  It focused on analyzing the tensions between the policies and the actual framework within schools teaching assistants must work in. Mackenzie interviewed thirteen voluntary teaching assistants, all known to her, but her findings were based on five individual case studies. Mackenzie wanted to look at the impact of gender in the role, how the teaching assistant's life experiences affected their attitude and perception to their role and the relationships between the TAs and other staff in the school environment.  Mackenzie was particularly interested in giving the teaching assistants a personal voice in the study as in her experience previous studies didn’t do this. Mackenzie also wanted to concentrate on teaching assistants who worked in SEN (Special Educational Needs) areas of the schools and how effective inclusive education really is. 
In 2017 there were over 26,000 teaching assistants in England, making up over a quarter of all teaching staff (Department of Education, 2017, p.4).  This figure has increased by over 2% in six years. The figures for Wales are slightly different with an overall decrease from 24,354 in 2014 to 23,763 in January 2017 (Welsh Government, 2018, p.13).
Each one of Mackenzie's respondents mentioned different areas of concern but with an overriding sense of negativity.  Throughout the report the own words of the respondents were used.    
One of the respondents in Mackenzie's study stated a major concern was lack of training on SEN issues.  This is reiterated in a Unison study of 8000 TA’s where 75% of respondents expressed concern over lack of training and CPD opportunities with a lack of funding and suitable courses being blamed (Unison, 2013, p.4).  Prospective teaching assistants coming into education do not need any specific qualifications to take on this role (TDA, 2010, cited in Symes and Humphrey, 2011, p.153) and many had no experience of ASD prior to starting their job (Symes and Humphrey, 2011, p.57).
Mackenzie stated that “relationships between TAs and teachers in the study were of full tensions, misunderstandings and antagonisms”.  This was corroborated by another respondent Jane (p.67), she found it particularly difficult to work with teachers “I never get lesson plans...you have to listen to what the teacher is teaching the class, so you understand everything”. Effective collaboration between teachers and teaching assistants is pivotal to the planning and effective support for children’s learning and well-being (Devecchi and Rouse, 2010, p.93).  They found that teachers and TAs worked best together when their relationship was based around a “mutual agreement... of supporting the children’s academic and emotional well-being" and TAs having access to the lesson's resources beforehand.  Their findings showed that a good working relationship was “beneficial to both adults and to the children they support” and that it is not only “an ideology or a costly exercise but...a real possibility”. 
Another respondent, Angela (p.67) believes that more men should be working in SEN settings. She believes this would give boys somebody extra to relate to “I think that especially for older boys, a lot of them have mum but I think for a lot of them it is positive to see a man doing that job.”. Only 9% of full-time equivalent teaching assistants are male and overall four out of five school staff members are female so there does seem to be a lack of male role models across the board. (Department of Education, 2014, p.7). She also described the job as “demanding, very physically and emotionally demanding”.  Another one of her biggest concerns was the teachers view of children with emotional and behavioral problems and that they were more comfortable working with children with physical and medical needs.  She found in her experience “teachers see behaviour as just naughty children...They didn’t look for any environmental factors”.
Moira (p.68) from Mackenzie's study is a teaching assistant originally from Malaysia.  She highlighted how she works with teachers who have many years of teaching experience but lack of experience to help children with special educational needs. According to the Department of Education Code of Practice (2015, p.15) A child or young person has SEN if they have a learning difficulty or disability which calls for special educational provision to be made for him or her and has a significantly greater difficulty in learning than the majority of others of the same age.  Children with SEN has increased for a second year in a row from January 2017 to January 2018 from 14.4% to 14.6% in England (Department of Education, 2018, p.1). On average per school, 39% of teachers and teaching support staff had any sort of qualification in SEN (Hartley, 2010, p.1).
Moira (p.69) also reiterated the difficulties of working with mainstream teachers feeling that they were more focused on getting through the National Curriculum at the determent of SEN children.  She also voiced about the lack of training - “I’m not very confident; I do not have the ability to help them understand”. 
Mackenzie states that her respondents were “almost wholly negative about their relationships with teachers and fellow TAs” and that relationships “were full of tensions, misunderstanding and even antagonism”.  The study also points to a negative attitude to inclusive education and the whole “Yes...but” school of thought that inclusion only works on a certain level.  Most of her respondents were supportive of inclusion in principle but only one remained fully committed but even she had her doubts.    
I felt Mackenzie's study portrayed a negative view of inclusive education.  Her study group was extremely small and being known to her may have influenced their answers, giving answers they thought she wanted to hear.  Being familiar with the respondents may have influenced Mackenzie's choice and picked them having prior knowledge of their backgrounds and possible responses.  She does admit to being selective about the stories she picked and wanted them to be “interesting and significant”.  All her respondents were volunteers with a family history or links to SEN children, so this may have influenced their expectations and experiences.
Overall, I thought Mackenzie's study was an interesting and well documented portrayal of teaching assistants working in SEN.  I feel a lot of points were very valid and I could relate to them in my current role.  It would have felt like a less one-sided piece if there had been more positive comments.
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ECGE4001 – Portfolio of Study Skills
Assessment Tasks
Part 1
In Iceland and similar Nordic countries it is widely believed that it is extremely important for children to spend time playing outdoors.  In curriculum guidelines there is a lot of emphasis on the importance and benefits.  These include exercising, healthy living and learning about the natural world (Norodahl and Johannesson, 2013).
It has long since been emphasized in Iceland for children aged one to six to play outside everyday in schools, but children aged six to sixteen tend to only go outside at designated break times.  There isn't much information about what teachers do with the children whilst they are playing out, but it probably differs greatly from teacher to teacher and school to school.  It does seem that outside education is becoming more popular and in Reykjavik, the capital of Iceland 70% of schools have outside education (Oladattir, 2008).
Adapted from:
Norodahl, K. and Johanneson, I.A. (2014) ‘Icelandic teachers’ views of using the outdoors’ Education 3-13: International Journal of Primary, Elementary and Early Years Education. Vol 44(4), pp. 391-406.
Oladottir, H. (2008) Annual Report, Reykjavik: Natturuskoli Reykjavik.

Part 2a
The Forest School Network describe Forest Schools as “an inspirational process that can offer children, young people and adults' regular opportunities to achieve and develop confidence and self-esteem, through hands on learning experience in a woodland environment”. 
O’Brien and Murray (2006) expressed there is a concern that small children don’t get to spend enough time outside in woodlands and green spaces as previous generations did.  This could be due to the large amount of indoor activities now available to children plus a growing concern for the Health and Safety factors of the outdoors.  It also appears that the less time children spend outdoors as youngsters the less likely they are to spend outside as adults.  Thus, missing out on both the physical and emotional benefits of nature (Thompson, Aspinall, Bell et al 2004).  
The Welsh Government are actively encouraging educational professionals to have their own forest schools, especially in the foundation phases to vary a child’s education.
Reference List:
O’Brien, W. and Murray, R. (2006) A marvellous opportunity for children to learn: A participatory evaluation of Forest School in England and Wales.  Farnham: Forest Research.
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Part 2b
If you fail to acknowledge the source of your academic writing you could be accused of plagiarism.  Plagiarism means presenting someone else's work as your own intentionally or sometimes unintentionally without their consent.  It is passing off someone else’s idea as your own.  It is important that students don’t do this as they may receive credit for something they did not write, it also means the actual author doesn’t receive acknowledgement for their work.  Plagiarizing will hinder your independent thinking and personal development of ideas and could result in serious consequences from your university.
You don’t have to only reference when you use a direct quotation, you also must reference when you paraphrase or summarize.  This means even if you put someone else's ideas or opinions into your own words or just give a brief summary of someone else’s article you must reference it properly.
Wikipedia can be a good place to start a search for information for your academic assignments, but it isn’t a good idea to solely rely on it.  There is a lot of information on Wikipedia, it is a very quick and easy source of reference especially compared to searching multiple books. The disadvantage of relying on Wikipedia is that it is extremely difficult to ascertain where the information originated from, how reliable it is or if it is even true.  It could also be factually incorrect or biased.
If you have to include a long quotation in a piece of academic writing there are specific rules you must adhere to.  A long quotation is usually more than 30 words or 2 lines but use long quotations sparingly and make sure they are relevant.  Always enter them as a separate paragraph and remember to indent it.  Always use a short in text citation at the end of the paragraph.  You do not need to use quotations marks, if you follow all the guidelines it should be obvious that it is a quotation.
There are many sources that can be used when starting to research for an academic assignment.  These could include books or e-books, government reports and statistics, law reports, websites (including blogs, vlogs, Facebook, YouTube) or even paintings and drawings if their context is relevant.  Before you start researching you need to know what your topic is, think carefully which direction you are going to go in and stick to it.  A good place to start is the internet, this can help you source books, authors, reports.  You can follow up these leads then at a library by taking out the relevant books.  When you have gathered together plenty of possible information you can then start sorting through it and pick out the most relevant.  It can be a lengthy process, but it is important to write a good academic piece to be prepared, it is also vitally important to make notes of any books etc. you have used for your final reference list.


                  
