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How a school develops one aspect of its SDP: A report that critically reflects on the actions, impact and evidence base.
Introduction 
This report will discuss one aspect of a schools Development Plan (SDP) and how the school actions this plan and reflects upon it targets. Whilst discussing SDP as a general way of assessing school progress and targets, this report will also delve deeper into a specific SDP of one school in Wales. The school in this case is a Welsh Medium Primary school in South Wales (School A). There are currently 281 pupils on roll at this school with approximately 95% of pupils coming from non-Welsh speaking homes, however there are 97 pupils with one Welsh speaking parent (Ysgol ……… , 2022-23 p.5). The school is situated in a rural area with 23.3% of pupils currently receiving Free School Meals (FSM) and 3.91% of pupils being on the ALN (Additional Learning Needs) register (Ysgol ……… , 2022-23 p.7). 
[bookmark: _Hlk131944727]The SDP plan of School A, states what their targets currently are as well as their previous targets. With relation to Language and literacy their target last year was to “godi safonau Llythrennedd yn enwedig ysgrifennu estynedig” (Ysgol ………. , 2022-23 p.12).  The evaluations of this target showed improvements in pupils written work following teachers receiving “Ysgrifennu Ysblennydd” Training from the CSC. However, the school saw a gap in the pupil’s ability to write because of their limited oracy skills. Subsequently the school decided they needed to develop pupil’s oracy skills to further improve pupil written abilities. The data collated the SDP refers to a difference in achievement for non FSM pupils and FSM pupils within literacy and language which is another under arching target within their SDP (Ysgol ………. , 2022-23).  This report will therefore focus on SDP’s and School A’s Language and Literacy target.
Literature review 
School Development Plan (SDP)
Brown, White & Kelly (2021) argue that when individuals such as teachers and other stakeholders come together to improve outcomes these people are seen as ‘change agents. That is that they can transform organisations for the best. They also state that in education ‘change agents’ can lead to closing the gap between pupils from the “most and least affluent families” (Brown, White & Kelly, 2021, p.3). Welsh Government echoes this in their rationale for the new curriculum (Welsh Government, 2017) as well as them wanting all pupils to progress and become pupils encompassing the four purposes (Welsh Government, 2020). In order to do this schools, need to develop an ethos whereby improving outcomes for all pupils is at the heart of learning.  This is the aim of a SDP, according to Welsh Government (2014a, p.3) a SDP:
sets out the actions a school will take to improve learner outcomes. A SDP will be informed by the regular self-evaluation a school undertakes of its own performance and contextual data, and will contain the school’s improvement priorities together with short- and longer-term targets
Welsh Government (2022) argue that SDP need to focus on educational improvement as well as improving pupil wellbeing. Welsh Government (2022a) discuss how schools need to take more accountability for their improvements and their SDP should be made public for this reason. Despite this each of their stakeholders such as parents, governors and staff, also need to be accountable (Brighthouse a Woods, 1999). Bezzina (2001, p.142) argue that “A school without planning is like a boat without a rudder. We cannot achieve goals unless we plan ways and means of getting there”. This is echoed within the process of a SDP as schools need to develop a target following thorough self-evaluation, create an action plan and then review and assess the impact of the target on the school and its pupils (Welsh Government, 2014). 
An SPD target is usually assessed by collecting data from pupils, stakeholders, teachers and is therefore a form of Assessment of Learning. Gaeron (2002) argues that Assessment of Learning is a way to see what pupils and teachers have completed rather than focus on what needs to be taught next or again to see pupils progress. Grigg (2010) states that pupils don’t see summative assessments as being useful to them and they believe its solely for the teachers and parents’ benefit. Zwozdiak-Myers (2012, p.136) argued that some forms of assessment can serve “managerial and social purposes rather than helping them learn more effectively”.  Schools need to be aware of this and ensure that the impact of the data collected benefits the pupils in some way.
Developing Oracy skills 
The term oracy was not developed until the 1960’s by Andrew Wilkinson. He saw that there needed to be a word to define people’s use of verbal language and the skills surrounding this. It is believed by some that oracy is the fundamental element to developing reading and writing skills and unless oracy skills are developed neither reading or writing skills can be acquired properly (Payne, 2022)
Oliver, Haig & Rochecouste (2005) argue that schools and curriculums neglect oracy skills which is supported by APPG (2021) report that there’s an absence of oracy and communication skills being taught to pupils within the UK. However, in Wales there are learning descriptors relating to oracy in both Welsh and English Language (Welsh Government, 2022). This means that schools in Wales have an obligation to improve pupil outcomes through these progression steps. Despite this Mannion (2023) argues that oracy is far beyond a ‘skill’ as a skill relates to something that one can live without whereas oracy and communication are imperative within society. He argued that much like a skill oracy is something to be practiced however it is a ‘skill’ everyone should have access too. Oliver, Haig and Rochecouste (2005) and APPG (2021) reiterate this by noting that poor oracy and communication skills lead to social isolation and fewer opportunities to achieve and have a future career.
Voice 21 is a oracy programme used in England and Wales to develop the development of English oracy skills. This programme has seen significant improvements in the reading abilities in year 6 and 7 of those pupils whose schools have taken up this programme (Voice 21). Similarly, in Wales there’s been a recent focus on ‘trochi iaith’ and ‘Y Siarter Iaith’ which focus on Welsh language use and development within schools and communities. These types of programmes are essential in closing the gap between pupils from differing economic backgrounds. The APPG (2021) show that the oracy skills of pupils in the United Kingdom have deteriorated since COVID especially for pupils from lower economic backgrounds. 
Developing an action point 
To develop an action point schools, need to look collectively at areas the school, the local authority, and wider national targets (Welsh Government, 2022b).  School A’s SDP focusses on their personal need to develop oracy but also consider their cluster schools need to develop Welsh language skills. In order to tackle this cluster target the schools have gained funding to have a ‘trochi iaith’ base to develop the Welsh language skills of pupils who have come from English Speaking schools or those who significantly struggle with the Welsh Language. ‘Trochi’ is a term used regularly within Welsh education as it refers to the immersion of pupils in a minority language (Estyn, 2022a). Currently there are 3 pupils in School A who get this provision for 2 hours each day. Trochi iaith is a government strategy to increase the number of Welsh speakers in Wales following their vision to have 1 million Welsh speakers by 2050 (Estyn, 2022b; Bowyer, 2021).  According to Welsh Government (2017, p.11) they have two main targets which are:
· “the number of Welsh speakers to reach 1 million by 2050
· the percentage of the population that speak Welsh daily, and can speak more than just a few words of Welsh, to increase from 10% (in 2013 to 2015) to 20% by 2050” 
School A also allocated their targets in relation to pupil academic and personal achievement such as in relation to their wellbeing. This is noted as an imperative part to any SDP as stated by Welsh Government (2022). The oracy target which has been discussed within this report was chosen due to the effects COVID had on pupils’ Welsh abilities. The target first came from the school acknowledging that they are unable to continue to develop the written skills of the pupils without firstly tackling their oracy skills. As stated by Payne (2022. P.N/A) oracy is the gateway to develop other skills as it’s “pivotal in improving educational outcomes, economic viability, literacy, and emotional skills as well as developing personal development (well-being, self-esteem, confidence, citizenship)”. As stated in the introduction 95% of pupils come from non-Welsh speaking homes therefore during the lockdown periods many pupils went without hearing Welsh or speaking it other than the opportunities provided via virtual lessons with teachers (Thomas et al, 2021). Further evidence from Estyn (2016, p.2) shows that before COVID School A had a high standard of Welsh language skills. Thomas et al (2021) acknowledge the effects that COVID had on the Welsh language in both English and Welsh medium schools. School A also aim to close the gap between the language and literacy skills of FSM pupils to non-FSM pupils (Ysgol ………. , 2022-23 p.12) which is also an aim of the Welsh government as pupils on FSM generally achieve lower grades in core subjects than non-FSM pupils (Welsh Government 2019). .
As discussed above one downfall to SDP’s could be that it focusses on termly data and doesn’t involve pupils enough. School A uses Assessment for learning strategies with pupils with regards to language and literacy by providing face to face feedback to pupils (Hattie, 2012). In addition to this School A have ‘Cymry Cwl’ which is a group of pupils who oversee the monitoring of the use of Welsh within the school which also gives the pupils an onus on their responsibility to develop the Welsh Language.  Hattie (2012) asserts that to create reform within educational setting school leaders need everyone to be aware of their role in accomplishing this. Therefore, school targets need to be ones coming from the leaders but also ones that are written for the purpose of improving outcomes for pupils and allowing all pupils to make improvements. 
Welsh Government (2022) also states that school improvement is the responsibility of all staff not just the Leadership teams. Estyn (2020) states that all staff members should have input in the schools self-evaluation processes against the schools targets. School A’s tracking processes for the oracy target is the responsibly of all teachers. The school utilise the use of Hwb and Office 365 to share data with all staff in the school. The school have decided to target 4 pupils in each class as their sample for data collection (1 from each ability group in the class including one pupil with Additional Learning Needs (ALN). These pupils were selected in year 2 and will continue to be the sample until year 6 to provide consistency and to truly assess pupil improvements (Headteacher, 2023). Voice 21 (2022) discuss the complexities that come with assessing oracy as they state it is harder to assess oracy over things such as written language. They also state the downfalls in relation to formal assessments of oracy skills as they are harder to plan. However, School A use a 1-3 grading system on pupil oracy skills, (1 = 1:1 support and 3 is they independently use the appropriate language). They also make use of language games and questioning strategies to assess understanding of Welsh language structure. As it stands each class has targeted sentence structures they need to ‘drill’ with the pupils which are chosen to target the oracy mistakes that pupils in those particular classes make. These then are discussed within teacher planning times and are embedded into the daily learning in the classroom. Each targeted phrase/question/response is ‘drilled’ for a fortnight and if deemed necessary teachers will come back to it later in the term/year to retrieve the information (Headteacher, 2023). 
During the evaluation process School A hold termly progress meetings with teachers to discuss pupil progress in each class. They discuss numeracy and literacy skills and decide what the best course of action is for each individual pupil to ensure progression and success. In addition to this they hold ‘sesiynau siarad gyda dysgwyr’ to gain pupil views on things within the school which includes the Welsh Language. They also hold parent forums when and if they are needed and ask for staff feedback regularly. All governors are also asked to attend a termly meeting to discuss everything that has been brought up in progress meetings, pupil voice meetings and meetings with parents as well as any data that had been collected and collated during the term (Headteacher, 2023). 

Reflection and evaluation 
Thus far the school has conducted two termly assessments on the development of this target and has collected data from all staff members on the 4 pupils in their class sample. The target is one that is to continue throughout the year and the data will be collated in detail at the end of the school year. However, evaluations have been made on the progress this far and external bodies have also been involved to assess this as all schools in the cluster have a similar language target. The schools challenge advisor visited the school on 30.03.23 as well as another one of the cluster schools to evaluate the Welsh Language skills of the pupils within the school, focussing on oracy in School A. Challenge advisers are “responsible for building capacity in schools and ensuring schools are equipped to drive and sustain improvements in raising standards and providing high quality educational provision” and are therefore high-stake stakeholders for schools (Welsh Government, 2014b). He fed back to the headteacher that the pupils in his sample (the same 4 that are used as a baseline in the teacher assessment) have all improved and they were all able to hold a conversation confidently using Welsh (Headteacher, 2023). Therefore, this provides evidence that standards have improved during the first 2 terms of the year. However, one possible improvement would be that the school could use a similar strategy to the ones used in Voice 21 to provide more varied opportunities to use their oral skills. That is to give them opportunities to do more presentations, debates and so on. Additionally, WJEC provide resources to promote literacy skills such as developing role play in all classrooms, questioning strategies as well as engaging pupils in voicing their opinions (WJEC, 2013). Stockdale (2020) argues that pupils at all ages need to be encouraged to debate and question each other as this develops a broader range of vocabulary either by voicing their own opinions or the opinions of others such as a character from a book. 
Conclusion 
To conclude, it is evident from this report that SDP’s and their targets are imperative to school development and the outcomes of pupils, staff and the school. This report specifically looked at one SDP target of a specific school in south Wales one in which I am currently attending for placement. Being aware of the schools target to improve oracy will now be embedded into my own lessons by ensuring that pupils develop their language skills within my class, as well as ensuring that I engage in meaningful conversations with pupils around the school in Welsh. In addition to this I now have a better understanding of what an SDP is which will benefit me in my future career as a teacher. I have also seen how teachers collect data in relation to SDPs which has opened my eyes to an additional purpose for ensuring pupil progress is assessed regularly and thoroughly. 
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