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1. Introduction
According to Donaldson (2015) the current QTS Standards in Wales, remain conceptualised as a set of behaviourally based competences and things that newly qualified teachers “should know and do”. Therefore, due to the main focus on what newly qualified teachers must be able “to do” at the end of their programmes, there is virtually no clear recognition of the role of research or critical reflection in teachers’ professional learning. This report critically evaluates the identification of next teaching and learning steps focusing on a case study of an individual learner, based on an observed critical incident. This assignment analyses a critical incident that looks at a learners challenging behaviour in the classroom. Reflecting on reasons why the critical incident may have happened, understanding the importance of knowing the learners individual needs, what could have been the potential reasons/common themes, what was the learners environment like, would a different teaching approach or positive discipline approach improve the learner behaviour and whether the learners behaviour may have been linked to different learning and development theory’s. 
All  children should be provided with an education that that enables them to achieve the best educational outcomes (Kelly, 2016). This should be in a safe, inclusive and fun learning experience which allows them to learn in their best way. However, children’s learning needs are very complex and children all learn in different ways and their learning experience may be effected if the incorrect teaching strategies are implemented. If children aren’t engaged in class and not learning in the way that meets their learning needs, this could cause critical incidents to happen or lead to behaviour management issues in the classroom. Sometimes, children’s bad behaviour in the classroom may be misunderstood and it may be linked to additional learning needs and be the reason why children are disengaged. As shown in Appendix 1, there are several different ways children can learn and different learning methods. There is a massive benefit as a practitioner in understanding what learning styles and methods are and how they can be successfully used to educate children effectively. Having this knowledge can make teaching slightly easier by understanding the way children learn best in your classroom (Alessandrini, 2019).










[bookmark: _Hlk83636432]2. The role of critical reflection 
Critical reflection is an interpretation of the significance of an event or incident that can mark a turning point. An incident can appear to be typical rather that critical, but then becomes critical through analysis (Tripp, 1993). Critically reflecting on an incident in the classroom allows the observer to start engaging with their thoughts, opinions and experiences on what is happening within a work setting. This allows the observer to develop, learn and look at different teaching and learning steps, equipping them with more knowledge and a more rounded experience. In addition, giving them better expertise to develop the best teaching strategies for their learners as a collective or individually (Clarke, 2018). This is similar to Gibb’s reflective model, (1988) which involves the experience being reflected on and encourages us to focus on our feelings about the experience. This model involves evaluating the experience in the classroom and analysing what was good and bad about it. Thus, allowing you to evaluation the situation in order to try and make sense of it and come up with effective next teaching steps.
Student teachers need critical reflection in order to become the best possible newly qualified teachers. The best teachers usually tend to be those who think about what they want to accomplish, how they are going to accomplish it, why they want students to learn and how they can tell that students were engaged and have learnt it. In order to do this, it involves teachers learning about themselves and others through research into their own practice. This requires, continuous learning and cognisant awareness of understanding a thinking process and developing it within practice. Furthermore, encouraging students to be critically reflective can also improve their progress in the classroom  (Walkington, et al., 2001). Having a deeper understanding of different teaching styles, can enhance teachers and student teachers ability to challenge the traditional mode of practice and define their growth towards greater effectiveness as a teacher (Shandomo, 2010)”. This can be done by asking different kinds of questions about teaching experiences or observing lessons and critically analysing the different classroom teaching styles. 
It is important to know how children learn in order to develop the best teaching practices. Good teaching practices help produce students who excel academically as well as being able to engage with the world around them (Taylor, 2011). This can relate to Kolb (1984), who created a model that looks at the experimental learning cycle, which is based on theories on how people learn. This model revolves on the concept of developing understanding through experiences. The model contains four key stages which are:
· Concreate Experience
· Reflective Observation
· Abstract Conceptualization
· Active Experimentation

The model claims that you start with an experience, this could have happened before or it could be something completely new. The second stage involves reflecting on the experience and what happened, looking carefully at things you haven’t come across before. The third stage starts to develop new ideas as a result of the things spotted in the reflective observation stage. The final stage involves applying new ideas you have come up with to different situations. This evidences learning as a direct result of experiences and reflections (Kolb, 1984). All these stages in the model can be experienced in the classroom and can be linked to the observers experience and the critical incident described in Appendix 2.


[bookmark: _Hlk83636489]3. Observation School & Class context
According to report published by Estyn (2014) classroom observations provide school leaders with first hand evidence about the quality of teaching and learning in their school and can be used as an important management tool. Observations for children’s development are vital as every child learns and takes in information better in different ways. All children have different unique abilities and talents and observations can help find the best way to support and develop these abilities. Observations are the practice of looking and listening to children to find out how they are developing, their behaviour in the classroom, what they like doing and what they are learning through their play and experiences in class and at home. “Observations take place on a regular basic and provide opportunities to gauge children’s needs, plan appropriate activities and enable you to accurately plan next steps in their learning (Langston, 2021)”. Therefore, making their learning experience more effective and person centred. 
The environment in which the critical incident takes place was a nursery classroom within a mixed-gender, English medium mainstream primary school, which consisted of thirty, three year olds. Before the critical incident took place the children were all sat on the floor in the classroom with the teacher and two other members of staff supervising the children. Observations in the classroom can link well with Driscoll’s (2007) ‘What model’ that looks at what happened in the lesson, why did it happened and what do we do now. By  asking these three simple questions can help analyse the environment and learn from experiences or incidents in the classroom. This is a similar concept to the 4c’s of reflection model that and can both be used to support a critical incident. 

4. Critical incident linked to Donaldson’s Four Purposes
According to Mander (2008) the specifics of an incident may not always be important; it is the reactions an incident can provoke from those directly and indirectly involved that matters the most. A critical incident could be perceived as negative at first, but can have a positive effect on an individual’s development if the right steps are put in place. The incident highlighted in this assignment became a critical incident primarily due to the constantly challenging behaviour of Child A shown in Appendices 2. The very busy classroom environment the critical incident took place in can make it difficult for a teacher to engage and interact with all the children. Particularly, if one or two of the children have additional learning needs and may need 1-2-1 support. This kind of environment may be overwhelming for some children, especially if they have additional learning needs or have social anxiety being around other children (Lockhart, 2018). The challenging behaviour displayed in the critical incident may possibly be linked to a number of developmental theories and additional learning needs. Therefore, analysing a critical incident is vital in order to come up with the best steps to give all children a great learning experience. 
In order to become a more rounded teacher, self-reflection in the classroom is a major part of teaching. Self-reflection can also been known as critical incident analysis. According to a report written by Joshi (2018) a critical incident is something which can be interpreted as a problem or challenge in a certain context. It doesn’t necessarily mean a dramatic event that may take place in a school setting. It just means an event, or an individual’s actions that make you explore deeper, trying to identify the underlying issue that may have caused this incident. Therefore, leading you to stop and think and raise questions about the incident. Critical incidents are extremely common in a classroom and it is the teachers role to reflect and focus on which incidents need self-reflection (Mohammed, 2016).
According to the Donaldson curriculum review (2015), it aims shape a successful and exciting future for the children and young people across Wales. The (Donaldson) report states that all children should be taught the six areas of learning and experience, despite a child’s ability or level of development. These six areas of learning will run from the age of three to sixteen and will consist of:
· Expressive arts
· Health and Wellbeing
· Humanities
· Language, Literacy and communication
· Mathematics and Numerous
· Science and Technology

These six areas are all important, broadening a child’s learning and educational experience and will contribute in different ways to the four purposes. Learning should be a continuous process, building progressively and working towards the curriculum’s four purposes, that  will enable all children and young people to become: 
1) Ambitious, capable learners
2) Enterprising creative contributors
3) Healthy, confident individuals 
4) Ethical, informed citizens 
Some children might find learning easier in certain ways and some children may struggle to learn. Despite a child’s learning needs, it is down to the teacher to still engage with the children and make the lessons inclusive and fun, so that the children are ambitious, capable learners going forward. If children are educated and enjoy their learning experience, they will be confident individuals, creative contributors and informed citizens moving forward. This can be done by progressive steps, each including a variety of achievable outcomes. These steps can be identified in each area of learning and experience (Donaldson, 2014). 


5. Literature review
This assignment identifies a number of areas for research into learning. The critical incident acknowledged in this assignment, identify how difficult it may be for children with  additional learning needs and early signs of autism to learn. Some young children need additional educational provisions put in place because they may have a disability that could hinder the way they learn. Van Lier et al (2004) states that children who are disruptive in the classroom are at a higher risk of many negative outcomes, such as school and academic failure, poor relationships, substance use, conviction of crimes and mental health issues

Behaviour linked to development and additional learning needs
Challenging behaviour could also be linked to a number of different cognitive and learning developmental disorders like autism, ADHD, Dyslexia and other additional learning needs. Ideally, all children with additional learning needs should have individual development plans (IDPs) put in place by schools to help support children’s individual learning needs. If a plan and support implemented for children with ALN, this could affect their development and finding the most effective way for them to communicate. Western Governors University (2021), suggest using a humanist approach to teaching may benefit children with additional learning needs and meet the emotional needs of child with autism, taking into consideration the emotional factors and personal growth. 
“People with autism report painful experiences through emotional misunderstanding with typically peers. There are limited intervention methodologies for ASD on the impact of emotional injuries and how to work with resulting trauma (Robinson, 2018)”. This can result in fear of failure and rejection, producing maladjustment and making them unable to adapt to environment, which will result in emotional instability. However, autism is hard to diagnosis before 24 months and most children with autism aren’t diagnosed until after 3 years old, some children can show symptoms of autism by 12 months to 18 months of age or earlier (Smith, et al., 2020) Some of the signs of autism are not responding to their name, problems with eye contact, issues playing with other children, poor communication, being disengaged and aggressive behaviour to other children if they didn’t get their own way. Furthermore, lack of interest in peers and emotional disconnect from others can also be early sign of autism (Lockhart, 2018). 

Challenging behaviour can also be a result of children not being engaged in class and not learning in the best way. Children all have different preferred learning styles and may learn better through either kinesthetics, audio, visual or through a combination of these methods. Hughes (1999) believes that during an activity, it is safe to assume that approximately two-thirds of the children are working outside of their preferred styles. For children to retain information it must pass from the short term memory to the long term memory. It can be a lot more difficult for children with learning difficulties to take in information. If children aren’t taking in the information in the first place, it will be must more difficult to pass this information through to the long term memory and retain it. According to Loveless (2021) the two areas have to work together effectively for learning to take place. If children have working memory issues, this can result in children forgetting steps and tasks the teacher may have asked them to do. Sometimes this may look like children aren’t listening and are being disobedient. However, there may just be an issue with the child’s working memory and processing information. There are a number of effective memory strategies that can help children with additional learning needs. Some of these strategies are Mnemonics, rote practice exercises, hands on learning, slowing the teaching down, using multiple formats, use Acronyms, use music or rhymes, make the teaching active and teach active reading. 

Different educational theory’s linked to learning approaches
According to psychology, there are three schools of learning. These are constructivist, humanistic and behaviourist approaches. Children may learn better through one of these approaches and if a teacher is only using one out of three of these approaches in their teaching strategy. There is a considerable chance that a number of children won’t be engaged in their lessons, which can lead to poor classroom and behaviour management. Taking a constructivist approach to teaching allows the learner to construct their own learning and aims to teach for understanding. Usually testing is the popular way to determine a child’s knowledge base, however, constructivism encourages the idea of experience and interaction (Lipoff, 2011). Adapting a humanistic approach to learning is an educational theory that believes in teaching the whole child. This approach tends to have a strong focus on students’ emotional wellbeing (Drew, 2019). 
Having a behaviourist approach requires the learner to have some reward or reinforcement. Behaviourist learners work better when long tasks are broken down into smaller ones and giving feedback while working can motivate these learners. According to Duchesne & McMaugh (2015) they believe behaviourism is a theory that views learning as a cause and effect mechanism, where external factors lead to a response, and over time, this response leads to learnt behaviour. According to a book based on  Skinner’s behaviourism theory (1988), behaviourist approach can also be linked to learning. Skinner’s theory is also built on the assumption that behaviour is influenced by its consequences. Reinforcement and behaviourist theory both believe that you can change someone’s behaviour by using reinforcement, punishment and rewards. Rewards are used to reinforce the behaviour you want in the classroom and punishments are used to prevent bas behaviour continuing or getting worse. 

Challenging behaviour displayed in the classroom can also stem from learnt behaviour at home and the parents not using the correct behaviourist approach. If children have learnt to get away with bad behaviour and the correct intervention isn’t put in place when this happens, this could result in conditioned bad behaviour which is then taken into school. According to Ivan Pavlov’s (1927) theory of classical conditioning, the learner starts off with a clean slate and behaviour is shaped through positive reinforcement and negative reinforcement. This theory and behaviourism suggests children don’t just start with these bad habits or behaviours, it is formed through their environment and the people around them. Pavlov’s theory is used every day by most parents. Parents teach their children what is right and wrong through reward and consequences. 



Classroom management and behaviour management techniques

Parsonson (2012) states that a classroom with little disruption requires planning and consistency which links to factors such as clear rules, routines, recurring praise, dependability, suitable tasks for ability to be challenging but not easy and for children to have the opportunity to participate in discussions within the classroom decisions. In order to keep the classroom well managed and organised you need to keep children motivated through meeting their five needs. These are survival, freedom, power, belonging & love and fun. If a child doesn’t feel safe in the classroom, have the freedom of speech, get to choose how they learn, given responsibility to feel a sense of power, given meaningful tasks which shows they are included, and the lesson isn’t engaging, fun and interesting. Then this could lead to behaviour management problems and bad classroom management. 

It is key to understand that bad behaviour from just one child can affect the learning experience of the all the other children in the classroom and disturb the teaching and learning environment. Effective behaviour management techniques that may be relatable to the critical incident and a child who may show early signs of additional learning needs are  being mindful of your own reactions to bad behaviour, teaching time management, setting realistic goals, reinforcing positive behaviour and giving other options for non-preferred activities which they may like doing ( Wilson, 2021). If a child shows signs of challenging behaviour, when they display good behaviour it’s important to reinforce this positive behaviour. Setting realistic goals for children with additional learning needs is a good behaviour management technique as there is a higher chance they will be engaged and enjoy the activity, increasing the likelihood they won’t disturb other children in the class.

6. Reflection / Evaluation and next steps
The assignment reflects on the fact that class management can be very difficult for a teacher if behaviour management in the classroom isn’t controlled. Having the correct behaviour management techniques in place can be vital to having a well-managed classroom. Therefore, understanding the learners by observing their behaviour and having a critical understanding of theory and research, can equip teachers with the right knowledge to come up with the most affective next steps for the children’s learning experience. Additionally, this assignment reveals why it is so important to find out the learners needs and best teaching styles to suit each child. As stated by Lipoff (2011),“each child is different and when their specific learning style is determined, their ability to learn is enhanced, especially when teachers are able to develop teaching strategies to fit specific learning needs”. This will then help with behaviour management within the classroom as more children should be more engaged and learning in their preferred methods. 
Teachers and student teachers must ensure that they use all the information gathered from their observations and critical reflection to inform their planning. Planning the next steps after an observation are very important in order to put in place the correct actions and steps to benefit the children that have been observed in class. It is important that any connections with a child’s development or the individual child are made early so that teachers can support the child effectively and understand the nature of observations, assessment and planning. To have a successful next step process, there are four categories that can be considered as a result from observation and assessment. These categories are child development, broadening a child’s interest, insert a learning point and personal, social and emotional development.
Child development – Once the child’s current learning ability is assessed and whether they have additional learning needs has been determined from observations, teachers can then create next steps using their knowledge of child development and using the support of the next steps in the EYFS. Providers must make the necessary arrangements to support children with SEN or disabilities. If providers can identify early signs at the earliest point, and then put in effective provisions, this can improve children’s long term educational outcomes. According to the Department of Education (2014), an effective way of improving a child’s long term outcomes is to discuss observations, their behaviour and the necessary arrangements with the child’s parents and team members, which gives a starting point for a holistic approach and will ensure that the child is always central to what is planned next.
Broadening a child’s interest – If a child is interested in a topic or an area of learning has been linked to their interests, there is an increased chance they will learn and be engaged in the classroom. This can then improve a child’s confidence if their interests are followed as well as developing all seven of the early years foundation stage. In order to find out what children’s interests are, you need to develop a good relationship with them in their early years (Sword, 2021).
Instil a learning point – It is important to instil learning into children that may only just be appearing. Only once you believe the learning is fixed in the child’s memory, you can then look at changing the activity and move the learning on. Personal, social and emotional development are areas that can allow different sorts of learning to emerge. This step can be used for group work as well as just with individual children. All these steps respond well to repetition and children enjoy the routine and safety of knowing what is happening next. A knowledgeable teacher will know when a child is ready or isn’t ready to move on and all children learn at different rates (Brodie, 2021). 
7. Conclusions
Due to the dominant focus on what newly qualified teachers should be able to do at the end of their programmes, there is a huge lack of recognition of the role of research or critical reflection in teachers’ professional learning (Furlong, 2015). Therefore, this assignment demonstrates the importance of critical reflection and why newly qualified teachers need good critical reflective analyse in order to help children who may need additional learning needs or have a different learning barrier stopping them from learning effectively in the classroom. This assignment explains the importance of teachers and students teachers continuous learning and always looking for ways to improve their methods to help all students strive in the classroom. This is why observations are so important for children and the educator in order to find ways to help and connect with different children based on their favoured learning methods and learning ability (Pavlovic, et al., 2017). 
This assignment highlights once these observations are done and the child’s needs have been distinguished and the best learning method and teaching strategy for the child has been found through educational theory. The most effective next steps should be identified within each area of the child’s learning and experience. These steps should be designed and implemented in ways that can offer space for those who develop skills and knowledge quicker and support those who may progress slightly slower. As mentioned earlier, having a holistic approach to learning way benefit a child who shows early signs of ALN and once the best approach to learning for the child is found, this makes the next step process slightly easier. It is the role of the reflective practitioner to help early childhood development and reflective practice is the continuous process that involves teachers analysing their practice in order to identify what drives children’s learning and development as well as their impact as a teacher on understanding a diverse range of children, their learning needs and development. It is vital as a practitioner to not assume something about an observation or a child’s behaviour without an in depth observation and analyses of the critical incident. 
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9. Appendices

Appendix 1
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Appendix 2 - Critical Incidents
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[bookmark: _Hlk83654362]Record 1 
Date and time, year group: 22/9/2021 – 9.45am, Nursery
Where and When: Context of the Observation
The observation took in a mixed gender English medium school based in Bridgend. The observer was observing in a nursery classroom with thirty children who were all three years old. The Primary school was a lovely large reasonably new rebuilt primary school with other 400 pupils.  The Primary School aimed to nurture pride and enjoy, have high expectations leading to excellence and create a vibrant community partnership.
The children were all in different zones/areas in the classroom, either playing with toys, painting, drawing or playing games. 
The school has six areas of AOLE:
Mathematics & Numeracy
Humanities
Expressive Arts
Health & Well-Being
Languages, Literacy & Communication
Science & Technology
What happened:
The observer witnessed Child A throwing toys and hitting other children when they tried to play and engage with them. Child 1 didn’t want to share the toys or interact with any of the children or teachers, even when the teacher was using engaging and interactive teaching strategies. Child A would also occasionally hit out at members of staff if they tried to intervene or tried negative reinforcement like taking the toy away from the child. This behaviour was continuous throughout the two days the observer was in the school. Child 1 would also snatch toys of other children in the classroom and upset other children.

Areas of Possible exploration:
ASD – The observer felt that child A showed early signs of ASD. Where most children with autism aren’t diagnosed until after 3 years old, some children can show symptoms of autism by 12 months to 18 months of age or earlier (Smith, et al., 2020). Some of the signs witnessed were not responding to their name, problems with eye contact, issues playing with other children, poor communication, being disengaged and presenting aggressive behaviour to other children if Child 1 didn’t get their own way. Furthermore, lack of interest in peers can also an early sign of autism (Lockhart, 2018). 
Humanist Approach to teaching - Meeting the emotional needs of the child with ASD, taking into consideration the emotional factors and personal growth.
Notes

Very busy environment in the classroom and hard to engage and interact with all the children in the class at once. Especially if 1 or 2 children have additional learning needs or 1-2-1 support and there are only 2-3 members of staff in the classroom. The environment may be overwhelming for some children who may show early signs of ASD or have social anxiety around other children. The observer spent time with every child individually throughout the two days so that I gained as much experience as I could.
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Record 2
Date and time, year group: 23/9/2021 – 11.00am, Nursery
Where and When: Context of the Observation
The observer was based in a nursery classroom in a Primary School with thirty children who were all three years old. The children were all in different zones/areas in the classroom, either playing with toys, painting, drawing or playing games. 
What happened:
The observer witnessed child B sitting in the corner crying uncontrollably and not taking part in any activity. The child said “I’m missing mum” and didn’t want to take part and continued to cry for over 10 minutes. This made me start to contemplate whether this reaction was due to something that happened previously or could it just be attachment issues, from being away from  his mother. Furthermore, the teacher reported that child two had never left their mother before and this was their first time in nursery and had never been to day care either. This seems like it is more likely to be related to attachment theory. 

Areas of Possible exploration:
Attachment Theory – Children who have attachment issues can develop two possible types of disorders: Reactive Attachment Disorder and Disinhibited Social Engagement Disorder. A large part of children being attached to a parent/parents can be down to not having the opportunities to spend time with others. This could have been affected by COVID19, preventing children from seeing grandparents, going over other friends’ houses and not being able to leave the house. It is also very hard to determine whether being isolated for this long, at such a young age, could have an effect on the development of the children later down the line. Consequently, creating social anxiety, interaction and communication difficulties and other issues later on in life. 
A humanistic approach to child two might help with their emotional needs.

Appendix 4
Record 3
Date and time, year group: 23/9/2021 – 1.45pm, Nursery
Where and When: Context of the Observation
The observer was based in a nursery classroom in a Primary School with thirty children who were all three years old. 
What happened:
The observer witnessed Child C not taking part in any activity and playing on their own when it was a group session. Child C was very disengaged and not interacting with the teacher or the children. The observer was later made aware that Child C wasn’t first language English or Welsh and struggled to communicate with other children. … language barrier …

Areas of Possible exploration:
Language barrier affecting the child’s learning experience and engagement. 

Appendix 5
What did you do and why?
The observer worked in a nursery where they had to support the teacher and help engage and interact with thirty children. In the two days observing the class, the observer helped support the classroom teacher who was leading sessions in Humanities, Expressive Arts, Health & Well-Being (including taking part in daily stretches and yoga), Signing Welsh songs, Mathematics and Literacy & Communication. Supplying early years with a healthy development provides the building blocks for educational achievement, economic productivity, responsible citizenship, lifelong health, strong communities, and successful parenting of the next generation.

What have you learned?
The observer learnt that there are constant challenges to try and keep this age group engaged in sessions. Having a number of areas set up are vital to try and get all children engaged and learning in class. Having different controlled areas like expressive arts, music games, story time and different gaming areas set up, allow the children to have different options. Effective Behaviour management is vital as it can be difficult to engage with all children. Additionally, if one child starts misbehaving in class it can be hard to prevent the other children following suit and also misbehaving. Therefore, classroom management is key and having good behavioural management strategies in place can make the day run more smoothly.  



Appendix 6 - Potential Behaviour Management Strategies

Positive Interventions and rewards chart in school
Behaviour management strategies to incorporate in class
Parent-Child Interaction Therapy 
Positive Parenting Program (Triple P)
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Following BERA Guidelines “the confidential and anonymous treatment of participants’ data
is considered the norm for the conduct of research”, and therefore the school, staff, and the
pupils observed will remain anonymous throughout.

The observation took place in a mixed-gender English medium Primary School based in
Tonteg, near Pontypridd in the local authority of Rhondda Cynon Taf (RCT). There are 423
pupils on roll between the ages of 3 and 11. This includes 27 part-time pupils and 23 full-
time pupils who attend the school’s nursery. The school is currently organised into 13 single-
age classes and one mixed-age class. Additionally, every year group in the school is double
entry. Therefore, there are two form classes for every year group, and the classroom split is
done with the older children in one classroom and the younger children in another
classroom. The school has identified that 11% of pupils have additional needs, very few
have special educational needs and very few pupils speak English as an additional language
(Estyn, 2018). The rolling average for the past three years means that approximately 10% of
pupils are eligible for free school meals (FSM). This is much lower than the Welsh average
of around 19% (Estyn, 2018). The curriculum is exciting and engaging and benefits from
specialist teaching in Music and outdoor learning provision in forest school (Estyn, 2018).
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