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Chapter 1


1.1 Introduction


This research projects aims to develop a current and reflective understanding of the influence play has on developing children’s language skills throughout the Foundation Phase (FP). Additionally, how play can create sound opportunities for children to practice and develop their language skills. The overall aim of this research project is to collect a range of primary and secondary research sources to improve knowledge and understanding of the FP pedagogy, and how to create opportunities for meaningful play that can be implemented during personal professional practice in teaching in the FP. 

The rationale behind the chosen area of study relates to the desire to develop personal practice and strengthen pedagogical knowledge. Correspondingly, through research within prior modules and understandings from previous Professional Teaching Experience (PTE), has identified the benefits of learning through play in the FP. Therefore, it is of great interest to research widely how influential play can be in developing children’s language skills in the FP. With education in Wales evolving, personal interest relates to how play will be embedded in the new curriculum and the benefits it will have on child development. 

1.2 Hypothesis 

The hypothesis of this research project is that with the implantation of the new curriculum in Wales (Donaldson, 2015) and the current Foundation Phase Framework being built on the principles of learning through play (Welsh Gov, 2015a), suggests that those involved within education value the importance of play and the influence it has on children’s development across the curriculum. Furthermore, it is suggested that with Successful Futures (Donaldson, 2015), emphasising the importance of learning through first hand experiences and wanting more imaginative approaches carried out within schools, shows how play can create opportunity for holistic development of children throughout education not just within the FP. With having PTE within the FP has highlighted an attentiveness towards play and the role in plays in developing children’s language skills. However, consideration will be made to the time allocated for children to freely participate in play activities and the resources that are available to support and prompt language use. This will include if children use the resources that are provided to aid language development, or if they choose to play freely.  Expectations of observations include for children to carry out peer learning of language through play alongside developing language that is modelled by the staff within the class.  A range on play specific language is expected to be observed when the children are utilising the provisions within the class compared to subject specific language that will be used by the children when working on a focus task. 

1.3 Overview of research methods.

The research methods that will be used include:

· A review of literature, current research and case studies
· Observations of day-to-day play
· Interviews with teachers
· Interviews with the children

1.4 Defining play

For the purpose of this research project play will be used in the context of structured and imaginative play. 

Structured play is planned and guided by adults. Structured play can be beneficial for learners but there is a risk that if the play is too adult led then children will disengage. Adults provide support with structured play by demonstrating skills that the children can then develop themselves (Flood and Hardy, 2013). 

Imaginative play includes pretend, symbolic and fantasy play. It is often referred to as role play. Children practise and develop understanding of characteristics of daily life. The role of the adult is to provide an array of clothing and props to facilitate the children Flood and Hardy, 2013).



Chapter Two:

2.1 Scope of the chapter:

The purpose of the literature review is to research the current status of the subject area of play in the FP. The objective is to highlight and establish current theorists view points along with empirical studies within the field of study to deepen personal understanding to develop pedagogy. The review will include a range of journals, articles, government papers and academic books to allow for a robust means of research.

2.2 literature review
The Foundation Phase is constructed on the principles of learning through play and is an essential factor of the curriculum in Wales (Welsh Gov, 2015a).  Hughes (1996) describes play as scientific research carried out by children. Bruner (1983), found that play begins to develop children’s language before they start school. He found that when mothers would play with their children and through games, children would learn many basic rules of social structure and the structure needed for language learning. Play can enable children to learn and extend both their language and communication skills as it combines many of the socially interactive and cognitive elements that are recognised to enhance language skills (Welsh Gov, 2015, Play Wales, 2014, Weisberg et al., 2013 and Moyles 2013).  Estyn (2018), good practice report also highlights how when children are engaged in play their learning becomes richer as they are able to use language to explore personal experiences and imaginary worlds. It was also identified that learners were not afraid to take risks, which Donaldson (2015) states underlines the four purposes of the new curriculum. This suggests that by learning through play an environment is created where risk taking is encouraged and the fear of failure is removed (deBono,1971 and Beetlestone,1998). Subsequently, if children are taking risks within their learning it is important that they experience success soon after to prevent lowering their self-esteem (Beetlestone 1998 and Cropley 2004).  However, Meadows and Cashden (1998), view children’s play to be brief and sometimes aimless, therefore not resulting in anything productive.

Play can also allow children to be exposed to alternative perspectives and can require them to engage with different viewpoints in a way that challenges and deepens their own conceptual understanding, as they are beginning to learn how language works and gaining an understanding of how to interact with others (Alexander, 2008 and Mielonen and Paterson, 2009). This is supported by Vygotsky (cited in Pound, 2006), who suggests that children develop language skills and understand new concepts as they listen and speak to others. He argues that language and development build on each other, as when children are playing they are constantly using language. Broadhead, Howard and Wood (2010), found that the behaviours in which children demonstrate during play can allow for deep learning potentials, which when relating to Vygotsky (1976, 1978, 1986) Zone of Proximal Development (ZPD), argues for an increased promotion of opportunities for play in the ZPD. However, allowing for play in the ZPD is not necessarily based on age but is closely aligned to the children’s access to resources and if those resources can connect meaningfully with the play themes that children develop as they play. A study carried out by Broadhead, Howard and Wood, (2010), found that when children have the prospect to engage in play within the ZPD they engage with more complex uses of resources and language.  Additionally, social interactions that children experience during play that involve language development helps children to construct their literacy knowledge and connect the meaning of spoken language to written language which as a result will aid their future academic success (Tsao, 2008 and Mielonen and Paterson, 2009).

Many theorists such as Montessori 1897 (Cited in Feez, 2014) Piaget 1936 (Cited in Pound, 2006), Vygotsky (1978) and Frobel (1990), have studied the relationship between language development and play.  These theorists suggest that when children interact with the world around them, they are prone to remember first hand experiences rather than experiences that have directly told them by others. This relates to Donaldson (2015), who aims for pupils to engage in real life first hand experiences throughout education. This is seen as a constructivist approach, who acknowledge that children construct their own knowledge and develops through cognitive activity in interaction with the environment (Bruce, 2005, and Woods, 2005). This relates to Piaget 1936 (Cited in Poumd, 2006), who believes that the way in which children interact with the environment is what creates learning. Children are able to develop their language skills through play by being able to create their own meaning and understanding, combining what they already know and believe to be true with new experiences (Bruce, 2005, Woods, 2005 and Moyles, 2010). 

However, despite it being almost impossible to discuss play without development in the FP, Sutton Smith (1997), argues that due to the overwhelming admiration for the value and benefits of play within education, which is evident in the early work of Frobel (1990), people are taking it for granted and using it as a ‘magic fix’ that children develop as a result of playing without any pedagogical thought behind the play. Estyn (2011), also highlights that evidence from research and inspections show that play and child-initiated learning can be successful in developing children’s language skills as well motivating learning. However, they state that this is only successful when these opportunities are well planned and well organised by the practitioners (Estyn, 2011). Siraj- Blatchford et., (2002), argues that in effective FP settings there is a 50/50 split between adult and child- initiated activities, whereas Goouch (Cited in Moyles, 2010), argues that the maximum amount of time possible should be given to children to engage in play. Though, this is then difficult for FP practitioners as many KS2 practitioners argue that teachers within the FP are not preparing their learners for their next academic year (Moyles, 2010). This pressure that FP teachers face on ensuring their learners are ready for the next step in education may all be limited in Wales, as Donaldson (2015), aims for children’s learning to follow a continuum that flows from when a child enters education through to the end of school at age 16.  As a result, Donaldson (2015), plans for learning to then be less fragmented as all teachers will understand how their input contributes ultimately to the end point in the continuum of learning. 

Conversely, Play Wales (2014), state that many people often disregard play as a child’s version of adult recreation. They argue that play often appears as aimless and without any anticipated outcomes and as a result may not be considered important. With schools being focussed on visible and tangible outcomes, there is a risk that play is not given the position of importance in children’s language development that it deserves. Even though it is the freedom and child centeredness of play that makes it an effective and meaningful language learning process. This is evident by Estyn (2011), who identified how in some schools there is a weakness in language standards. They found that children do not progress as much as they should because the activities that are planned are not challenging enough for the learners and the balance between play and active learning approaches are inappropriate. This shows how play is not given the recognition as a valuable means of language development as many practitioners are more focussed on teacher-led learning. 

Furthermore, children frequently display positive attributes and dispositions that are considered essential for lifelong learning during play, these include planning and organisation, problem solving and engagement (Wood, 2008 and Kay, 2012). However, within schools’ time for play is often restricted and written work often takes priority. Bennett et al., (1997), also argue that within an education system of target setting and assessment, play is difficult to assess and may not produce tangible outcomes. Limiting the opportunity children have to engage with play can limit the many benefits that relates to play including the development of language skills and emotional resilience (Wood, 2008 and Kay, 2012). Roskos and Christie (2011), argue that when children engage in play, they are using their memories to support them to connect their play to pre-literacy skills, including naming and symbolic thought.  

Play Wales (2014), and Moyles (2010), discuss the biological basis of learning though play to develop language skills. They suggest that the brain’s capability to undergo physical and chemical changes as it responds to the environment implies large plasticity, meaning that the purpose of play may be to support the actualisation of brain development.  Gould (1996), also adds that due to the plasticity, the human brain will retain its potential variability because the over capacity of neurons at birth will be utilised more effectively if they are exposed to diversity and experience through play.  This then also relates to Balbernie (1999), who studied the neurological result of children not playing, identifying how children who do not engage with play and have few opportunities to explore their surroundings, may as a result fail to link up fully those neural connections and pathways which will be needed for later learning. Feathersone and Featherstone (2008), also look at the powerful and self-motivated ways in which children develop their language skills through play by the experiences they need to make sense of the world and in the process, create the neural connections for thinking in their brains.

Moyels (2010) highlights how play can be a powerful scaffold for language development as it enables metacognition. Play often allows children to manage not knowing something long enough in order to know they can rehearse, practice, revise, replay and re-learn (Moyles, 2005). Play can be seen as a non-threating way for children to cope with new language learning and still retain their self-esteem and self-image. If we aim for play to be free flowing (Bruce, 2009), and contribute to language development it is important that children take control of their own play and practitioners follow the lead of the children and learn to become co-explorers with learners as they play (Bruce, 2009 and Moyles, 2010). However, this can be difficult for practitioners as they often narrowly focus on what children must learn for tests, rather than becoming co-explorers. They have to begin to trust learners as thinkers and learn alongside them (Moyles, 2010). This is reiterated by Estyn (2019), who state that they are now focussing their inspections on the progress made by learners rather than test results. 

One of the biggest discussions between language development and play is between free play and structured play (Hirsh-Pasek et al., 2009 and Weisberg et al., 2015). Both free and structured play are critical for children’s language development. Free play involves children playing alone or with other children, without any adult involvement. This type of play is considered beneficial for developing children’s creativity allowing them to explore ideas without the input of an adult (Weisenberg et al.,2015 and Flood and Hardy, 2013). Language is still developed during free play as children may talk to themselves or to a peer about what they are doing; describing activities or commenting on what is happening during play. However, a limitation to free play is that it usually revolves around ideas and contexts that children are familiar with making it difficult for new language learning to take place (Bowman, 2014). Structured play is guided by an adult which may encourage academic exploration and learning (Hirsh-Pasek et al., 2009 and Flood and Hardy, 2013). The adult can ask questions that supports the children’s thinking and model appropriate language during play taking advantage of opportunities to repeat so that the learners have multiple, meaningful exposure to new language. Careful consideration needs to be made when adults participate in structured play as the nature in which they interact with learners and what they say during play is critical to learning (Wasik and Vessels, 2017).

It is evident that there is a link between play and language development in children. However, there are some theorists who disagree with the research. Bennett (1997), argues that the need for play within education may ideologically be strong, but it is debateable whether it provides a consistent framework to influence education. Smith and Cowie (1991, cited in Fisher, 2002), considers that the lack of confidence in the importance of play is a result of the limited evidence that play does or does not have on child development. Which relates to Anning (1991), who states that minimal empirical evidence has been identified for the pedagogical value that is related to play.

Chapter Three

3.1 methodology
In order to approach the research question “How influential is play in developing language skills in the Foundation Phase?” several research methods were used. 
These include:

· Literature Review
· Interviews with teachers and Foundation Phase lead
· Observations
· Informal interviews with learners. 

When carrying out these research methods and gathering information in the form of both primary and secondary evidence, it is important that the researcher considers how the research purposes, contents, methods and outcomes abide by ethical principles and guidelines (Cohen, Manion and Morrison, 2011).  Bera (2018), argue that researchers should comply to ‘common principles’ such as minimising harm, protecting privacy and treating people equitably. The British Sociological Association (BSA) (2002), suggest that precaution should be taken when participants may be vulnerable to such features such as age, powerlessness and social status. Due to the age of the children during this research project, the author assessed The United Nations Convention of the Rights of the Child (1989), ensuring all children involved with the research were safe and comprehended why they were taking part in the study (UNICEF, 2020). 

The research for this project was conducted in School A, after permission was granted from the head and class teacher. Questionnaires were completed by nine teachers across the FP, followed by a covering letter explaining the purpose of the research project (See appendix 1). Once the participants were informed of the research that was intended to be carried out a consent form was completed by the head teacher and an ethics form was signed to show that the author has done all that was possible to minimise risk (See appendix 2). Questionnaires are used widely and are useful for collecting both qualitative and quantitative data (Wilson and McLean, 1994). Conversely, due to the questionnaires being completed online resulted in this form of research being low cost and had the potential to reach a large audience as it went sent out via group email. Despite the questionnaires being sent out to a large group via email, there is still the possibility that return rates may be low and the questions may be incomplete (Welsh Gov, 2015b). However, there are also disadvantages with using questionnaires as there is no way to identify how truthful the respondents are being while answering the questions, and there is no way to recognise how much thought respondents have put into answering the questions (Ackroyd and Hughes, 1981 and Welsh Gov,2015b). Denscombe (2014) and Punch (2009, also suggests that gathering research through the use of questionnaires can limit the depth in which participants can explain their answer and can produce a danger that the options provided on the questionnaire can channel responses away from the participants perception and structure the response in line with the views of the researcher. In regard to the questionnaires sent out (see appendix 3), fifteen were sent out but only five were completed by three Reception teachers and two Reception teaching assistants. After consideration of the credibility and responses that the author will gain from the questionnaires it was decided that another form of research should be carried out alongside in the form of one to one interviews to ensure the correct data is gathered from the participants. 

Participates were briefed prior to the interview and were reassured that any information that was gathered would remain confidential and their participation was voluntary, meaning they could exit the interview at any time. Three Reception teachers and one TA from the reception class were interviewed. This research method was selected as it allows for in-depth information to be gathered and interviewees have the opportunity to say if they are unsure or do not understand what is being asked (Welsh Gov, 2015b, Denscombe, 2014 and Grix, 2010). The children were asked if they would like to participate in the interview and child friendly language was used to explain the rationale behind the study. The interview was carried out informally while they were playing and the learners drew a smiley or sad face on a post it note to show they were happy to participate. Consent was also granted from the children’s parents/guardians who agreed for their child to take part in the research project (See appendix 4).  A total of six children were interviewed consisting of three boys and three girls. All children were asked the same questions to ensure they were all were treated equally. A transcript from the interviews can be found in appendix 5.  However, it is important to understand that through this method of research, data is only based on what the interviewee says rather than what they do (Welsh Gov, 2015b, and Denscombe, 2014 and Grix, 2010). The interviewer also used careful consideration with the vocabulary used as during interviews there is a danger of asking leading questions (Welsh Gov, 2015b, and Drever, 2006).

Observations were also used as a form of research for this topic. This way of researching was very useful for the researcher as there was opportunity to observe the children while participating in play with them. This allowed for the author to see things from the children’s perspective and observe how language develops in a natural setting allowing for a more realistic study (Welsh Gov, 2015b, and Simpson and Tuson, 2008). When observations were carried out while not participating in play it was easier to make notes on how language was being developed as video recording was not permitted as consent could not be given from the school. 

In hindsight, the author may have carried out this research differently by using a wider sample area covering other areas in Wales. This would allow for the result to be valid, taking into account more areas across Wales. To allow for more responses from School A, the author would have needed to send the ethics form to the school prior to beginning the research as the school needed to send the form to County, and would not sign the form until it had been returned. This resulted in three days of being unable to gather data as the school were awaiting the response from County. This could have been resolved by going into school and starting the research project earlier. A change of methodology may also improve the data by using an audio recording during interviews to ensure the exact words of the participants were used removing any possibility of human error when scribing what the participant said.










Chapter Four.
4.1 scope of the chapter
This chapter aims to analyse and interpret the information gathered from the participants from School A, while identifying any relationships to academic literature to help answer the question. 

4.2 Observations of children engaging in play

During observational play activities, the author has been able to recognise various interesting points regarding children’s language development, attitudes and behaviours towards play. There were many different areas and types of play that the children could engage with within the Reception class (See appendix 6). It became very clear from the beginning of the research that the most popular areas where children enjoyed playing the most were the role play area, outdoor qwad, construction and the creative area. When learners were on Choose Our Own Learning (COOL) time these were the areas they would go to first. There were clear scaffolded materials available in these areas (See appendix 7 and 8). For example, in the role play area there was a recipe book with instructions on how to make meals for breakfast lunch and dinner. The children were observed first using the recipe book as a menu for their peers to decide what they would like to eat and then using it to follow the recipe. This showed the children developing language skills by asking questions and exploring different social contexts. Children were seen to be using the pictures in the book to support their language for example, they were discussing how they needed to mix and stir the bowl after looking at the recipe book and would be using phrases such as “this looks delicious” and even telling their peers how much their food would cost. 

It was observed that the time that children had to engage in play was very often interrupted by other tasks that deemed to take priority. For example, children were often asked to stop playing to go and read their book to a member or staff, to finish off an activity and even to go and have their snack. Even simple tasks such as changing their reading books often interrupted children’s play and took a priority. Play was often also interrupted by TA’s who were trying to control the noise within the class, this often resulted in them removing children from playing to have ‘time out’ for being what they claimed to be too loud. The TA’s would also stop children from playing in certain areas if the noise did not reduce, this resulted in some children just walking around the classroom as all the other areas were full due to the rule that was implemented in the class that only four children can be in each area. This had a negative impact on the learners as they were limited to the opportunity to develop their language through play.  Kindlon and Thompson (2000), believe that adults without realizing can begin to undermine their relationship with children when they disallow children to participate in certain areas of play. The numerous interruptions that occurred during play, resulted in play being operated as a holding task which limited the opportunities that the children had to develop their language skills and sustain social and imaginative interactions. This suggested that play was of less importance than other activities, despite teachers within the class stating in their interviews which is discussed below, that they value play as a successful tool for development. This is mirrored in study carried out by Rogers and Evans, (2008), who studied play in three Reception classes and similarly found that play was often interrupted to complete other tasks that were seen to hold more significance than the children’s play activities.  They concluded firstly, that as a result play is often seen as undisciplined activity of children. Secondly, that play is seen as less important than other activities in the class due to the way it is placed at the margins of counts as real and necessary activity such as reading with a member of staff. From personal observations at School A and the study from Rogers and Evans (2008), implies that play is used as a pedagogical device for delivering the demands of the curriculum and what is expected from society. The author argues that play is regulated by subtle forces of pedagogy, even when play pedagogy appears on the surface 


Children were also involved in the planning of their play activities within the class. School A adopted a whole school approach called EPIC (Everyone Plans In Class). This involved children and practitioners working together to discuss and explore what they would like to learn about under their topic of ‘celebration’ and what they would like in their play provisions (See appendix 9).  This allowed the learners to take ownership of their learning which Donaldson (2015), argues that children need to become more involved in the planning of their learning. During observations, it was found that because children were involved in the planning, engagement was very good and they were aware of what their topic was and what they needed to do. The children were also able to explain relationships between what they were playing and how it links to their learning. For example, when a group of learners were playing in the water tray they were able to identify how they were making love potions which linked to what they had learnt about Valentine’s day and how they were using different equipment to measure their potions which links to their learning in mathematics on volume and capacity (See appendix 10). 

4.3 Interviews

Reception class teachers

It was clearly evident during the research that all practitioners valued and spoke positively of play in the FP, with all of them explaining how they believe play is a beneficial way for children to develop their language skills. Reception teacher 1 stated how play allows children who find it difficult to learn through teacher led activities, to learn by engaging in play that has been scaffolded by teachers to allow for learning to take place in an environment and activities that the learners feel confident in. This is supported by Gardner (2011), who identifies that not all children learn in the same way, discussing how learning methods do not always take into account those who do have different learnings styles. Reception teacher 2 also added to this, explaining how play is a great way for the pupils in the class to practice the language they have been introduced to during lessons while playing, this allows them to expand on their sentences which then supports their writing. Teacher 3 also discussed how play can be used for Assessment For Learning (AFL), especially with learners’ language skills. However, she made it clear that this is not always appropriate as it is important that any AFL should clearly evident where the learner is at and what their next steps should be. This relates to Umek and Musek (2001), who suggest that well planned play can allow learners to demonstrate their understanding of a topic making it an effective assessment tool. They argue that children can achieve higher levels of cognitive functions during play than when they are assed during formal non-play experiences. However, Meadows and Cashden (1998), believe that assessing children’s learning through play in not easy and the value given to the activity is most likely dependent on the understanding and observational skills of the assessor.




Children:

Throughout the research process the author felt it necessary to identify the children’s understanding of play. To gather this information, the author questioned 6 pupils across three Reception classes. When the children were asked the question if they enjoy playing, as expected 100% responded yes. The author felt it was required to discuss with the learners if they think that they are learning when they are playing. The overall response from this question was that the children could make links between learning through play when they were playing in specific areas. For example, Child A stated that he is learning and developing his maths skills when he is playing in the maths area, Child C explained that she only learns through play when developing her writing skills in the writers’ workshop area. Child F responded by explaining that rather than learning new things during play he just practices the skills he already has, the example he gave related to him practicing his cutting and sticking skills in the creative area. After evaluating those responses, the author asked the children if they think they are learning when playing in the role play area? Most of the children believed that they were not learning in the role play area, but are instead are just playing with their friends. This suggests that children are unaware of the learning that is taking place during play, especially in the role play area but are able to make relevant links to specific skills in the designated areas for example mathematics development in the maths area. In School A, their teaching and learning policy states that throughout the school children should use role play related to the current learning and teaching (Parkland, 2020). This shows that the school understands the benefits of learning through play and has made role play a whole school approach to support learning. This adopts the view of Smilansky and Shefta, 1990, Broadhead, 2004, Edginton, 2004 and Wood, 2004 who view role play as a powerful and dynamic tool to engage learners in the learning process. 

4.4 Questionnaires

Questionnaires were sent via a large group email to all teachers in the FP of School A. The questionnaire comprised of ten questions which were devised to draw upon conclusions that relate to the aims of this research project. A total of nine of practitioners responded to the questionnaire. Respondents had between two years and twenty-five years experience. An example of the questionnaire can be found in appendix one. One of the questions in the questionnaire asked participants if they would like to be more involved in children’s play? 100% of the participants responded yes to this question, that they would like to be more involved with children’s play.  Moyles (1998, 2010), and Heathcote (1984), explain how when teachers become more involved in children’s play, they can capitalise upon the great learning potential, allowing skilful interaction through play to stimulate and act as a catalyst to help focus the children’s attention and create new challenges. However, Garvey (1976), argues that adult involvement in play can guide and challenge learning, ultimately the play and action should be the children. Their ideas must be used, the words spoken must be their words to express their thoughts. There is a risk that the adult can control play and limit the opportunity children have to be imaginative. 



















Chapter Five

5.1 Conclusion
The aim of this research project is to analyse whether play influences language development in the FP. The introduction to this research project the author discussed the areas that were fundamental to the objective of this project. Reflecting the authors hypothesis, it is clear that the resources that are available to children during play help to stimulate language use and development. 

With the depth of the qualitative data and the information gathered from the literature review it is evident that play has a key role in developing children’s language skills (Moyles, 2010, Play Wales, 2014 and Broadhead, 2004).  However, there seems to be a lack of emphasis and awareness of the true potential that play has to offer not only in regard to language development but the child’s social and emotional development (Sutton Smith, 1997 and Siraj et al., 2002).  There is an argument that there is little support or guidance offered by the Welsh Government or local authorities in terms of reinforcing practitioners awareness and understanding of the importance of play. 

5.2 Professional Learning

As a result of carrying out this research project the author has developed a range of skills which will aid their performance and progress throughout their career. These skills include communication in terms of composing, issuing and analysing information from a range of personnel. The author believes she has also developed her professionalism during this project due to the setbacks and obstacles that arose during the time at School A. This required voicing concerns sensitively to the University to ensure the research experience was most beneficial to all involved. This also highlighted the unpredictable aspect of working within education and the need to be resilient while being flexible to find a solution.





5.3 Recommendations

Based on the conclusions and analysis of the chapters presented in this essay in relation to the influences that play has on developing children’s language skills, the author suggests these recommendations:

· Ensure play is not seen as a holding activity that is interrupted to complete tasks that take priority. This can be implemented by promotion and encouragement from the Welsh Government on the importance of play for children’s language development. 
· The new curriculum in Wales should allow for learning through play to be a priority, however very experienced teachers may find it difficult to change their pedagogy. The author recommends that schools and local authorities provide support for all teachers throughout the implementation of the curriculum to ensure they understand the aims and expectations of the new curriculum. 
· Allow children to participate in play that is scaffolded and free play to allow them to develop their language skills directed by the teacher and from their peers. 
· In regard to personal practice, reflecting on the research found the author aims to emphasise the importance of play in her practice and create rich opportunities for learners to engage in play to develop their language skills. 


5.4 Further Research

This research project has been conducted by a third-year undergraduate student and the interest has come from PTE where the author observed how children learn through play. Further research should be conducted as to how the Welsh Government and local authorities could construct further good practice guidance for teachers with regards to play developing children’s language skills. Further research should also be undertaken to see if teachers have the flexibility to allow children to develop language through play and if not how can this be resolved.
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