Are grades undermining pupils' performance in the classroom, and would pupils perform better if only given written feedback?
Assessing pupils learning and understanding through marking books or assessed pieces of work is central to teaching and learning. However, in recent years there has been growing recognition within the profession to use assessments formatively in order help support and develop teaching and learning. This is mainly done through the use of feedback, which aims to provide pupils with guidance and support on how to bridge the gap between their current achievement and their full potential. However, an issue I found within my first and second placement, was that despite spending a considerable amount time marking and providing descriptive and constructive feedback, the typical response by pupils upon receiving their assessed piece of work was go straight to the mark or grade, with most pupils often ignoring the feedback.  Whilst it was obvious that both schools and departments had tried to combat this by providing Dedicated Improvement and Reflection Time (DIRT) after an assessed piece work, from my own observations it seemed that marks or grades still dominated pupil’s mind-sets. As a result, when marking the pupils next assessed piece of work, the same mistakes were made again; this often in resulted in pupil performance either remaining static or in some cases declining.
This sparked an interest and led to me to wonder how I could change this. The literature and online blogs too reflected a frustration regarding this matter (Allison et al, 2015; Brookhart, 2017; Black et al, 2002; Kohn, 2011; Didau, 2013; Haydn, 2015). This has led some educationalists to provide just written descriptive feedback. This, they argue, will encourage pupils to engage with their feedback, which in turn will help improve pupil performance (Butler, 1987; Butler, 1988; Black et al, 1998a; Black et al Wiliam, 1998b; William, 2011, 122; Lipnevich, 2008). Nevertheless, whilst this form of feedback is widely supported in the literature, it has yet to be widely adopted by schools. The reluctance to implement this strategy leads to me to question why. This has encouraged me to find out its impact within my classroom in the hope that will help develop my own practice and help support my pupils learning, allowing me to develop and meet the S.3.2. Monitoring and Assessment strand of the QTS standards (Welsh Government, 2009.)
In order to do this, I will carry out a classroom-based investigation, with my research questions’ being ‘does providing pupils with written feedback and a grade help improve pupil’s performance or undermine it?’ and ‘could omitting grades and only providing written feedback to pupils, help improve their performance?’
The school, in which I will conduct my classroom-based investigation is a mixed 11-16 secondary school, with 641 currently on roll and is maintained by the Local Authority of Blaenau Gwent. It is located in one of the most deprived counties in Britain, Blaenau Gwent, with 25.3% of pupils eligible for Free School Meals (FSM) (Welsh Government, 2018). 
Nevertheless, despite its location, performance within the school has improved significantly since 2012, as demonstrated most recent Estyn inspection in October 2016, when the school achieved an overall good for current performance (See Appendix 1.) Furthermore, the history department within the school is one of the most successful at KS4 within the school, with 87% achieving A*-C in 2017, and 55% achieving A-A*. This is expected to increase again this academic year.
The class I have chosen to undertake this research project with is a Year 10 class. There are twenty-five pupils in this class, eight of whom are eligible for FSM. Due to absences, only twenty-two pupils participated in this investigation. Pupils are currently undertaking their GCSE’s, studying Germany in Transition 1919-1939. Pupils have two history classes per week. This class was chosen, as I feel that I have built up a good rapport with them over my placement. I also team-teach this class alongside the Head of Department (HoD), and so provide support and assistance to those within the class who are struggling during her lessons.
Literature Review
For the purpose of this investigation, I will now provide a review of the relevant literature in order to determine the current outlook on this form of assessment and feedback within the education profession.
It has been commonly assumed by both those within the teaching profession, and those outside it, that the sole objective of marking and assessing pupil’s understanding is to provide a measurement of a pupil’s overall progress and performance at the end of a piece of work through the assigning of grades, (Haydn et al, 2015; Crooks, 2001), otherwise known as summative assessment. 
However, in recent years the belief that assessments should and can be used in a formative way has become the norm within the profession. Formative assessment is the use of assessments to inform and support teaching and learning. Rather than providing a simple measurement of the progress of a pupil’s learning, an assessment is used by the teacher and pupil to provide them with an understanding of ‘where they are in their learning, where they need to go and how best to get there’ (Assessment Reform Group, 2002 ; Broadfoot et al,  2002 2-3; Crooks, 2001; OECD, 2005) This growing recognition of formative assessments within the profession is largely due to research carried out by Black and Wiliam, which found that pupil’s ‘gains in learning and performance through formative assessment was amongst the largest ever reported for educational interventions’ (Black et al, 1998b, 61). This has led the Assessment Reform Group to argue that formative assessment is one of the most powerful education tools for promoting effective learning and performance (Assessment Reform Group, 2002 ; Crooks, 2001; OECD, 2005) Consequently, formative assessment has become non-negotiable within teaching and learning, as demonstrated by a recent speech from the Cabinet Secretary for Education in Wales, Kirsty Williams, who argued that the main objective of assessment ‘must be to provide information that can guide decisions about how best to progress pupils’ learning’ (Welsh Government, 2017).  						
A vital component of formative assessment which plays a fundamental role in improving pupil performance is providing pupils with feedback. Sadler argues that this is because feedback helps guide pupils on their learning process and closes ‘the gap between a student’s current performance and where he or she is meant to be’ (Sadler 1989, 77; Hattie, 2012, 115.) This relates to the Vygotsky’s Social Constructivist model of the Zone of Proximal Development (Vygotsky, 1978.) As a result John Hattie claims that feedback is ‘one of the most powerful influences on learning and achievement’ (Hattie, 2008, 178) and endorses the application of ‘dollops and dollops of feedback’ in the classroom in order to improve pupil performance (Hattie, 1999, 9). 
Nevertheless, Wiliam and Black argue that despite the overwhelming benefits of feedback, it can often hinder the enhancement of a pupil’s progress and achievement (Black et al, 1998b; Black et al, 1998a Clarke, 2005, 67). Jones concurs, claiming that the ‘value of feedback depends on the quality of the feedback given.’ (Jones, 2005, 1; Black et al, 1998a; Black et al, 1998b) This argument stems from a tendency amongst teachers to provide evaluative feedback which offers pupils an evaluative judgment summarising the quantity and presentation of the work, but fails to provide pupils with guidance on what is required to improve (Assessment Reform Group, 2002).Hattie argues that this results in a summative effect and can often lead to either complacency or demoralisation amongst pupils (Hattie & Timperley, 2007, 81-112; Brookhart, 2017, 6). Wiliam agrees, arguing that ‘feedback needs to direct attention to what’s next, not how the student did on the work’ (Fogarty, 2018, 81; Wiliam, 2011, 112’) 
The Assessment Reform Group therefore recommends in order for feedback to be formative, it needs to be descriptive. This type of feedback, they argue, is more constructive for pupils’ learning and motivation, as it provides them with specific information and guidance on how to improve and progress, and in turn helps to enhance pupils’ learning and performance. (Assessment Reform Group, 2002; Wiliam, 2011, 31; Hattie, 2012; Black et al, 1998; Sutton, 2011). In order to do this, they argued that learners’ strengths and weaknesses should be clearly identified within the feedback, and guidance should be provided on how to progress (Assessment Reform Group, 2002). 
Nevertheless, Jones further argues that no matter the quality of the feedback, it is worthless unless pupils actively engage and reflect upon it. (Jones, 2005, 1; Haydn, 2015; Wiliam, 2011, 31; Black et al, 1998a; Black et al, 1998b; Allison et al, 2015.) Black and Wiliam agree, maintaining that improving learning and performance through assessment depends on the ‘active involvement of pupils in their own learning’ through feedback (Wiliam, 2011, 31). However it is widely argued that the common practice of pairing written feedback with a grade, can prevent pupils from actively engaging and reflecting upon their feedback (Crooks, 1933; De Zouche, 1945;; Linder, 1940; Marshall, 1968; Kirschenbaum et al 1971; Butler, 1988; Black et al, 1998; Lipnevich; 2008; Kohn, 2011) Crook argues that this is because the grade, rather than the feedback, ‘seems to predominate in students' thinking’ (Crook, 2001). As a result, the recognisable scenario in all classrooms is that upon receiving a marked piece of assessed work, the majority of pupils will look at their grade and in most cases ignore and disregard the feedback (Allison et al, 2015, 172; Black et al, 2002; Kohn, 2011; Haydn, 2015, 83; Brookhart, 2017).
Consequently, Kohn reasons that by not taking feedback into consideration, the feedback process is not having the formative purpose that it was intended to have. (Kohn, 1999a; Tanner, 2003, 64-5) Thus, as Allison argues, ‘nothing has resulted as a result of the feedback and nobody has had the chance to progress or improve’ (Allison et al, 2015, 172). Didau concurs, arguing that a continuous cycle occurs with ‘the same repeated comments, followed with soul numbing certainty by the same repeated mistakes,’ (Didau, 2013) 
As a result, a number of research studies have recommended the omitting of grades or marks from feedback, the most notable being Butler (Butler et al, 1986, 210-6; Butler 1987, 480; Butler, 1988; Black et al, 1999 17-8; Kohn, 1999a; Lipnevich, 2008).  Butler’s research involved three different classes. Over a series of weeks or months, these classes received different forms of feedback. A control class continued receiving traditional feedback and grades, and this class was used to measure the effects of the intervention on the other classes. A second class received just a grade and the third class only received feedback.  By the end of the investigation, Butler found that the performance of pupils who received a grade or grade and written feedback did not improve, whereas pupils who only received feedback improved greatly (Butler et al, 1986, 210-6; Butler, 1987, 480; Butler, 1988). Nottingham argues that this is because when students receive a grade, the learning stops, but when they receive feedback their learning goes deeper (Nottingham, 2015, 15.) Louden agrees arguing that pupils have to take the written feedback into consideration in order to understand the outcome of their assessed piece of work (Louden, 2017). 
The success of these findings has led many teachers to postpone the assignment of grades or even remove grades from the classroom, and instead only provide pupils with written descriptive feedback whilst recording the grades in a mark book (Fautley, 2008, 46). This has been trialled successfully in many British and American classrooms (Kohn, 2011; Clarke, 2005, 83). For instance, an American teacher Jim Drier argues that without grades pupils work has improved significantly (Kohn, 2011). John Spencer agrees, arguing that during his study many high-performing students were angry at first and saw the removal of grades as unfair. Yet overtime these pupils realised the benefits of the change, their anger subsided, and once they were no longer feeling the pressure of grades, they learned more and their grades  improved (Spencer, 2010; Kohn, 2011).
Nevertheless, despite the criticisms of providing grades and written feedback, and the success of the removal of grades, Kohn argues little progress has been made within the profession to remove grades when assessing pieces of work (Kohn, 1999a; Kohn, 2011). He suggests that this is due to a fear of change amongst teachers and parents alike, which leads to resistance and inaction. Cox agrees, arguing that the ‘current mind-set is that grades matter’ and anything different will be opposed (Cox, 2015). Black concurs, arguing that upon changing his approach within his classroom, he was met by a barrage of objection; ‘parents complained that I wasn’t marking properly and even one or two heads of department advised me to return to grading’ (Nottingham, 2015, 15; Black et al, 1998) 
In regards to parents, Kohn suggests that their opposition is because they regard grades as ‘the only window they have into the school,’ (Kohn, 1999a) and because they provide a measurement of their child’s learning that is simple and easy to understand. Whereas in relation to the profession, Hargreaves argues that opposition stems from of a ‘long grown traditional teaching culture of a sceptical, even defiant attitude towards any form of change…. They despise it’ (Terhart, 2013, 486; Whitby, 2016). Terhart suggests that this is because many within the teaching profession have developed and grown accustomed to their own specific methods and techniques for teaching. Any new innovations may threaten these methods which they have spent time fine-tuning and have become familiar with. Furthermore, they may even feel that calls for innovation and change puts into question their previous capabilities as a teacher. Innovations within the profession will put teachers out into the unknown, where they may not be so successful, potentially making them feel incompetent and insecure. As such they resist all opportunities for adopting new innovative approaches (Terhart, 2013, 486-500; Whitby, 2016) However Whitby warns teachers to take heed of the popular quote ‘without deviation from the norm, progress is not possible’ (Whitby, 2016).
Nevertheless, Whitby recognises that whilst there are many new innovative ideas emerging, they are not being debated in the education profession at large. He therefore argues that it is ‘not realistic to expect teachers accept new ideas in their professions if they have not yet discussed them enough for teachers to understand them’ (Whitby, 2016). Kohn argues that it is therefore essential to ensure that these new innovative methods and their successes have been discussed with teachers and parents, and that their concerns have been addressed. If this happens, ‘they will finally understand how harmful their previous resistance to change has been’ (Kohn, 1999a; Kohn 2011) Whitby agrees arguing that ‘change will only happen if it is supported. Support for change will only happen if people are comfortable moving from the comfort of the status quo to the insecurity of the unproven idea’ (Whitby, 2016). Therefore as much support as possible should be given to teachers when implementing new teaching methods to ensure their acceptance and execution.
Another issue faced, as Stan argues, is a common mind-set, not just within the profession but amongst the general public, that the providing of grades increases pupil’s motivation and, in effect, performance (Stan, 2012.) It is therefore believed that the removal of grades from the classroom will demotivate and demoralise pupils as they have nothing to aim for (Stan, 2012; Marzano, 2000). However, several research studies (Grant and Green 2013; Oettinger 2002) have found no evidence that grades motivate pupils to perform better. Instead, as Schinske and Tanner argue, rather than motivating pupils, grading appears to have the opposite effect. Grades can demoralise and demotivate pupils because rather than offering an opportunity for improvement, ‘low grades enhance anxiety, decrease an interest in learning and prompt students to withdraw from classwork’ (Schinske et al, 2014, 162; Butler, 1988) Additionally, Clarke has suggested that those who receive ‘acceptable or good grades’ can become complacent (Clarke, 2005, 68; Butler, 1988), which in turn can result in pupil performance either remaining static or in some cases declining. Black concurs and claims that following the implementation of his approach, he asked pupils opinions and found that ‘when they had previously received a good grade they did not read the feedback as they knew that had done well.’ (Nottingham, 2015, 15; Black et al, 2002) Alternatively, if they had a poor grade then ‘they felt useless and did not see the point of reading feedback’ (Nottingham, 2015, 15; Black et al, 2002). This thus further advocates the procedure of providing feedback without a grade.  
On balance, the debates surrounding this form of intervention conclude almost entirely in its favour, and there has been a plethora of evidence showing its successes when implemented within the classroom. However, despite this there has been a lack in the widespread use of this intervention. This reluctance to implement this strategy which has had so many positive results has intrigued me, and as a result, I wish to implement this strategy within my own teaching practice in order to realise its true potential in its practical form, and to see whether it works as a successful intervention strategy for me. 
School Policy
At this stage in this report, it would be prudent to acknowledge the context of the school and departmental policy in regards to assessment and feedback, prior to my investigation. 
As previously mentioned, in recent years formative assessment has come to dominate the profession. As such, a key priority in School X’s School Improvement Plan (SIP) is ensuring that assessments are used formatively to make sure that they are effective and uphold progress (See Appendix 2). This priority builds upon the key recommendations from the 2010 ESTYN Report to ‘improve standards of achievement and attainment’ and to ‘continue to improve the consistency of the quality of teaching and assessment.’(See Appendix 2; Estyn, 2010) In order to ensure this, the SIP states the school and teachers need to improve the quality of marking and feedback, and that all teachers need to adhere to a whole school marking policy (See Appendix 2.)  Furthermore, the SIP states that teachers need to ‘provide high quality opportunities for pupils to participate and reflect on their own learning ‘metacognition’ in lessons,’ by ensuring that all staff use DIRT (See Appendix 2).
The School Marking Policy (See Appendix 3) strictly adheres to and is consistent with the key principles of formative assessment, with feedback playing a key role by informing teacher planning and intervention, as well as informing students on their learning progress and how to improve. The policy states that feedback and advice for improvement is to be meaningful and constructive and should clearly indicate the pupil’s successes and areas for improvement. This is given through ‘What Went Well’ (WWW) and ‘Even Better If’ (EBI). Under WWW, the teacher provides positive and subject specific comments highlighting the strengths of pupils in the piece of work. Under EBI, clear guidance should be provided with reference to subject grade descriptors or marks schemes to describe how pupils can improve their work. This conforms to the recommendations of the Assessment Reform Group who emphasise the need to provide pupils with feedback which highlights the strengths and weaknesses of a piece of work (Assessment Reform Group, 2002; Wiliam, 2011, 31; Hattie, 2012; Black et al, 1998). From observations and professional dialogue with the HoD it was made clear that at GCSE level, this feedback was to incorporate the wording and terminology of the GCSE mark scheme (See Appendix 4). Alongside written feedback a grade or level should then be provided.
Upon the return of a piece of marked work, pupils are then allocated DIRT. Although the time given may be varied, this provides pupils with the opportunity to reflect and act upon the feedback provided following a piece of assessed work. The embedding of DIRT within lessons has only recently been adopted and demonstrates that the school has acknowledged the failure of pupils to interact with their feedback once they have received an assessed piece of work, and is implementing strategies to remedy this issue. 
However, whilst the current school marking policy focuses heavily on the need for effective feedback and the need for pupils to actively engage and reflect upon their feedback, it does not specifically mention or refer to my proposed intervention of feedback without a grade; thus, I have decided to introduce it. However, I will ensure that I will adhere to the School Marking Policy and the department’s policy of giving descriptive feedback and using the GCSE marking scheme terminology. 
Methodology
In light of the relevant literature and School X’s school policies, the methods used in the planning and implementation of my research intervention will now be explored. As my research questions aim to investigate whether providing feedback and a grade or whether just providing written feedback improves pupil’s performance, it is essential that quantitative research is carried out. Quantitative research is the ‘collection of numerical data in order to explain or measure a particular phenomenon’ (Muijis, 2011, 2) and has thus been chosen to provide an objective measurement through numerical data that is free of biased opinions, to provide me with an accurate assessment of the impact of each type of feedback on pupil’s learning and performance (Muijis, 2011; Walliman, 2018).  This is opposed to qualitative data, which provides us with an understanding of human behaviour and feelings. 
Nevertheless, despite the requirement of quantitative data to answer my research questions, it does have limitations. Quantitative data focuses purely on numerical values and therefore does not allow us to study the intervention in depth as it ignores and does not ‘shed light on the full complexity of human experience or perceptions’ (Muijis, 2011; Lums Effective Learning, 2016). Schofield concurs, arguing that quantitative data has a tendency to take a snapshot of a phenomenon and does not take into account any external factors which may have an impact upon the results at that specific time (Rahman, 2017, 102; Carr, 1994; Schofield, 2007, 181-203). As such, any anomalies within the data caused by external factors, such as a pupil’s failure to engage with the subject, or more personal issues such as illness, cannot be detected nor understood, which could have been through the utilisation of qualitative research tools (Muijis, 2011). However due to the limited nature of this study, it was not possible to do so
Quantitative data was used in previous studies investigating this form of intervention. For instance, Butler’s studies used three separate classes to assess its impact. One of these classes functioned as a control class, and so classroom practice remained the same, with pupils receiving a grade and descriptive feedback. Another class received just a grade, and the third class only received descriptive feedback. The subsequent changes in the latter two class’s assessment results were then compared with those of the control class in order to assess the success of the intervention (Butler et al, 1986, 210-6; Butler, 1987, 480; Butler, 1988.)
However, this cannot be replicated in my school, as the only class this form of intervention will be suitable for is my year 10 class. This is due to the nature of the GCSE history examinations. At GCSE, historical skills and exam technique have a much heavier weighting in marks compared to knowledge, and therefore it is critical that these techniques are rooted in pupils’ minds prior to their GCSE examinations. In order to ensure this, regular marked assessments are carried out, unlike Key Stage 3, where they are only assessed once a term. The fact that pupils sit regular assessments is essential due to the time constraints of this investigation.
In addition, the Department has wanted a particular focus on a specific form of exam question which pupils are struggling upon, the ‘What was the purpose’ form of exam question. Therefore pupils will be assessed using this question regularly throughout the period of my investigation. This will be extremely useful for my project as it limits the variables that may impact upon the results as they will be consistently sitting the same form of assessment.
However this means that I will not being able to have a control class, like Butler. As an alternative, I will use a form of pre and post testing. Pre and Post testing involves the assessing of the class before and after an intervention in order to measure the extent to which the intervention influenced the students’ learning (Newton, 1999; Galan, 2016, 7-8)
My intervention will take place over a three week period, during which pupils will sit three different tests. The results from these tests will be inputted into a excel spreadsheet, and following each assessment pupil’s work will be returned. In line with the school’s marking policy, pupils will be given 10 minutes of DIRT, providing them with time to engage with their feedback prior to the next test. The first test will be a baseline test and will be used to determine a benchmark measurement of the pupils’ performance prior to the investigation. Pupils work will then be marked in accordance with the school policy and pupils will receive feedback and a grade. Following the second test, pupils will only receive descriptive feedback. The results from this test will be compared with the baseline test in order to allow me to answer my first research question, asking whether providing feedback and a grade helps to improve pupil’s performance or undermines it.  Finally, the results from a third test, Test 3, will be compared with the baseline test in order to determine whether the omission of grades and only providing written feedback to pupils helps to improve their performance.
Whilst this type of testing is an effective way for me to measure the impact of feedback and grades, and the impact of providing just feedback on pupil performance, there are some weaknesses of this method of testing. For example, Newton argues that it is hard to distinguish whether improvements which occur in the post test are due ‘to learning in the classroom or simply natural maturation’ (Newton, 1999). However this should not be an issue with this investigation due to its short term nature, as pupils will have little opportunity to mature significantly in this time. Newton also argues another limitation is using the same test for both the pre- and post-test, and as a result ‘pupils will absorb knowledge just from taking the test and will attend more readily to the content’ (Newton, 1999) Tharby concurs arguing that this does not provide the teacher with an understanding of how the pupils’ ability to answer this form of question has improved as they haven’t had an opportunity to implement their skills in a new context (Tharby, 2013). As a result, I will ensure that although the same types of questions are used, the subject matter will be different. 
In order to present and display the data, it will be converted into three different bar graphs. Bar graphs were chosen as I am using discrete variables and because it will allow me to summarize the large amount of data I will have collected into a visual and easily interpretable form (Galan, 2016, 42). A bar graph will also make it easier to notice any trends within the data (Singh, 2009). The first bar graph will show the performance of individual pupils in each test over the entire intervention. This will be used to determine whether the intervention worked better for some pupils than others, and will also highlight any anomalies within the data.
The second graph will provide me with an understanding of the changes in marks between the baseline test and Test 2, and whether pupils lost a mark, saw no improvement, or improved their marks. This will provide me with a visual understanding and assessment as to whether providing feedback and a grade improves or worsens pupil’s performance. The third graph will do the same, however this time it will provide me with an understanding of the changes in marks between the baseline test and Test 3 when pupils were provided with just feedback.
However before my investigation can be implemented, it is essential that my investigation strictly adheres to ethical guidelines for education work, set out accordingly by British Education Research Association (British Education Research Association, 2011), the Data Protection Act (Gov. UK, 1998) and the Research Ethic and Integrity Code of Practice (UWTSD, 2017).
In order to do this, an ethics submission process has been carried out, through the completion of a Research Proposal and an ‘Application for Ethical Approval.’ Within this proposal and application, I was required to provide an outline of my proposed research intervention and its purpose, and a brief summary of how my research methodology will allow me to achieve this. I also identified any anticipated risks related to the implementation of this research intervention and how I would address and manage them, accepting my obligations and the rights of the participants. This was then presented to School X and the PGCE ethics committee who had to approve this before the intervention could be implemented. This ensures that there will be no ethical or safeguarding issues in regards to my research intervention. Upon submission of my research proposal and ‘Application for Ethical Approval’, I received confirmation that my research may proceed as planned.
Evaluation
Following the planning of this intervention and ethics approval, I began to implement this intervention. The aim of my investigation was to examine whether providing feedback and a grade improves pupil’s performance or undermines it, and whether the omission of grades whilst still supplying feedback helps to improve performance. As previously mentioned, Butler’s study on the effectiveness of feedback without a grade/mark involved three different classes (Butler et al, 1986, 210-6; Butler, 1987, 480; Butler, 1988). Butler’s methods of investigation inspired those in my own; however, due to timetabling and timing issues, using three separate classes was not feasible. Instead I took carried out this research investigation using pre and post testing with one Year 10 class. This involved three tests in total, which allowed me to assess the impact of this intervention.
As pupils have two history lessons per week, my investigation took place over six lessons during a three-week period. In three of these lessons, pupils sat an assessed exam question (Test 1, Test 2, and Test 3), in the form of a ‘What was the Purpose of Source A’. This was done under exam conditions, which included providing a time limit of 8 minutes. The spacing of these lessons ensured that there was enough time for pupils to sit the assessed piece of work, and for that work to be marked and returned the following lesson, so the pupils could have DIRT, in line with the school policy, prior to the next test. 
In the first lesson of my intervention, pupils sat Test 1, with the source in question concerning the ‘Dawes Plan’ (See Appendix 5). This question provided a baseline measurement of the pupil’s performance at the start of the investigation, prior to the intervention. Pupil’s answers were then marked and feedback was provided using the school’s policy of descriptive and constructive feedback, highlighting the pupil’s strengths and areas for improvement through WWW and EBI (See Appendix 6). This was done using the mark scheme, as required by the departmental policy. A mark out of eight was awarded in accordance with the GCSE examination marking criteria (See Appendix 4). The results from these assessments were then collated and recorded in an excel spreadsheet
In the second lesson of the intervention, pupils were allocated ten minutes of DIRT at the start of the lesson, in which pupil were provided with the opportunity to read through their marked piece of work and reflect on the feedback provided. The rest of the lesson pupils carried on with the course. 
In the third lesson, during the second week of the investigation, pupils sat Test 2. Tharby’s criticism concerning the re-testing of pupils with the same work was taken into consideration, and consequently the subject of the question was different to that of Test 1 (Tharby, 2013; Newton, 1999). The source in this question was on the reoccupation of the Rhineland (See Appendix 7). Prior to lesson four, the same routine was followed in regards to marking and providing feedback for pupils’ answers.  However, this time the intervention was introduced and the mark awarded for the answer was omitted from the feedback (See Appendix 8), as advocated and carried out by Butler, Black and Wiliam (Butler et al, 1986, 210-6; Butler 1987, 480; Butler, 1988; Black et al, 1999 17-8).  However, the marks from this assessment were still collated and recorded in the same excel spreadsheet as the previous set of results. These two sets of data were then compared to provide an answer to my first research question: whether providing feedback and a grade/mark can help improve pupil’s performance or undermines it (See Appendix 12 and Appendix 13 for the data that was compared).
From these results, I found that between Test 1 and Test 2, 59% of pupils saw no improvement and more than a fifth of the class saw their performance decline, with 23% of the class losing a mark. Therefore, in total, 82% of pupils did not see any form of improvement in their performance when given a mark alongside their feedback. The fact that this occurred for such a significant portion of the class suggests that providing pupils with a mark alongside written feedback may undermine the majority of pupils’ performances, or does little to improve it (See Appendix 13). These results are reflective of the widely accepted view in the literature (Crooks, 1933; De Zouche, 1945; Linder, 1940; Marshall, 1968; Kirschenbaum et al 1971; Butler, 1988; Black et al, 1998; Lipnevich, 2008; Kohn, 2011) that even the most descriptive and constructive feedback is meaningless if provided alongside a mark as pupils will ignore it, and as a result this prevents pupil’s from improving their performance. Furthermore, it also reflects Butler, Schinske and Tanner’s arguments that rather than  providing pupil’s with the motivation to work harder, providing a mark can demoralise and demotivate pupils (Schinske et al, 2014, 162; Butler, 1988). 
However, it appeared that many pupils were unable to understand the feedback that was provided, which may have also affected these results. This is most likely caused by the departmental policy, which requires feedback to incorporate the exact wording of GCSE mark schemes, which use phrases such as ‘You have demonstrated some understanding of the context of the source’ (See Appendix 4 and 11) This more complex language may be difficult for a Year 10 to understand, therefore preventing them from engaging with the feedback that was provided. Consequently, the lack of improvement in the pupil’s marks could partly be attributed to this factor. Furthermore, it must be acknowledged that 18% of the class did improve by one mark and therefore the negative effects of providing a mark alongside feedback are not universal (Appendix 13).
When analysing these grades in further detail, a trend emerged regarding low-performers and high-performers, and the varying impacts of providing a mark alongside a grade. For the purpose of this study, low-performers were identified as those who achieved 4 marks or less, this was 64% of the class, whilst high-performers were identified as those who achieved 5 marks or above, 36% of the class (See Appendix 12).
Following the provision of feedback and a mark, 57% of low-performers saw no change in their grade, whilst 21.5% lost a mark, and 21.5% gained a mark. This suggests that for the low-performers, providing feedback and grades improved and hindered pupil’s performance in equal measures, but for the majority this form of feedback had little impact. However, in regards to the high-performers within the class, after providing both feedback and a mark, 62.5% saw no improvements, and a further 25% lost a mark. In total, only 12.5% of the high achievers saw in any improvement in their performance. The fact that 87.5% of high achievers saw little impact or poorer results in Test 2, lends credence to Butler’s argument that providing pupils with a grade alongside written feedback can lead high achieving pupils to become complacent and to not take the opportunities provided to reflect upon their feedback (See Appendix 12).  
Consequently, when addressing my first research question regarding the provision of both a grade and feedback, using data collected from the baseline test (Test 1) and Test 2, I found that this method of feedback in the majority of cases had little positive impact on pupil’s performance as only 18% of pupils saw an improvement in their performance (See Appendix 12 and Appendix 13). This suggests that the providing pupils with written feedback a grade alongside written feedback undermines pupil’s performance, rather than improves it.
During the fourth lesson of my intervention, the marked assessments from Test 2 were distributed back to pupils – with marks omitted – and pupils were again allocated DIRT in order to reflect on their feedback.  Again, an issue I found during this DIRT was that pupils struggled with the terminology of the feedback and a number pupil required me reiterate it in a pupil-friendly way.  
In the fifth lesson, in the third week, the final aspect of the intervention was implemented to answer the second research question: whether providing feedback without a mark improves pupils’ performance. Pupils sat the final assessment, Test 3, and again answered the same type of question, this time on the Nazi-Soviet Pact (See Appendix 9 and Appendix 10). The aim of this assessment was to measure the impact of the intervention and to determine whether or not this intervention had helped improve pupils’ performance (See Appendix 12 and Appendix 14).  
From this data, I found that when pupils were provided with just written feedback, 9% of the class lost one mark and 41% of the class saw no improvement. This means half of the pupils involved in this intervention were either negatively affected by this change, or it had no impact upon them. Whilst this is a considerable portion of the class, it should be noted that this portion was even higher when pupils were provided with both feedback and a mark, with 82% of pupils seeing no improvement or losing marks (See Appendix 14). Additionally it should again be remembered that pupils struggled to understand the terminology of the feedback and therefore they may have been unable to access the feedback.
Furthermore, it should also be noted that 50% of the class saw an improvement in their grade, with 45.45% of the class improving by one mark, and 4.55% improving significantly by two marks. Only half of the class improving suggests that this intervention has a limited impact, however this is still a considerable increase when compared to the previous test results, when only 18% of the class’s performance improved Moreover, it is also worth noting that it was only when feedback was provided without a grade that some pupils work improved by two marks, whereas the maximum that pupils improved when receiving a grade alongside feedback was by one mark (See Appendix 14).
This is reflective of Butler, Black and Wiliam, Kohn and Lipnevich work, which argues that providing pupils with feedback alone can help improve performance (Butler et al, 1986, 210-6; Butler 1987, 480; Butler, 1988; Black et al, 1999 17-8; Kohn, 1999a Lipnevich, 2008). However, it must be remembered that these studies also held that this intervention resulted in a significant improvement in pupil’s performance. From my own analysis of the data, whilst there were improvements following the implementation of this intervention, this was only for 50% of the class and these improvements were only by one or two marks (See Appendix 14). Yet, it should also be taken into consideration that the above interventions occurred over a longer period.
Additionally, when looking at these results in further detail, trends emerged between low-performers and high-performers once again. Following the intervention, 64% of low-performers marks improved, with 7% of these pupils improving by 2 marks, and none of the pupils lost marks. This suggests that the removal of grades works well for low-performers, as it helped to improve their performance, compared to the 21.5% who saw improvement when receiving both grades and feedback (See Appendix 12). This further lends credence to Schinske, Tanner and Wiliam’s argument that the removal of marks from feedback prevents pupils from being demotivated and demoralised, which then has the effect of contributing towards an improvement in their performance as they no longer have the stress and fear of grades (Schinske et al, 2014, 162; Butler, 1988.)
However, when analysing high achieving pupil’s results, the data was very different. 25% of high-performing pupils lost a mark, whilst 62.5% saw no change. Thus, overall 87.5% of high achievers saw no improvement or lost a mark (See Appendix 12). This indicates that the intervention was not as successful for the high achievers. However, John Spencer suggests an explanation, arguing that following the introduction of the intervention, many high-performing pupils are initially angry and obstinate at the removal of marks, and consequently their results do not improve immediately. Once these pupils realise the benefits of this intervention and no longer felt the pressure of grades, their marks and performance improves (Spencer, 2010). The fact that it took some time for Spencer’s high-performing pupil’s marks to improve possibly suggests that this may be the case in my intervention, and that in a longer investigation these pupils’ grades would improve too.
Thus, in answer to my second research question regarding the provision of written feedback without an accompanying mark, using data collected from the baseline test (Test 1) and Test 3, I found that this method of feedback had a limited impact on pupil’s performance. Half the class saw an improvement in their performance, whilst the other half saw no improvement or lost a mark (See Appendix 14). However, it should be noted that it is possible that pupils’ performance did not improve significantly as many struggled to access the feedback, and because it takes time for pupils to get used to this intervention, as demonstrated by John Spencer’s research (Spencer, 2010). With these factors in mind, this study has suggested that this intervention has the potential for successful future implementation in the classroom. 
Conclusion 
Through my research questions, my investigation aimed to find out whether providing pupils with feedback and a grade or just feedback helps improve pupil’s performance. The findings from the baseline test and test 2 suggest that the common practice of providing written feedback with a grade is not an effective method in helping pupils to understand how to improve their performance. Only 18% of the class’s performance improved, and only by 1 mark, whilst 82% of the class’s performance did not improve or declined following this method of feedback (See Appendix 12 and 13). Thus, the answer to my first research question, ‘does providing pupils with written feedback and a grade help improve pupil’s performance or undermines it?’ is that for the majority of pupils, providing feedback and a grade undermines pupil’s performance. This is reflective of Butler, Black, Wiliam and Lipnevich’s research which found that pupils provided with a grade were unlikely to improve and thus called for the removal of grades (Butler et al, 1986, 210-6; Butler 1987, 480; Butler, 1988; Black et al, 1999 17-8; Lipnevich, 2008). Additionally, these findings also seem to support the arguments that the grade or mark predominates pupil’s thinking, as despite being provided with time to reflect and engage with their feedback through DIRT, the majority of pupil’s performance remained static or declined (Allison et al, 2015, 172; Black et al, 2002;; Kohn, 2011; Cox, 2015; Haydn, 2015, 83; Brookhart, 2017).
On the other hand, when comparing the data from the baseline test and test 3, it was found that providing pupils with just written feedback saw an equal split: 50% of the class saw no improvement or lost marks, whilst 50% saw an improvement. In addition, 4.45% of the class improved by 2 marks. This therefore suggests that this method of feedback is more effective than providing feedback and a grade, as 32% more pupils improved their grades (See Appendix 12 and Appendix 14). However, this is still a limited improvement, as there still is a substantial percentage of the class who did not see any improvements or lost a grade. This differs to the literature, which holds that pupil’s performance improved substantially due to this intervention (Butler et al, 1986, 210-6; Butler 1987, 480; Butler, 1988; Black et al, 1999 17-8; Lipnevich, 2008).
However, it should be noted that these research studies occurred over a longer period and involved more testing than this study contained. Additionally it should be acknowledged that pupil’s performance may not have improved as some pupils struggled to access the feedback due to its terminology. Furthermore, when analysing this research in further detail, it appeared that over 87.5% of high achieving pupils, those who had achieved 5 marks or above, saw no improvement or lost a grade (See Appendix 14). This trend relates to John Spencer’s aforementioned study concerning high achievers initial aversion to this intervention and gradual acceptance and success (Spencer, 2010). Thus, in answer to my second research question, whilst this method of providing feedback seems to show some potential, at this stage I cannot definitively say whether providing just feedback is overall a successful measure, as my intervention was only carried out in a short period of time. Therefore, I would like to carry out more research through a longer term investigation on this class in order to accurately assess the success of providing pupils with feedback alone, before implementing it fully through all classes. If over a certain amount of time pupil’s marks remain stagnant, I would then recommend the removal of this intervention for those pupils being negatively affected and return to normal classroom practice in order to limit the impact on their learning.  
In addition to carrying out this investigation over a longer period of time, I would also wish to alter certain elements of the intervention. In hindsight, one area that I would be change would be the feedback provided. As previously mentioned, the School Marking Policy holds that when providing feedback, teachers need to highlight both the strengths and weaknesses of a piece of assessed work through WWW and EBI (See Appendix 3), a concept which is hugely supported in the literature and recommended by the Assessment Reform Group (Assessment Reform Group, 2002). However, during professional dialogue with the HoD prior to the investigation, it was made clear that at GCSE, the terminology used in this feedback was to mirror and incorporate the GCSE mark scheme (See Appendix 4), and that as this was the practice within the department, I would need to adhere to this whilst carrying out this investigation. However from observations during the DIRT lessons, particularly following Test 2, I found that when pupils received their marked assessments, they struggled to understand and access their feedback. This was due to the terminology used from the mark scheme. Thus, whilst this feedback was constructive and descriptive, its complex terminology and lack of pupil-friendliness prevented most pupils from engaging and reflecting on their feedback. 
I would therefore recommend continuing to highlight the strengths and weaknesses of a piece of work in line with school policy, and using the mark scheme to inform my comments. However, to ensure that the feedback provided is accessible to all, I would use pupil-friendly terminology which is easy for pupils to understand, accommodating for all abilities within the class. For example, a comment that would be typically worded ‘you need to provide a more detailed understanding of the context of this source’ would instead read ‘you need to explain what was happening at the time that this source was published’. Consequently, pupils will be more likely to reflect upon their feedback effectively, which could help improve pupil’s performance.
Limitations and future development 
One limitation, which was perhaps the most significant limitation, was the period of time in which this research intervention was carried out, as it only allowed me to base the success of my intervention on one test. Other studies such as Wiliam, Black and Butler have shown more successful results when carried out over a longer period of time. I therefore believe for this intervention to be more effective, it should be used over a longer period of time and embedded within the classroom, in a similar manner to Wiliam, Black and Butler’s studies (Butler et al, 1986, 210-6; Butler 1987, 480; Butler, 1988; Black et al, 1999 17-8; Lipnevich, 2008). With an extended time at my placement, I could further develop my understanding of my investigated strategy and do a series of tests, which would allow me to assess the success of the intervention in further depth and detail, giving a more accurate conclusion as to its impacts within the classroom.
Another area of future development is the use of qualitative data in my investigation. Due to the limited nature of this project and its timing, I was not able to use both quantitative and qualitative data in my research. The aim of my research was to measure the impact of feedback and a grade and just feedback on pupil’s performance, and so quantitative data was the most appropriate for answering my research questions. However, using quantitative data alone only provided me with only a simple measurement of the interventions impact, and did not allow me to understand why particular results occurred or explain any anomalies found in my research. Therefore, in future I would use qualitative data alongside quantitative data. 
One way in which I would do this would be asking pupils to fill a questionnaire following each piece of assessed work. In these questionnaires, pupils would be asked to answer honestly questions regarding revision, illness or lack of understanding of the subject matter. This would have then allowed me to examine any external factors which may have affected pupil’s performance on the day they were tested, which could help explain any anomalies within the research. This would have been useful for the intervention carried out, as it could explain why the marks of Pupil 17 and Pupil 21 decreased following the intervention, whilst the rest of the class’s results improved or remained the same (See Appendix 12).
A further limitation to the study carried out concerns the age of the pupils. School pupils are not a homogenous group that will all respond in the same way to an intervention of this sort. Consequently, the fact that this was a small-scale study, implemented on one class in one year group limits the conclusions that can be drawn from the success of this form of intervention. It may be that it is more successful or more ineffective with other year groups within the school. In future I would try this type of study on different age groups and at different stages within education (KS3, KS4 and KS5), to see whether it works better at different levels.
The final limitation of my investigation was due to ethics. In order to ensure that this investigation was ethical, it was essential that all pupils were to have the research investigation fully and openly explained them, in order to ensure they understood the research prior to giving consent for the execution of the investigation (British Education Research Association, 2011). As Cook argues, this can lead to the Hawthorne effect, whereby pupils are more likely to work harder or perform better when they know they are participating and being observed in an experiment (Cook, 1962, 116; Coombs et al, 2003, 97) As a result, this has been regarded as the ‘Achilles heel of participatory based research’ as this can potentially manipulate or skew the results and does not provide us with a fair representation of how this would have been carried out in normal teaching conditions (Coombs et al, 2003, 97). Instead, it could result in pupils performance improving purely due to the fact that they know what is being investigated and also because they are being observed. It is therefore important to take this into consideration when reflecting on the results gathered in my recent investigation.
However, if the intervention task was treated as part of the normal learning experience and pupils were ignorant of the fact that they were being investigated, this would have been more reliable. Nevertheless by not informing pupils of this investigation, I recognise that this would present me with an ethical dilemma, as BERA guidelines holds that pupils participating in any research need to be informed, and must give their consent (British Education Research Association, 2011). However, to overcome this, I could potentially carry out the lesson and intervention first without informing pupils of the purpose of the investigation, treating it as part of the normal teaching process. However following the collection of the data, I would request their consent before using the data in any research.
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An Improvement Plan is:

· The prioritised agenda for improvement

· Drawn up in the context of the schools needs

· A guide to action which will achieve improvement

· A commitment to action

· A tool to be used with carefully judged flexibility

· An open working document that is regularly reviewed and updated at SLT & Governors meetings.

Questions we ask when we are planning for improvement.
· Is it based on a review of the school’s strength and weaknesses as identified by monitoring and internal self-evaluation?

· Does is relate appropriately to the previous school improvement plan?

· Have all school staff been involved in its construction?

· Will it help to realise the school’s aims and raise standards?

· Does it tackle the most significant issues?

· Are the priorities appropriate and targets realistic and achievable?

· Are tasks and timescales clear?

· Are those responsible for carrying out tasks clearly identified?

· Is it accurately costed in terms of money and time and other resources?

· Has staff development been considered?

· Are the success criteria clear, measurable and linked to the school’s aims and / or raising standards?

· How will progress be monitored and success be evaluated?

· Are those responsible for monitoring and evaluation clearly identified?

· How does it fit into longer term developments?

· Does it reprioritise previous aims in the most effective way for future progress?
ACTION PLANNING

· An action plan sets out the strategies to be followed to achieve improvements in a priority and to meet the associated targets. Action plans provide the detail in the annual SIP.

· It is important to state clearly the actions to be taken in relation to the overall priorities and the identified smart targets. It is essential that targets are drafted in clear and precise language.
Action Planning – Definitions in the Process
	Priority
	An area for development which the school identifies as important to address within the SIP

	Target
	A specific, focused goal for improvement derived from a priority

	Success
Criteria
	The specific signs which will demonstrate whether a target has been achieved. Success criteria may be quantitative or qualitative 

	Task
	Precise statements of what has to be done or produced to achieve the target

	Personnel
Responsible
	Names or titles of the staff responsible for managing each task

	Personnel
Involved
	Names or titles of the staff working on each task

	Timescale
	Deadlines by which task should be completed. There are likely to be intermediate deadlines and there will be final deadlines

	Resource
Requirements
	Staff Development. Any specific development experience and or training required by the staff if the tasks are to be undertaken successfully, school based or LA/EAS or other provided INSET etc.

	Budget
Allocation
	Likely cost of each resource requirement, i.e. staff development, time, and physical resources.

	Budget
Source
	Where is the money coming from – which financial allocations are being drawn down upon to fund the resource requirements




Introduction to the School Development Plan at School X
[bookmark: _Hlk512093299]The three year School Improvement Plan (SIP) provides a rigorous and detailed indication of the vision for the school’s future development and clear direction on how the school will contribute to achieving local and national priorities. 
The Senior Leadership Team (SLT) along with middle leaders (TLR holders) and the Governing Body (GB) will regularly monitor progress towards the targets. The Governing Body (GB) have the ultimate ownership of this plan but recognise that it is intended to be a living, working and evolving document that adheres to the school aims.

In September 2014 School X was identified as a ‘Pathway to Success School’ as part of the Welsh Governments School Challenge Cymru (SCC) initiative. The school continues to work closely with the SCC Challenge Advisor, EAS and Local Authority to support its school improvement journey.  The key priorities will focus on improving standards, teaching & skills leading to sustained improvements and greater leadership capacity at all levels, with the aim that School X becomes a self-improving school able to meet future challenges on the horizon.
 
The plan is strongly influenced by the School Self-Evaluation Report (SER) which was written from first hand evidence collated through the self-evaluation undertaken by all senior and middle leaders across the school and feedback received from other stakeholders.  It also takes into consideration the discussions that have taken place with groups of pupils, staff, and governors’ committees, SCC and EAS Challenge Advisor and the School Council during 2015 – 16.

The draft plan was prepared by SLT during June 2016 and July 2016.  Preparatory work followed a strategic planning day with the GB in July 2016 and feedback from meetings with our Challenge Advisor (CA).  An SLT planning meeting took place during the summer involving members of the senior team.  

A period of consultation will follow from September 2016 – October 2016 with all staff and where priorities of the LA, EAS and Welsh Government can be taken into account. In addition, any issues arising from summer examinations can be considered for inclusion. 
A first draft will be submitted to the Welsh Government (WG) to meet the statutory deadline 1st September 2016.  However a second draft of the final document will be presented to the GB for approval and adoption during the Autumn Term 2016.  This will be distributed to staff and any changes to the final SIP will be re-submitted to the WG. 

The GB will oversee the plan and the leadership team will review progress at half termly intervals with a formal review in the summer term. In addition there will be regular meetings with the CA.  The progress of the SIP will be reported to GB termly and will form part of the Headteacher (HT) reports and the school’s annual self-evaluation cycle.



School mission statement:

‘Working together for success’ – ‘Cydweithio er mwn llwyddo’

The School’s Aims for all pupils:

The aims of the school set out our aspirations to provide the best possible opportunities and education for our pupils, preparing them for life beyond school. 

We aim for students to:

· Have a sense of excitement, vision and purpose for their lives

· Enjoy learning and want to continue learning throughout life

· Have high self-esteem and high expectations for themselves 

· Develop their personal qualities and interests

· Achieve academically to the highest standard

· Be flexible and responsive to a changing society 

· Have a clear understanding of their own beliefs and respect those of others

· Want to contribute to society to make the world a better place 

· Be capable of making informed decisions, and take responsibility for their actions

· Succeed through experiencing quality education. 
· 
	Provision for Staff Development & Training 2016 – 2017


At School X we promote professional development for our staff that is explicitly aimed at improving students’ learning and we link this to the wider school priorities.  We believe that the most effective professional development opportunities for teaching and support staff are those that have a clear relevance to everyday experiences and needs.

5 whole school INSET days have been calendared this academic year.  These days will be used to provide training for all staff on school and national priorities.

6 x 1 hour Teaching & Learning meetings for all staff have also been calendared.  These sessions will be used to provide training for teaching staff on areas identified as part of the performance management process and school priorities.  These sessions will be delivered by staff for staff, enabling us to share, use and build on the excellent practice that exists in school.

Since 2014 there has been an intensive whole school CPD programme focused on developing a common and consistent language around teaching and learning. We have also developed sustainability in ensuring that we have now have in school facilitators who can deliver the OLEVI Improving Teacher Programme (ITP) and the Outstanding Teacher Programme (OTP) and have developed the capacity to offer these programmes to other school’s within our region. 

All staff are aware of our whole school priorities of:

· [bookmark: _GoBack]Continuing to improve performance and standards at all key stages and provide the best possible outcomes for learners
· Ensuring that teaching and assessments are effective and appropriate to improving standards for learners
· To give the best possible support and guidance for each learner
· To lead, manage and plan for whole school improvement

Specific Areas for Development for 2016-17 for School X in line with national priorities will be;
· Literacy
· Numeracy
· Reducing the Impact of Deprivation and closing the achievement gap between FSM and non-FSM

Topics that will be covered during the 2016-17 academic year include:

· opportunities for improving reading and extended writing;
· sharing good practice in ‘closing the gap’ marking and feedback
· developing digital competency  
· use of DIRT time to impact on progress
· embedding literacy and numeracy activities in programmes of learning;
· developing further literacy and numeracy rich tasks and assessing these;
· developing pupils oracy skills especially speaking and presenting for a variety of purpose and audiences 
· sharing good practice in closing the achievement gap between FSM and non-FSM pupils.
· improving the practice of peer and self-assessment;
· developing strategies to support boys literacy; 
· teaching and learning to stretch MA learners;
· supporting learners with ALN;


The School Development Plan 2016-2017 includes provision for additional staff to participate in the teaching programmes along with the opportunity for staff to continue to work in teaching and learning triads.  Funding for cover has been allocated to enable triads to share practice, learn from each other and reflect on their experiences.

A separate training programme for NQTs and Teach First participants is calendared and funded by the school.

In order to continue our work developing strong and effective leaders, TLR holders will continue to meet on a half termly basis.  This work will be complemented by a new ‘New Deal Pioneer Group’ who will determine our teaching and learning priorities and a strategy for implementing these.

A CPD cost centre is allocated within the school budget to fund training needs.  Any applications for training in addition to that provided by the school based programme must be linked to the whole school/department or year team DIPs/YIPs or performance management targets.




	KQ1
	Quality Indicators
	[bookmark: amenu]Aspects
	Judgement

	1. Outcomes
	1.1 Standards
	1.1.1 results and trends in performance compared with national averages, similar providers and prior attainment 
	Good

	
	
	1.1.2 standards of groups of learners 
	Good

	
	
	1.1.3 achievement and progress in learning 
	Good

	
	
	1.1.4 skills 
	Good

	
	
	1.1.5 Welsh language
	Good

	
	1.2 Wellbeing
	1.2.1 attitudes to keeping healthy and safe  
	Good

	
	
	1.2.2 participation and enjoyment in learning 
	Good

	
	
	1.2.3 community involvement and decision-making 
	Good

	
	
	1.2.4 social and life skills
	Good

	2. Provision
	2.1 Learning Experiences
	2.1.1 meeting the needs of learners, employers/community 
	Good

	
	
	2.1.2 provision for skills 
	Good

	
	
	2.1.3 Welsh language provision and the Welsh dimension 
	Good

	
	
	2.1.4 education for sustainable development and global citizenship
	Good

	
	2.2 Teaching
	2.2.1 range and quality of teaching approaches 
	Good

	
	
	2.2.2 assessment of and for learning
	Good

	
	2.3 Care, support and guidance
	2.3.1 provision for health and wellbeing including spiritual, moral, social and cultural development 
	Good

	
	
	2.3.2 specialist services, information and guidance 
	Good

	
	
	2.3.3 safeguarding arrangements 
	Good

	
	
	2.3.4 additional learning needs
	Good

	
	2.4 Learning Environment
	2.4.1 ethos, equality and diversity 
	Good

	
	
	2.4.2 physical environment 
	Good

	3. Leadership
	3.1 Leadership
	3.1.1 strategic direction and the impact of leadership 
	Good

	
	
	3.1.2 governors or other supervisory boards 
	Good

	
	3.2 Improving Quality
	3.2.1 self-evaluation, including listening to learners and others 
	Good

	
	
	3.2.2 planning and securing improvement
	Good

	
	3.3 Partnership working
	3.3.1 strategic partnerships 
	Excellent

	
	
	3.3.2 joint planning, resourcing and quality assurance
	Good

	
	3.4 Resource Management
	3.4.1 management of staff and resources 
	Good

	
	
	3.4.2 value for money
	Good

	Judgement
	Excellent
	BQ1
	R
	Good
	BQ2
	VA
	Adequate
	BQ3
	VB
	Unsatisfactory
	BQ4
	D

	Colour
	
	
	
	



Contextual Information:
Context (Details January PLASC 2016, WIMD 2016)

School X is a mixed 11 to 16 community school maintained by Blaenau-Gwent local authority. It has 660 pupils on roll. At the time of the last inspection in November 2009, there were 821 pupils in total including 139 in the sixth form.
The school is situated on the southern side of the town of  X. It serves what was formerly a coal-mining community. Most pupils and students live in X or the surrounding area. Around 28% of the pupils are eligible for free school meals, which is significantly above the Wales average and 2% higher than at the time of the last inspection. 50% of pupils live in the 20% most deprived areas of Wales. Nearly all pupils are from English speaking homes and no pupils speak Welsh as their first language.
In 2001 Blaenau Gwent had seen a growth in the number of the population aged 3 years and over who spoke Welsh. In 1991 it was 2.4% and in 2001 it had risen to 9.5% but fell again to 7.8% in 2011 with Blaenau Gwent having the lowest percentage across Wales. All pupils study Welsh Second Language in KS3 and full course GCSE at KS4. The school is categorised as an English medium school.
The percentage of pupils with special educational needs is 25.5%, which is higher than the national average of 20.1%. There are 16 pupils (2.4%) with a statement of special educational needs, which is in line the national average of 2.6%. Just under 3.3% of the pupils receive support for English as an additional language.
The headteacher took up her post in September 2012 when all the key stage 4 indicators were virtually in benchmarking quartile four. The key indicators of threshold level 2 including English and mathematics 29.3%, Capped Points score 272.5 points, and the CSI was 29.3%. Since her introduction the school has made significant improvements in these key indicators. The senior leadership team consists of the headteacher, one deputy headteacher, two assistant headteacher’s and the school business manager. The deputy headteacher was appointed to take up his post in September 2014.

· The individual school budget per pupil for School X in 2015-2016 means that the budget is £4774 per pupil. 
· Most challenged school in the LA
· 6th most challenged in family group
· 5th most challenged school in the EAS region 
· EAL 2015 School 3.3%, LA 1.3%, Wales 2.8%

[bookmark: _Hlk512096710]School Priorities for 2016-17


1.	To continue to improve performance and standards at all key stages and provide the best possible outcomes for learners

2.	To ensure teaching and assessment are effective and appropriate to improving standards for learners

3.	To give the best possible support and guidance for each learner

4.	To lead, manage and plan for whole school improvement


Specific Areas for Development for 2016-17 for School X in line with national priorities will be;

· Literacy
· Numeracy
· Reducing the Impact of Deprivation and closing the achievement gap between FSM and non-FSM


ESTYN Inspection Key Recommendations from the last Inspection
(Progress against these key recommendations can be seen in the SER Executive Summary document)
· R1: Improve standards of achievement and attainment in subjects where shortcomings have been identified. 

· R2: Further develop effective strategies to improve attendance and reduce condoned absence. 

· R3: Use self-evaluation more effectively to identify measurable targets that relate explicitly to standards. 

· R4: Continue to improve the consistency of the quality of teaching and assessment. 

· R5: Ensure that pupils on the School Action stage of the SEN Code of Practice have an appropriate IEP. 

· R6: Address the accommodation issues identified in this report. 


	[bookmark: oneponestandards]Key Question 1. How good are outcomes? 1.1 Standards 1.2 Wellbeing

	Specific
Target Areas
	Action
	Resources
& Costs
	Timescale
	Personnel
Responsible
	Monitored
By
	Professional
Development
	Review
Success Criteria

	KQ1
To continue to improve performance and standards at all key stages and provide the best possible outcomes for all learners  
	KS3 

CSI
Reduce the L5+ CSI gender attainment gap to ±10% by improving boys L5+ CSI performance. (Y8IAP3 pf 82.2%)

KS3 Non-Core

Aim to maintain standards of performance in all non-core subjects at L5+, L6+ & L7+. (All non-core in at least BQ2 or better 2016)

Maintain our established tracking, intervention & support programmes across both KS3
 
	Use of EIG allocated as  per DIP 2016-2017
Eng £4,500
Maths £3000
Science £3000
Welsh £2000


	Throughout 2016-2017
	All staff/RCE
	CAM/GB
	EAS programmes as appropriate and identified in DIPs 
	CSI in 2016/17 to be in BQ2 or better. 





All non-core to remain in at least BQ2 in 2016/2017

	KQ1
To continue to improve performance and standards at all key stages and provide the best possible outcomes for all learners  
	KS4 
· Improve L2+ to 55% or above, aim to move / remain in BQ2 or better and above FL averages. (IAP3 Y10 2016 – 51.5%)
· Maintain the L2+ gender parity. Y10 IAP analysis suggests gender gap likely. (IAP3 Y10 2016 gender gap –10.3%.)
· Reduce the FSM vs. non-FSM gap by improving the performance of FSM pupils at L2+ to 43% or better. (IAP3 Y10 2016 FSM gap –30.8%) 

· Improve CSI to 54% or above, aim to move / remain in BQ2 or better and above FLW averages. (IAP3 Y10 2016 – 47.1%)
· Maintain the CSI gender parity. Y10 IAP analysis suggests gender gap likely. (IAP3 Y10 2016 gender gap –10.4%.)
· Reduce the FSM vs. non-FSM gap by improving the performance of FSM pupils at CSI to 43% or better (IAP3 Y10 2016 FSM gap –28.7%)


· L2 target of 76% (impact of 2 x Science GCSE, BTEC provision less, new English and Maths qualifications etc.) (IAP3 Y10 2016 – 75.0%)

· Maintain A*/A grade performance (IAP3 Y10 2016 – 13%. 2016 GCSE 5A*-A 20%)

· Maintain L1 at 100% (IAP3 Y10 2016 – 100%)

· Reduce the CPS male vs female gap by improving the boys CPS to over 330 (new measures impact). (IAP3 Y10 2016 gender gap –17)
· Reduce the FSM vs. non-FSM gap by improving the performance of FSM pupils at CPS to 326 or better (IAP3 Y10 2016 FSM gap –27.5)

Maintain our established tracking, intervention & support programmes across KS4 stages. 

	Use of EIG allocated as  per DIP 2016-2017
Eng £4,500
Maths £3000
Science£ 3000
Welsh £200
	Throughout 2016-2017
	All staff/RCE 
	CAM/GB
	EAS programmes as appropriate and identified in DIPs
PIXL training as it becomes available.
	2016/2017
Level 2+ target to achieve 55% and to be in at least BQ2
Maintain L2+ gender parity but ensure that the gap is below family and LA. 
Improve the performance of FSM pupils to 43% or better.





CSI to improve to 54% and remain in at least BQ2.
Achieve CSI target for FSM pupils at 43%












Achieve L2 target of 76%




Maintain our A*/A grade performance at 20%


Maintain our L1 target of 100%

Meet target in relation  boys Capped 9 score of over 330 
Meet target in relation to FSM v non-FSM Capped 9 being at least 326.     

	KQ1
To continue to improve performance and standards at all key stages and provide the best possible outcomes for all learners  (1) 
	KS3 English 
· Improve the L5+ English performance to move English to BQ 2 or better. (80.9% 2016. BQ Median 2016 – 87.8%. Y8IAP3 pf 83.6%)
· L5+ English Oracy a key area for improvement. (R – 80%, W – 80%, O – 73.9%)
· Continue to improve the L6+ performance to move English to BQ 1. (44.3% 2016. BQ1 2016 – 45.9%. Y8IAP3 pf 41.8%)
· L6+ English Writing a key area for improvement. (R – 40.9%, W – 38.3%, O – 43.5%)
· Improve the L7+ performance to move English to BQ 2. (9.6% 2016. BQ Median 2016 – 13.3%. Y8IAP3 pf 4.5%)
· L7+ English Writing a key area for improvement. (R – 9.6%, W – 2.6%, O – 8.7%)
· Improve boys L5+, L6+ and L7+ English performance. (Y8IAP3 L6+ gap pf -24.9%)
· L5+ RWO, L6+ RWO, L7+ RWO (writing weakest at L7+)
· Improve girls L5+, L6+ and L7+ English performance. 
· L5+ O, L6+ W, L7+ W
· Reduce the FSM vs non-FSM gap at L5+ & L6+ English by improving the performance of FSM pupils. (Y8IAP3 pf gap L5+ -10.8%, L6+ -22.7%)
· KS4 English 
· Improve English Language L2 performance to 63% or better. (IAP3 Y10 2016 – 58.1% - Literature based estimate)
· Reduce the English L2 gender gap by improving performance of boys in L2 English to 61% or better. (IAP3 Y10 2016 gender gap -17.4%.)
· Reduce the FSM vs. non-FSM gap by improving FSM English performance to 44%+ (MTG 61.8%) (IAP3 Y10 2016 FSM gap –28.2%)
· Ensure that teaching, learning & assessment and interventions for all learners in English, including target groups, are aligned with the new specifications and areas of learning. 
	Use of EIG allocated as  per DIP 2016-2017
Eng £4,500

	April 2016-March 2017
	JM
	RCE 

	Training needs identified (See English DIP for detail)
EAS intensive support package agreed for KS4 in September 2016.
	2016/2017
Improve the L5+ performance to move English to BQ 2 or better. Improve the L6+ performance to move English to BQ 2 or better.
Improve the L7+ performance to move English to BQ 2 or better.






































2016/2017
Improve the performance of English to move to BQ2 or better. 
Target 63% of pupils to achieve Level 2 
Target 100% to achieve level 1
Reduce the gender gap at L2 to at least -10%
Reduce the FSM vs non-FSM to at least -10%

	KQ1
To continue to improve performance and standards at all key stages and provide the best possible outcomes for all learners  (1)
	KS3 Maths 
· Continue to improve the L7+ performance to move mathematics to BQ 2 or better. (20% 2016. BQ Median 2016 20.6%. Y8IAP3 pf 20.9%)
· Improve boys L6+ mathematics performance. (Y8IAP3 pf gap not significant)
· Reduce the FSM vs non-FSM gap at L5+, L6+ & L7+ Maths by improving the performance of FSM pupils. (Y8IAP3 pf gap L5+ -12.3%, L6+ -23.7%, L7+ -13.1%)
KS4 Mathematics & Numeracy
· Improve Mathematics 2 x L2 performance to 63% or better. (IAP3 Y10 2016 – 61.8%)
· Reduce the FSM vs. non-FSM gap by improving FSM mathematics performance to 44%+ (MTG 65.7%) (IAP3 Y10 2016 FSM gap –25.5%)
· Ensure that teaching, learning & assessment and interventions for all learners in Mathematics & Numeracy , including target groups, are aligned with the new specifications and areas of learning 
	Use of EIG allocated as  per DIP 2016-2017
Maths £3000

	April 2016-March 2017
	CLP
	RCE 

	Training needs identified. (See Maths DIP for detail)
	2016/2017
Mathematics
Maintain the L5+ performance of mathematics to BQ 2 or better.
Maintain the L6+ performance of mathematics to BQ 2 or better.
Improve the L7+ performance to move mathematics to BQ 2 or better.




Mathematics GCSE
Maintain the performance of Mathematics ensuring that is remains in at least BQ2 or better. 
63% of pupils to achieve Level 2 
100% to achieve
Level 1
Reduce the FSM vs non-FSM to -10%

Numeracy GCSE
Ensure that 60% of pupils achieve L2 in numeracy and 100% achieve L1

	KQ1
To continue to improve performance and standards at all key stages and provide the best possible outcomes for all learners  (1)
	KS3 Science 
· Continue to improve the L5+ performance to move science to BQ 2 or better. (91.3% 2016. BQ Median 2016 93% Y8IAP3 pf 91.8%)
· Continue to improve the L6+ performance to move science to BQ 2 or better. (Y8IAP3 pf 46.3%)
· Continue to improve the L7+ performance to move science to BQ 2 or better. (Y8IAP3 pf 11.2%)
· Improve boys L5+ science performance. (Y8IAP3 pf gap not significant)
· Improve boys L6+ science performance. (Y8IAP3 pf gap not significant but males lower than females -9.4%)
· Improve boys L7+ science performance. (Y8IAP3 pf gap not significant but males lower than females -6.1%)
· Reduce the FSM vs non-FSM gap at L5+, L6+ & L7+ science by improving the performance of FSM pupils. (Y8IAP3 pf gap L6+ -11.9%)

KS4 Science 
· Improve Additional Science GCSE L2 performance to 63% or better. (IAP3 Y10 2016 – 55.1% Actual GCSE Core results – 55.8%)
· Reduce the FSM vs. non-FSM gap by improving FSM science performance to 44% (MTG 60%) (IAP3 Y10 2016 FSM gap –28.1%)
· Ensure that teaching, learning & assessment and interventions for all learners in Science, including target groups, are aligned with the new specifications and areas of learning.
	Use of EIG allocated as  per DIP 2016-2017
Science £3000

	April 2016-March 2017
	SD
	CAM 

	Training needs identified. (See Science DIP for detail)
	2016/2017
Science 
Improve the L5+ performance of science to BQ 2 or better.
Improve the L6+ performance of science to BQ 2 or better.
Improve the L7+ performance to move science to BQ 2 or better.























2016/2017
Meet target of 63% of pupils achieving a L2 qualification in GCSE Science. 100% of pupils to achieve L1. 
Reduce the FSM vs non-FSM to -10%



	KQ1
To continue to improve performance and standards at all key stages and provide the best possible outcomes for all learners  (1)
	KS3 ART
· Reduce the M vs F gap at L7+ Art by improving the performance of boys. (Y8IAP3 pf gap -26.4%)
· Reduce the FSM vs non-FSM gap at L6+ Art by improving the performance of FSM pupils. (Y8IAP3 pf gap L6+ -19.2%, L7+ -12.3%)

KS4 Art 
· Reduce the gender gap at L2 in Art by improving male attainment. (Data – GCSE 2016 and IAP3 Y10 2016)

KS3 D&T
· Reduce the M vs F gap at L6+ & L7+ D&T by improving the performance of boys. (Y8IAP3 pf gap L6+ -13.3%)
· Reduce the FSM vs non-FSM gap at L6+ DT by improving the performance of FSM pupils. (Y8IAP3 pf gap L6+ -17.2%)

KS4 D&T
· Improve male attainment in DT Food to reduce the gender gap (Data – IAP3 Y10 2016)
	As per FIP for 2016/17
	2016-2017
	LG
	GB/LEF
	Training needs as identified in FIP
	2016/2017
Art 
Reduce the M vs F gap at L7 to within -10%
Reduce the FSM non-FSM gap at L6+ & L7 to within -10%
 




Reduce the M v F gap at L2 Art to less than -10%




D&T
Reduce the M vs F gap at L6 & L7 to within -10%
Reduce the FSM non-FSM gap at L6+ to within -10%






D&T Food
Reduce the M v F gap to within -10%



	KQ1
To continue to improve performance and standards at all key stages and provide the best possible outcomes for all learners  (1)
	KS3 RE
· Reduce the M vs F gap at L6+ & L7+ RE by improving the performance of boys. (Y8IAP3 pf gap L6+ -23.3%, L7+ -14.6%)
· Reduce the FSM vs non-FSM gap at L6+ RE by improving the performance of FSM pupils. (Y8IAP3 pf gap L6+ -21.5%, L7+ -15.9%)


KS4  RE
· Reduce the gender gap at L2 in RE by improving female attainment. Improve attainment of lower ability students. (Data – GCSE 2016 and IAP3 Y10 2016
KS4 Sociology 
· Improve performance in GCSE Sociology – female & FSM performance in GCSE 2016. Target FSM A*-C pupils  (Data – GCSE 2016 and IAP3 Y10 2016)

	As per DIP for 2016/2017
	2016-2017
	PW
	GB/AJ
	Training needs as identified in DIP 
	2016/2017
RE 
Reduce the M vs F gap at L6+ & L7+ to -10%
Reduce the FSM vs non-FSM gap at L6+ to -10%








Improve the performance of Females and lower ability students at GCSE in 2016/2017 in line with their pupil targets. 


Improve the performance of females & FSM level 2 in line with their pupil targets.

	KQ1
To continue to improve performance and standards at all key stages and provide the best possible outcomes for all learners  (1)
	KS3 Geography 
· Reduce the M vs F gap at L5+, L6+ & L7+ Geography by improving the performance of boys. (Y8IAP3 pf gap L6+ -21.8%, L7+ -18.8%)
· Reduce the FSM vs non-FSM gap at L6+ Geography by improving the performance of FSM pupils. (Y8IAP3 pf gap L6+ -24.9%, L7+ -15.7
KS4 Geography 
· Reduce the gender gap at L2 in Geography by improving male attainment. Target FSM A*-C pupil  (Data – IAP3 Y10 2016)
	As per DIP for 2016/2017
	2016-2017
	JS
	GB/AJ
	Training needs as identified in DIP
	2016/2017
Geography 
Reduce the M vs F gap at L5+, L6+ & L7+ to -10%
Reduce the FSM vs non-FSM gap at L6+ & L7  to -10%


Reduce the gender gap at L2 by improving the male performance in line with their targets and reduce the FSM A*-C gap to -10%


	KQ1
To continue to improve performance and standards at all key stages and provide the best possible outcomes for all learners  (1)
	KS3 History 
· Reduce the M vs F gap at L6+ & L7+ History by improving the performance of boys. (Y8IAP3 pf gap L6+ -19.5%, L7+ -21.6%)
· Reduce the FSM vs non-FSM gap at L5+, L6+ & L7+ History by improving the performance of FSM pupils. (Y8IAP3 pf gap L5+ 10.4%, L6+ -20.8%, L7+ -14.4% actual 2016 KS3 results gap not significant.)
KS4 History 
· Target FSM A*-C pupil in History (Data – IAP3 Y10 2016)

	As per DIP for 2016/2017
	2016-2017
	JD
	GB/AJ
	Training needs as identified in DIP
	2016/2017
History
Reduce the M vs F gap at L6+ & L7+ to -10%
Reduce the FSM vs non-FSM gap at L6+ & L7  to -10%




Target FSM pupils at GCSE L2 to ensure that they meet their target grade. 

	KQ1
To continue to improve performance and standards at all key stages and provide the best possible outcomes for all learners  (1)
	KS3 ICT
· Reduce the M vs F gap at L6+ & L7+ ICT by improving the performance of boys. (Y8IAP3 pf gaps not significant)
· Reduce the FSM vs non-FSM gap at L6+ & L7+ ICT by improving the performance of FSM pupils. (Y8IAP3 pf gap L6+ -20.9%, L7+ -18.3%)
KS4 Business 
· Improve A*-C performance in GCSE Business. Target FSM A*-C pupils  (IAP3 Y10 2016)



KS4 Computing 
· Improve performance in GCSE Computing 45% missing MTG in IAP3 Y10. Improve CA in GCSE computing. (Data – GCSE 2016 and IAP3 Y10 2016)
	As per DIP for 2016/2017
	2016-2017
	RE
	GB/AJ
	Training needs as identified in DIP
	2016/2017
ICT
Reduce the M vs F gap at  L6+ & L7+ to -5%
Reduce the FSM vs non-FSM gap at L6+ & L7  to -10%





Business 
Improve the A*-C performance in GCSE Business to ensure that pupils meet target grades and especially FSM pupils

Computing 
Improve the GCSE performance of pupils to ensure that they meet their target grades. Improve the CA delivery and ensure that it meets specification requirements.


	KQ1
To continue to improve performance and standards at all key stages and provide the best possible outcomes for all learners  (1)
	KS3 MFL
· Reduce the M vs F gap at L5+, L6+ & L7+ MFL by improving the performance of boys. (Y8IAP3 pf gap L5+ -11.7%, L6+ -16.2%)
· Reduce the FSM vs non-FSM gap at L5+ & L6+ MFL by improving the performance of FSM pupils. (Y8IAP3 pf gap L6+ -22.9%

	As per DIP for 2016/2017
	2016-2017
	VAP
	GB/LEF
	Training needs as identified in DIP
	2016/2017
MFL
Reduce the M vs F gap at L5+, L6+ & L7+ to at least -10%
Reduce the FSM vs non-FSM gap at L5+ L6+  to -10%


	KQ1
To continue to improve performance and standards at all key stages and provide the best possible outcomes for all learners  (1)
	KS3 Music 
· Reduce the M vs F gap at L6+ Music by improving the performance of boys. (Y8IAP3 pf gap L7+ -16.5%)
· Reduce the FSM vs non-FSM gap at L6+ & L7+ Music by improving the performance of FSM pupils. (Y8IAP3 pf gap L6+ -26.8%, L7+ -18.5%)

KS4 Music 
· Reduce the gender gap at L2 in Music by improving male attainment. Target FSM A*-C pupil missing C+ (Data – IAP3 Y10 2016)
	As per DIP for 2016/2017
	2016-2017
	JH
	GB/LEF
	Training needs as identified in DIP
	2016/2017
Music
Reduce the M vs F gap at L6+ to at least -10%
Reduce the FSM vs non-FSM gap at L6+ L7+ to -10%



Reduce the gender gap at L2 music so that all pupils achieve their target grade and focus on FSM A*-C achievement.




	KQ1
To continue to improve performance and standards at all key stages and provide the best possible outcomes for all learners  (1)
	KS3 PE
· Reduce the M vs F gap at L6+ PE by improving the performance of boys. (Y8IAP3 pf gap L6+ -14.2%)
· Reduce the FSM vs non-FSM gap at L6+ PE by improving the performance of FSM pupils. (Y8IAP3 pf gap L6+ -19.0%)
KS4 PE 
· Reduce the gender gap at L2 in PE by improving male attainment. Target FSM A*-C pupils (Data – GCSE 2016 and IAP3 Y10 2016)
	As per DIP for 2016/2017
	2016-2017
	SR
	AR
	Training needs as identified in DIP
	2016/2017
PE
Reduce the M vs F gap at  L6+ by improving the performance of boys to at least -10%
Reduce the FSM vs non-FSM gap at L6+ to -10%


Reduce the gender gap at L2 by improving the males performance in line with their targets and focus on improving the performance of identified FSM pupils. 

	KQ1
To continue to improve performance and standards at all key stages and provide the best possible outcomes for all learners  (1)
	KS3 Welsh
· Reduce the M vs F gap at L5+, L6+ & L7+ Welsh 2nd Language by improving the performance of boys. (Y8IAP3 pf gap L6+ -13.5%)
· Reduce the FSM vs non-FSM gap at L5+ & L6+ Welsh 2nd Language by improving the performance of FSM pupils. (Y8IAP3 pf gap L6+ -17.3%)

KS4 Welsh 
· Target FSM A*-C pupils in Welsh. (Data – GCSE 2016 and IAP3 Y10 2016)
	£2000 EIG 
	April 2016-March 2017
	AJ
	CAM 

	Training needs identified .(See Welsh DIP for detail)
	2016/2017
Welsh 2nd Language
Reduce the M vs F gap at L5+, L6+ & L7+ to at least -10%
Reduce the FSM vs non-FSM gap at L5+, L6+ to -10%





Target the identified FSM pupils in Year 11 to ensure that they achieve their target grades and reduce the FSM non FSM gap to -10% 

	KQ1
To continue to improve performance and standards at all key stages and provide the best possible outcomes for all learners  (1)
	Further develop NLNF rich tasks in all subjects across KS3 as a means of developing students’ progress in literacy and numeracy and assessing this  
	Dept time & T&L meetings 
	Sept 2016-December 2017
	All TLR holders 
	CLP, JM, LL/ANO & RCE
	Teaching & Learning Meetings 
	100% of students to improve on their NRT and NNT and NPT in 2017.

	KQ1
To continue to improve performance and standards at all key stages and provide the best possible outcomes for all learners  (1)
	Replicate and further develop our effective whole school tracking systems at departmental level so that each department have SIMS mark-books established  so that effective monitoring and tracking especially of FSM pupils can take place at all levels within the school. 
	Develop capacity for the data manager to work alongside TLR holders 
PDG £16000
	April 2016-March 2017
	SF
	RCE
	Training needs identified as necessary.
	SIMS mark books established by all departments in readiness for the new timetable in 2017.
Continue to improve the performance of our e-FSM learners.  


	KQ1 To continue to improve performance and standards at all key stages and provide the best possible outcomes for all learners  (1)
	Embed PIXL strategies into the teaching and assessment of KS4 English, Maths and Science.
	Throughout 2016-2017
School budget
£4000
	Sept 2016-August 2017
	CLP, JM & SD 
	RCE
	Training needs identified as necessary 
	Performance in CSI to meet 2017 target of  54%

	KQ1
Continue to improve performance and standards at all key stages and provide the best possible outcomes for our learners
(1)


	Three Teach First Participants
1 English – First Year of programme.
1 Maths – First Year of programme. 
1 Science – Second Year of programme. 

This will provide continued capacity within these departments and focus on the effective introduction of the new GCSEs in English, Maths and Science
	50% Staffing costs for the participants to be met by SCC. (Sept to March)
50% Staffing costs to be met by the EIG (Sept to March for English & Maths) April to March 17 for Science.
SCC: £19,304
EIG:   £24,896
	September 2016-August 2017
	GB/AJ – School Mentor
JLJ, CLP  Subject Mentors
	CAM
	Staff & participants to attend all relevant Teach First training.
	Performance in L2+ in 2017 raise to 55%
CSI 54%


	KQ1
Continue to improve performance and standards at all key stages and provide the best possible outcomes for our learners
(1)






	Continue to embed and develop the Accelerated Reading programme for the whole of KS3 - Renaissance Reading. 

Programme has initially been set up and run on a fixed term contract by a Literacy Engagement Officer who has been working directly with pupils and establishing the programme. We are keen to further develop this programme by further developing family literacy.     

Continue to upgrade library book stock so that books are current and are labeled with Renaissance Reading labels.  

	Staffing – 
1 Grade 3 TA on a fixed term contract to manage and run the programme while it continues to embed in the school.
September 2016- March 2017
SCC: £4137
PDG: 4137
School budget £1000
	Ongoing 
	 JM
	RCE 
	TA to liaise with English Department and AR for online training
	Continue to improve the end of KS3 Reading TA by 2%
Improve the % of   pupils gaining SS> 115 in 2017 by at least 2%

	KQ1
To continue to improve performance and standards at all key stages and provide the best possible outcomes for learners.
(1)


	Maintain for a further two terms 3 English/Literacy /Maths/Numeracy intervention workers to implement catch up booster programmes with pupils across KS3 & KS4. 
Provide specialist literacy & numeracy intervention to learners as per intervention pathways document.  

	Continue to appoint 3 support staff members on Grade 3 to a fixed term contract for a further period of intervention.
September 2016  - March 2017
50% of cost from SCC and 50% of cost from PDG
PDG: £12,400
SCC: £12,400

	Sept 2016 – March 2017 March
	JM , CLP & AW 
	RCE
	Ongoing training may be needed to support their delivery of certain packages e.g. 
Catch Up Literacy
	Performance in L2+ rises in 2017 to 55%.
Ensure that all pupils enter KS4 with a functional literacy reading age.

	KQ1
To continue to improve performance and standards at all key stages and provide the best possible outcomes for learners.
(1)
	Grade 5 Lead TAs for Lit & Numeracy responsible for identification, monitoring and reviewing pupils on intervention programmes. Ensure that there are effective programmes in place for Literacy & Numeracy.
Provide specialist literacy & numeracy intervention to learners as per intervention pathways document.  

	100% Staffing costs met by PDG
£32,000
	Sept 2016 - 
March 2017
	DP & ML
	JM & CLP 
	Ongoing training as necessary 
	Ensure that staff within their areas of responsibility are   delivering effective intervention programs and that all pupils receiving intervention improve their NRT, NNT & NPT outcomes in 2017.


	KQ1
Raise standards in  all key stages and provide the best possible outcomes for our learners
(1)
	Further develop the ‘Big Ideas’ Maths Programme at School X and across the X Cluster.

	Training costs: £4000
Resources: £500
Refreshments: £500
SCC: £5000 

	Autumn Term 2016
	 CLP
	RCE
	Training agreed as per plan once funding have been approved
	Implement this innovative programme as appropriate across the Maths Department. Continue to improve the outcomes in Maths at KS3 & KS4 at all levels.  Maths L2 target 63% in 2017.



	Key Question 1. How good are outcomes? 1.1 Standards 1.2 Wellbeing

	Specific
Target Areas
	Action
	Resources
& Costs
	Timescale
	Personnel
Responsible
	Monitored
By
	Professional
Development
	Review
Success Criteria

	KQ1
To continue to improve performance and standards at all key stages and provide the best possible outcomes for learners.
(1)

	Provide the Welsh Bacc Department with a set of 30 surfaces and trolley to enable flexible learning for the delivery of the new Welsh Bacc Qualification which is heavily reliant on e-portfolios, research and development skills. 2016-2017 will be the first full year cohort who will be the entered for this qualification. 
	SCC Capital Funding 
£18,500









£2000 EIG 
	Procured via Local Authority Procurement as soon as plan is formally approved and in place for Sept 2016


April 2016 – March 2017
	LL














	RCE


	Training needs identified. (See Welsh Bacc DIP for details.) 
	100% pass rate for the new Welsh Bacc Qualification in 2017

	KQ1 
To continue to improve performance and standards at all key stages and provide the best possible outcomes for learners.
(1)
	Continue with the assertive mentoring programme for key KS4 pupils. 
	Staff release time 
PDG £15,000
	April 2016-March 2017
	EP & SLT 
	CAM 
	n/a 
	Identified pupils meet minimum  target grades

	KQ1
To give the best possible support and guidance for each learner (3)
	Attendance 
Continue to improve whole school attendance to at least 95.8% and reduce the gap between the attendance of FSM and non-FSM pupils by 0.75% points 
Set attendance targets for each individual year group 
Reduce the number of persistent absentees to a minimum of 8 pupils. 
	Continue to fund attendance officer post
PDG 
£20,070
	April 2016 – March 2017
	AR
	CAM 
	Ensure that new staff are familiar with our attendance procedures
	Whole school attendance to be BQ 1 in 2017 and above modelled expected performance. 

	KQ1
To give the best possible support and guidance for each learner (3)
	Continue to reduce fixed term exclusions in 2016-2017 by ensuring that C&A plans and PSP plans are robust and that the Positive Discipline Policy is operated consistently across the school. Further develop restorative approaches across the school. 
Specifically monitor and track the data in relation to FSM and non-FSM pupils.  
	Continue to fund Pastoral Manager Post 
PDG £43,429
	April 2016-March 2017
	SJ
	AR
	Ensure that new staff are familiar with our PDP procedures
	Reduce the number of fixed term exclusions to a maximum of 30 in 2016-2017
Reduce the number of days of exclusion to no more than 80.

	1.2
To give the best possible support and guidance for each learner (3)
	Monitor and track the number of ‘removes’ that occur per member of staff and department so that we can ensure that the data is discussed at line manager meetings and necessary action taken/support given so that behaviour does not impact on learning
	Time for Pastoral Manager to track and collate data 
	From the autumn term 2016
	SJ
	AR 
	Behaviour management training may be necessary  dependent on data 
	Reduce the number of remove instances in 2016-17 to 20%

	KQ1
To give the best possible support and guidance for each learner (3)
	Work with a range of pupil groups across the school to unpick their perception of pupil behaviour as identified in the pupil survey in 2016. 
	Staff time 
	Autumn term 2016 
	SJ
	AR
	Training may be appropriate depending on outcome of feedback from pupils 
	Reduction in the number of negative responses to question of behaviour in the 2017 pupil survey. 

	KQ1
To give the best possible support and guidance for each learner (3)
	Migrate our current behaviour tracking systems onto the SIMS behaviour management systems so that all school data and records are stored & recorded electronically.
	L&M time for AR & SF to plan introduction 
	In place by September 2017.
	AR 
	CAM 
	Training for all staff on how to input the data into SIMS and how effective use can be made of the data. 
	SIMS behaviour management systems up and running in Sept 2017.

	KQ1
To give the best possible support and guidance for each learner (3)
	Further develop pupil engagement with some of our most vulnerable pupils particularly FSM pupils by developing a range of social skills programmes and emotional support available to them.
	Staff cost 
PDG £11,000
	Sept 2016-March 2017
	AR 
	CAM 
	Whole school training via our Wellbeing meetings as necessary
	Reduce the number of fixed term exclusions to a maximum of 30 in 2016-2017









	[bookmark: kq2provision]KQ2. PROVISION (2.1 LEARNING EXPERIENCES, 2.2 TEACHING, 2.3 CARE SUPPORT & GUIDANCE, 2.4 LEARNING ENVIRONMENT)

	Specific
Target Areas
	Action
	Resources
& Costs
	Timescale
	Personnel
Responsible
	Monitored
By
	Professional
Development
	Review
Success Criteria

	KQ2
Support and guidance for learners
( 3)
	Whole school ‘Deprivation Champion’ in place to ensure that our FSM learners are supported and encouraged to achieve as per the FSM action plan and that all staff are fully aware of how they can best support FSM learners. 
The progress of FSM learners is tracked and monitored with learning coach and specialist intervention provided as required. 

	Staff cost 
PDG 
£19,237
	In place by September 2017
	GB/LEF
	CAM 
	Training provided to all staff in September 2017 
	All staff familiar with how they can best support FSM pupils within their teaching groups.
Staff making full use of Class Charts 
Continue to close the gap between FSM and nonFSM learners in all headline indicators. 

	KQ2
To ensure that teaching and assessment are effective and appropriate to improving standards for learners 
	Further develop teaching and learning to stretch MAT learners in all lessons at KS3 & KS4.
Deprivation Champion to work with FSM MAT learners and develop ‘The Brilliant Club’ to raise aspirations. 
	PDG Cost £2000
	Sept 2016-2017
	GB/LEF 
	CAM 
	As necessary 
	Track the progress of all FSM MAT pupils and ensure that they are well supported. 

	KQ2
To ensure that teaching and assessment are effective and appropriate to improving standards for learners (2)
	Continue to improve the quality of marking and feedback by ensuring that all staff use DIRT and closing the gap activities to maximize pupil outcomes and that all staff follow the whole school marking policy.

	Staff time 
	2016-2017
	GB/AJ
	CAM 
	Whole school training on 16th December 2017
If individual staff need further support in this area they will be supported by GB/AJ
	QA and lesson observations evidence demonstrated that the marking policy is being applied consistently across the school and is having a direct impact on pupil outcomes.

	KQ2
To ensure that teaching and assessment are effective and appropriate to improving standards for learners
(2)
	Offer further opportunities for all staff to develop their Welsh language skills. 
	Training time 
	2016-2017
	AJ
	CAM 
	Opportunity for all staff to receive further training during our training day on  October 21st 2016
	All staff receive further training and develop confidence is using the language within their fluency level.

	KQ2
Support and guidance for learners
( 3)
	Further develop opportunities for learners to have contact with local industry and commerce.
	Staff time 
	Spring Term 2017
	GB/LEF
	CAM
	n/a 
	Increased opportunities for learners to have contact with local industry and commerce. 

	KQ2
To ensure that teaching and assessment are effective and appropriate to improving standards for learners. (2)






	Ensure that there is appropriate support available to develop all staff at different stages of their development and be able to facilitate a range of OLEVI teaching programmes at School X.
‘Outstanding Teacher Programme’ to run each term throughout 2016-17.
‘Improving Teacher Programme’ to run in the Autumn and Spring Term.
Outstanding Teaching Assistant Programme to be run in two terms. 
The OTP & ITP programmes are to be delivered by staff from School X. All programmes to be offered to other schools across the cluster, local authority and region as part of our New Deal Pioneer Work.
	Staffing, Delivery and Resource Cost
SCC: £5000

 
	One prg to run each term at School X
	GB/AJ
	CAM
	New and remaining staff at School X to have completed the appropriate OLEVI teaching programme.
	Develop our capacity within the school and across the cluster to facilitate the programmes at School X. 90% of all lessons observed in 2016/17 to be good or better.

	KQ2
To ensure that teaching and assessment are effective and appropriate to improving standards for learners. (2)
	Ensure that staff identified for the ITP or ‘Breakthorugh programmes’ have further coaching if necessary before starting on formal capability procedures if concern continues about their performance. 
	Staff time 
	As per policy 
	GB/AJ
	CAM 
	As appropriate 
	No more than 10% of  lessons should be judged as adequate in  2016-2017 and there should be no  unsatisfactory teaching. 

	KQ2
To ensure that teaching and assessment are effective and appropriate to improving standards for learners. (2)
	Continue to employ 2 cover supervisors on fixed term contracts for the period of the SCC to mitigate against the need to bring in supply staff to facilitate a number of programmes/training included in the SIP. This is far more effective & beneficial to pupils than a range of supply teachers on a regular basis. This limits the impact of missing teaching time due to training and development. On occasions when they are not required for cover they would provide additional support for intervention groups.
	2 x Grade 5
Learning Support Assistants/Cover Supervisors.
September 2016 – March 2017 
SCC: £11,369 PDG: £11,369
	Currently staff in post and we would extend their contracts for a further 7 months for the duration of SCC and PDG grants. 
	JM
	CAM
	Training provided in house for Cover Supervisors.

	Training programmes and other development programmes to have limited impact on pupil progress due to continuity in cover provided.

	KQ2
To ensure that teaching and assessment are effective and appropriate to improving standards for learners. 
To lead and manage the plan for whole school improvement (2&4)
	Develop school capacity for the leadership of Teaching & Learning in the school. 
GB/AJ to lead on whole school leadership of T&L. Significant reduction in teaching commitment for 2016-17 to focus on coordinating and OLEVI programme development at School X. GB also responsible for managing school to school work with a range of schools and leading on further developing teaching and learning across our Primary Cluster, especially in the use of IRIS connect across the cluster.
	SCC: £10,000 (Sept-March 2017
	September 2016- March 2017
	GB/AJ
	CAM 
	GB/AJ to work closely with the Challenge Advisor 
	OLEVI programmes to be run effectively at School X during 2016-17 facilitated by the staff from School X and the X Cluster.

	KQ2
Continue to improve the quality of teaching and learning and develop leadership at all levels across the school
(2&4)
	To create capacity by continuing with 1 Learning Champion who will continue to develop the schools capacity; 
· To develop a team of staff who will be game changers in using Iris Connect and coaching to support all staff across the school to continue to develop the quality of teaching and learning across the school.
· To develop our own support structures to ensure that we reduce within school variation across departments and share excellent practice across the school.
	Equivalent of 1 day per week for our excellent practitioner to develop this SCC: £6327

	Sep 2016 – March  2017
	SR
	GB/AJ
	Use the school Teaching & Learning meetings to cascade developments to whole staff. 
	Develop innovative ways of engaging pupils in learning.  Share good and excellent practice within the school to reduce in school variation.
90% Lesson observed to be good or better. Deliver successfully evaluated OLEVI programmes at School X in 2016-17. Ensure that we have a sustainable model of CPD programmes and progression routes for all our staff in the future.

	KQ2
Continue to improve the quality of teaching and learning and develop leadership at all levels across the school
(2)

	Enable all staff to be involved in opportunities for further joint practice development and take part in lesson visits and learning walks around the school and across our cluster and with the specific focus on ‘closing the gap’.
	Staff cover costs 
PDG £4000
	Sept 2016- March 2017
	GB/AJ
	CAM 
	Training needs identified as appropriate
	Continue to improve the quality of teaching across the school and reduce in school variation. 

	KQ2
Continue to improve the quality of teaching and learning and develop leadership at all levels across the school (2/4)
	Action research grants available for staff to focus on closing the gap FSM/nonFSM teaching strategies/approaches. 10 grants of £500 pounds available.
	PDG funding £5000

	Sept 2016-March 2017
	GB/LEF 
	CAM 
	Training as indicated in the plan 
	Funding spent and learning shared with all staff at T&L meeting during the summer term 2017.


	KQ2
Continue to improve the quality of teaching and learning and develop leadership at all levels across the school (2/4)
	Review current homework policy and implement as necessary a revised policy following consultation with pupils and staff. 
	Staff time 
	By the Summer Term 2017
	GB/AJ
	CAM 
	As necessary 
	Policy in place and understood by all stakeholders. Develop pupils as independent lifelong learners.

	KQ2
Support and guidance for learners
( 3)
	Pupil Offer activities to include a range of activities e.g. visits to Techniquest, Y Senedd & Parliament, Shakespeare in Schools Project, Music Enrichment Activities, Zoo lab & Digital Climbing wall.  
	Pupil Offer Funding  SCC: £5000

	Sept 2016-March 2017
	JLM 
	CAM
	As necessary dependent on activity
	A range of pupils who will have had new experiences to enrich their learning experiences within and beyond the classroom.

	KQ2
Support and guidance for each learner
( 3)
	Plan/Develop and introduce an effective home learning platform linked to HWB alongside the development of the school website.
	Staff time 
SCC: 2500
	Sept 2016-March 2017
	RCE
	CAM
	Training as necessary to ensure that all staff, pupils and parents can fully access the platform. 
	Effective home learning platform in place, clearly linked to HWB by the Spring Term 2017.
Informative website up and running so that it can be a source of both information and support to pupils, parents and governors.

	KQ2. PROVISION (2.1 LEARNING EXPERIENCES, 2.2 TEACHING, 2.3 CARE SUPPORT & GUIDANCE, 2.4 LEARNING ENVIRONMENT)

	Specific
Target Areas
	Action
	Resources
& Costs
	Timescale
	Personnel
Responsible
	Monitored
By
	Professional
Development
	Review
Success Criteria

	KQ2
Support and guidance for each learner
( 3)
	Learning Coach available to support identified pupils with additional mentoring.
	Staff cost £10,000 PDG 
	April 2016-March 2017
	AR 
	CAM 
	Update training as necessary 
	Identified pupils meet minimum target grades in areas identified for support. 

	KQ2
Support and guidance for each learner
( 3)
	Develop Breakfast club provision with Communities First to specifically meet the need of FSM learners.
	Staff time 
PDG £500 
& funding from Communities First 
	Sept 2016 – March 2017
	LEF/GB
	CAM
	n/a 
	 15 FSM learners from KS3 to attend the club in the first year. 



	[bookmark: KQ3Leadership]KQ3 LEADERSHIP (3.1 LEADERSHIP, 3.2 IMPROVING QUALITY, 3.3 PARTNERSHIP WORKING, 3.4 RESOURCES MANAGEMENT)

	Specific
Target Areas
	Action
	Resources
& Costs
	Timescale
	Personnel
Responsible
	Monitored
By
	Professional
Development
	Review
Success Criteria

	KQ3
Developing  Leadership across the school
(4)







	3 further staff/support staff /Governors throughout the year to attend the OLEVI – Outstanding Leadership in Education programme.

This will ensure that staff at all levels are developing their leadership skills and building capacity for further improvement at our school.
	£295 per delegate 
Expenses £500

School Budget: £1,385 
	Dates to be confirmed for 2016-17
	GB/AJ
	CAM 
	Attend OLEVI training course. School to school work with other delegates who attend the training. 
	3 further staff will have attended the training. 
Staff both teaching and support staff & governors develop their capacity for leadership and leading further improvements at School X. 

	KQ3
Developing  Leadership across the school
(4)


	Increase the profile of the school council around the school to ensure that all pupils are fully aware of how pupil voice feeds into whole school self-evaluation and improvement processes.
School council to ensure that they share their improvement plan for 2016-2017 with all pupils and staff.
	Staff time 
	Throughout 2016-2017
	GB/LEF
	CAM 
	Training for school council members as necessary. 
	All pupils fully aware of how the school council operates and how pupil voice feeds in to whole school self-evaluation and development planning 

	KQ3
Developing  Leadership across the school (4)


	Continue to develop the student voice and consultation groups across all areas of the school
	Meeting time 
	Throughout 2016-2017
	All TLR holders and Learning Co-coordinators 
	GB/LEF
	As necessary 
	All subject/pastoral teams have consultation groups that meet at least once per term.  

	KQ3
To lead, manage and plan for whole school improvement(4)
	Lead and develop digital competency framework across the school. 
	Staff release cost 
SCC: £6000
	Sept 2016-March 2017
	RCE
	CAM
	Whole school training on October 21st 2016. 
All Staff have access to Microsoft Training package and further C Touch Training.
	All staff have improved their level of digital competence across the school. Further increase the use of appropriate ICT in lessons as evidenced by lesson observations. DCF plan in place by January 2017.

	KQ3
To lead, manage and plan for whole school improvement(4)
	Continue to develop leadership at all levels throughout the school. Ensure that new TLR holders and those requiring support receive appropriate training.
	Training time and release costs 
EIG £5000
	April 2016 – March 2017
	SLT
	CAM 
	Identified staff to receive appropriate training.  
	All TLR holders to be effective middle managers that are impacting on outcomes.  

	KQ3
To lead, manage and plan for whole school improvement(4)
	Governor’s self-evaluation document and improvement plan to be reviewed/updated at each full governing body meeting with a full review completed at the annual Governors Self Evaluation Day during the summer term, when the action plan for 2017-18 will be developed. 
	Time at meetings 
	As per Govs meeting calendar 
	A Pearsall 
	Chair of Governors 
	As identified in the improvement plan 
	Self-Evaluation completed and action plan in place for 2016-2017. All Governors have the opportunity to feed into the plan.

	KQ3
To lead, manage and plan for whole school improvement(4)
	Lead on developing the new Curriculum in line with Donaldson ensuring that all staff are full aware and informed about future developments.
	SLT time 
	Ongoing 
	RCE
	CAM 
	As necessary as further information becomes available 
	All staff fully aware and briefed about future changes to the curriculum and assessment as they become available.

	KQ3
To lead, manage and plan for whole school improvement(4)
	Further develop the role of all link governors who are linked to specific areas such as FSM, LAC etc
	Planning meeting time 
	April 2017
	CAM 
	Chair of Governors 
	Update training time with each link Governor.
	All link governors knowledgeable and clear about their areas and able to challenge SLT links.  

	KQ3
To lead, manage and plan for whole school improvement(4)
	Building capacity for leadership of data across the X Cluster of Schools and leading on the SCC plan for 2016-17. This will involve monitoring the SCC plan and preparing regular updates on pupil attainment at whole cohort and individual groups of learners. Reduction in teaching commitment to release time for the DH to lead on these areas. The Deputy Head will also be responsible for developing HWB across the whole school in 2016-17.
	SCC:
£13,000
	From September 2016 –March  2017 
	RCE
	CAM 
	RCE to work closely with Challenge Advisor
.
	Clarity around current data and tracking systems across the cluster and action plan developed as appropriate following review to explore potential improvements and streamlining.   
All stakeholders aware of the schools progress against our SCC plan. Plan regularly monitored for progress and impact on standards. 


	KQ3
To lead, manage and plan for whole school improvement(4)
	Lead on whole school Literacy & Numeracy. 
Provide further training and resources for all staff on the LNF to ensure planning and rich tasks focus on learner progress and excellent practice is developed and shared 
	Release time for  LL & JN/ANO to develop & further embed the NLNF across the school
£4000 release time and £4000 training budget from  EIG 
	April 2016-March 2017
	LL & JN/ANO
	RCE
	Training for leadership of LNF as appropriate throughout the year.
Teaching & Learning meetings 

	Staff feel supported in further developing the NLNF& outcomes continue to improve in both literacy and numeracy at all key stages. All areas of the school see the NLNF as everybody’s responsibility.

	KQ3
To lead, manage and plan for whole school improvement(4)
	Review the QA calendar & policy during 2016-2017 to ensure that our QA processes and procedures are having an impact on outcomes. Revised policy in place by September 2017 as necessary. 
 
	Staff time 
	Review completed by April 2017 and updated policy in place by Sept 2017
	GB/AJ
	CAM 
	Training needs identified as part of the review.
	Review complete and revised, updated policy in place by September 2017.

	KQ3
To lead, manage and plan for whole school improvement(4)
	Develop a group of staff ‘Digital Champions’ who can provide training and support to their peers. 
	Staff time 
	January 2017- July 2017
	GB/AJ
	CAM 
	Training to take place during T& L meetings & training day on October 21st  2016
	

	KQ3
To lead, manage and plan for whole school improvement(4)
	Ensure that all staff are ready to implement national changes to the curriculum from 2016 with a specific focus on KS2-3, GCSE, exam entry points and the WBQ and Bacc Bach.
	Training time 
Training costs 
£800
	Throughout 2016-2017
	GB/LEF
TLR holders 
	CAM 
	Training day on February 27th  2017
	100% of teachers participated in the training.



	KQ3 LEADERSHIP (3.1 LEADERSHIP, 3.2 IMPROVING QUALITY, 3.3 PARTNERSHIP WORKING, 3.4 RESOURCES MANAGEMENT)

	Specific
Target Areas
	Action
	Resources
& Costs
	Timescale
	Personnel
Responsible
	Monitored
By
	Professional
Development
	Review
Success Criteria

	KQ3
To lead, manage and plan for whole school improvement(4)
	Continue to engage and develop with Welsh Government and the EAS as part of our work as a ‘New Deal Pioneer School’ throughout 2016-2017.
In school ‘New Deal’ group to plan and secure the facilitation of OLEVI programmes offered to schools across the region. New Deal team will also deliver the NQT support programme on behalf of the EAS. 
	New Deal funding to cover activity 
	Throughout 2016-2017
	GB/AJ
ECM & JD 
	CAM 
	A range of training /information sessions made available via WG and the EAS
	Development opportunities made available to staff as a result of our work as a ‘New Deal Pioneer School’. Develop leadership capacity within our school.  

	KQ3
To lead, manage and plan for whole school improvement(4)
	Engage EAS English specialist to work with staff on developing strategies for all learners to achieve their potential updating resources and schemes of learning to meet the requirements of the new specifications.
	Cover costs 
EIG 
£4500
	Autumn term 2016
	JM 
	RCE
	Delivered by the EAS 
	63% of pupils achieve level 2 English Language 2017





School Priorities for 2017-18


1.	To continue to improve performance and standards at all key stages and provide the best possible outcomes for learners

2.	To ensure teaching and assessment are effective and appropriate to improving standards for learners

3.	To give the best possible support and guidance for each learner

4.	To lead, manage and plan for whole school improvement


Specific Areas for Development for 2017-18 for School X in line with national priorities will be;

· [bookmark: _Hlk512098440]Literacy
· Numeracy
· Digital Competence 
· Reducing the Impact of Deprivation and closing the achievement gap between FSM and non-FSM
· Develop a new curriculum 


	Key Question 1. How good are outcomes? 1.1 Standards 1.2 Wellbeing


	Specific
Target Areas
	Action
	Review
Success Criteria

	KQ1
To continue to improve performance and standards at all key stages and provide the best possible outcomes for all learners  (1)
	· Refine the tracking, monitoring of progress and personalised interventions of all groups of learners, including FSM, boys, ALN and MAT at KS2/3, KS3, KS4
· Refine the consistent use of PiXL strategies and resources to minimise in house subject variation
· Continue to monitor pupil standards and provision in all new GCSE specifications 
· Use evaluations from examination results and outcome reviews to identify best practice to be shared across the school and highlight subjects requiring additional internal or external support to maximise pupil outcomes and reduce in house variation
· Evaluate and further refine FSM strategies to identify and remove barriers to learning.
· Refine the range of parental communications to engage them further in supporting their own child in their learning.
·  Refine the quality and range of support and guidance on offer to pupils leading to enriched learning experiences and raised aspirations
· Refine opportunities to develop ‘metacognition’ to increase the capacity of pupils to take responsibility for their own learning
· Increase the use of incidental Welsh across the curriculum to underpin improved Welsh second Language pupil outcomes.

	Regular review of IAP data. HT reports to GB.
Action points of all ‘Intervention’ meetings document discussion of progress and appropriate interventions.
Action points from TLR holders and line manager meetings document sharing and use of strategies.
Analysis of outcomes by subject IAP v targets
Action points from line manager meetings document discussion of required pedagogical approaches, development of SoW and evaluation of pupil progress v targets
Monitoring of best practice through T&L meetings and in house INSETs
Monitoring of subject/EAS support plans as appropriate
Regular evaluations of FSM IAP v targets.  HT reports to GB. 
Evaluations of book looks and listening to learners
Analysis of number of parent communications and percentage attendance.
Evaluation of parental feedback 


	KQ1
To continue to improve performance and standards at all key stages and provide the best possible outcomes for all learners  (1)
	· Evaluate and refine LNF curriculum planning, teaching and learning ensuring full coverage of all strands, elements and aspects at the appropriate level.
· Embed approaches to developing pupil literacy and numeracy confidence through self-evaluation activities working to identify best practice in Teaching and Learning, sharing across the school and highlighting subjects requiring additional internal or external support to maximise outcomes and reduce in house variation
·  Strengthen the consistent use of reading approaches across the school through targeted professional learning opportunities, best use of ‘AR’ scheme and challenging reading homeworks. 
· Strengthen the use of whole school strategies for high quality extended writing across the school, using approaches to motivate and engage boys. Look to identify examples of excellent practice through school to school work and embed excellent use of literacy targets
· Strengthen strategies for promoting oracy/presentation skills.
· Further develop the work of the ‘Big Maths’ project across the cluster to further  strengthen the consistent approaches to delivering mathematic and numeracy across the cluster.
· Evaluate and refine literacy and numeracy intervention programme
	Half termly progress reports to SLT and GB Curriculum meetings on LNF.
Evaluation of LNF progress tracker and KS3 narrative reports.

Intervention meeting action points of meetings document discussion and evaluation of intervention reading on improved pupil outcomes. Analysis of NRT outcomes and diagnostic tests. 
Review reports including lesson observations, book looks and listening to learners indicate increasing consistency of whole school strategies. 
Analysis of pupil outcomes in NRT and KS3 writing v targets and oracy/reading outcomes
QA reports indicate increasing consistency of whole school strategies.

	KQ1
To continue to improve performance and standards at all key stages and provide the best possible outcomes for all learners  (1)
	· Evaluate and refine implementation of the WG Digital Competency Framework (DCF) ensuring coverage of all aspects at the appropriate level. 
· Use outcomes form ESK3 TA results, the QA programme and work with Pioneer Schools to identify best practice in Teaching and Learning of ‘Digital Competence’ to be shared across the school and highlight subjects or staff requiring additional internal or external support to maximise opportunities and outcomes for learners
· Digital Competence PLC to continue to drive forward whole school teaching and learning through monitoring delivery, outcomes, identification of whole school training needs and providing targeted support where required. 
· Through targeted professional learning and working with Pioneer Schools further increase the capacity of all staff including TAs to deliver the DCF.
·  Embed the use of pupil ‘Digital Learners to improve provision and standards.

	Scrutiny of SoW show planned opportunities for development and progression of skills.
Termly reports to GB curriculum meetings on implementation.
Action points of meeting with DCC document discussion of best practice and areas for development.
Action points of meetings document discussion and evaluation of progress in teaching and learning and pupil outcomes. 
Evaluation of T&L meetings and QA Programme reports evidence improving provision and standards across the curriculum
Action points from meetings and EAS activities document discussion of best practice strategies.
Digital Leaders in place and providing peer to peer or staff support.

	KQ1
To continue to improve performance and standards at all key stages and provide the best possible outcomes for all learners  (1)
	· Work with all stakeholders to ensure the School X attendance policy and plan is implemented in full and excellent attendance remains a key focus for everyone.
· Evaluate and refine ‘Pride’ awards scheme
· Evaluate and refine the contribution of pastoral teams in increasing the attendance of FSM pupils
· Continue to reduce and aim to eliminate persistent absence (PAs) through highly effective in school and BG wide strategies.
·  Evaluate and refine strategies to reducing  the number of Fixed Term Exclusions (FTEs)
	Action points of meetings document discussion of pupil attendance and actions to address any concerns.
Regular reports to SLT and GB document impact of strategies.
QA programme and Attitude to Learning analysis indicates high levels of pupil engagement in the classroom. 
Scrutiny of extra curriculum enrichment pupil engagement.
Monitoring by Learning Coordinators through scrutiny of pupil planners and learning walks highlight consistent use of framework.
Line manager action points document discussion of Callio, FSM and PA attendance and impact of interventions. 
Meeting action points document discussion on effective common working practices and sharing of information of vulnerable families
Monitoring or PA pupil attendance and use of interventions/sanctions.
Monitoring of FTEs and use of alternative sanctions.












	
KQ2. PROVISION (2.1 LEARNING EXPERIENCES, 2.2 TEACHING, 2.3 CARE SUPPORT & GUIDANCE, 2.4 LEARNING ENVIRONMENT)


	Specific
Target Areas
	Action
	Review
Success Criteria

	KQ2
To ensure that teaching and assessment are effective and appropriate to improving standards for learners. (2)
	· Refine Teaching, Learning and Assessment practice taking account of new pedagogical practices required by ‘A curriculum for Wales – a curriculum for life’ and new GCSE specifications to improve pupil outcomes and reduce in house variation
· Continue with personalised support programmes for all teachers whose teaching is judged to be adequate or unsatisfactory.
· Continue to support subject areas performing below expectations to reduce in house variation.
· Further embed the OLEVI teaching programmes
· Embed high quality medium and short term lesson planning to take account of assessment and other data (CATs, NNRTs, TAs) to ensure appropriate challenge for all pupils in all lessons. 
·  Further develop partnership working to improve the quality of the learning environment to underpin high quality teaching and learning.
	QA programme and outcomes reported to SLT and GB Curriculum meetings and evaluations of lessons and PM observations show evidence of impact on improved % of good/excellent teaching and pupils’ standards and skills. 
Coaching logs show impact of support and improvement in practice.
Analysis of pupil progress shows accuracy of target v actuals.
Evaluation of programme shows impact in the classroom in % of excellent teachers observed as part of our QA process. PM and triad observations highlight personalised teaching to meet the needs of all learners.
Analysis of learning environment audits.

	KQ2
To ensure that teaching and assessment are effective and appropriate to improving standards for learners. (2)
	· Implement the whole school digital strategy ensuring delivery of the DCF, maximising the use of the current system and effective long term planning to ensure access by staff and pupils to appropriate resources securing positive outcomes.
· Strengthen use of the whole school VLE platform to maximise pupils learning experiences and outcomes. 
·  Refine use of the school website to raise the profile of the school in the local community and provide easily accessed information for staff, parents and pupils.
	SLT and GB action points document discussion of implementation of strategy.
Line manager meetings document discussion of implementation of strategy.
Listening to learners report increased VLE opportunities. 
Feedback from all stakeholders


	KQ2
Support and guidance for each learner
( 3)
	· Evaluate and refine the work of the School X School Council to ensure appropriate opportunities for pupils to contribute to school developments and decision making
· All staff to provide opportunities for pupils to participate and reflect on their own learning ‘metacognition’ in lessons.
·  Research Rights Respecting School Award Level 
· Review our ‘Anti Bullying Ambassadors’ programme
· Evaluate the use of PASS and implement actions that will underpin increased pupil wellbeing
	Scrutiny of Listening to Learners activities and School Council action points document involvement of pupils in decision making
Pupil reports to GB Curriculum/Pupil voice  meetings.
Monitoring of pupil outcomes show improvement in attendance, standards and skills. 
Listening to learner outcomes 
Monitoring and evaluation of referrals to counselling and outside agencies

	KQ2
To ensure that teaching and assessment are effective and appropriate to improving standards for learners. (2)
	· Complete annual review of the curriculum to ensure it meets the future needs of all learners and statutory requirements of the WG
·  Evaluate and refine the teaching of all new GCSE specifications, using the ‘iSynoptic’ tool  to identify best practice across the region to further raise standards and reduce in house variation
·  Strengthen joint curriculum planning with the primary cluster.
·  Work alongside Pioneer Schools (Curriculum) to commence the implementation ‘A curriculum for Wales – a curriculum for Life’ aligned to the new Areas of Learning and Experience (AoLE)
	Evaluation of curriculum review
Report to GB Curriculum

Analysis of pupil outcomes

Action points from primary cluster meetings
Primary cluster quality assurance processes

Meetings with SLT, GB and EAS CA document discussion of school to school working activities

	KQ2
To ensure that teaching and assessment are effective and appropriate to improving standards for learners. (2)
	· Evaluate and refine Learning Support provision to support vulnerable learners, reducing FTEs, allowing them to achieve successful outcomes 
· Develop highly effective whole school MAT teaching and learning strategies leading to a successful NACE Cymru Challenge Award submission. 
· Refine the MAT support and guidance programme enhancing the pupil offer leading to raised aspirations. 
	Action points of line manager meetings document discussion of provision. .
Impact of provision on outcomes
Learning walks by SLT 
Tracking of pupil progress v targets
Monitoring of FTEs
Review programme shows evidence of impact on MAT provision and outcomes.














	
KQ3 LEADERSHIP (3.1 LEADERSHIP, 3.2 IMPROVING QUALITY, 3.3 PARTNERSHIP WORKING, 3.4 RESOURCES MANAGEMENT)

	Specific
Target Areas
	Action
	Review
Success Criteria

	KQ3
To lead, manage and plan for whole school improvement(4)





	· Provide a personalised structured professional learning model aligned to the ‘New Deal’  and ‘WG Leadership Standards’ for senior and middle leaders so that all school leaders have the skills, knowledge and competencies to undertake their role effectively and lead high performing teams. 
· Refine the role of the GB in providing challenge and support to the school to secure sustained improvements 
· Actively seek opportunities to develop leadership capabilities and experience in line with the ‘New Deal’ for all staff through professional learning, shadowing or secondment.
· Ensure that all staff are aware and familiar with the new professional standards for teachers.
	Scrutiny of action points across the school show a high level of consistency by all leaders to hold those in their subjects or areas to account. 
HT reports to full GB document impact of professional learning.
GB action points from meetings and self-evaluation documents involvement in securing sustained improvement. 
CA visit logs and SLT and line management action points document discussion of leadership opportunities.


	KQ3
To lead, manage and plan for whole school improvement(4)


	· Refine the School X annual self-evaluation and planning cycle and activities including involvement of all stakeholders and other learning providers to ensure our best practice becomes common practice
· Embed the role of all TLR holders in quality assurance of SE and planning processes and the setting of whole school priorities
·  Refine peer observation triads across the school to share best practice thereby reducing in house variation.
·  Refine strategic school to school working ensuring there is a clear focus, need, action plan and impact measurement in place (standards, provision or leadership) aligned to School X, LA or national development priorities.
	Scrutiny of SER, Dept SERs and Year Team SERs shows consistency and range of self-evaluation activities undertaken. 
Peer triad observation records
Evaluation of all S2S projects
Monitoring of project v school development priorities

	KQ3
To lead, manage and plan for whole school improvement(4)

	· Embed the whole school Family and Community Engagement (FaCE) strategy for improving outcomes of vulnerable learners 
· Strengthen the Pupil and Family Engagement Officer (PFEO) to ensure work undertaken is with targeted families and impacts significantly on pupil standards, skills and attendance 
· Embed partnerships with partner primary schools and outside agencies to increase the breath of interventions and support available to the school and families
	HT reports to GB
Increased engagement in parent evenings and a reduction in PA.
Minutes with partner primary schools document sharing of best practice.
Evaluation of activities show increased engagement.
Monitoring of vulnerable learners show improved outcomes.




School Priorities for 2018-19


1.	To continue to improve performance and standards at all key stages and provide the best possible outcomes for learners

2.	To ensure teaching and assessment are effective and appropriate to improving standards for learners

3.	To give the best possible support and guidance for each learner

4.	To lead, manage and plan for whole school improvement


Specific Areas for Development for 2018-19 for School X in line with national priorities will be;
· Literacy
· Numeracy
· Digital Competence 
· Reducing the Impact of Deprivation and closing the achievement gap between FSM and non-FSM
· Implement a new curriculum 
	Key Question 1. How good are outcomes? 1.1 Standards 1.2 Wellbeing


	Specific
Target Areas
	Action
	Review
Success Criteria

	KQ1
To continue to improve performance and standards at all key stages and provide the best possible outcomes for all learners  (1)
	· Ensure highly consistent and effective use of data to track, monitor progress and personalised interventions of all groups of learners, including FSM, boys, ALN and MAT at KS2/3, KS3, and KS4 
· Embed high impact use of PiXL strategies and resources to minimise in house subject variation.
·  Refine identification of excellent practice using outcomes from examination results, outcomes of the QA processes, S2S activities and iSynoptic data, sharing these across the school and further strengthen support for those subjects, where required, to maximise pupil outcomes and reduce in house variation
· Continue to embed whole school FSM and boys strategies across the school to maximise outcomes. 
· Embed the programme of engagement for parents in supporting their own child in their learning.
·  Ensure high quality support and guidance on offer to all pupils leading to enriched learning experiences and raised aspirations 
·  Embed whole school strategies and ‘metacognition’ activities that increase the capacity of pupils to take responsibility for their own learning
·  Embed the use of incidental Welsh across the curriculum to underpin improved Welsh second Language pupil outcomes.
	Regular evaluation of pupil targets v IAPs grades.HT reports to GB.
EAS FADE reports and School Categorisation
Action points from leadership and line manager meetings document sharing and use of strategies.
Action points from line manager meetings document discussion of required pedagogical approaches, development of SoW and evaluation of pupil progress v targets
Monitoring of best practice briefings and in house INSETs
Monitoring of subject/EAS support plans as appropriate
Evaluations of book scrutiny and listening to learners
Evaluation of NRT outcomes & lesson observation  
Analysis of number of parent communications and percentage attendance.
Evaluation of parental feedback 
QA programme reports indicate increased use of incidental Welsh by pupils

	KQ1
To continue to improve performance and standards at all key stages and provide the best possible outcomes for all learners  (1)
	· Evaluate and refine cross curriculum skills planning, teaching and learning ensuring full coverage of all strands, elements and aspects at the appropriate level leading to positive outcomes.
· Increase pupil confidence in using and applying their skills by using SE outcomes to identify and share best practice in Teaching and Learning of cross curriculum skills and highlight subjects requiring additional internal or external support to maximise outcomes and reduce in house variation.
·  Cross curricular skills PLCs to continue to drive forward whole school approaches and monitoring delivery, outcomes, identification of whole school training needs and providing targeted support where required. 
· Evaluate and refine the cross phase teaching and learning of cross curricular skills including numeracy, extended writing project and digital competency
·  Evaluate and refine literacy and numeracy intervention programmes
· Ensure highly effective use of pupil ‘Digital Learners to improve provision and standards.
	Half termly progress reports to SLT and GB Curriculum meetings on cross curricular skills
Action points of meetings document discussion of best practice and areas for development.
SoW scrutiny shows planned development of skills.
QA reports including lesson observations, book scrutiny and listening to learners indicate increasing consistency of whole school strategies. 
Analysis of KS3TA and NNRTs v targets
Analysis of pupil outcomes in Year 6 and Year 7.
Evaluation of NNRT scores on entry.
Primary cluster action points documenting discussion of programme
Cross phase quality assurance processes
Observation of intervention sessions.
Impact reports

	KQ1
To continue to improve performance and standards at all key stages and provide the best possible outcomes for all learners  (1)
	· Work with all stakeholders to refine the School X Attendance policy and implement it  in full and  ensuring excellent attendance remains a key focus for everyone.
· Embed the reviewed  ‘Pride’ awards scheme.
· Embed the contribution of pastoral teams in increasing the attendance of FSM and girls attendance
· The cross phase Attendance ‘Callio’ programme to embed common working practices to further raise standards of attendance and punctuality across the cluster.
·  Embed rigorous whole school strategies and effective partnerships including BGCC to reduce and aim to eliminate persistent absence (PAs).
· Embed strategies to reducing  the number of Fixed Term Exclusions (FTEs)
	Action points of meetings document discussion of pupil attendance and actions to address any concerns.
Regular reports to SLT and GB document impact of strategies.
QA on Attitude to Learning analysis indicates high levels of pupil engagement in the classroom. 
Scrutiny of extra curriculum enrichment pupil engagement.
Monitoring by LCs through scrutiny of pupil planners and learning walks highlight consistent use of framework.
Line manager action points document discussion of FSM girls and PA attendance and impact of interventions. 
Meeting action points document discussion on effective common working practices and sharing of information of vulnerable families
Monitoring or PA pupil attendance and use of interventions/sanctions.
Monitoring of FTEs and use of alternative sanctions.




	
KQ2. PROVISION (2.1 LEARNING EXPERIENCES, 2.2 TEACHING, 2.3 CARE SUPPORT & GUIDANCE, 2.4 LEARNING ENVIRONMENT)


	Specific
Target Areas
	Action
	Review
Success Criteria

	KQ2
To ensure that teaching and assessment are effective and appropriate to improving standards for learners. (2)
	· Use PLCs, QA Programme and S2S working as a tool to identify specific teaching and learning areas for development and drive further improvement.
·  Embed new teaching and learning practices required by ‘A curriculum for Wales – a curriculum for life’ and new GCSE specifications to improve pupil outcomes and reduce in house variation.
·  Continue to provide bespoke professional learning for all teachers aligned to need
· Embed support structures for subject areas performing below expectations to reduce in house variation. 
·  Embed the use of data to inform planning and teaching to provide appropriate challenge in all lessons
	Evaluation of PLC programme, QA Programme and S2S projects and outcomes reported to SLT and GB Curriculum meetings.
Evaluation of QA programme and PM observations show evidence of impact on improved % of good/excellent teaching and pupils’ standards and skills. 
Coaching logs show impact of support and improvement in practice.
Whole school subject analysis v targets.  FFT Aspire dash board and ‘iSynopitic’ tool analysis. 
Action points of school forums document sharing of best practice.
QA, PM and triad observations highlight personalised teaching to meet the needs of all learners.

	KQ2/3
To ensure that teaching and assessment are effective and appropriate to improving standards for learners. (2)
	· Embed the work of the YGTS School Council and develop partnerships with other learning providers to increase their capacity to contribute to whole school decision making
·  All departments and areas to have pupil councils/ambassadors that contribute to evaluation, decision making and development planning
· All lessons provide high quality opportunities for pupils to participate and reflect on their own learning ‘metacognition’ in lessons.
· Achieve the  Rights Respecting School Award Level 2

	Scrutiny of Listening to Learners activities and School Council action points document increased engagement of pupils in decision making
Action points of meetings and DSER/YTSER document pupil involvement.
QA  lesson observations

Successful submission
Monitoring of pupil outcomes show improvement in attendance, standards and skills. 
Listening to learner outcomes 
Monitoring and evaluation of referrals to counselling and outside agencies

	KQ2
To ensure that teaching and assessment are effective and appropriate to improving standards for learners. (2)
	· Complete an annual review of the curriculum to:
ensure it meets the future needs of all learners 
takes account of forthcoming curricular and assessment changes and work undertaken with the Pioneer Schools Network 
ensure it meets statutory requirements of the WG
· Based on the activities undertaken alongside Pioneer Schools plan for implementation ‘A curriculum for Wales – a curriculum for Life’ including the new Areas of Learning and Experience (AoLE) with the intention the curriculum will be in place and taught by Sept 2021
· Embed the teaching of all new GCSE specifications
· Strengthen joint curriculum planning with the primary cluster to deliver the four purposes, the three cross curricular themes and the six AoLEs.
 
	Evaluation of curriculum review
Report to GB Curriculum
Action plan including a timeline for implementation in place
Meetings with SLT, GB and EAS CA document discussion of school to school working activities.
Analysis of pupil outcomes & QA programme reports
Action points from primary cluster meetings
Primary cluster quality assurance processes
Log of partnerships
Reports to SLT and GB on partnerships 



	
KQ3 LEADERSHIP (3.1 LEADERSHIP, 3.2 IMPROVING QUALITY, 3.3 PARTNERSHIP WORKING, 3.4 RESOURCES MANAGEMENT)


	Specific
Target Areas
	Action
	Review
Success Criteria

	KQ3
To lead, manage and plan for whole school improvement.
 (4)

	· Embed personalised professional learning aligned to the ‘New Deal’  and ‘WG Leadership Standards’ for senior and middle leaders so that all school leaders have the skills, knowledge and competencies to undertake their role effectively and lead high performing teams. 
· Extend the role of the GB in providing challenge and support to the school and subject areas to secure sustained improvements 
· Seek worthwhile opportunities for leaders at School X to further develop leadership capabilities and experience in line with the ‘New Deal’ through shadowing or secondment opportunities
.
	Scrutiny of action points across the school show a high level of consistency by all leaders to hold those in their subjects or areas to account. 
HT reports to full GB document impact of professional learning.
Log of GB activities undertaken and action points from meetings and self-evaluation documents involvement in securing sustained improvement. 
CA visit logs and SLT and line management action points document discussion of leadership opportunities
HT reports to GB document strategies to support workforce

	KQ3
To lead, manage and plan for whole school improvement.
 (4)


	· Strengthen self-evaluation and planning activities by embedding partnerships with other learning providers to secure sustained improvements ensuring our best practice becomes our common practice.
· Extend the use of peer observation triads to include partnerships with primary schools and other learning providers to share excellent practice.
· Embed strategic school to school working ensuring there is a clear focus, need, action plan and impact measurement in place (standards, provision or leadership) aligned to School X, LA or national development priorities
·  Undertake a review of academic and pastoral TLR structures across the school taking account of the ‘New Deal’ and implementation of ‘A curriculum for wales – a curriculum for life’. 
	Scrutiny of SER/DSER/YTSER shows consistency and range of self-evaluation activities undertaken. 
QA reports to SLT, GB and school body highlight best practice.
Peer triad observation records
Evaluation of all S2S projects
S2S project impact reports, Monitoring of project v school development priorities
Reports to SLT and GB  


	KQ3
To lead, manage and plan for whole school improvement.
 (4)

	· Strengthen whole school Family and Community Engagement (FaCE) working by researching and seeking out best practice from across Wales to be implemented.
· Strengthen strategic partnerships to support the work of the PEEP with targeted hard to reach families to secure improvements in pupil standards, skills and attendance.
·  Embed ‘FaCE strategies identified by the ‘Family’ working party to engage parents in supporting their child’s learning 
	SER/DSER/YTSER and SLT meeting action points document discussion and impact of activities.
HT reports to GB
Increased engagement in parent evenings and a reduction in PA.
Minutes with partner primary schools document sharing of best practice.
Evaluation of activities show increased engagement.
Monitoring of vulnerable learners show improved outcomes.










Appendix 3- School Marking Policy
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Appendix 4 - GCSE Mark Scheme
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Appendix 5 – Test 1 Question (What was the Purpose of Source B?) 
What was the Purpose of Source B?
[image: Related image]
[A Nazi Party election poster of 1924. The large figure represents a member of the German government. The small figure represents a Jewish banker.]










Appendix 6 – Marked example of Test 1 [image: ]
[image: ]Appendix 7 – Test 2 Question (What was the Purpose of Source A?)
What was the Purpose of Source A?
[image: Related image]
[A British cartoon following the reoccupation of the Rhineland in 1936. Pax Germanica means ‘Peace German-Style]






Appendix 8 – Marked example of Test 2
[image: ]
[image: ]






Appendix 9 – Test 3 Question (What was the Purpose of Source A?)
What was the Purpose of Source A?
[image: Image result for stalin and hitler cartoon]
[Cartoon from the Picture Post, a British magazine, October 1939. It shows Stalin and Hitler tied together] 





Appendix 10 - Marked example of Test 3
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Appendix 11 – An example of the feedback given in this intervention 
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Appendix 12 – A graph showing each pupils' results from the tests taken throughout this intervention
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Appendix 13 - A graph showing the changes in pupils’ marks between Test 1 and Test 2

Appendix 14 - A graph showing the changes in pupils’ marks between Test 1 and Test 2

A graph showing the changes in pupils' marks between Test 1 and Test 2
Lost 1 mark	No improvement 	Improved by 1 mark	Improved by 2 marks	5	13	4	0	Changes in marks between Test  1and Test 2
Number of Pupils
A graph showing the changes in pupils' marks between Test 1 and Test 3
Lost 1 mark	No improvement 	Improved by 1 mark	Improved by 2 marks	2	9	10	1	Changes in marks between Test 1 and Test 3
Number of Pupils
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MARKING POLICY

Rational

« Marking informs teacher planning and intervention.
Marking informs students on how to improve.
* Effective marking is crtcalto student achievement and the development of independent

learning skils
+ Marking and feedback wil be consistent it the princpls of Assessmentfor Learing (AL). It

(1) Focus on pupilleaming and help pupis to improve their ~work.
(2) Be based on learning objectives,

(3) Be positive i tone and accessible by all pupls.

(&) Promote learer confidenc.

(5) Include opportunites to develop peer and self-assessment skils.
(6) Inform future planning and thereby supportindividual target seting,

Aims

« Toimprove standards by allowing pupils and teachers to ‘close the gap’ whereby pupils make
amendments to work in order to improve and extend skills

* Toensure that students’ work is marked in a consistent, constructive way across all curicular
areas.

« Toensure that students know how they are progressing in relation to thei targets and are clear
on how to improve.

« Toensure that parents are aware of how their child is progressing.

= To ensure that the developmens i teaching and learning are supported by regular and
consistent marking of key pieces of work

« To ensure students have the opportunity 1o assess their own work and that of their peers in a

constructive and helpful way.
« Marking should be positive, encouraging and regular and include advice for improvement

Ex Practice
Marking and feedback should include:

Positve and subject specific comments (What Went Well or WY,
Clear guidance on how to improve (Even Bette If o EBI)

Reference o target grade and levels where appropriate.

Dedicated Improvement and Reflction Time (DIRT) given and tasks set

for completion on the return of the work to the studernt.

Missing work identiied and date set for completion (This coud be a DIRT

Activity).

Checks that missing work has been completed.

Mistakes highiighted and then acted upon.

Peer and self-assessment completed in green pen and staff marking completed in red pen
Modelling before a task. f appropriate. Pupils view an example of a good piece of work
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<oles and Respons s

Students will:

Complete alltasks assigned by the teacher, in class or at home.

Submit work promptly for assessment

Will peer assess using a green pen.

Annotate peer and self-assessment as PA/SA, sign and date the work

Will provide a WWW/EBI response to work that is peer assessed.

Will annotate key verbal feedback (VF) and make a note of what the feedback entailed
when given by the teacher or another student

* Will complete DIRT activiies as directed by the teacher, and set a target for improvement i
appropriate.

Subject Teachers will:

Set tasks that allow the teacher to assess progress accurately.
NOT mark every piece of work in the student's book. Some work may reqire only a
light touch approach that indicates that all work has been montored.
Adhere to the marking policy and use the published marking codes with consistency.
Mark identified key pieces of work/books/folders regularly. Core subjects will mark work
atleast every 3-4 weeks. Non-core subjects will mark work at least every 6 weeks.

« Feedback to students using WWWI/EBI with at least one point given for each. The EBI
should be subject specific and/or related to the DIRT activty

= Return marked key pieces of work to students within two weeks.
Mark all homework tasks (these may be peer or self-assessed by students, but the
subject teacher may review the peer/self assessment)

= Provide opportunities for self and peer assessment of work.

= Provide opportunities for pupils to improve their work following feedback (DIRT) in the
lesson in which the work is retumed.

= Record key assessed work marks/levels on SIMS

Teacher Assessment — Formative assessment will vary. It may be a combination of light touch
marking: ticks, stickers, verbal feedback etc. and more detailed formative assessment which
informs the pupil of leaming progress and identified targets to inform further progress. A minimum
of six pieces of work that require in-depth, informative marking will be undertaken throughout the
year in foundation subjects (one per half term). Core subjects will require additional opportunities
1o complete more in-depth marking of work (every 3-4 weeks). The success criteria will be shared
with pupils and marking will clearly indicate what the pupil has done well (WWW) and what they
need to do to improve (EBI). Comments will be constructive and subject specific. Summative
assessment will judge the pupil's attainment at a given point in time e.g. at the end of a

unitmodule.

‘Self Assessment — Pupils complete a piece of work after being made aware of the success
criteria. They mark their work according to this criteria, noting positive aspects and areas for

development (WWW/EBI).

Peer Assessment —Working within an environment of mutual respect, pupils use success criteria
and/or mark schemes to mark each other’s work, noting positive aspects and areas for

development (WAWIEBI).
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urriculum Leaders

« Monitor that all members of the department are following the School’'s Marking Policy, by
sampling as described in the Self Evaluation Policy.

+ Ensure that there is a coherent and consistent approach to assessment within the department
. E‘nsure that marking codes are in evidence in every student book and are displayed in every
classroom.

Ens:/r;a that subject Level/Grade descriptors are provided for pupils to refer to in their exercise:
ookffile.

Ensure that good and effective practice is reviewed and shared within and across the
department o faculty through regular department meetings.

Work with the department or faculty to develop a departmental or faculty marking policy that
sits alongside the whole-school policy (and does not undermine i)

Senior Leadership Team will:

+ Verify that all departments are following the Marking Policy, through line
management meetings and book looks.

Feed back to departments following SLT book looks by visiting

department meetings and providing written reports.

Facilitate the sharing of good and effective practice through providing opportunities for this in
teaching and learning meetings as required.

Teaching Assistants will:

 Read through the comments written by teachers in order to guide any pupils that they are
working with.
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Question 3
What was the purpose of Source ...

[Use details from Source and your own knowledge and
understanding of the historical context to answer question.]

Band Demonstrates 3- Band 3  The purpose of the

3 very detailed 4 source is fully analysed
knowledge of and evaluated. A
the historical substantiated judgement
context. regarding purpose is

Band Demonstrates 2 ceached

2 some Band 2  The purpose of the 2
understanding source is partially
of the analysed and evaluated.

A judgement regarding
purpose is reached.
2

Band 1 Answer mainly describes 1
or paraphrases the
source material with
little analysis or
evaluation.





image8.jpeg




image9.png
ZLS
e

This quostion is about the Naz rso to powor and tho end of the Waimar Ropublic

QUESTION 3 50

+ Study the source below and then answer the question which folows
Source B

"[A Nazi party election poster of 1924, The large figure represents a member of the German
government. The smallfigure represents a Jewish hankerl
What was the purpose of source B7 (8]

[Use detail from Source B and your own knowledge and understanding of the historical
‘context to answer the question]
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