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Section 1.
The Curriculum for Wales and the Reggio Emilia approach both place a strong emphasis on the holistic development, creativity, and freedom of learners. while one originated from public interest in Italy after World War II, the other is the result of national policy reform which was aimed at transforming education in Wales.
The Reggio Emilia approach originated in northern Italy in the town of Reggio Emilia just after world war 2 in 1945 (Reggio Emilia approach 2022). It was developed through a collaboration between parents, citizens and an educator by the name of Loris Malaguzzi (ECA Learning hub Nd). Together they sought to create a new form of education that would serve as a tool for social transformation. The Reggio Emilia approach saw the children as active learners with diverse ways in how they see the world around them, how they visualise and express their ideas visually, verbally and physically.
According to Rinaldi (2004), education is seen as a relationship-driven, co-constructed process that is centred on discussion, cooperation, and discovery. The approach is centred around child led learning, holistic development and creative pedagogy (Tijnagel-Schoenaker 2018). The foundation of Reggio Emilia's schools is a socially constructed framework that draws inspiration from Jerome Bruner, Lev Vygotsky, Jean Piaget, and John Dewey. Their theories on how a child develops and learns significantly influenced the Reggio Emilia approach, their theories support the approaches ideas on social interaction, active learning and viewing the children as capable participants in their own education (LeBlanc 2012). This approach according to Dodd-Nufrio (2011) states that interactions with others and the environment helps adults and children jointly construct their knowledge.
One of the most significant American scholars, John Dewey, has left an impression on Reggio Emilia’s early childhood education programs. One of Reggio Emilia schools key principles is the fundamental belief that children are seen in a positive image. It is based on the idea that all children want to interact with people, learn, and form relationships with their surroundings (Dodd-Nufrio 2011).  The early childhood schools were defined from the beginning as settings that were spontaneous and receptive to new ideas, this developing approach was a long way from the public schools rigid curriculum (LeBlanc 2012).
Reggio Emilia’s approach firmly believed that children are capable, inquisitive and competent and can create their own learning with knowledge at the heart of the method. With the support from the practitioners, they can both share in the learning method and the children can be seen as active learners in control of how they construct their own knowledge rather than being seen as passive recipients of information. Children possess a natural desire to explore and understand the world around them, using their environment, relationships with peers and the adults around them (Soler and Miller 2003). Children express themselves in multiple ways which can include, drawing, sculpting, role play, dancing or physical movement as an example, these forms of expression are considered key tools to encourage communication and learning (Gregory 2023).
Reggio Emilia also highlights the value of a nurturing and visually stimulating setting, which was frequently referred to as the “third teacher” (Wilson and Ellis 2007). The setting should be an area that is purposefully created to encourage curiosity, independence and meaningful involvement. The use of natural light, aesthetical objects, decorations and the children’s work displayed in a way that creates a beautiful environment both inside and outside of the classrooms is key to inspire exploration and encourage imagination and communication (Reggio-Inspired Teaching and parenting 2022). 
The approach considered the importance of documentation and saw this as another  crucial aspect. Educators should regularly take observations and recorded the children’s experiences in order to reflect on and enhance the learning process, not just for the purpose of assessment.  Rinaldi, (2006) discusses how observations and documentation allows the educators to focus on the children’s interests how they think and understand the environment around them. Documenting and observations are a basis for communication and reflection for the educators, children and their families (Gandini, 2012). The idea that education is a shared journey between the educators, children and the families is supported by this approach (Reggio Emilia approach 2022).
The Reggio Emilia approach to early childhood education has gathered worldwide support and praise for its innovative child-centred methods for educating children. However, like any educational theory, it will have both benefits and disadvantages depending on how the approach is implemented.  The benefits of the Reggio Emilia approach would be the child centred holistic learning, for example, the children are seen as capable individuals who are capable and competent of making their own decisions, learning is led by the children’s interests which is believed to promote deeper engagement and help them to become more motivated and confident learners and this way of learning encourages cognitive, emotional and social development (Berg 2024).  Although literacy and numeracy are considered to be important, Reggio Emilia inspired environments place a higher priority on the nonverbal “languages” that children use to communicate for example their facial expressions, gestures and feelings (Berg 2024/25). The positives outweigh the negatives, as well as the benefits of holistic development such factors like parental and family involvement are considered important to these settings (Art sprouts 2025).  With a strong sense of community between home and school the children and families can thrive emotionally, academically, and socially as they build trust and communication skills while collaborating to create a supportive and enriching environment (Learning and Teaching Scotland 2006). The Reggio Emilia approach has given children the rights to shape their own education, compared to the more traditional approaches where learning is often adult-directed and structured around strictly planned curriculum which leaves little room for the children to express themselves and their interests (Rinaldi 2004). 
Despite its many strengths, the Reggio Emilia approach comes with several challenges and barriers to implementation. One significant issue is its demand for substantial resources, such as highly qualified educators, well organised and carefully planned learning environments, and sufficient time for ongoing documentation and reflection (Brodie 2024). These elements are considered essential to the effectiveness of the approach but can cause difficulties for schools operating in an underfunded or overcrowded settings. As a result, the settings with limited financial support or staffing issues may struggle to adopt the approach in the way it is intended. 
In a comparison, the Curriculum for Wales is built upon constructive ideas and is designed to encourage children to take an active role in their own learning and development (Welsh government 2015). The curriculum has four key purposes, which aims to help children to become ambitious, capable, and prepared to learn throughout their life and become creative, ethical, knowledgeable citizens of Wales and the world who are healthy and confident individuals (Welsh Government 2020). These goals reflect a holistic approach to education that reflects the principles of the Reggio Emilia approach. 
Welsh Government (2020) introduced the curriculum for Wales as a significant reform aimed at creating a more flexible, learner focused education system (Donaldson, 2015). The curriculum encourages creativity, ambitious, capable learners which emphasizes a holistic approach with the focus on encouraging skills, well-being and preparing children for their future learning and development (Welsh Government 2024). Practitioners are encouraged to design lessons around the children’s interests, complementing the child-focused concept that forms the basis of Reggio Emilia (Welsh Government 2015). The Welsh curriculum, like Reggio Emilia, emphasises the significance of supporting children's social, emotional, and cognitive development through meaningful experiences while also valuing individuality. Child centred approaches are increasingly influencing developments in curriculum in modern education, the Reggio Emilia philosophy is among the most influential, meanwhile, the curriculum for Wales, which encourages independence, imaginative thinking, and lifelong learning, is a progressive change in UK education policy (Welsh Government 2023).
While both approaches are focused on child centred learning and recognise the importance of the learners active role in the educational process, the curriculum for Wales  places a stronger focus on broader social development and promoting the well-being of the children (Play Wales nd). In order to ensure that students become self-assured people and responsible members of their communities, it seeks to develop not only academic skills but also the emotional, ethical, and social aspects of learners (Welsh Government, 2020).The curriculum for Wales aims to expand learning, which encourages schools and early years settings to adopt flexible approaches which will encourage educators and practitioners to be flexible, creative and confident.
Under the  curriculum for Wales 2022, schools and funded non-maintained settings are required to deliver a broad and balanced curriculum using the six areas of learning and experiences, including English, Welsh, Religious Education, and cross-circular topics such as  literacy, numeracy, and digital skills (Welsh Government 2024). While schools have the flexibility to design and structure their own curricula to meet these requirements, they must follow the framework and statutory guidance issued by the welsh ministers. In practice this means schools are expected to follow the guidance unless there is a significant reason not to (Education Wales 2019). 
The curriculum for Wales guidelines, provides a comprehensive framework for planning and delivering education for children aged 3 to 16 years old. These guidelines are designed to support schools and non-maintained settings in helping learners to become ambitious, capable, creative, ethical, healthy and confident individuals  learners who are ready to learn throughout their lives (Dauncey, 2022).
The Curriculum for Wales presents a unique opportunity to rethink education in a way that is more inclusive, forward-looking, and learner focused. In response to the needs of the children and surrounding communities, it encourages educators to develop into reflective practitioners and curriculum creators. However, the success of this relies heavily on the cooperation and support of among the educators. This requires the practitioners to engage in continuous training to promote their professional development and remain open to pedagogical changes. Although there may be some obstacles if they are handled correctly and professionally there are more significant benefits for the learners (Hwb.Gov.Wales nd).
The comparison between the Reggio Emilia approach and the curriculum for Wales come from different cultural and historical backgrounds they both share the same common values, such as independence for the learners and the holistic development of the child (Rinaldi 2004). However, the curriculum for Wales is more structured and has more guidance from the national learning frameworks while Reggio Emilia is more of an open ended approach based on pedagogical independence and documentation. Both approaches provide valuable insights on education. Therefore, educators are able to understand the similarities and differences and are able to adapt and implement a more inclusive, responsive and reflective practice. Taking ideas from both approaches can improve professional practice and help create a setting where all children have the opportunities to develop, learn and succeed.
Section 2.
Children are born with a natural instinct to explore and make sense of their environment. This instinct is considered an important and fundamental part of their development (Moorhouse, 2021). Every child brings a unique way of expressing themselves and interacting with the world around them as they explore using all their senses (Casper, 2024).  As educators “the unique child” refers to the understanding that every child is an individual with their own ideas, interests, abilities, learning styles, and develops at their own rate. Every child is different, this can include their cultural background, personality, and language. Educators who can recognise the unique child can avoid creating a standardised curriculum and acknowledge each child’s distinct abilities and needs (Rinaldi 2006).
When children are seen as capable, resilient and curious learners with their own ideas and thoughts on learning and how they want to learn it reflects a child centred and rights based approach to education. This view is based on modern early childhood theory and education, such as the Reggio Emilia philosophy and the Early years foundation framework (Grenier, 2025). It places the child as an active learner in the learning process. Learning becomes collaborative when educators acknowledge children's ability and curiosity. Adults are now co-learners who encourage discovery, pose open-ended questions, and pay attention to children's ideas rather of being the only ones with information (Dodd-Nufrio 2011). As an example, instead of the practitioners instructing the children on how to build using wooden blocks. The practitioner observes what the children are trying to create, then offers materials, space for the children’s own ideas, and conversation to extend their thinking (Educational Development Trust 2023).
Through self-directed play, children naturally express their interests and test their theories. Viewing children as competent, capable individuals shows them that they are trusted and their play is meaningful and rich with opportunities for cognitive, social and emotional development. An example of this could be a child who is mixing water and soil together, experimenting with the texture or consistency. Even if they are not using formal language to describe it this is still exploring science (Department for education 2024). 
The child’s development is not just about the academic progress, it includes the emotional, social, physical and cognitive growth. Educators can support the child’s holistic development in an inclusive setting by listening to the children’s voices allowing them to fully develop their personalities, skills and abilities. According to UNICEF (2022), all children have the rights to an education, Regardless of their background, gender, their abilities or social status. The right to an education starts in early childhood, having access to an inclusive, high-quality setting provides the foundation for further education and learning. This aligns with the view of the child as a capable and active learner, who is right to a voice, inclusion, and development must be respected in all educational settings (Ritchie, 2016).
Recognising each child as unique requires practitioners to respond sensitively to their individual interests and learning preferences. In early years settings, observing and interacting with children is considered a vital approach to understanding their needs, capabilities, and experiences (Resources for Early Learning nd). Through careful observation, educators can reflect the needs and complexity of each child’s developmental journey, rather than relying solely on fixed standards. Assessment, when used responsively and meaningfully, plays a crucial role in supporting this process. It enables practitioners to build a holistic picture of the child, create appropriate planning, and ensure that each learner is nurtured according to their own pace, strengths, and cultural background (Department for Education 2024).
In early childhood education, assessment is considered a vital tool for understanding and supporting each child’s individual learning and developmental needs. When considered alongside with the concept of the unique child, assessment should go beyond the checklists or standard measures to fully capture the complex needs and the individuality of the children (Birth to 5 matters 2021). Assessments should be meaningful and should reflect the diverse ways in which children communicate, engage and make sense of the world around them, especially within the play based contexts. Using flexible and holistic approaches , such as observation narrative documentation, practitioners can ensure that assessments are inclusive, based on the children’s strengths and responsive to each child’s interests , cultural background and how they choose to learn. The most effective way to support children’s learning is by Starting with the child, identify their interests, needs, and individual learning styles, and then carefully match their experiences and interactions to meet those specific needs is the most efficient way. This is commonly known as formative assessment (Birth to 5 matters 2021). The observation, assessment and planning (OAP) cycle is a tool to help practitioners to engage in ongoing, responsive observations to help identify significant moments in children’s play and interactions. Furthermore, these observations are used to evaluate learning and development phases and provide guidance for future planning (McLeod 2022).
Observational assessment is considered an important aspect of early childhood education particularly within settings that use play based curriculum where learning is adaptive, contextual and personal to the individual child (Sagepub.com 2024). Observational assessment which is based on the understanding that every child is a unique learner, allows practitioners to collect significant real time evidence of learning interests and progress through natural interactions and activities. This form of assessment supports a holistic view of the child, identifying aspects of learning that may be overlooked with the standard checklist observations.
In practice, observational assessments involve the practitioners  watching and paying attention to the children as they play or go about their daily activities and listening to them and observing the relationships that they have with others (Mohamed 2023). The role of the practitioner here is to record significant moments using a variety of techniques to document these moments such as informal observations, notebooks, learning journals, photographs or recordings These observations are then used to shows what the child is learning what they understand and what they already know, which is often in relation to developmental frameworks such as the Early Years Foundation Stage (EYFS) (Department for education 2024). When observational assessments are used correctly they provide the practitioners with the insights needed to help them plan appropriate, engaging, developmental and inclusive learning experiences for the children. For example, if a child is observed to be using the same blocks to repeatedly build a tower the role of the practitioner would be to plan for future activities by providing different materials for that child to use that could extend his interests like a selection of boxes to build with or plastic cups ( Amin 2022). This type of observation highlights the learning process and allows the practitioner to meet the child’s needs while promoting further exploration and inquiry (Smith 2023).
In addition to these, observational assessments can improve and strengthen the relationships between the practitioners, children and the families. By sharing learning stories or photographs with the families practitioners encourage collaboration and promote an understanding of the child’s development. This helps the child to feel valued and heard which will strengthen their confidence and build a positive learner (HeadStart. Gov. 2019).
However , observational assessment does have its challenges. It calls for practitioners to be highly trained in identifying important learning and avoiding unconscious bias. For this practitioner would need to be willing to continue with training and embrace professional growth.  Time can be another obstacle, for some settings without adequate staffing this can affect the process of observation assessments. While these challenges exist if the setting is managed effectively and the educators and families work together these challenges can be effectively managed (Boyko 2013).
Another formal assessment which is used to compare a child’s performance against age related expectations is Standard assessment. This formal assessment is used to assess children at a national standard. For example, SATs or tests are used to determine what level a child is developing and achieving at (Explore Learning 2024). They provide quantitative data to compare nationally, providing the school setting with a child’s personal progress over time using progress portfolios or developmental learning journals. In practice, the standard assessments are used for comparing children’s development against age related expectations. This can be useful for practitioners to identify developmental delays which could help them to plan interventions and report to the families and local authorities (Department for education 2022). They are particularly useful for providing measurable outcomes that can help with policy and funding decisions (Department for Education 2012).
Although this formal assessment has many benefits for helping practitioners identify developmental delays, when you consider the unique child, standard assessments raise some concerns. Children in early years develop at different rates and in diverse ways, and standard assessments may not always accommodate this individuality. One child may not perform in line with standard benchmarks compared to another child who may be more competent in certain areas of the curriculum. As a result of this there is a risk that these assessments may miss a child’s true potential (Department for education 2022).
Standard assessment, when used and applied thoughtfully, can enhance other forms of assessment by providing structured insights into how children learn and develop.  To maintain individuality, and an inclusive approach, practitioners should interpret using standardised data within the context of each child’s lived experiences. This reflective use of data helps ensure that assessment continues to support, rather than constrain, the holistic understanding of each child as a capable and diverse learner. 

Section 3      Blog. Early childhood and play based learning 

As an early childhood practitioner for the past 25 years, I believe there have been significant changes in the early childhood education sector. Due to changes in educational research, cultural values, and policy reforms, the educational environment has undergone significant transformation. Most significantly, we now have a far deeper understanding of how young children in early years learn and develop. What used to be considered as getting ready for "Big" school is now seen as an essential, foundational phase of lifetime learning. When I began my career, early years education was made up of formal routines, worksheets and a strong focus on early reading and writing skills. Today's early childhood practices are more inclusive, play-based, and child-centred than ever before, due to advancements in neuroscience and developmental theory. Today, we understand that a child that is ready for school is more than being able to read and write. It is more about creating independence, confidence and more focused on the physical and emotional development of the children. It is refreshing and rewarding to see that lifelong learning is one of the most important changes. As someone who has worked and seen these changes and developed with them I have been able to recognise and witness first-hand how the transformation and impact these changes have had not only for the practitioners like me, but for the children and their families. 
As I reflect on this journey, I can see how the education system and the curriculum has grown, becoming more confident, with more knowledge and purpose. It has introduced a new way of understanding how children learn and how they are active, capable learners.  The widespread acceptance of play-based learning has been one of the most significant developments of the last 20 years. Research in child development and neurology has led us to understand that play is learning, not a break from it. This has been one of the most important and refreshing changes I have seen. When children are given the opportunity to play freely, without any interruptions from adults, their imaginations can flourish allowing them to explore their surroundings and be creative. They gain confidence in their ideas, make sense of the world around them and form friendships through shared experiences. As an educator it is tempting to want to step in and direct the children or try and teach them something in these moments, but the most impactful support we could offer at these times are to listen, observe and create an environment that invites curiosity and trusting the play process. 
When I started my career in the late 1990s education was starting to shift from focused and basic care to  more structured and academic. Play was present in the classroom but was mostly treated as something the children would do at break time; class time was for learning which was more focused on literacy and numeracy. Although at this time there was pioneering voices in education who were keen on advocating a more play based approach to learning. I remember the pressure from management to get the daily planning done and all the children’s work displayed like it was on a conveyor belt. Most of the time we as practitioners felt so much pressure to get the work completed that we missed out on the children and the relationships we could have built. Planning, planning and more planning. Play came a second every time. 
As the years have passed policies were introduced,  and assessments became standardised. We used to use the tick sheets for our observations which were time consuming and not very accurate. Then there came a time when things started to change, educators and researchers pushed for a change and emphasised the importance of hands on experimental learning. Learning through play became the way to go. Through research and observations practitioners saw a change in how children thrived and how their emotional. Social and cognitive development progressed through play. Practitioners were able to take a seat and observe the children without interfering. Prompting conversations to encourage the children imaginations. 
However today we see the use of technology coming into play and are used in the school settings as subjects like information technology become something children are learning for the ever changing future, play is still essential to a child’s holistic development, brain development and overall wellbeing. The next 25 years will likely continue to change but play is essential for joy and happiness.

References
Amin, R. (2022). The Role of the Adult in Supporting Children’s Play. [online] Pentagon Play. Available at: https://www.pentagonplay.co.uk/news-and-info/adult-support-for-childrens-play.
Art Sprouts. (2025). Teacher-Parent Collaboration In The Reggio Emilia Approach: Building A Strong Community For Children. [online] Available at: https://artsproutsart.com/teacher-parent-collaboration-in-reggio-emilia-approach/?amp=1 [Accessed 21 Jun. 2025].
Berg, Viktor (2024). The Reggio Emilia approach to early years education. [online] Daynurseries.co.uk. Available at: https://www.daynurseries.co.uk/advice/the-reggio-emilia-approach-to-early-years-education.
Birth to 5 matters (2021). Observation, Assessment and Planning – Birth to 5 Matters. [online] Birth to 5 Matters. Available at: https://birthto5matters.org.uk/observation-assessment-and-planning/.
Boyko, E.J. (2013). Observational research — opportunities and limitations. Journal of Diabetes and its Complications, [online] 27(6), pp.642–648. doi:https://doi.org/10.1016/j.jdiacomp.2013.07.007.
brodie, Kathy (2024). Loris Malaguzzi and the Reggio Emilia Approach. [online] https://www.earlyyears.tv/. Available at: https://www.earlyyears.tv/loris-malaguzzi-reggio-emilia/.
Casper, D. (2024). Cultivating Curiosity in Your Child - Minnesota Children’s Museum. [online] Minnesota Children’s Museum. Available at: https://mcm.org/cultivating-curiosity-in-your-child-2/.
Dauncey, M. (2022). Going live: Rolling out the new curriculum from this September. [online] research.senedd.wales. Available at: https://research.senedd.wales/research-articles/going-live-rolling-out-the-new-curriculum-from-this-september/.
Department for Education (2022). Everything you need to know about SATs – The Education Hub. [online] Blog.gov.uk. Available at: https://educationhub.blog.gov.uk/2022/05/everything-you-need-to-know-about-sats/.
Department for Education (2024). Early Years Foundation Stage Statutory Framework (EYFS). [online] GOV.uk. Available at: https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2.
Early Childhood Australia-Professional Learning: Supporting tool Watch the videos from the ECA Learning Hub YouTube channel. (n.d.). Available at: https://learninghub.earlychildhoodaustralia.org.au/wp-content/uploads/2023/05/ECA-Professional-Learning-Reggio-Emilia-Tool-Resources-the-potential-of-the-hundred-languages.pdf.
Education Development Trust (2023). Supporting play in early years settings. [online] www.edt.org. Available at: https://www.edt.org/research-and-insights/supporting-play-in-early-years-settings/.
Explore Learning. (2024). What to expect from KS1 & KS2 SATs | Explore Learning. [online] Available at: https://www.explorelearning.co.uk/free-resources/a-quick-guide-to-sats-what-to-expect-from-ks1-and-ks2/ [Accessed 22 Jun. 2025].
Family Assessment. (2012). Routledge eBooks. Informa. doi:https://doi.org/10.4324/9780203814369.
Gandini, L., 1993. Fundamentals of the Reggio Emilia approach to early childhood education. Young children, 49(1), pp.4-8.
Gregory, L. (2023). Implementing the Reggio Emilia Approach to Enhance Learning in Early Childhood. [online] mybrightwheel.com. Available at: https://mybrightwheel.com/blog/reggio-emilia-approach.
Grenier, J. (2025). The Unique child: Tailoring Personalised Support in the Early Years. [online] EEF. Available at: https://educationendowmentfoundation.org.uk/early-years/the-unique-child-tailoring-personalised-support-in-the-early-years.
HeadStart.gov. (2019). Observing to Build Relationships with Children | HeadStart.gov. [online] Available at: https://headstart.gov/child-screening-assessment/child-observation-heart-individualizing-responsive-care-infants-toddlers/observing-build-relationships-children.
https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2 
hwb.gov.wales. (n.d.). Curriculum for Wales: Implementation plan - Hwb. [online] Available at: https://hwb.gov.wales/curriculum-for-wales/curriculum-for-wales-implementation-plan/.
Learning and Teaching Scotland (2006). The Reggio Emilia Approach to Early Years Education. [online] Available at: https://education.gov.scot/media/vjtdw2cj/elc35_reggioaug06.pdf.
LeBlanc, M. (2012). Community Playthings | Reggio Emilia: An innovative approach to education. [online] www.communityplaythings.co.uk. Available at: https://www.communityplaythings.co.uk/learning-library/articles/reggio-emilia.
McLeod, H. (2022). EYFS Assessment, Observation and Planning. [online] Educator. Available at: https://www.educater.co.uk/latest-news/assessment-in-eyfs/.
Mohamed, T. (2023). The skill of observation. [online] The Voice of Early Childhood. Available at: https://thevoiceofearlychildhood.com/the-skill-of-observation/.
Moorhouse, P. (2021). Curiosity. [online] Available at: https://birthto5matters.org.uk/wp-content/uploads/2021/03/Curiosity-Bto5-2021.pdf.
play. Wales. (n.d.). Play in schools - Play Wales. [online] Available at: https://play.wales/working-with-children/schools/.
Reggio Emilia Approach (2022). Reggio Emilia Approach. [online] Reggio Children. Available at: https://www.reggiochildren.it/en/reggio-emilia-approach/.
Resources for Early Learning. (n.d.). Module: Honouring Diversity. [online] Available at: http://resourcesforearlylearning.org/educators/module/20/12/54/.
Sagepub.com. (2024). Available at: https://study.sagepub.com/sites/default/files/Neaum%2C%20S.%20%282016%29%20Observing%20and%20Assessing%20Children%27s%20Learning%20and%20Development.%20London%2C%20Sage._.pdf.
Smith, Z. (2023). Following children’s interests and supporting their play - PACEY. [online] PACEY. Available at: https://www.pacey.org.uk/following-childrens-interests-and-supporting-their-play/.
Soler, J. and Miller, L. (2003). The Struggle for Early Childhood Curricula: A comparison of the English Foundation Stage Curriculum, Te Wha¨riki and Reggio Emilia. International Journal of Early Years Education, 11(1), pp.57–68. doi:https://doi.org/10.1080/0966976032000066091.
Strong-Wilson, T. and Ellis, J. (2007). Children and Place: Reggio Emilia’s Environment as Third Teacher. Theory into Practice, 46(1), pp.40–47. doi:https://doi.org/10.1080/00405840709336547.
the (2022). Reggio-Inspired Teaching & Parenting. [online] Reggio-Inspired Teaching & Parenting. Available at: https://reggio-inspired.com/blog/2022/5/4/environment-as-the-third-teacher.
The Good Schools Guide. (2025). What are Sats in UK? | The Good Schools Guide. [online] Available at: https://www.goodschoolsguide.co.uk/uk-schools/advice/what-are-sats-in-uk.
Tijnagel-Schoenaker, B. (2018). The Reggio Emilia Approach… The Hundred Languages. Prima Educatione, [online] 1, pp.139–146. doi:https://doi.org/10.17951/pe.2017.1.139.
UNICEF (2022). The Convention on the Rights of the child: the Children’s Version. [online] UNICEF. Available at: https://www.unicef.org/child-rights-convention/convention-text-childrens-version.
Welsh Government (2015). Foundation Phase Framework Curriculum for Wales. [online] p.2. Available at: https://hwb.gov.wales/storage/d5d8e39c-b534-40cb-a3f5-7e2e126d8077/foundation-phase-framework.pdf.
Welsh Government (2023). Pedagogy - Hwb. [online] hwb.gov.wales. Available at: https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/pedagogy/.
Welsh Government (2024). Introduction to Curriculum for Wales guidance - Hwb. [online] hwb.gov.wales. Available at: https://hwb.gov.wales/curriculum-for-wales/introduction-to-curriculum-for-wales-guidance


















2

