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Benefits of Multilingualism multi-thinking with children. 
There are many benefits of children engaging in multi-thinking and multilingualism thinking. When children can speak different or learn different languages it gives them a better chance of successfully passing in future education. For example, their GCSE exams. Multilingualism multi-thinking gives children the chance to be divergent thinkers and aids their brain development. 
Benefits of multilingualism multi-thinking are that children have a keener awareness and sharper perception of languages which enhances children’s understanding of how a language works and how to manipulate that language, being efficient communicators, be able to able to deal with distractions better, gaining a better vocabulary, become better listeners, able to apply reading strategies effectively from having a greater language experience, being flexible thinkers and learners and multilingualism expands their personal horizons with them being simultaneously insiders and outsiders and many more benefits as children get older become clear to them. Cook, Vivian J. (2001) 
Divergent thinking is the process in which creates ideas when exploring different solutions. Divergent thinking is mostly seen being spontaneous, free flowing, ‘nonlinear’ way ideas are created in an emergent cognitive fashion. When children are divergent thinkers they are also able to problem solve at a greater depth. Beth Jarman et al (2012)
The saying that goes ‘give a child a cup and they will give you 100 ways to use it’. That saying is a true statement as children are the greatest at divergent thinking and by giving them the cup they begin that divergent thinking that they all thrive off doing. Brzozowski used the example of ‘a plant pot, hand warmer, cup and fly swatter are a few suggestions to get you rolling’ this example was used to explain the process of divergent thinking of looking for many ways of using them as opposed to just thinking of one simple use of that object. Children are best at having an open mind which is the best way of thinking. Beth Jarman et al (2012)
Bialystok (2009) said ‘The correlated neuroimaging (fMRI scans) of these children revealed greater activity in the prefrontal cortex networks directing these and other executive functions.’ Bialystok, (2009) Kaushanskaya & Marian, 2007).
With this it was discovered that children who are multilingualism and multi-thinking aids braining development as it helps children to become better and faster thinkers. Multilingual thinkers have advantages over children who only speak a single language. Multi-thinkers have an increase of focus and cognitive development in which aids brain development daily. When a child is bilingual they gain a higher score in their cognitive development for example on texts, attention focus, resisting distraction and decision-making. With there being an increase of function activation in the brains of children who are bilingual it extends the translations of their language intake and output. The implications of this are powerful and the brainpower enhances from growing up bilingual. Judy Willis M.D., M.Ed. (2012) 
Aiding brain development is important as our brains are the incredible mechanism that controls everything we do. A child is born with 100 billion brain cells and 50 trillion connections. Within the first few months their connections multiply by 20. Children are the first thinkers of our next generation. With children having this many brain cells and connections their brains are said to be like sponges which absorb any information that is said to them. So, it is in these earlier stages of lives that children pick up and start to learn to be bilingual as they are absorbing anything and everything that is being said to them and around them. These are the important stages of their lives and brain development with being multilingualism multi-thinkers. Emma Loggenberg, (2018) 
Benefits of simultaneous bilingualism.
There are many benefits of being simultaneously bilingual, these benefits include being able to acquire two languages at the same time through early childhood which was seen by Baker, (2011). There are also 3 stages of simultaneous bilingualism stage one is mixing the two languages, stage two is words being separated from each language and stage three is one language is becoming more dominant than the other language being learnt. Devarkonda, 2013) 
Benefits of sequential bilingualism
There are many benefits of sequential bilingualism in which the child acquires first language, they become proficient in the language that is learnt second and there is an informal acquisition. Baker, 2011)
English as an additional language.
English as an additional language can often be difficult for children to be able to pick upon. For children to be able to pick up English as an additional language, children will need to be engaging in learning through curriculum, being able to socialise with children that speak English, learning socially in the class room and outside of the classroom and to learn through culturally embedded curriculum. It is seen that children who learn English as an additional language, have a higher success rate of high grades achieved in GCSE’s later in their child life. Strand, S., Malmberg, L. and Hall, J. (2015)
Children have many rights which has come from the United Nations Convention on the Rights of the Child (UNCRC). There are five articles that apply mainly to children learning English as an additional language.
Article 13- children to have freedom of expression, freedom to seek, receive and impart information and ideas of many kinds, regardless of frontiers, either orally, in writing or in print through different media of the child’s choice.
Article 28- children to have the right to education no matter who they are regardless of race, gender or disability. 
Article 2- The UNCRC states that individual children shouldn’t be discriminated against – direct and indirect discrimination. 
Article 7- children have a right to a name and a nationality.
Article 8- children have a right to an identity. UNICEF (1989)
These are important articles to follow when children are experiencing English as an additional language as practitioners should always follow the articles along with many other factors that could have an impact on children’s lives. These factors consist of having the correct resources and the environment that they are learning in, working with the family, working with children as an individual, overcoming barriers, multiagency working. All these factors help children daily, especially the children that are learning English as an additional language. UNICEF (1989)
Bandura has a social learning theory of that children learn best from one another, it is said that this theory has a bridge between behaviourist and cognitive learning theories as it encompasses attention, memory and motivation. So, with Banduras theory stating that social learning helps with behavioural and cognitive development children with EAL need to be social for them to be able to pick up English as a language. Bandura, A. (1977)
Frameworks used to support multilingualism and multi-thinking in children. 
Curriculum Cymreig 
There has been a big push on trying to gain more Welsh speakers in Wales as the percentage has dropped at an increasing rate. The Curriculum Cymreig has a way of promoting Welsh speaking as part of a curriculum development in all subjects that children learn through. The curriculum Cymreig booklet uses Curriculum Cymreig as a way of organising principle for planning for whole school curriculum which also includes the extra-curricular activities. The booklet also has a development on whole school approaches in which Curriculum Cymreig develops whole school approaches and that the Curriculum Cymreig is a essential part of a school’s ethos. Welsh Government (2013) 
ESTYN 
Estyn have a recommended time devoted to Welsh activities being planned towards Welsh in schools around Wales. Since January 2013 Estyn has had a Welsh Language Development report in the Foundation Phase to increase the use of the Welsh Language. It is stated that schools should be ensuring there is enough time devoted to direct Welsh, planning good opportunities in order for children to use the Welsh Language more frequently and independently in different areas of learning (indoor and outdoor), monitoring the provision and progress in Welsh Language Development and providing practitioners with opportunities to also improve on their own Welsh Language skills and language teaching skills. Estyn (2013)
Foundation Phase Framework/Profile.
The Foundation Phase year groups in school follow their own frameworks which have an emphasis on children learning through the medium of Welsh daily. Children are encouraged to learn and communicate using Welsh to the best of their ability. Children are to listen to Welsh being spoken and respond if able to and appropriately. Their ability of Welsh is assessed through three areas, reading, writing and oracy. Within the three areas there are range and skills that are to be met to see if children are gaining the use and understanding of the Welsh Language. The range are opportunities that children should be given, and the skills are opportunities throughout the Foundation Phase that should enable children to enjoy Welsh with making progress in that given area. Welsh Government, (2017) 
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