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Element 1 - Individual Presentation (5 minutes – Online) 
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Element 1 – Ethics Form (All Pages)

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  


SECTION A: About You (Principal Researcher)
	1
	Full Name:
	Kai Robbins

	2
	Tick all boxes that apply:
	Member of staff:
	☐
	Honorary research fellow:
	☐

	
	Undergraduate Student
	  ☒ 
	Taught Postgraduate Student
	  ☐ 
	Postgraduate Research Student
	  ☐ 



	3
	Institute/Academic Discipline/Centre:
	Institute of Management and Health


	4
	Campus:
	Swansea Waterfront SA1


	5
	E-mail address:
	2319132@uwtsd.student.ac.uk


	6
	Contact Telephone Number:
	07429685527


	
	For students:

	7
	Student Number:
	2319132

	8
	Programme of Study:
	Sport Management

	9
	Director of Studies/Supervisor:
	














Where research activity is carried out in collaboration with an external organisation
	10
	Does this organisation have its own ethics approval system?
	YES
	  ☒ 
	NO
	  ☐ 

	
	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).




SECTION B: Details of Research Activity
	1
	Indicative title:
	Kai’s Project

	2
	Proposed start date:
	28/10/2025
	Proposed end date:
	29/03/2026

	
	Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:
· Purpose of Research Activity
· The introduction of the Curriculum for Wales in 2022 marks a significant change across Wales, focusing on a broader and more holistic development of students with it planned to be fully in action by 2026. With this change in curriculum, it comes with a change from the usual Physical Education to a general health and well-being (Welsh Government, 2022). But, according to Public Health Wales (2023) many schools still face problems such as staff training gaps and limited access to resources that are aligned with the curriculums aims.
· Aims of Research Activity
· Design an educational resource that helps secondary schoolteachers in Wales with the transition from physical education lessons to a health and wellbeing-based curriculum.
· Objectives of Research Activity
· Develop a virtual proposal for the creation of a resource to support the change from physical education to health and wellbeing whilst considering ethical implications within the field.
To review key literature in relation to effective educational practice and resources within secondary schools.

To create a booklet with information to aid secondary school teachers in delivering PE lessons under the new Health and Wellbeing 

· 
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 

· How it addresses an area of importance. 

there is a clear need for targeted resources and support systems that boost teacher's confidence in secondary school to confidently and effectively deliver the HWB curriculum. By providing practical guidance, lesson plans, and professional development materials tailored to this change, this project aims to ease the implementation process, reduce teacher stress, and overall improve student outcomes in health and well-being.

	3
	Purpose of Research Activity

N/A

(this box should expand as you type)

	4
	Research Question

N/A

(this box should expand as you type)

	5
	Aim of Research Activity

N/A

(this box should expand as you type)

	6
	Objectives of Research Activity

N/A

(this box should expand as you type)









	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	  ☐ 
	  ☒ 

	13
	A resilient Wales
	  ☒ 
	  ☐ 

	14
	A healthier Wales
	  ☒ 
	  ☐ 

	15
	A more equal Wales
	  ☒ 
	  ☐ 

	16
	A Wales of cohesive communities
	  ☐ 
	  ☒ 

	17
	A Wales of vibrant culture and thriving Welsh language
	  ☐ 
	  ☒ 

	18
	A globally responsible Wales
	  ☐ 
	  ☒ 

	19
	If YES to any of the above, please give details:

	
	
It's in relation to PE and health and wellbeing linking to a healthier Wales as well as a resource to help existing PE teachers displaying resilience within the curriculum change

(this box should expand as you type)




SECTION C: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	  ☐ 
	  ☒ 

	2
	Use of interviews?
	  ☐ 
	  ☒ 

	3
	Use of focus groups?
	  ☐ 
	  ☒ 

	4
	Use of participant diaries? 
	  ☐ 
	  ☒ 

	5
	Use of video or audio recording?
	  ☒ 
	  ☐ 

	6
	Use of computer-generated log files?
	  ☐ 
	  ☒ 

	7
	Participant observation with their knowledge?
	  ☐ 
	  ☒ 

	8
	Participant observation without their knowledge?
	  ☐ 
	  ☒ 

	9
	Access to personal or confidential information without the participants’ specific consent?
	  ☐ 
	  ☒ 

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	  ☐ 
	  ☒ 

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	  ☐ 
	  ☒ 

	12
	Investigation of participants involved in illegal activities?
	  ☐ 
	  ☒ 

	13
	Use of procedures that involve deception?
	  ☐ 
	  ☒ 

	14
	Administration of any substance, agent or placebo?
	  ☐ 
	  ☒ 

	15
	Working with live vertebrate animals?
	  ☐ 
	  ☒ 

	16
	Procedures that may have a negative impact on the environment?
	  ☐ 
	  ☒ 

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	  ☐ 
	  ☒ 

	
	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION D: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	  ☐ 
	  ☒ 

	2
	Adults (over the age of 18 and competent to give consent)?
	  ☒ 
	  ☐ 

	3
	Vulnerable adults?
	  ☐ 
	  ☒ 

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	  ☐ 
	  ☒ 

	5
	Prisoners?
	  ☐ 
	  ☒ 

	6
	Young offenders?
	  ☐ 
	  ☒ 

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	  ☐ 
	  ☒ 

	8
	People engaged in illegal activities?
	  ☐ 
	  ☒ 

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	  ☐ 
	  ☒ 

	
	Details of any other participant groups:



(this box should expand as you type)
	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	
Whoever accesses the resources 

(this box should expand as you type)

	11
	Who will the participants be?

	
Teachers who access the resource
(this box should expand as you type)

	12
	How will you identify the participants?
	


(this box should expand as you type)





	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	  ☐ 
	  ☐ 
	  ☒ 

	14
	Will you tell participants that their participation is voluntary?
	  ☐ 
	  ☐ 
	  ☒ 

	15
	Will you obtain written consent for participation?
	  ☐ 
	  ☐ 
	  ☒ 

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	  ☐ 
	  ☐ 
	  ☒ 

	17
	If the research is observational, will you ask participants for their consent to being observed?
	  ☐ 
	  ☐ 
	  ☒ 

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	  ☐ 
	  ☐ 
	  ☒ 

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	  ☐ 
	  ☐ 
	  ☒ 

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	  ☐ 
	  ☐ 
	  ☒ 

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	  ☐ 
	  ☐ 
	  ☒ 

	22
	If NO to any of above questions, please give an explanation 

	
	


(this box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	  ☐ 
	  ☐ 
	  ☒ 

	25
	Is specialist electrical or other equipment to be used with participants?
	  ☐ 
	  ☐ 
	  ☒ 

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	  ☐ 
	  ☐ 
	  ☒ 

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	  ☐ 
	  ☐ 
	  ☒ 

	28
	If YES to any question, please provide full details



SECTION E: Anticipated Risks

	
	Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	  ☐ 

	
	
	No
	  ☒ 

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:

N/A
(this box should expand as you type)
	How you will mitigate the risk to participants:

N/A

(this box should expand as you type)

	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	
N/A

(this box should expand as you type)

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:

N/A

(this box should expand as you type)
	How you will mitigate the risk to the investigator:



(this box should expand as you type)

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:
Adverse publicity

(this box should expand as you type)
	How you will mitigate the risk to the University:



(this box should expand as you type)

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:

N/A

(this box should expand as you type)
	How you will mitigate the risk to environment:



(this box should expand as you type)











	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	  ☐ 
	  ☒ 
	  ☐ 

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	



SECTION F: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	
N/A

(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	
N/A

(this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	
N/A

(this box should expand as you type)



SECTION G: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	☐
	☐

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	


(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	☐

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	


(this box should expand as you type)



	
	Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	  ☐ 
	  ☒ 

	6
	University computers?
	  ☒ 
	  ☐ 

	7
	Private company computers?
	  ☐ 
	  ☒ 

	8
	Home or other personal computers?
	  ☒ 
	  ☐ 

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	  ☒ 
	  ☐ 

	10
	“Cloud” storage or websites?
	  ☒ 
	  ☐ 

	11
	Other – specify:

	  ☐ 
	  ☒ 

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	

(this box should expand as you type)



	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	  ☐ 
	  ☒ 

	14
	Sharing of data with others at the University outside of the immediate research team?
	  ☐ 
	  ☒ 

	15
	Sharing of data with other organisations?
	  ☐ 
	  ☒ 

	16
	Export of data outside the UK or importing of data from outside the UK?
	  ☐ 
	  ☒ 

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	  ☐ 
	  ☒ 

	18
	Publication of data that might allow identification of individuals?
	  ☐ 
	  ☒ 

	19
	Use of data management system?
	  ☐ 
	  ☒ 

	20
	Data archiving?
	  ☐ 
	  ☒ 

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	


(this box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	


(this box should expand as you type)

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	


(this box should expand as you type)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	


(this box should expand as you type)

	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	


(this box should expand as you type)

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	  ☒ 

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	  ☒ 




SECTION H: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	Kai Robbins
	Date: 31/10/25





Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	  ☒ 
	I have read the guidance notes supplied before completing the form.

	  ☒ 
	I have completed ALL RELEVANT sections of the form in full.

	  ☒ 
	I confirm that the research activity has received approval in principle

	  ☐ 
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	  ☐ 
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	  ☒ 
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	  ☒ 
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.



	RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.






Element 2 - Literature Review (3000 words) 
 2.0 Introduction 
Aim of project: Design an educational resource that helps secondary school teachers in Wales with the transition from physical education lessons to the health and wellbeing-based curriculum.
Before being replaced by the Curriculum for Wales, the National Curriculum for Wales was seen as outdated and overly prescriptive, focusing primarily on fixed subjects and standardised content rather than broader learning opportunities. Donaldson’s Successful Futures review concluded that the curriculum was ‘no longer meeting the needs of children and young people in Wales’, highlighting limited progression, poor logicality between phases and not enough emphasis on creativity and well-being (Donaldson,2015). Similarly, the OECD identified that the strict subject-based framework limited teacher autonomy and didn’t show the realistic demands of the 21st century (OECD, 2020). These problems, as well as further concern for student engagement, led to the replacement of the old curriculum through the Curriculum and Assessment Act 2021.
The introduction of the Curriculum for Wales represents a significant change in educational practice, placing increased focus on holistic, learner-centred education. Central to the change is the Health and Wellbeing (HWB) Area of Learning and Experience (AoLE), which aims to support learners’ physical, mental, emotional, and social development (Welsh Government, 2020). The change requires secondary school teachers, particularly those specialising in Physical Education (PE), to move away from traditional sport and performance-based approaches and more towards broader wellbeing-based pedagogy. 
While the HWB AoLE offers opportunities for greater professional autonomy and interdisciplinary learning, research by OFSTED indicates that many teachers experience uncertainty when interpreting curriculum guidance and translating policy aims into effective classroom practice. PE teachers may find it challenging to adapt established pedagogical approaches to align with the values-led and holistic nature of HWB education, particularly where practical, subject-specific support is limited. This raises concerns about inconsistent implementation and the potential gap between curriculum intent and classroom delivery.
Successful curriculum change depends on teachers’ capacity to make change through informed pedagogy and ongoing professional development (Fullan & Hargreaves, 2013; Desimone, 2009; UNESCO, 2015). Literature on educational practice shows the importance of accessible resources that support teachers in understanding curriculum expectations, developing confidence, and creating meaningful learning experiences. 
In response to these challenges, the project aims to design an educational resource that supports secondary school teachers in Wales in transitioning from traditional PE lessons to the Health and Wellbeing-based curriculum. By drawing on educational research and curriculum theory, the project seeks to close the gap between policy and practice and support more confident and consistent implementation of the HWB AoLE. 
2.1 Effective Educational Practice in Secondary Schools  
Effective educational practice in secondary schools is commonly conceptualised as teaching that promotes and encourages both excellence and equity in student learning outcomes. Burroughs et al. (2019) argue that effective teaching extends beyond the communication of subject knowledge and is instead characterised by high-quality instructional practices that meet the diverse learning needs of students. Their analysis highlights the importance of clear learning objectives, adaptive pedagogy, and supportive classroom environments in enabling all students opportunities to have meaningful learning opportunities. Rather than viewing effectiveness solely through attachment measures, the authors emphasise that equitable teaching practices play a crucial role in reducing disparities in student outcomes. This perspective aligns with broader international research, which suggests that learner engagement, inclusive pedagogy, and responsiveness to individual differences are central to effective practice in secondary education.
Recent research published in educational sciences highlights the importance of reflective teaching practices and pedagogical adaptability in supporting effective teaching in secondary education (Špela Javornik and Eva Klemenčič Mirazchiyski, 2023). The study emphasises that teachers who engage in ongoing reflection and adapt their practice in response to classroom contexts are better able to meet diverse learners’ demands (Špela Javornik and Eva Klemenčič Mirazchiyski, 2023). While the research does not directly evaluate curriculum reform, its emphasis on teacher adaptability and professional judgement aligns with policy frameworks, such as the Curriculum for Wales, which promote teacher agency and curriculum co-construction (Welsh Government, 2022).
Inclusive practice is a central component of effective education (Schuelka, 2018), especially within mixed- ability secondary school classes. Studies exploring inclusive practices in secondary schools highlight the importance of differentiated instruction, flexible pedagogy, and positive student-teacher relationships in promoting engagement and attainment (He et al., 2023). Such practices are particularly relevant to HWB education, which addresses Physical, emotional, social and mental dimensions of learning. 
However, despite strong theoretical agreement, evidence indicates inconsistencies in how effective practices are implemented across secondary schools. International and UK-based studies note that structural constraints, such as curriculum pressures and assessment demands, often limit teachers’ ability to innovate (Mahmood, Karim and Amin, 2024). This tension is particularly pronounced during periods of curriculum reform like the current transition in Wales.
2.2 Principles of Curriculum Design and Pedagogical Change
Curriculum design literature consistently emphasises coherence, progression, and alignment between aim, pedagogy and assessment. Raban’s (2001) principles of learning, progression, and development remain influential, championing curricula that are developmentally appropriate, conceptually progressive, and responsive to the developing needs of learners. These principles strongly align with the Curriculum for Wales, which forefront progression over content coverage.
Pedagogical change is frequently conceptualised as a complex and multifaceted process rather than a linear transition from older to newer practices. A Delphi study (2023) on pedagogical change and innovation culture in secondary education found that experts perceive innovation not as a singular event but as a process of reflection, adaptation and improvement in response to evolving educational needs of students. The study highlights that sustainable pedagogical change must have a supportive organisational culture distinguished by shared values, collaboration, and openness to experimentation; it fosters trust amongst teachers and professional agency as well as leadership (Jesús Valverde-Berrocoso et al., 2023). Experts who took part in the study emphasised that innovation is most effective when it is built into everyday practice and involves shared responsibility, rather than being solely driven by top-down mandates. Without conditions such as curriculum flexibility, institutional support and collective teacher engagement, efforts towards pedagogical change risk remaining superficial and fragmented, failing to achieve the bigger cultural change that participants associated with actual transformations.
Literature on curriculum innovation envisions reform as a process that extends beyond curriculum content to encompass broader shifts in educational purpose and teaching practice. Since curriculum reform frequently necessitates a reorientation of pedagogical priorities and professional roles, Saravanan (2012) argues that curriculum design and innovation are most successful when the teachers have a clear understanding of the goals and the reasoning behind change. The article highlights that when curriculum change is approached as a technical adjustment rather than a meaningful educational change, implementation is likely to be limited in impact. This perspective is particularly relevant in the context of the transition from physical education to health and wellbeing, where teachers are expected to go past established subject boundaries towards more interdisciplinary and holistic forms of teaching and subjects. Without support for teachers to reinterpret their roles, curriculum reform may remain basic rather than a bigger, sustained pedagogical change.
2.3 The Shift from Physical Education to Health & Wellbeing Education
Research by Aldous and Evans et al (2022) into early experiences of curriculum reform in Wales reveals that many teachers perceive the introduction of the Health and Wellbeing area of learning and experience (AoLE) as both an opportunity to improve students’ learning and as a source of professional uncertainty. Using survey and interview data from current teachers, Aldous and Evans et al (2022) highlight that while there is broad support for the values underpinning the HWB AoLE, considerable uncertainty remains amongst teachers regarding how the framework should be interpreted and used in a classroom setting. Teachers reported uncertainty around the best and most appropriate assessment strategies within HWB, with questions about what counts as valid evidence of progress and how the assessments align with the students’ holistic development. In addition, the study identifies tensions in pedagogical approaches, as some teachers continue to rely on traditional subject-specific methods that may not translate to the development of the HWB curriculum. In particular, PE teachers described challenges reconciling established practices focused on physical performance and activity with broader wellbeing objectives, noting that existing training and resources leave them underprepared for the change. These findings underscore the complexity of transferring curriculum reform into classroom change, suggesting that in principle the HWB AoLE is welcomed, but clearer guidance and professional support are needed to help teachers bring it into day-to-day lessons.
Comparable research from Scotland provides valuable contextual insight into how physical education is positioned within a Health and Wellbeing curriculum. Thorburn, Jess and Atencio’s (2011) analysis of Scottish curriculum reform highlights that the reconceptualisation of physical education within the Curriculum for Excellence presents both big potential and limitations. Their work shows the need to think differently about curriculum in ways that integrate physical education more coherently with health and wellbeing objectives, noting that traditional sport-specific practices may not be as effective for achieving the broader aims of holistic development. The authors argue that curriculum documentation frequently fails to explain how physical education can significantly improve health and well-being results, leaving teachers unsure how to apply it in the classroom.  The lack of clarity can block sustained pedagogical change, suggesting that without greater articulation of curriculum aims, teachers may just go back to familiar practice rather than embracing innovative approaches within educational settings. Discourse analysis of Scottish physical education curriculum documentation supports these findings by showing that the language used to describe health and wellbeing often emphasises physical activity and skill development, which may reinforce traditional PE paradigms unless it is directly connected to broader conceptions of wellbeing. McEvilly and colleagues (2012) demonstrate that such disengaging frames within curriculum text can have effects on how teachers and pupils understand and do physical education, with various interpretations possible dependent on the teacher and local context. Together, these studies show that whilst Scottish policy acknowledges the potential contribution of physical education to health and well-being, actualising this potential depends on how curriculum language, subject placement, and pedagogical practices are understood and implemented at the school level.
2.4 Teacher Professional Learning and Curriculum Reform
Research into current curriculum reform in Wales highlights that tensions in professional autonomy significantly shape teachers’ experiences of implementing change. Hughes and Lewis (2020) contend that while the Curriculum for Wales formally positions teachers as autonomous professionals with responsibility for curriculum design, this shift is inherently complex and challenged in practice. The article shows a dual tension; on one hand, teachers are encouraged to exercise discretion and creativity; on the other hand, they continue to work within accountability frameworks and workload constraints. Hughes and Lewis argue that this contradiction can generate professional uncertainty, as teachers choose between policy plans for autonomy and the practical demands of everyday classroom life. Also, Hughes and Lewis highlight that autonomy is not evenly shared, as teachers with greater access to collaborative professional learning and leadership support are more likely to embrace innovation practices, whilst those without the support will stay in their usual frameworks and routines for a sense of familiarity. This tension has implications for professional learning as effective reform requires providing opportunities for skill development as well as creating environments where teachers feel confident in applying the new learning. Without addressing structural constraints that limit teacher autonomy, curriculum reform risks continue to enforce existing practice (Hughes and Lewis, 2020).
Teacher professional development is widely recognised as a critical factor in curriculum reform, particularly in contexts where teachers are expected to use greater professional autonomy. Analysis of Welsh education reform published in the Journal of Educational Change emphasises that policy developments in Wales position teachers as central agents in curriculum design rather than passive recipients of centrally prescribed change (Evans, 2022). Evans argues that the curriculum for Wales represents a deliberate shift away from high-stakes accountability and performative cultures towards a model grounded in trust, collaboration and professional judgement. However, the article also highlights that such a shift places significant demands on teachers’ professional capacity, requiring sustained and coherent professional learning opportunities to support new roles and the expectations that come with them. Evans observes that prior times of reform and accountability pressure have contributed to reform weariness in teaching, potentially compromising teacher confidence. As a result, the success of the current curriculum reform is closely linked to the extent to which professional learning is long-term and well-resourced. Without meaningful investment in professional learning, there is risk that the aspiration to improve teachers’ professionalism and autonomy will remain rhetorical rather than realised in the classroom (Evans, 2022).
2.5 Student Engagement and Holistic Development in HWB
Student engagement is central to HWB education because engagement not only reflects behavioural participation in learning but also supports students’ psychological and developmental well-being. Research examining the integration of healthy personality development with educational practice suggests that engagement with school is based on a complex link between individual dispositions and classroom contexts, such that individuals who are more engaged experience better emotional, cognitive and social wellbeing (Moreira et al., 2019). The chapter by Moreira and colleagues conceptualises engagement as a multidimensional construct encompassing students’ investment in learning tasks, positive attitudes towards school and active involvement in educational activities, all of which are associated with healthier personality development and adaptive educational outcomes. From this perspective, engagement isn’t just a behavioral outcome, but also an indication of an individual’s motivation and sense of belonging within an environment. When students feel supported and meaningfully connected to their learning experiences, they are more likely to exhibit sustained participation and better engagement, which in turn contributes to positive well-being outcomes, supporting the point that educational environments that prioritise psychological support can improve both engagement and well-being.
2.6 Existing Health & Wellbeing Resources in Secondary Schools
Public Health Wales has developed targeted support to assist schools in implementing the Health and Wellbeing of Area of Learning and Experience (AoLE) within the Curriculum for Wales, acknowledging that expertise for design and delivery is not yet embedded uniformly across schools (Public Health Wales,2025).  In response, Public Health Wales Educational Settings team established a Health and Wellbeing Curriculum project in collaboration with health and education partners to create practical toolkits and resources that support in developing and delivering lessons in the subject (Public Health Wales, 2025). These resources have been developed to be evidence-based and adaptable to local contexts, identifying important concepts and learning outcomes for teachers to address within topics. These resources are designed to support curriculum planning and delivery by providing adaptable toolkits that include teacher guidance, knowledge banks, and suggested learning activities. The guidelines help schools address physical, mental, and emotional health in an organised and professional yet flexible way by using Public Health Wales to bridge gaps between education and broader wellbeing concerns, especially within young people. Therefore, by providing useful assistance that might boost teacher confidence and consistency in HWB curriculum enactment, Public Health Wales' contribution enhances statutory curriculum advice (Public Health Wales, 2025).
Welsh Government curriculum guidance emphasises that effective curriculum design in the Health and Wellbeing (HWB) Area of Learning and Experience needs teachers to move beyond isolated subject contents towards integrated, learner-centred experiences that advance the four purposes of the Curriculum for Wales. Designing your curriculum- Health and Wellbeing guidance outlines key principles that schools should consider when planning Health and Wellbeing Lessons, like embedding cross-curricular skills like literacy, digital competence and numeracy, as well as skills like creativity, critical thinking and problem solving. This guidance positions Health and Wellbeing as a curriculum area that demands holistic learning experiences, helping students develop emotional intelligence and decision-making. The guidance underscores the significance of an entire school approach, arguing that Health and Wellbeing learning should be supported by school ethos, policies and practices to ensure coherence between classroom learning and school life. By doing this, it expresses the expectation that the HWB curriculum design should be seen as integrated with more comprehensive curriculum planning and execution rather than as an add-on. In the HWB Area of Learning and Experience, these principles collectively represent a shift towards curriculum design that prioritises connected, contextualised, and learner-driven approaches. This reinforces the curricular imperative for teachers to design learning that simultaneously supports students' physical, mental, emotional, and social development (Gov.wales, 2019).
2.7 Positive Youth Development 
Positive Youth Development is an intentional, prosocial approach that engages youth within their communities, schools, and families in a way that is productive and constructive (Youth.gov, 2019). Instead of seeing young people as ‘at risk’ Positive youth development sees them as resources to be developed. Positive youth development is normally explained by the 5 C’s model: competence, confidence, connection, character and caring (Tome et el, 2021). When these aspects are implemented within supportive environments, young people are more likely to engage more positively. Positive youth development links up with Health and Wellbeing approaches by prioritising emotional support and social development as well as academic outcomes. In practice, positive youth development is things like positive relationships, opportunities to build competence, and character development. Activities for positive youth development are things such as art projects, where they paint self-portraits and mood collages, storytelling sessions, where individuals create stories to improve empathy and creativity (Millacci, 2022). An example of a successful positive youth development program is the Dream School Program in Norway, which is a peer mentor program helping students develop leadership and social skills, where it’s been shown that the students experienced positive feelings while helping others.
2.8 Gaps and Limitations in Current Practice
Research into the early implementation of the Curriculum for Wales suggests that, despite its progressive intentions, reform may unintentionally exacerbate existing inequalities if implementation support is inconsistent across schools. Analysis by Power, Newton, and Taylor (2020) highlights concerns that student-centred curricular models, while pedagogically innovative, pose differential demands on schools depending on their capacity for resources, leadership and contextual stability (Power, Taylor and Newton, 2020). Furthermore, the reduction of standardised accountability mechanisms in favour of developmental assessment removes one means of systematically monitoring differential progress among different learner groups (Power, Taylor, and Newton, 2020). These critiques underscore that curriculum reform alone is insufficient to address educational inequality; without targeted investment in disadvantaged contexts and mechanisms for monitoring equity outcomes, reform risks embedding rather than dismantling structural inequalities within the education system (Power, Taylor and Newton, 2020). 
2.9 Conclusion  
This literature review has examined key research and literature relevant to the design of the educational resource to support secondary school teachers in Wales as they transition from traditional physical education provision to the Health and Well-being Area of Learning and Experience (HWB AoLE). The review has highlighted that effective educational practice is increasingly based around learner-centred, inclusive and reflective pedagogies that prioritise the learner’s holistic development (Bremner, Sakata and Cameron, 2022). However, translating these principles into practice required significant professional confidence and adaptation, in particular contexts of large-scale curriculum. 
The review also points out the importance of student engagement and wellbeing as connected outcomes, alongside the critical role of teacher agency in shaping curriculum enactment. However, concerns regarding inconsistent implementation and the potential for reform to aggravate educational inequalities show the need for practical support. Collectively, the literature shows a clear need for accessible and contextually relevant resources that support secondary school teachers in developing confidence, consistency, and clarity when delivering the new curriculum. This provides a strong rationale for the creation of an educational resource to support teachers during the transition period.  












Element 3 – 5000 Word Document or 30 minute Video 

Supporting secondary school teachers in Wales
Delivering Physical Education Through Health and Well-being Curriculum
3.1 Introduction

The introduction of the Curriculum for Wales represents one of the most significant educational reforms in Welsh education in recent decades. Developed in response to the recommendations of the Donaldson report ‘Successful Futures, 2025’, the curriculum was designed to address the limitations in the previous National Curriculum for Wales, which was heavily criticised for being excessively strict and failing to sufficiently meet the needs of present-day pupils. The review concluded that the previous curriculum layout limited creativity, restricted progression between phases of education, and placed inadequate emphasis on learners’ wellbeing and broader holistic development.
In response, the Welsh Government introduced the Curriculum for Wales, which places a bigger focus on learner-centred education and holistic development. A major part of the new framework is the organisation of learning into six Areas of Learning and Experience (AoLE), including the Health and Wellbeing AoLE, which recognises that physical, emotional, mental, and social wellbeing are interconnected components of learning. The other five areas of learning are humanities, expressive arts, mathematics and numeracy, science and technology, and languages, literacy, and communication (A guide to the new Curriculum for Wales, N.D).
For teachers of Physical Education (PE), this reform represents a major pedagogical shift. Historically, PE lessons in secondary schools have been regularly focused on sport performance, skill development and competitive activities. While these elements remain important, the Health and Wellbeing AoLE needs teachers to adopt a broader educational approach that focuses on wellbeing, personal development and lifelong engagement with physical activity. 
Research suggests that many teachers support the principles of the new curriculum but experience uncertainty about how these principles should be translated into classroom practice (Aldous et al., 2022). For example, research by David Aldous and colleagues in 2022 found that although teachers welcomed the philosophy of the Health and Wellbeing AoLE, many felt unsure how to interpret curriculum guidance and design learning experiences that reflected its designed holistic approach.
Similarly, studies examining curriculum reform in Wales highlight tensions between teacher autonomy and practical implementation. Teachers are encouraged to exercise professional judgement and design curriculum experiences tailored to their context, yet this autonomy can also create uncertainty where clear subject- specific guidance is limited (Hughes and Lewis, 2020; Evans, 2023).
These challenges suggest that teachers require practical and accessible resources that translate curriculum principles into effective pedagogical strategies. Educational research consistently demonstrates that successful curriculum reform depends not only on policy design but also on the availability of support that helps teachers to adapt their practice confidently (Fullan and Hargreaves, 2013).
This resource has therefore been developed to support secondary school PE teachers in Wales as they transition from traditional sport-focused teaching approaches towards the broader objectives of the Health and Wellbeing AoLE. The resource guides curriculum principles, pedagogical strategies and practical lesson ideas designed to promote holistic development and student engagement.
Aim
To support secondary school teachers in Wales in delivering Physical Education lessons that align with the Health and Wellbeing Area of Learning and Experience within the Curriculum for Wales.
Objectives
The objectives of this resource are to;
· Explain the key principles of the Health and Well-being AoLE
· Support teachers in adapting traditional PE practices to show holistic wellbeing outcomes
· Provide practical strategies that promote student engagement and inclusive learning
· Encourage the development of lifelong participation in physical activity





3.2 Understanding the Health and Wellbeing AoLE
The Health and Wellbeing Area of Learning and Experience is designed to support learners in developing the knowledge, skills and attitudes required to lead healthy and fulfilling lives (Welsh Government,2022). According to guidance produced by the Welsh Government, the AoLE aims to help learners develop physical health, emotional resilience, positive relationships and the ability to make informed decisions about their wellbeing.

This approach shows a broader shift in educational thinking that views well-being as a major part of successful learning. Rather than treating physical health and emotional well-being as separate things, the Health and Well-being AoLE recognises that these topics are deeply linked and connected to each other. 

Within this framework, physical education plays a crucial role in supporting holistic development. However, research suggests that the relationship between physical education and wellbeing has not always been clearly expressed within curriculum documentation. Studies examining the curriculum reform in Scotland, for example, highlight that PE has historically been framed primarily in terms of physical activity and skill development, which can heavily limit its intended contribution to wellbeing outcomes (Thorburn, Jess and Atencio, 2011).

As a result, teachers may continue to rely on traditional sport-based teaching approaches even when curriculum reform encourages more holistic experiences.

To align PE practice with the Health and Wellbeing AoLE, teachers must therefore consider how physical activity experiences can also support learners’ emotional, social and cognitive development. 






3.3 Student Engagement and Holistic Development

Student Engagement is a major principle underpinning the Health and Wellbeing curriculum. Engagement refers not only to students’ participation in activities but also to their emotional connection to learning and their sense of belonging within the school environment.

Research highlights that engagement is strongly linked to both academic success and well-being outcomes. According to Moreira et al (2019), students who feel connected to their learning environment show higher levels of motivation, confidence and emotional well-being. 

This perspective emphasises that educational environments should support both cognitive learning and psychological development. Within physical education, this means designing lessons that promote enjoyment, collaboration and personal achievement rather than focusing only on performance outcomes.

One approach that aligns closely with these goals is Positive Youth Development (PYD). PYD emphasises the importance of creating supportive learning environments that aid young people in developing key personal attributes, often described as the five Cs; 1) Competence, 2) Confidence, 3) Connection, 4) Character, 5) Caring. (Damon, 2004)
When these attributes are developed in supportive environments, young people are more likely to experience positive well-being outcomes and remain engaged in learning.
Within PE lessons, teachers can promote Positive Youth Development by; 1) Encouraging teamwork and collaboration, 2) Recognising individual progress rather than only performance outcomes, 3) Creating opportunities for leadership and responsibility, 4) Fostering supportive peer relationships
These strategies align closely with the broader goals of Health and Wellbeing AoLE, which emphasises the importance of creating confident, capable and ethically aware individuals.



3.4 Inclusive Pedagogy in Physical Education
Inclusive practice is another key principle underpinning effective teaching within the Health and Well-being AoLE. Inclusive education aims to ensure that all learners can participate meaningfully in learning activities regardless of ability, background or confidence level.
Research on inclusive educational practices highlights the importance of flexible teaching strategies and supportive learning environments. Studies suggest that inclusive classrooms are characterised by positive teacher-student relationships, differentiated instruction and opportunities for all learners to experience success (Schuelka,2018; He et al, 2023).
In PE contexts, inclusion may involve adapting activities to ensure that students with varying physical abilities can participate successfully.
This may include: 1) Modifying equipment, 2) Adjusting rules or playing areas, 3) Allowing pupils to select roles within activities, 4) Providing multiple pathways to success
Inclusive pedagogy is important within the Health and Well-being curriculum because feelings of exclusion or failure in physical education can negatively affect students’ confidence and willingness to participate in physical activity later in life.
On the other hand, positive and inclusive experiences in PE can build confidence and motivation, contributing to lifelong engagement in physical activity.







3.5 Teacher Professional Learning and Curriculum Change
Curriculum reform inevitably places new demands on teachers’ professional knowledge and practice. The Curriculum for Wales focuses on teacher autonomy and encourages teachers and educators to play an active role in the design of the curriculum.
While this approach has the potential to empower teachers, it can also create challenges where professional support is needed but limited. Research examining curriculum reform in Wales highlights tensions between the expectation of teacher autonomy and the practical realities of introducing change in schools.
For example, Hughes and Lewis (2020) argue that teachers may experience uncertainty when navigating the balance between professional freedom and accountability pressures.
Similarly, Evans (2023) notes that curriculum reform requires continued professional learning opportunities if teachers are to successfully modify their practice.
These findings suggest that resources made to support teachers during curriculum reform should provide clear guidance while also allowing flexibility for adaptation to local contexts.
This resource therefore aims to support teachers by:
· Translating curriculum guidance into practical teaching strategies
· Providing adaptable lesson ideas
· Highlighting evidence-based pedagogical approaches





3.6 Practical Teaching Strategies for Health & Well-being in PE

Translating the principles of the Health and Well-being AoLE into classroom practice needs teachers to take on board pedagogical strategies that move past traditional sport-focused instruction. While skill development and physical competence remain important aspects of physical education, teachers are encouraged to design learning experiences that also support emotional well-being, social development and learner autonomy.
Educational research suggests that effective teaching strategies in secondary schools are those that urge engagement, reflection and adaptability in learning environments (Burroughs et al, 2019). Within PE lessons, this means creating opportunities for pupils to actively take part in decision-making, collaborate with peers and reflect on their own learning.
The following strategies give practical ways in which teachers can incorporate these principles into their lessons.

Strategy 1: Well-being Check-Ins
One practical way of inserting well-being into PE lessons is through the use of short well-being check-ins at the beginning or end of lessons. These activities encourage learners to look back on their emotional and physical state and help teachers understand how pupils are finding the learning environment.
Well-being check-ins may involve simples’ activities like:
· Asking pupils to rate their energy or mood on a scale of 1-5
· Brief group discussions about how physical activity affects mood
· Reflection cards where pupils describe how they feel before and after the activity
If pupils’ mood or energy is consistently low on the mood scale, then introduce self-help techniques such as mindfulness and positive thinking. If it still doesn’t improve after this, seek help from professionals within the school
The practices line up with the bigger aims of the Health and Well-being AoLE, which highlights emotional awareness and self-regulation as key aspects of learner development. Encouraging pupils to look back at their own well-being can also improve engagement, as students feel that their experiences and perspectives are valued within the classroom setting.

Strategy 2: Cooperative Learning
Cooperative learning is recognised as an effective pedagogical approach in physical education. Rather than focusing exclusively on competition and performance outcomes, cooperative learning encourages students to work collaboratively towards shared goals.
Research on inclusive education highlights that collaborative learning environments can improve engagement and promote positive relationships amongst pupils (He et al, 2023). These benefits are extremely important within the Health and Well-being curriculum, where social development and positive relationships are key learning outcomes.
Examples of cooperative learning activities in PE include: 
· Small-sided team challenges where groups must work together to achieve a goal
· Problem-solving tasks where pupils design strategies to overcome movement challenges
· Peer coaching activities in which students provide feedback to one another
· These approaches encourage communication, teamwork and leadership skills whilst also continuing to support physical development.






Strategy 3: Game-Based Learning
Game-based learning approaches encourage pupils to develop tactical understanding and decision-making skills within real game situations and scenarios. Rather than focusing completely on isolated technical drills, teachers design activities that allow students to learn through participation in modified games.
This approach supports more meaningful learning because pupils are actively interpreting game situations, communicating with teammates and making decisions for themselves in real time.
For example, in a football lesson, teachers may use small-sided games where pupils rotate through different roles such as:
· Player
· Coach
· Referee 
· Observer
These roles encourage pupils to develop leadership, communication and reflection skills alongside their physical abilities.
Game-based learning approaches also align with curriculum principles that prioritise learner agency and active participation in the learning process.

Strategy 4: Promoting Lifelong Physical Activity
One of the main goals of the Health and Well-being AoLE is to encourage learners to engage in physical activity throughout the entirety of their lives. To achieve this, PE lessons should expose pupils to a wide variety of activities that reflect the diverse interests and abilities of the pupils.
Traditional PE programmes often focus heavily on competitive team sport such as football, rugby and netball. While these activities remain extremely popular and valuable, expanding the range of experiences available to students can help them discover activities they enjoy and feel confident participating in beyond school.
Examples of activites that may support lifelong engagement include:
· Fitness circuits and personal training activies
· Outdoor and adventurous activities 
· Dance and movement-based exercise
· Recreational sports such as badminton or frisbee

Providing a diverse programme of activities allows pupils to explore different forms of movement and develop a broader understanding of how physical activity aids in well-being.








3.7 Example Lesson Frameworks 

To support teachers in using the strategies discussed above, this section provides examples of lesson frameworks that align with the Health and Well-being AoLE.
These examples are designed to demonstrate how physical activity can support both physical development and broader well-being outcomes.

Example Lesson 1: Teamwork and Communication 
Learning objectives
By the end of the lesson, pupils should be able to:
· Demonstrate effective communication during team activities
· Reflect on the importance of teamwork
· Identify how collaboration influences performance
Starter activity (10 minutes)
The lesson begins with a short well-being check-in where pupils talk about how they feel before participating in physical activity.  This can be followed by a dynamic warm-up involving partner- based activities.
Main activity (30 minutes)
Pupils participate in a small-sided invasion game such as basketball or handball. Teams are encouraged to focus on communication and support during play.
During the activity, students rotate roles including:
· Team captain
· Player
· Observer
Observers provide feedback to their teammates regarding communication and teamwork.
Reflection activity (10 minutes)
At the end of the lesson, pupils discuss the following questions:
· What helped your team work effectively?
· How did communication influence performance?
· How did the activity make you feel?
This reflection encourages pupils to connect physical activity with emotional and social learning outcomes.

	Section
	Content

	AoLE Link
	Health and Wellbeing- developing social and emotional skills

	Learning Objectives
	Develop communication, teamwork, and confidence

	5 Cs Focus
	Connection, Confidence, Character

	Starter (10 minutes)
	Wellbeing Check-in+ Partner warm- up

	Main (30 minutes)
	Small-sided invasion game with rotating roles (Captain, Coach, Observer)

	Differentiation
	Smaller teams, adapted rules, mixed ability grouping

	Assessment
	Peer feedback+ teacher observation

	Reflection (10 minutes)
	How did communication impact performance

	Equipment
	Cones, bibs, ball










Example Lesson 2: Personal Fitness and Well-being 
Learning objectives
Pupils will:
· Understand the benefits of regular physical activity
· Develop personal fitness goals
· Reflect on how exercise influences well-being
Starter activity (10 minutes)
Students participate in a warm-up activity followed by a brief discussion about how physical activity affects mood, energy levels and concentration.
Main activity (30 minutes)
Pupils complete a fitness circuit consisting of several stations such as:
· Cardiovascular exercises
· Strength exercises
· Flexibility activities
Students record their performance and reflect on which exercises they find most enjoyable or challenging.

Reflection activity (10 minutes)
At the end of the lesson pupils discuss:
· Which activities they enjoyed the most
· How exercise influenced their energy levels
· Which activities they might continue outside school
This encourages learners to connect school-based physical activity with lifelong health behaviours



	Section
	Content

	AoLE Link
	Physical health and decision making 

	Learning Objectives
	Understand the benefits of exercise, develop self-awareness

	5 Cs Focus
	Competence, Confidence

	Starter (10 minutes)
	Discussion ‘How does exercise affect mood’

	Main (30 minutes)
	Fitness circuit (cardio, strength, flexibility)

	Differentiation
	Variable intensity levels

	Assessment
	Self-reflection sheet

	Reflection (10 minutes)
	What activities would you continue outside school?

	Equipment
	Mats, cones



Example lesson 3: Leadership and responsibility
Learning objectives
Pupils will:
· Develop leadership and communication skills
· Demonstrate responsibility within the group activities
· Reflect on the importance of leadership in group and team settings

Starter Activity (10 minutes)
Group warm-up led by selected pupil leaders
Main Activity (30 minutes)
Students work in small groups to design, create and lead a mini activity (e.g. a drill or game).
Each group:
· Plans activity
· Delivers to peers
· Receives feedback

Reflection (10 minutes)
· What makes an effective leader?
· How did leadership affect your group’s performance?







	Section
	Content

	AoLE Link
	Health and Wellbeing- social development

	Learning Objectives
	Leadership, responsibility, communication

	5 Cs Focus
	Character, Connection, Confidence

	Starter
	Student-led warm up

	Main
	Group-led activity design

	Differentiation
	Support prompts for less confident students

	Assessment
	Peer+ teacher verbal feedback

	Reflection
	Leadership discussion

	Equipment
	Cones, balls





















Example Lesson 4: Inclusion and Teamwork
Learning objectives:
Pupils will:
· Understand the importance of inclusion in physical activity
· Adapt activities to support all participants
· Demonstrate teamwork and empathy
Starter Activity (10 minutes)
Pupils take part in a brief physical warm-up followed by a discussion on ‘What makes an activity inclusive?’
Main Activity (30 minutes)
Modified games where:
· Rules are adapted (e.g. extra passes required)
· Roles are varied (player, coach, referee
Pupils are challenged to modify the games themselves.
Reflection (10 minutes)
· How did the modifications improve participation?
· How did it make you feel to support others?










	Section
	Content 

	AoLE Link
	Health and Wellbeing- relationships and inclusion

	Learning Objectives
	Inclusion, empathy, teamwork

	5 Cs Focus
	Caring, Connection

	Starter
	Inclusion discussion

	Main
	Modified games

	Differentiation
	Rule adaptations, varied roles and jobs

	Assessment
	Observation + peer feedback 

	Reflection
	Inclusion discussion

	Equipment
	Cones, bibs




















Example lesson 5: Decision-Making and Game Awareness
Learning Objectives
Pupils will:
· Develop decision-making skills in game situations
· Apply tactical awareness
· Reflect on how decisions impact performance

Starter (10 minutes)
Small game with constraints (Limited touches).
Main Activity (30 minutes)
Game-based learning:
· Small-sided games
· Tactical challenges
· Players pause to discuss decisions
Reflection (10 minutes)
· What decisions were effective
· How did communication support the decisions made









	Section
	Content 

	AoLE Link
	Health and Wellbeing- decision making

	Learning Objectives
	Tactical awareness, decision-making

	5 Cs Focus
	Competence, Confidence 

	Starter
	Constraint-based game

	Main
	Small-sided tactical game

	Differentiation
	Adjust rules/ space

	Assessment
	Observation + questioning

	Reflection
	Decision-making discussion

	Equipment
	Cones, balls













Assessment and Reflection in Health and Well-being

Assessment within the Health and Well-being AoLE is different from traditional assessment practices commonly associated with physical education. Historically, PE assessment often focuses on performance outcomes such as skill execution or physical fitness levels.
However, the Curriculum for Wales highlights progression in a wider range of learning outcomes, including emotional development, decision making and social skills.
Research examining early experiences of curriculum reform in Wales shows that teachers often express uncertainty about how to assess learning within the Health and Wellbeing AoLE (Aldous et al, 2022).
To address this challenge, assessment practices should focus on supporting learning rather than simply measuring performance.
Examples of appropriate assessment strategies include:
· Student self-reflection journals
· Peer Feedback activities
· Teacher observation of teamwork and communication
· Short written reflections on well-being and physical activity.

These approaches align with the developmental assessment philosophy of the Curriculum for Wales and encourage pupils to take more responsibility for their own progress and development.
Reflection is particularly important because it allows pupils to consider how physical activity influences their own well-being. Encouraging pupils to reflect on their experiences can strengthen motivation and help them develop positive attitudes towards physical activity.


3.8 Implementing Health and Well-being in Schools

While individual lessons can support the aims of the Health and Well-being AoLE, research highlights that well-being education is most effective when implemented as part of a whole-school approach. 
Guidance produced by the Welsh Government shows that health and wellbeing learning should be supported by school policies, leadership practices and the entirety of the school environment.
A whole school approach may include:
· Collaboration between PE teachers and pastoral staff
· Integration of Well-being themes across different subjects
· Opportunities for physical activity beyond PE lessons
· Supportive school policies that prioritise student well-being 

Public Health Wales has also developed resources created to help schools introduce the Health and Well-being curriculum. These resources provide guidance, knowledge and usable lesson materials that support teachers in designing thoughtful learning experiences.
However, research suggests that access to such support is not always consistent across schools, which may lead to differences in how the curriculum is implemented (Power, Taylor and Newton, 2020).
For this reason, resources such as this one aim to provide practical guidance that teachers can adapt to their own context. 





Implementation strategy: 

Turning policy into practice
While the Curriculum for Wales promotes flexibility and teacher autonomy, research consistently highlights that curriculum change and reform often fail at the implementation stage, not at the policy level (Fullan, 2019). Therefore, the effectiveness of this resource depends on how it is enacted within real school context.
A major issue identified within the literature is the policy-practice gap, where teachers understand curriculum intentions but struggle to apply them in practice (Evans, 2023). This is especially important in PE, where traditional sport-based pedagogies remain deeply embedded.
Phased Implementation model
To address this, a phased implementation approach is recommended:
Phase 1: Awareness and Understanding
Teachers engage with:
· Health and Wellbeing AoLE principles 
· PYD and the 5Cs Framework
· Curriculum expectations 
This aligns with research suggesting that teacher cognition must shift before practice can change (Hargreaves and Fullan, 2012).
Phase 2: Small-Scale Integration
Teachers begin by:
· Embedding Wellbeing check-ins
· Adapting one lesson per week
· Trialling cooperative learning strategies 
This gradual approach reduces cognitive overload and supports sustainable change.
Phase 3: Whole Curriculum Alignment
Teachers:
· Redesign schemes of work 
· Integrate assessment for wellbeing
· Collaborate across departments 
This reflects a whole-school approach, which is consistently identified as essential for effective well-being education.
Critical Evaluation
While this model supports structured implementation, it is important to recognise that: 
· Teachers may face time constraints and workload pressures
· Schools vary in resources and leadership support
· There may be resistance due to existing teaching identities 
Therefore, implementation must remain context-sensitive, not prescriptive.







3.9 Adapting Practice for Challenging Contexts 
A major limitation of many curriculum resources is that they assume ideal teaching environments. However, research highlights that school contexts significantly shape educational outcomes (Power et al, 2020).
This section critically evaluates how the strategies within this resource can be adapted for:
· Low Facilities Schools
In schools with limited access to: 
· Sports halls
· Equipment
· Outdoor space
· Teachers must use practical adaptations
Practical Adaptations
	Challenge
	Adaptation

	Limited equipment
	Use bodyweight circuits, partner resistance

	Small Space
	Use small-sided games or skill stations

	No outdoor space
	Focus on fitness, dance and movement-based learning





Student Disengagement
Disengagement is a major issue in PE, especially among:
· Lower ability pupils
· Girls
· Less confident learners 
Research often shows disengagement is often linked to:
· Over-competition
· Lack of autonomy
· Fear of failure
PYD-Based Solution (5 Cs Applied)
	5Cs
	Practical Strategy

	Competence
	Set achievable, differentiated tasks

	Confidence
	Praise effort, not just performance

	Connection
	Use team-based challenges

	Character
	Promote fair play and respect

	Caring
	Encourage peer support


















Conclusion
The introduction of the Curriculum for Wales represents a significant shift in the philosophy and practice of education in Wales. By putting well-being as the centre and primary building block of learning, the Health and Well-being Area of Learning and Experience encourages schools to use more holistic approaches that support the physical, emotional and social development of learners.
For physical education teachers, this change requires a transition away from the previous sport-focused teaching towards broader pedagogical approaches that emphasise well-being, engagement and lifelong participation in physical activity.
The literature reviewed in Element 2 shows several challenges associated with this change. Teachers regularly experience doubt when interpreting the curriculum guidance and turning policy expectations into good and effective classroom practice. At the same time, research shows the importance of teacher autonomy and professional judgement in creating thoughtful learning experiences and environments.
This resource was developed in response to these challenges. By providing practical strategies, lesson frameworks and guidance on assessment, the resource aims to support secondary school teachers in delivering PE lessons that are in alignment with the Health and Well-being AoLE
Overall, effective implementation of the Health and Well-being curriculum depends on teachers feeling confident in adapting their practice and creating engaging learning experiences that support holistic development. Resources such as this can play an important role in closing the gap between the curriculum policy on paper and classroom practice, helping teachers translate the ambitions of the Curriculum for Wales into meaningful educational experiences for young people.
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