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[bookmark: _GoBack]Assessment Title: A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident. 

Introduction 
[bookmark: _Int_KSjNryDi]Critical reflection plays an essential role in developing one’s pedagogy through linking theory to practice. Through their experiences of both teaching and observation, student teachers are able to adapt their understandings of teaching as a craft and teaching as a profession through the lens of critical reflection as a vital element of learning to be an effective educator. Such thought can be both identified and justified in “The contribution of educational research to teachers’ professional learning – philosophical understandings” (Winch et al, 2013). Within this critical evaluation, I intend to explore my experience of a critical incident that I observed as part of bridging, discussing the context of the school and class, how the critical incident can relate to Graham Donaldson’s four purposes. Furthermore, areas of potential research and the implications that they may possess will be linked to the critical incident through evaluative means, as well as a literature review centred around areas for potential research being provided to the reader. Finally, I shall reflect upon and evaluate my focus of the critical incident, identifying possible targets to adopt and suggesting next steps that can be taken. In the context of reflective practice within teaching, it is of great importance to underline that the use of critical incidents, which can involve both positive and negative pupil and teacher experiences can enable student teachers to fulfil Kolb’s model of reflective practice. Fulfilling Kolb’s ‘learning cycle’ can involve one starting with the experience of a critical incident, and ending with ‘active experimentation’ (Kolb, 2014).

The Role of Critical Reflection 
The role of teaching as a profession is constantly being developed by the individual, and, as expressed by Orchard et al (2015), involves the teacher possessing the ability to ‘make good situational judgments’ which do not ‘rely on hearsay or unreflective prejudice. They draw on a well-thought-through and coherent conceptual framework, on knowledge of well-substantiated empirical research, and on considered ethical principles, to arrive at decisions in the classroom context’. Additionally, the development of teaching as a profession must include a strong passion and expertise for the area of learning experience (AoLE) being taught to the learner.

What is ‘critical reflection’? Critical reflection enables one to give meaning to the way they practice as a teacher through questioning their decisions that are commonly centred around the learner, looking back on the approaches that they have used or, in contrast, haven’t made use of and examining the implications of one’s pedagogical choices. Engaging in critical reflection can aid in developing the role of teaching as a profession, especially when using Donald Schon’s (1978, 1983) model. Through applying Schon’s 'reflection in action’ and ‘reflection on action’, the self-assessment of student-teacher experiences becomes crucial during the time that the experience or event is happening and after the experience or event has occurred. In hindsight, Schon’s model of reflective practice appears to have a slight advantage over Kolb’s ‘learning cycle’, this is due to the fact that Kolb’s learning cycle only focuses upon reflective observation in terms of learning from the experience and putting this learning into practice. This may be useful when focusing on the inclusion of learning theory in one’s pedagogy through drawing inspiration from others but may not be so effective when focusing on behaviour management which would concentrate upon the unique environment and class/learner context in each class that one leads. As previously mentioned, Schon’s reflection in action is less about observing the actions of others and more about observing the actions, decisions and responses of oneself in the classroom through making immediate decisions and choices whilst being present in the role of the practitioner. Therefore, it may be argued that the student teacher is given more of an opportunity to engage and participate with the learning environment through Schon’s reflection in action to inform their future developments. 

Despite this, critical reflection that takes place during the observation of learning experiences may be of great use when one’s aim is to familiarise oneself with the roles and responsibilities of teachers, which may enable one to further understand the concept of teaching as a profession. For example, the student-teacher observer may draw inspiration from how the teacher in the classroom conducts assessment for learning, manages administrative tasks and inspires student participation, to name just a few elements of professional roles of teachers. Additionally, when tasked with paying specific attention to critical incidents, the use of Kolb’s learning cycle can provide assistance in guiding the student-teacher when they are potentially tasked with setting their own goals concerning the development of teaching practice. This is because there is a focus on learning through the experiences of others and being provided with the opportunity to analyse the participation, attention, behaviour and understanding of the whole classroom, which the everyday teacher does not often see due to the sheer number of pupils in an average classroom in contemporary Wales.

Observation
[bookmark: _Int_4Szr10sJ]My observation took place situated close to the centre of a city in an English-medium, mixed 11 to 18 years high school with approximately eighty-five percent of the pupils coming from an ethnic minority background and speak English as an additional language. The catchment area in which the school serves is in one of the most deprived areas of Wales with children suffering from high levels of social and economic disadvantage. As a consequence of this, the proportion of pupils eligible for free school meals is twenty-seven percent. Additionally, approximately thirty two percent of pupils have an additional learning need, with over thirty statements. These percentages are significantly higher than the national average. There are currently 1,782 pupils on roll, including 348 in sixth form and over forty different languages are spoken within the school community as of January 2019. In its last Estyn inspection, which took place in 2017, the school received the rating of ‘excellent’ regarding their current performance. Their next Estyn inspection is due this year (2022).

The class context in which the critical incident I identified took place on the 26th of September 2022 at 12:00pm in a mixed ability year seven Welsh lesson in which all members of the class were in attendance. The ages of the pupils in the class were of eleven and twelve years old. I had been trailing this particular class for the whole school day as part of my bridging experience for ECAD6007, therefore, I was aware that the pupils had just had a Physical Education (PE) lesson and that their lunch break was next. 

Critical Incidents Linked to Donaldson’s Four Purposes
During the spring of 2014, Professor Graham Donaldson was invited to review the Welsh curriculum, as well as assessment for learning. In short, this led to around sixty schools comprising of ‘nurseries, primary schools, secondary schools, and special schools’ across Wales being visited by Donaldson and his team (Donaldson, 2015). Donaldson’s review enabled him to devise four purposes which Wales’ new curriculum should be centred around. These four purposes are ‘ambitious, capable learners who are ready to learn throughout their lives’, ‘enterprising, creative individuals who are ready to play a full part in life and work’, ‘healthy, confident individuals who are ready to lead fulfilling lives as valued members of society’ and ‘ethical, informed citizens who are ready to be citizens of Wales and the world’.

As previously mentioned, the critical incidents that I observed took place in a year seven Welsh lesson on the 26th of September 2022. Both the class and teacher endured multiple moments of stress, disorder and chaos during this lesson, beginning with the class being difficult to settle down. Despite this, I did manage to identify a critical incident of a positive nature that occurred during the starter activity, where the children were asked by the teacher to engage with spotting the deliberate mistakes in Welsh sentences on the whiteboard which linked to the focus of their last lesson together. One of the pupils expressed to the teacher that she was absent last lesson and that she was struggling to complete the task due to lack a lack of knowledge. Her friend offered to help her complete the activity which was a good demonstration of peer support and peer learning within the classroom. This can be linked to ‘ethical, informed citizens who are ready to be citizens of Wales and the world’ due to the friend having an awareness that helping one’s peers is morally right and that being an informed citizen enables one help others more effectively. Thus, attributes of teamwork being used to complete a task were developed which will contribute to the learners that I have focused upon becoming citizens which enthusiastically contribute to Welsh contemporary society in a principled manner.

Further into the lesson, some pupils began distracting each other and questions about the main task were frequently asked. A pupil who expressed to the teacher that he did not understand was told that “you do understand” by the teacher in response. Perhaps the teacher did not explain the task clearly enough. A group of pupils began spraying each other with perfume, resulting in the class becoming extremely loud and unfocused which lead to the teacher putting the whole class on a ‘first warning’. The teacher threatened to move disruptive children to another classroom. A pupil asked to go to the nurse whilst giggling, clearly being disruptive, however, the teacher did not follow through with their threat. Whilst the teacher had their back to the class, some pupils began walking around and hitting each other with rulers. The lesson ended with little reflection upon what they had learned and there was no assessment or consolidation of the work they had produced, with the teacher sighing and appearing extremely stressed. This critical incident of a more negative nature is clearly the complete opposite of Donaldson’s purpose of ‘ambitious, capable learners who are ready to learn throughout their lives’. This is because pupils in this class did not express an ambition to learn Welsh, show capability to complete what was asked of them or demonstrate a willingness to contribute to the lesson in an enthusiastic manner. 

Literature Review 
[bookmark: _Int_QLAOa3r3][bookmark: _Int_6JITumon]My observation of the critical incidents aforementioned in this assignment has led me to identifying a number of areas for potential research. I shall be expressing these areas in the form of a literature review in order provide context and support for the identification of next teaching and learning steps.

 One area of potential research can be found in soviet psychologist Lev Vygotsky's “Mind in society: The development of higher psychological processes” (1978) which can be applied to the first, more positive critical incident that I distinguished during my observation. Vygotsky compellingly expresses the existence of a ‘zone of proximal development’ which he defines as ‘the distance between the actual developmental level as determined by independent problem solving and the level of potential development as determined through problem-solving under adult guidance, or in collaboration with more capable peers’ (Vygotsky, 1978, p. 86). I have chosen this ‘zone of proximal development’ as an area for potential research due to it being applicable to the peer learning and scaffolding which occurred at the start of the lesson which clearly involved a more knowledgeable, more competent peer. Vygotsky’s work may be of validity and relevance due to the existence of his ‘zone of proximal development’ being supported by developmental psychologists such as Jaan Valsiner in his “Culture and the development of children's actions: A theory of human development” (1997). In fact, Valsiner further develops Vygotsky’s zone of proximal development through extending it into a system of zones, recognising the impact of environments on learning and development, the effects of actions in an intrapersonal sense and how the experiences gained within the zone of proximal development can transfer to the learner’s overall quality of life. 

Despite this identification of the use of peer teaching as a critical incident of a beneficial nature, it may be argued that collaborative learning is not always achievable and easily implemented within classrooms. This is supported by Baker and Clark in their “Cooperative learning – a double-edged sword: A cooperative learning model for use with diverse student groups” (2010), where they express that teachers do not always organise the seating plans of their classrooms to foster ‘effective collaboration’ through the mixing of different academic abilities. Therefore, the ‘more knowledgeable other’ may not always be in arm’s reach. Thus, reliance upon Vygotsky’s zone of proximal development in order to fuel exceptional learning may not be consistently beneficial.  Furthermore, if pupils were to consistently rely upon the more knowledgeable other to scaffold their learning, they may not develop their own motivation for learning due to being able to access the more knowledgeable other easily instead of establishing a connection with one’s own problem-solving skills.

The second critical incident that I observed, which involved behavioural issues within the classroom can be linked to Rudolf Dreikurs’ logical consequences model found in his “Psychology in the Classroom” (1968) as an area for potential research. His logical consequences model supports the notion that ‘inappropriate behaviour is motivated by unconscious needs’. Dreikurs identified three types of consequences that are consistently given to pupils who behave inappropriately, namely, ‘natural’, ‘arbitrary’ and ‘logical’. He expressed that adopting logical consequences when sanctioning a pupil is the most effective. An example of a teacher imposing logical consequences onto a pupil may be taking away part of their break time if they are caught misbehaving during it. Thus, the consequence possesses a connection to the offense. 

To view Dreikurs’ logical consequences model through a critical lens, it may be argued that he does not provide the teacher with any advice for how to resolve situations where pupils who defy the teacher’s sanction, which an example of this can be identified in the teacher’s experience of disruptive behaviour in their Welsh lesson that I observed as part of bridging. Furthermore, when considering the unconscious needs of the child who is misbehaving, it may be difficult to identify whether they are exacting revenge, exercising power, revealing inadequacy. Teachers are generally not licensed to psychologically evaluate their pupils in this sense. Alfie Kohn, who identifies as an advocate for progressive education, expresses a distaste for Dreikurs’ contributions to the field of behavioural management. In his “Beyond Discipline” (1996), Kohn argues ‘The groovier programs, following the lead of Rudolf Dreikurs, prefer not to talk about punishing students. Instead, punishment is repackaged as “logical consequences.” The student is still forced to do something undesirable (or prevented from doing something desirable), but the tone of the interaction is supposed to be more reasonable and friendly, and the consequence itself must have some conceptual connection to the child’s act: The punishment fits the crime.’ Therefore, there appears to be some negative implications of what Dreikurs has suggested. Perhaps what may be needed to fully decide the effectiveness of Dreikurs’ logical consequences model is further research through experiential, more practical means which can, in turn, produce statistics. Though, ethics is always an issue in this area, and it may not be easy to follow through with this suggestion. 

Reflection, Evaluation and Next Steps
In reflection upon my time spent observing lessons as a student-teacher whilst keeping an eye out for critical incidents, I can wholeheartedly confess that it was extremely useful in terms of being immersed in an environment where I was given the opportunity to identify standards being put at the forefront and hindquarters of education. Despite this, my experience of the critical incident that I have shared in this assignment has enabled me to contemplate the reality of being a teacher in contemporary Wales, and that it isn’t always successful. Previously in this assignment, I underlined Kolb’s learning cycle found in his “Experiential Learning Experience as the Source of Learning and Development” (1984) as an effective reflective structure when tasked with observing lessons as a student-teacher. With Kolb’s learning cycle in mind, it is clear that it has been of great use in both my reflections and evaluations of the critical incident I have shared. I believe that I have begun with the concrete experience, moved onto reflective observation, have had time to undergo abstract conceptualisation which has led to now being in the right frame of mind to begin active experimentation. Thus, Kolb’s learning cycle is complete in this sense. 

Ultimately, my two-day observation of classes and the critical incidents that I was able to identify occurring within them has been of great relevance when taking into consideration the importance of incorporating both standards and pedagogy into one’s practice as a teacher. Identifying professional standards being used in action, in a real classroom environment has clarified my understanding of their relevance within my goal of achieving QTS and understanding pedagogy as an academic discipline. Due to being able to identify critical incidents that were both positive and negative, I have been able to develop my own personal goals of how I aspire to teach and learn from the learner. Therefore, I believe that these bridging days have been successful. Perhaps the most important lesson that I have learned is that the diverse needs of pupils should be integral to how you apply pedagogy to teaching that can be considered fruitful. If these needs are not taken into consideration in each learning environment, it is both the pupil’s education and further, as well as the teacher’s reputation and efficacy that will suffer. As a suggestion to managing behaviour in the classroom, it may be of use to read relevant literature on the matter and devise a pupil-teacher agreement to maintain an air or mutual respect in the classroom. I aim to share what I have learned through discussion with my student-teacher peers and request their thoughts on my experiences. As a result of this experience, I aim to develop the standard of ‘managing the learning environment’ in order to ensure that positive learning habits and behaviours that meet the Four Purposes are adhered to within the lessons that I teach. I aim to achieve this by the end of my first placement. I will measure success through analysing the behaviour of children in my classes and reflecting upon different strategies that I will test in my lessons. I hope that the methods that I choose to adopt impact the learners positively through being provided with a safe and undisrupted learning environment. I will be able to get through the content that must be taught more easily due to a relationship of mutual respect being nurtured between the pupils and myself. The literature that my strategies will be based upon will include Skinner’s ‘operant conditioning’ and Dreikurs’ logical consequences model. I will check that I have successfully achieved my target through being given feedback of my lessons that my mentor observes. This approach will inform my own personal and professional development due to the target I have set linking directly to qualified teacher status (QTS) standards such as managing the learning environment (pedagogy: refining), reflection on learning (pedagogy: refining), enabling improvement (collaboration) and wider research and findings (professional learning).

[bookmark: _Int_i469rjlb]It has been widely argued by academics in the field of education that the personal trait of confidence is one of the most important elements that teachers should possess in order to be effective and successful in their practice. This is because ‘A confident teacher would have a positive impact on his or her students’ achievement, attitude, affective and even socio-emotional growth. To improve the schooling experience of low progress learners, enhancing teachers’ beliefs in their teaching competence may be a viable approach’ (Wang, 2016). In light of my own personal development, I believe that the targets I have set which link to my bridging experience can develop my confidence due to the managing a learning environment requiring the promotion of ‘positive learning habits and behaviours that meet the four purposes and are understood by learners in that context’, and in order to achieve the collective understanding of pupils, the teacher must be confident in their own pedagogy.

Conclusion				
In conclusion, it is clear that the assignment aim of requiring a ‘critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident’ has been successfully achieved. The approach that I have taken in accomplishing this has been through an exploration into the importance of critical reflection, a literary presentation of one of the critical incidents that I identified during my bridging observations with links to Graham Donaldson’s four purposes, a review of relevant literature with assertion of how such literature can relate to the critical incident and, finally, a reflection and evaluation of next steps to take. These areas of investigation connect strongly to the importance of the role of the reflective practitioner as a teacher in Wales which encourages one to be an impactful teacher through an immersion and examination into real life occurrences in learning environments which, as long as one remains a teacher, is a cycle that is constantly being renewed. The new professional standards for teaching and leadership in Wales, which have been developed to aid in the attainment of expertise in terms of professional development and teaching practice, can most definitely be achieved through the assistance of critical reflection. Thus, critical reflection should be regarded as one of the most necessary elements of teaching in contemporary Welsh society. 
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