	Activity Plan

	Activity: ‘We are going on a nature hunt what will we find?' Exploring and discovering the natural environment and the beauty around them. Children will go on walk to the local woodland area. Children will be given the time and opportunity, to take lead of their own learning and develop through their choices.
Discovering the natural environment and investigating the woodland, exploring trees, plants, leaves, sticks, conkers, pinecones, stones, water, animals and insects. 
This activity is a two-part activity with opportunity for child-initiated play alongside an adult led focused task.


	Number of children: 19

	Age of children: 3 and 4 years
	Number of adults: 6

	Location: A local woodland area.

	Preparation time: half an hour prior to visit.
	Activity time: 2.5 hours

	Resources: 

20 Baskets, 5 bowls, 20 magnifying glasses, 1 camera, 5 minibeast nets, paper, crayons, range of books, Id cards, string,3 sheets of tar poling and 3 carrier bags.

Snacks and water, first aid kit, waterproof clothing, wellingtons, rubbish bags, water, register, medical list, sanitizer.




	Aim/s of activity:
To allow children the time to discover the natural environment and develop an understanding of what is around them, by identify natural features, objects and insects. Recognising living and non-living things. Developing cross-curricular life skills. 

	Links to outcomes:
The activity provides learning for children’s holistic development, through hands on learning. It covers a wide range of skills and outcomes set out in the Foundation Phase framework (2015). 
The activity further implements encourages more first hand learning experiences, through the access of outdoor learning opportunities, as this enhances children’s well-being and attitude to the world around them. Furthermore it helps children to develop cross-curricular skills through an integrated approach (Donaldson 2015). 

The exploration of the natural world enriches experiences and growth of language, mathematical and physical skills, alongside others.

The activity learning links to the new curriculum successful future (2021) by supporting the four core principles. The creativity and physical aspect of the activity in develops creative thinkers, ambitious capable learners, and healthy confident individuals.
Further supporting the knowledge and understanding of the world skills, as they begin to recognise how to look after the environment and understand the world around them is full of living and non- livings things. Enriching the learning links to the education for sustainable development and global citizenship (2008) as it develops children’s values, knowledge and understanding for world around them. 


	
Differentiation:
The woodland is accessible for all children to access natural resources and enhancements of woodland by sourced resources at their own pace and development. The environment itself provides endless open activities to suit all children’s needs and developments. However, Some children may benefit from additional adult support to identify and describe the things they see on the walk and to describe how things like trees, extra resources are available to children to enhance activities and areas. Adults are available to ensure inclusion along with providing supervision and support of activities. 


	Health and safety:
· Woodland area is to be inspected on the day of visit prior to activity to ensure no significant changes or risk have risen. 

· Medication for any children will need to be with an appropriate adult in case of an emergency.

· Register of children attending must be taken.



	Role of adult/adults:

· Carry out a risk assessment of the area you of interest and  ensure parental permission has been given for the activity.
· Explain what the activity entails, the location, give instructions to remind children of boundaries and rules will off school site. Reminding children how to be safe on the walk for example: stay with their adult, walk quietly, good listening. 
· To ensure children have appropriate clothing and provide support to get ready. 
· Explaining some of the risk they may encounter.
· Ask the children open ended questions to encourage thinking and pupil voice.

· To be open to children’s ideas, giving time and the space needed for child-initiated play.
· To observe and supervise children’s engagement and participation.
· To provide resources for enhancements of woodland area for extended learning.
 
· For the focused task – provide support and encouragement during task.
· Create an examplar of work to show what it is they have been asked to-do. 
· Check that no rubbish or resources are left behind in the woodland area encourage children to check.



	The activity:
 During the first part of the visit children will have to option to explore the natural woodlands and make own meaningful play and learning. They will also have access to extra resources provided by adults. 

Possible ideas for use of resources and extra activities to encourage engagement if needed. 
· Stomp through crunchy leaves
· Make a footprint trail through dewy grass
· Bark rubbing
· Spot cobwebs
· Collect cankers
· Catch falling leaves
· Search for blackberries and other autumn fruits
· Sort leaves but colour, shape and size. 
· Den building.
· Mini beast hunt.
To provide an outdoor lesson with a combination of child-initiated play and adult led activities by engaging with nature. ‘Hands on’ activities support holistic development, though discovery, investigating and appropriate risk taking.

Part 1.
· To begin, read the story ‘We are going on a nature hunt’. Encourage children to join in with repetitive refrains.
· After the story, discuss what happened in the book and the possibilities within the woodlands, natural environment and objects found there. 
· Further display photos as a prompt for extension of language and knowledge. Take it in turn to let children discuss their thoughts and ideas of what they may do when at the site.
· On the walk and in the woodlands, the children should start to look around at nature. Looking out for examples from the story and picture prompts. This could be searching  for colours of leaves, berries, different trees, pinecones, conkers, looking for some animals and birds. However, remind children to be very quiet so they not to startle any animals or birds.
· Allow children time to look under stones and turn over leaves looking for creatures, explain the need to be gentle and not to frighten or hurt them.
· Have books and Id cards available for children to find out about what they observe.
· Children are to freely use baskets and magnifying glasses to investigate and collect items they find. During the activity have a camera or iPad throughout the walk, so children can document what they see. (Support children where needed to use the equipment).
· This part of activity is to encourage children to use their senses on the walk to describe what they can see, hear, smell and touch.
· Make children aware of extra resources available to them, if needed during their session of child-led open ended play.

After 40 minutes of exploring, gather all children together for discussion time, providing them with snacks and drinks. Snack time is an ideal opportunity to discuss the experiences children have had and to further explain the next activity. 

Part 2 
· Explain to the children they will collect natural loose parts (showing examples, of non- living items) in baskets and are going to use them to create a self-portrait. Explain that in order to create these, they will need to discover a flat surface to use.
· Children will be asked to explain how they have created their self-portrait and what they have used to do so.  
· Taking photos of their artwork as a record.
· At the end of the activity, give the children to option to take the items used back to school to make an interest table.
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Part 2 - RISK BENEFIT ASSESSMENT

	Location / Activity:
	Going on a nature hunt in the local woodland area (within walking distance of school) 
	Date:
	10th September 2020

	Assessor:  
	Kelly Blenkinsop-Clarke
	Review date:  
	17th September 2020



The boxes in the table below will expand as you type into them; pre-entered text is simply for illustration.  You should delete irrelevant items and replace with text relevant to your circumstances.
Your overall risk rating – Low, medium or high – is based on your judgement about whether the BENEFITS of the activity or opportunity outweigh the RISKS.

	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Walking from school grounds to woodland area.
	The walk from school to the woodland, gives children opportunities to discover the community around them developing a sense of identity and awareness for the features around them.
Walking develops thinking and enables questioning of what they see.

	Distance from School 

	Children
	Need for emergency contact 
· A mobile phone must be carried by member of staff leading the group. 
· Group leader must have list of all pupils on the trip with their emergency contacts 
· Ratio of adults to children to be at least 1:6 for under 5. 
· Route taken to be appropriate for age and ability of group and should be checked before group leaves school 
· Ensure group behaviour and supervision is acceptable and appropriate. 

	Low

	







 
	Becoming aware of danger around them, on the road develop understand of how to stay safe. Realising what is around them and the potential harm that can be caused.  
	Road traffic- falling into road or being hit by cars 

	Both - Adult and children.
	· High visibility vests to be worn by children & staff. 
· Close contact between children and adults. Children to walk on the inside of pavement in pairs adults on outside.
· Verbal warning of risk. 
· Supervise road/car park crossings in groups.
· Maintain clear sight lines at all road crossings. 
· Leader at front plus back marker at all times 

	Low

	
	Children start to become aware of medical issues and they need they have to stay healthy. Developing a sense awareness to their own health.
	Medical conditions of individuals in group.
	Children
	· All staff to be aware of any conditions prior to walk and carry appropriate medication and knowledge of treatment.
	Low

	Participation of
exploring the woodland area activity
	The un-even ground will help develop gross motor skills in children’s balance and co-ordination.  The benefit of the risk also builds children’s strength and endurance.
 
Children will become aware of appropriate clothing to wear in different events.
	Slips, trips and falls on uneven or slippery ground.



Paths may become muddy and flooded after rain; suitable footwear (e.g. wellington boots) required 

	Both - Adult and children
	· All will be reminded to look carefully where they are going when walking around.  
· Appropriate footwear to be worn. 
· Behaviour will be monitored, particular attention to be paid to obstacles at eye height, roots on ground and slippery mud.
· Ensure first aider and first aid kit are present
· Adult to observe changes or dangerous surfaces.  
	Low

	
	Identify living and non-living things around them, become aware and gain knowledge of harmful and unharmful objects for future contact familiarising themselves with what is around them. Also
beginning to understand the course of action if or when these situations arises. 
	Touching and handling plants and insects.

Stings/bites.

Contact with potentially harmful plants and fungi.

Live Animals 

	Both -Adults and Children
	· Children will be advised of stinging and biting plants/animals. Children will supervised by adults at all times. Advise of the way to capture and release animals safely. Be aware of any allergies and medical requirements.

· Children will be advised not to touch any hazardous plants and not to eat anything they find in the woodland.  Hands to be santisied during woodland visits and after the activity back at school.

· Children advised no contact with animals.
· Adult to observe woodland surrounding continuously checking for live animals. 

	Low

	
	Concept and co-ordination of body movements and what is in the surrounding area.
	Minor injuries from branches
Building dens with old branches and logs – tripping over branches and logs, branches flicking into face, logs being dropped on feet.

Exposed tree roots, stumps and growing trees in pathways; care required.

	Both Adults and Children
	· The site will be checked to remove hazards at eye level. Children will be advised not to run when in the woodlands. 
· Trained first aiders on site and with first aid equipment. 
· Adult supervision required.

	Low

	Use of rope and tarpaulin resources for enhanced area
	Begin to problem solve and become creative thinkers.
	Slipping, getting caught in rope.
	Children
	· Explain to children the dangers and how to be aware of issues.
· Ensure rope is safe for use.
· Adult to observe activity.

	Low

	Creating natural art with loose parts.
	Develops fine motor skills, picking up objects. Opportunity to develop creative thinking. Thinking and choosing the natural material for their own art piece.
	Placing loose parts into mouths and choking.
	Children 
	· Observe materials and children during activity.
· Advise children not to put objects in mouths.
	Low







Part 3

	Issue / environmental feature
	Damage that could occur
	How to lessen negative impact 
	Resources needed
	Who is responsible 

	
Animals and birds. 



	Disturbed, frightened and broken habitats.
	Remind the children to be go through the woodland with caution and quietly not to startle any animals or birds.
	N/A
	Adult and children.

	
Insects and creatures.




	Being moved into unsuitable places.

Squashing of insect’s damage of life and life cycles.
	Explaining the need to be gentle and not to frighten or hurt them.
Avoid over collection, return to where they were found.
	N/A
	Adult and children.

	
Plants and growth.



	It is important to only take or pick what is sustainable, so that the woodland can continue without too much impact from the activities. 
	Talk to the children about the need to keep to the path, so that things don’t get trodden on.
Explain why we shouldn’t pick any of the flowers or touch the berries.
 
	N/A
	Adults and children

	Footfall.




	The excess amount use of an area, creates a negative impact due to the trampling of the  same area causing bare earth and also further some damage to shrubs. This could also impact on biodiversity.  

	Manage the amount of time in using the area. Using the area sparingly and allow it time to recover before using again.


	N/A
	Adults and children









	

Woodland area left with rubbish.


	Pollution - woodland, habitats and surroundings being left unhabitable and unsafe for wildlife. Animals insects being caught up in the rubbish.
	Show and encourage children not to leave items behind that should not be there. Counting in and out the objects used during the time such as snack and resources would decrease the risk of anything left behind.
	Recycle rubbish bags and compost bags.
	
Adult and children.






	
Use of tar poling. 






	Using same ground over and over results in damage to ground, plants and insects as bare ground starts to be exposed.
	Use different areas, avoid using places of flowers and plants and also where rare grow. 
	N/A
	Adult - To guide children to understand reasons.

















Part 4

The experience designed in part 1, involved a two-part activity within a woodland environment which included child-initiated play and an adult led task. The environment in the experience was used to create a natural hand’s on enriched stimulating learning experience to promote holistic development in children. The plan provided opportunities for significant open-ended creative play, the use of loose parts and cross curricular learning. To promote and encourage decision making, discovery learning and curiosity within nature within children. The purpose of this paper is to analyse and evaluate the plan’s use of the natural environment, loose parts and the well-being and health impacts on children. 
Rickinson et al. (2004) discovered substantial evidence that suggested natural outdoor experiences positively impact on children’s learning, attitudes, beliefs and perceptions which enables them to reach outcomes in independence, self-esteem and confidence. In- addition, Allen and Kelly (2015) found children with such well-developed skills were able to learn effectively and retain information for future learning, thus supporting Maslow’(1943) theory, who noted children will only progress through the hierarchy of needs to self-actualization when all their needs are met fully. The fundamental need of being safe and secure are at the foundation of child development (Kendrick et, al 2010). In the first instance, the role of the adult within the plan was to provide a supportive role and to fulfil needs of children, that said, to also equip children to unlock their potential for learning and enable them to become competent learners through the exploration of the woodland. According to Marchant et al (2019) improvements in children’s engagement, concentration and behaviour, were gained from outdoor experiences. Furthermore, according to WAG (2009) it stated practitioners noted children learn best outdoors. According to Waite (2011) children had a greater sense of ownership, higher levels of engagement and focus in learning through practical hands on experiences. The plan in-cooperates the enrichment of the outdoor environment, and opportunities for natural experiential and discovery learning which encourages endless creative play. Creative play encourages children’s emotional, social, intellectual, and physical growth (Langston and Doherty 2012). According to Ouvry (2003) the outside environment provides significant opportunity and space for creativity transforming, for example child-led fantasy play into the development of valuable qualities for learning such as resilience and playfulness. Furthermore, Bento and Dias (2017) and Tovey (2007), highlighted the importance of play in outdoor environments and declared that specific features such as time, space and stimulus within natural learning environment provides opportunities that cannot be replicated inside. Time, space and stimulus encourages connections to the real world an outdoor learning supports the development of skills, knowledge and understanding in a meaningful context (Education Scotland, no date). Also, according to Maynard, Waters and Clement (2013) learning and playing outside can be powerful for children who struggle with the structured environment indoors. Amplifying the effects of child-initiated learning and decreasing perception of children who feel they are underachieving embedding positive meanings. Therefore, the experience was created with those potential challenges in mind and included sufficient features to ensure children had extended time to explore, an expansive space and a diverse range of natural features. Supporting Frobel’s theory of creating a rich first-hand experience, which he believed increased problem-solving skills, play and interactions (Greenway 2009). Thompson, Aspinall, Montarzino (2008) also noted that freedom and exploration in the outdoor environment has the significant potential to positively increase health and well-being, educational outcomes and a key component in holistic development. Furthermore, conducted studies suggest that children who engage with nature, develop an increase in collaborative interactions and social and emotional skills such as empathy (Kirk and Jay 2018). Similarly, O’Brien et al (2011) suggested outdoor learning is a motivating factor in life-long learning, health and well-being and ecologically sustainable societies. The experience therefore enabled children to collaborate and follow their own and other’s possible interests whilst using the woodland for authentic and concrete learning opportunities. In-addition the activity encompassed how to value the world through aspects of conservation and sustainability at first hand to encourage children to develop a love of nature. Through outdoor activities children begin to understand the process of nature and it’s significance, developing understanding the affects humans can have on nature and how to look after it, to become an ethical citizen for the future (WAG 2019) thus builds  understanding of the key components of principles within the Education for Sustainable Development and Global Citizenship (2008) policy. Practitioners within the plan further encouraged the learning of this, through the use of blooms taxonomy classification questioning, using open ended questioning and alternative language. According to Forehand (no date) questioning of this level, encourages a higher level of thought, deeper thinking skills and enhances curiosity in children. However, in addition to teacher confidence issues, safety concerns, the demands of the curriculum have extended pressure on the roles of practitioners, therefore increasing the barriers to outdoor learning, and resources which are provided. Studies undertaken by Natural England (2011) have found, the impact of those barriers have caused severely limited access and a decline in children experiencing the natural environment. The outcomes of such studies, have therefore begun to influence early years education and government to indeed considered and adapt guidelines and policies to decrease the barriers and emphasis the importance of experiencing and engaging with the natural world. The Foundation phase framework (2015) and the new curriculum (Donaldson 2015) have since adopted and embedded the Froebelian principles throughout frameworks to strengthen the understanding that children are active, curious, creative learners and the outdoor environment provides the interconnecting opportunities for the progression of skills and development children need (Tovey 2013).  To ensure children benefit holistically from the experience, the plan involved active, discovery learning underpinning cross curricular skills, by inclusion of all areas of learning rather than isolated areas. The both activities in part one supported inclusion of skills and also enabled the practitioner’s role to adapt to suit needs of children. Despite this, the key role of the practitioners was to promote sustained shared thinking. Siraj- Blatchford et al., (2002) identified the significance of sustained shared thinking and stated, it encourages interactions through scaffolding, modelling, extending, discussing and playing. Developing strong links to the work of Vygotsky (1978) who emphasised that children guide their own learning with support and scaffolding from adults and other peers Verenikina (2008). Harris (no date) noted the roles of adults within learning experiences often vary and adapt to during the experiences at hand. Suggesting practitioners become reflective, co-constructors and researchers to support children’s knowledge. However, according to Fumoto (2009), sustained shared thinking is only used when practitioners are confident in their work with children. Similary, O’Brien and Murray (2006) suggested the benefits of outdoor learning, is fundamentally achieved when practitioners are confident in area of learning. Likewise, Bronfenbrenner suggested children’s development is influenced by the environment and attitudes of other around them (Murphy 2020). If adults display a negative attitude to outdoor risky play, because of own experiences or confidence, it then places limitations and restrictions on children’s learning, environment and resources, resulting in children developing the same attitude (Gorard, Beng Huat and Davies 2012). Therefore, adults should focus on the positive’s and benefits of such outdoor, risky, loose part activities (Eichsteller and Holthoff ,no date). Part two of the experience involved an adult lead loose part activity, however, according to Gibson, Cornell and Gill (2017) research, this limited children’s abilities and competences of risk taking and creativity. The plan become fixed on risk such as, children choking on conkers instead of embracing the potential benefits of natural loose parts has to offer.  The plan further limited children’s outcome by implementing a specific objective, placing more restrictions on children’s development and skills. In order for children to develop resilience, confidence and become competent learner, risk taking and independence in learning plays a part, as children need to learn what they are capable of, and become knowledgeable in assessing own risks (Sandseter, 2011) The use of loose parts within the activity, intended to encourage children to become more creative, However, the end goal created a comprehensive and prescriptive task that developed unstructured play into structed play limiting imagination and endless opportunities. Nicholson (1971) proposed that loose parts in the environment empowered creativity, to equip children to become inventive and creative. Furthermore, Daly and Beloglovsky (2015) suggest loose parts support cognitive development and believe such materials can facilitate curiosity, imagination and creativity. Studies have emerged and suggested children prefer to play with loose parts as it gives them more control over self-directed play and provides endless opportunities for use of own imaginations (Houser, et al 2016). The use of naturally found loose parts from the woodland assist children to recognise objects around them and enables an sensory experience. Enabling children to learn through discovery and become curious of objects (Early Years Education no date). Furthermore, loose parts are seen as limitless objects, and can be used for an alternative use, referring to how aspects of the environment can offer opportunities for different action or use (Casey and Roberston no date). These affordances are different for each individual (Little and Sweller 2015). Children uniquely discover more about their world and learn about natural and man- made materials with different textures, shapes, colours and other physical properties (Play Australia, no date).The concept of using loose parts encourages engagement and intrinsic play they vary in material and can be moved, carried, combined, stacked, lined, redesigned, taken apart and put back together (Gibson, Megan and Gill 2017) Children using loose parts begin to develop skills such as the process of designing, problem-solving, discussing, negotiating, building and talking which is highly significant for new perspectives in understanding the world (Leichter-Saxby and Law, 2015). Bruner (1961) believed that children construct their own knowledge by organising information using a coding system and the most effective way to develop this is to discover information it rather than being told. That said, the role of the adults for part two of the experience was to teach by rote, instead the role could have been to facilitate the learning and design the activities to help children to develop their own outcome and build upon own potential and creativeness, originality and productivity. In contrast, Vygotsky’s theory of the Zone of Proximal Development (ZPD) suggested that children cannot learn on their own but need the help of others to make sense of what they are doing. Placing strong emphasis on children learning from others (Shabani 2010). In contrast, Malaguzzi, believed loose parts provided independent opportunities in discovery and enabled children to show their understanding of the environment and express their thoughts and creativity, of discovery (Moorhouse, no date).  Despite the experience of loose parts having limitations, the benefits out way the negatives, as loose parts in fact encourage and influence physical participation at an inclusive level for children. Therefore, impacting positively on health and well-being, children’s well-being is higher if children perceive an activity as play (Sando 2018). Play means children are learning and holistically developing. The discovery of loose parts within the woodland surrounding created in the plan enabled children to become active and free explorer’s. Physical and active exploration of such, according to Fjortoft (2001) allows children to experience flexible, natural landscapes which develops improved balance and coordination, while demonstrating creativity and happiness in one’s actions. Natural landscape have qualities that ensure children’s needs are met in a diverse and stimulating way.   Furthermore, increasing the dexterity of children as they navigate around and through woodlands that are not necessarily even (Nature play no date). Motor skills including coordination, endurance and balance are increase as a result of physical interactions with nature. In addition, stimulating outdoor environments result in antisocial behaviours decreasing and cooperation and wellness enhancing (Burdette & Whitaker, 2005). Embedding the thoughts of Frobel and similarly that of the McMillan sisters who believed children develop as a whole in all areas while being outdoors (Martin, 2017). For instance, The Well-being of Future Generations (Wales) Act 2015 evidence has shown that physical activity is positively associated with increased mental wellbeing, supporting the value of an outdoor learning environments, and the benefits it has to offer. According to the WHO (2004) the combination of nature and natural environmental allows children to freely move, develop holistically and physically helping to reducing unactive children and health implications. That said, for children to continuously and accordingly develop, risk taking is vital. According to Kohl and Cook (2013) trained and competent adults take a balanced view to risk, as to little risk loses significance of activity, whereas to much risk, can have lasting consequences. Children learn freely and need risk to become independent healthy citizens, also to challenge themselves and reap the greater improvements it brings for future life learning, health and well-being of themselves and the world around them (Harris 2018). Thus, significance of the plan in motivating children to become involved in such activities and develop their sense of self and challenge themselves. As stated by Ouvry and Furtado (2003) children discover their abilities while playing freely, challenging themselves and taking risk appropriate that suit their ability.
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