[bookmark: _GoBack]Assignment 1

Pick a priority area and conduct a forcefield analysis.
*Awareness Raising
*Workforce Development
*IDPs and PCP
*Transition (EY/Post 16)
*Pupil and Parent Partnership

Critically reflect in order to write a rationale for the implementation of the priority area in one setting with reference to relevant literature and theory.

[bookmark: _Hlk26541168]The priority area that I have chosen for this assignment is Parent Partnership







Proposed Change
Parents will be more actively involved and engaged with the planning of ALN provision for their child at our school







Word Count =   4226 (excluding headings, tables, figures, references and appendices)



Introduction
Pupil and Parent Partnership is an integral part of the forthcoming Additional Learning Needs (ALN) Reform in Wales and as such there are a variety of issues that can be discussed. For the purpose of this assignment I have decided to focus attention on Parent Partnership, although will include a brief explanation of Pupil Partnership. 
The Importance of Active Pupil Participation
A key theme of recent reform is that pupils should be actively encouraged to participate in planning and reviewing the additional learning support provided for them in schools.  Jones, Jones and Szwed (2001, p6), believe that pupils can often provide insightful comments as to whether a provision is benefitting them, or make suggestions for changes that could support them differently and improve their learning. Freeman (cited in Rix et al, 2010, p103) refers to “clear evidence that even the youngest can do this”. 
The inclusion of Person Centred Planning (PCP) tools as part of ALN reform will ensure that pupil views are taken into account alongside that of parents, teachers and other agencies. The aim of this ‘joined up’ working is that support can be personalised to meet the needs of individuals in order that they achieve their potential. Crisp and Soan (2003, cited in Alfrey, 2003, p155) assert that “Many problematic situations can be solved or at least improved when school…parents and learner work together to alleviate the barriers to learning”.





History of parent partnership in legislation
The Special Educational Needs Code of Practice for Wales (2002, p14) declares that parents have “key information and a critical role to play in their child’s education”, and refers to their “unique strengths, knowledge and experience” which should be shared with professionals.  This is strengthened by recent reform in Wales which as a central principle states, “All those involved in providing support to …should work together in the best interests” of the child (Dauncey,2018, p15) with both the child and their parents being enabled and encouraged to “participate as fully as possible” in all decisions relating to their additional learning needs and provision. (Dauncey, 2018, p16).
[bookmark: 09]Parental rights in relation to education and SEN have grown, particularly over the last two decades. The 1967 Plowden Report (p37) recognised the importance of “a closer partnership” between home and school for educational advance, whilst the later Warnock Report (1978) introduced ‘parents as partners’. Warnock stated that “the successful education of children with special educational needs is dependent upon the full involvement of their parents” (p152). Prior to this, Allen and Gordon (2011, p61) feel that school – home partnerships were characterised by the view that schools needed to compensate for any deficits in the child’s family life and the role of parents involved simply supporting the school. Soan (2004, p27) used the phrase “partners without professional knowledge” when describing the parental role of the past.
Successive Education Acts since 1980 have increased the importance of parental involvement in their child’s education (See Appendix 1) and parents themselves seem more aware of this ‘empowerment’, with their expectations “raised by the national debates on education and …the subsequent legislation involving the roles of parents in the education of their children” (Allen and Gordon, 2011, p62).
Alongside legislation, the development of the United Nations Convention on the Rights of the Child has ensured that the rights of the child are enshrined in law and refer to the rights and responsibilities of parents to consider what is best for their child with the assistance of governments and support services (UNICEF, 1990).
In addition, the Salamanca Statement (UNESCO, 1994) not only called on all countries to embed the principles of inclusion into their policies and practices but also recommended parental involvement in all decision-making processes for children and their education.
The recent introduction of the ALNET (Wales) Bill and Draft ALN Code for Wales (Welsh Government, 2018) clearly emphasise that the views and feelings of the young person and their parents must lie at the centre of all decision making.
My Professional Context 
My setting is a village primary school with approximately 170 pupils. My main responsibility is that of ALNCO, a role I have held since 2009. Numbers of pupils on the ALN register have fluctuated but at present 16% of pupils are on the ALN register. The table below shows the breakdown of pupils at each stage of the Graduated Response:
	Code of Practice Stage
	Number

	Statement
	2

	School Action Plus
	10

	School Action
	17





In addition, 19 pupils are part of an intervention group which does not require an Individual Education Plan (IEP) at present – such as Rapid Reading, Rapid Maths or Talkabout social skills groups. 
Reflecting on my time as ALNCO has underlined the changing nature of the role I undertake on a day to day basis (far more parental contact, data analysis and referrals to outside agencies) as well as the changing nature of the difficulties that pupils in school need support with (emotional wellbeing and behavioural issues being far more prominent). 
A rationale for choosing Parent Partnership for this assignment focus
With imminent ALN reform in Wales and its statutory obligations, ALNCOs in the Neath Port Talbot area were tasked with completing a Readiness Survey to demonstrate preparations that had been undertaken for reform and highlight areas for improvement. My survey showed the majority of indicators for Parent Partnership were either Yellow (developing) or Amber (emerging) and therefore in need of further development and so suitable for the focus of this assignment (See Appendix 2).
Bombèr (2007, p 252) states that the value of home school partnerships is ‘immense’, not just for the child but for all participants. This is something I did not fully appreciate when I trained as a teacher or indeed later when I became SENCO. 
Within a few weeks I quickly realised that my role was far broader as I attended a meeting with parents who felt that their child was not receiving suitable support. During discussions, evidence was provided of interventions and IEPs which were in place but which parents were seemingly unaware of. This emphasised a valuable point right at the start of my SENCO career– at every step, parents need to be made aware of any issues or difficulties concerning their child, consulted and involved in any decision that needs to be made. 
I have learned that parents do not always feel able to be involved in decisions about their child’s education. Mittler (2000, p151) refers to “a velvet curtain” being in place between home and school due to a perceived imbalance of power causing tension.  This corresponds with my own experience where parents have not attended meetings at school and with the “powerful professional and the powerless parent” dichotomy mentioned by Hellawell (2017, p416).  An example of this occurred when contacting a parent whose initial reaction was, “Oh…what has he done now then?”  When it was explained that her child had made fantastic progress and so could be removed from an IEP, her reply was “Well, I don’t know anything about that love. You’re the expert, whatever you think”.  
I would also like to consider the idea that some parents may not get involved because they “trust us as a school that we know what we are doing” (Maher, 2016, p8).  Maher reports interviews with SENCOS who report that some parents have told them to do whatever they think is right, and that “they don’t expect us to be on the phone all the time” (p8) and I can corroborate this from my own experience. Whilst in some ways, this approach might be seen to make the role of SENCO slightly easier, on reflection I found the opposite, feeling additional pressure to ensure that I was considering the appropriate options and making the right decisions for the child. Although I was supported by my Head, I still made every effort to contact the parents to explain and discuss the steps that needed to be taken.
The Lamb Inquiry (Lamb, 2009b, p2) refers to the education system creating “warrior parents at odds with the school…feeling they have to fight”, which replaces the ideal relationship of mutual trust and cooperation with one of conflict. Indeed, Weddell (2017, p484) cites a SENCO overhearing a comment from a parent that “I had to be a bitch to get what my child needed”. 
This is a situation that I would like to avoid in my own school and together with the recent emphasis on parent participation and collaboration as part of ALN Reform, it led me to choose Parent Partnership for this assignment. I agree with Whalley (2007, p199) that “valuing and recognising the profound influence parents have on the life chances of their children” will help me in my setting to ensure that pupils are “highly achieving with a positive self image”.


[bookmark: _Hlk26993130]Forcefield analysis – Parents will be more actively involved and engaged with the planning of ALN provision for their child at our school
When considering my setting, it became evident that there were numerous driving and restraining forces which could affect the key area for change. A variety of stakeholders were involved - parents, ALNCO, teaching and non-teaching staff and the Headteacher - and there were also implications for three other priority areas - workforce development, awareness raising and IDPs/PCP.  
The forcefield analysis included twelve positive and nine restraining forces with positive forces outweighing the restraining forces by twelve points (Figure 1).






Figure 1 : Force Field Analysis - Pupil and Parent Partnership
Positive Forces	                                                                 Restraining Forces	Parents unaware
of forthcoming             5    
ALN reform
Parents have low
confidence or
previous poor               3       
experiences of school
Parents are
unaware of               
the importance
of their input              3
to supporting 
their child
effectively
Non engagement
/ attendance               5     
of parents at 
school meetings
Lack of time  
for ALNCO                 4 
to meet parents
Lack of suitable
time for working           4       
parents to meet
with ALNCO/teacher
Lack of PCP trained
staff                        4
Staff lack
confidence in              
dealing with                3
parents 
Resistance from
teachers to                 4
greater                   
involvement with parents


Total :  35



Timescales are            5
set for ALN
reform 
ALNCO has              
completed                  4 
2 day PCP training
PCP training              
courses                     4
available for all staff
ALNCO can                3
share PCP                 
tools in ADDS
ALNCO now          
has dedicated             5 
time to use 
to meet parents
Parent awareness    
raising session             5 
can be held
_____________________
Headteacher keen to develop  
collaborative               4    
working with parents
New headteacher
is supportive of          
ALNCO role in             5
preparing for reform
Positive school
atmosphere &            
collaborative               3
style of work 
amongst staff
New systems 
in place for                3    
home -school
communication-Schoop
Meet the 
Teacher/                  4      
ALNCO evenings    
Literature 
from Welsh Gov & LA    2                     
that can be shared with parents
Total : 47
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For the purpose of this assignment, focus will be placed on the four most important positive forces in order to not exceed the word count.
The table below illustrates the links between the positive and restraining forces. Focussing on the positive issues should impact upon and lessen the restraining forces taken from the forcefield analysis. (See Table 1) The table also references an action plan which was subsequently drawn up to target and increase parental engagement in the planning of ALN reform in my setting. (See Appendix 3 for full action plan).
Table 1: The relationship between the positive and restraining forces
	
	Positive Forces
	Restraining Forces
	Action Plan Strategies

	1
	ALNCO has completed two day PCP training

PCP training courses available for all staff
	Lack of PCP trained staff
	Ensure all staff are trained in PCP methods

Implement and embed PCP principles into all ALN meetings


	2
	New headteacher is keen to develop collaborative working with parents
	Resistance from teachers to greater involvement with parents

Parents have low confidence or previous poor experiences of school

	Encourage collaborative working with parents


	3
	Parent awareness raising sessions can be held




	Parents unaware of forthcoming ALN reform
Parents are unaware of their importance in supporting their child effectively
	Increase parental awareness of ALN reform and the importance of their role

	4
	ALNCO now has dedicated time to meet with parents



Meet the Teacher & ALNCO evenings
	Lack of time for ALNCO to meet with parents



Lack of suitable time for working parents to meet with ALNCO
	Strengthen relationships between ALNCO and parents




1.Person Centred Planning tools
When prioritising forces to strengthen, I considered the main focus to be training in Person Centred Planning so that we make progress towards the Welsh Government’s aim for increased pupil and parental participation. Investing in training for staff throughout the school is a major budgetary commitment, and so in discussions with the Headteacher it was decided to adopt a phased approach with the target of all teaching staff being trained by end of the Summer Term 2020. Due to staff turnover we already have new staff to be added onto the training plan if we are to meet our target deadline.
Once PCP tools had been shared with staff and training undertaken, the next step involved the introduction of PCP tools such as the 4 plus 1 sheets and good day/ bad day into staff interactions and meetings with parents and pupils (See Appendix 4)
Doing this prior to it becoming statutory has allowed us to trial and refine our methods to ensure maximum benefit to those involved.  For example, all ALN pupils have created a One Page Profile (OPP) with input from their teacher, parents and any outside agencies involved. This was a time-consuming process, so it was dis-heartening to find that they did not all meet the standard required when they were quality checked by the Local Authority (L.A). With hindsight it would have been a more sensible option for us to have submitted a sample of profiles for checking before completing them all.  Recently a PCP Champion has been appointed for my cluster of schools whose role is to support staff to write effective profiles. This is a welcome development since the profiles provide “invaluable information” and ensure that any decisions taken are “in the context of what matters to the pupil as well as what is important for them to be healthy, safe, valued” (Sanderson et al. 2003, p7). We are also planning to trial a new set of information gathering sheets for parents which have been distributed by our PCP champion and will continually monitor and review their effectiveness until the new ALN system comes into place in 2021. 
2.Developing collaborative working with parents
Literature reveals that some professionals see parents as ‘well-intentioned but ill-equipped’ (Macleod et al., 2012 cited in Hellawell, p417), or as being demanding, unrealistic or even uncooperative. 
From my own experiences, I can understand the reluctance of some teachers to engage with parents who may present as challenging, assertive or even aggressive, and am aware that this can be especially difficult for a newly qualified teacher. As part of my role as ALNCO, I attend ALN parental meetings with class teachers in order to support both parties where needed, especially where there are issues around a parental request for a referral to an outside agency. Equally, there have been times when I have needed to be supported in meetings by my Headteacher due to the nature of the issue being discussed.
Experience has shown me that, “parents of pupils with SEN are…particularly vulnerable” (Cowne, 1996, p95), with emotions such as anger, guilt and sadness clouding their thinking. Some parents of pupils with ALN may have had long running contact with school staff over behavioural issues and this could have led to a negative outlook on further engagement. To illustrate, I refer to a past pupil awaiting an ADHD diagnosis who displayed significant behavioural difficulties. When Mum was approached at the end of the day she avoided eye contact before asking, “Oh, what’s he done now?” When told that he had had a great day she commented that she dreaded seeing a teacher coming towards her as it usually meant bad news and she would be told what he had done wrong. This apparently was the first time that she had been approached for a positive reason which was a shock for both of us.    
On the same theme, Bombèr (2007, p256) states that “listing all the weaknesses rather than holding a balanced view” in a home school book is a quick way to lead to a breakdown in communication between home and school, a view that I can now empathise with following this experience.
I would like to think that I have always taken a balanced approach when dealing with pupils and parents, but this experience has influenced my practice ever since. The PCP approach appeals for this reason, since at the start of every meeting all present state what they like and admire about the child (See Appendix 5).  I have found that these comments set the tone of the meeting, frequently bringing smiles into the room or on occasions tears from parents who possibly have not realised the esteem in which their child is held by others. This contrasts sharply with a parental quote that professionals in Annual Review meetings made her feel intimidated because they seemed to be “telling me what my child could not do or found difficult” (Welsh Government, 2015, p10). 
My setting’s current ALN policy states that good home-school links should be fostered and parents should be encouraged to “become active partners in the learning process” (A Primary School,2019, p 3). It also refers to the unique knowledge parents have about their child which is “crucial to the child’s educational progress and the effectiveness of any school action”. Although all staff are familiar with the policy, the introduction of PCP will provide greater opportunities to reinforce this message, with the aim of producing positive change.  
The Head of my setting is keen to foster collaboration between school and home and has made great efforts to engage parents since taking up his post. Emphasis has been placed on creating a welcoming environment for visitors, from a lobby area with comfortable seating and information leaflets to the provision of refreshments during meetings arranged with parents. This may seem like a small change but on reflection it has proved effective at creating a more relaxed, less confrontational atmosphere which I do believe has enabled us to make progress with some parents who may have had anxieties prior to meetings. I concur with Jones, Jones and Szwed (2001, p63), that “People find it hard to listen when their emotions are upset”, which leads to misunderstandings which later cause issues. As a result, I recently began to formally minute the discussions at ALN meetings and the agreed actions. This is signed by those present and a copy given to parents in the hope that future disputes can be avoided.  Positive feedback has been gained from parents about these changes and newly organised Meet the Teacher evenings have been successful in bringing more parents in to school. Parental information leaflets on a range of ALN topics in my setting have begun to be produced including the interventions that we offer and the graduated response (See Appendix 6). This has been done in a visual fashion in order to simplify what can be a complex process and be more transparent about the steps and processes involved in supporting pupils.
 3. Parental awareness of ALN reform 
Parental awareness of ALN reform is crucially important to enable us to achieve our goal of increased parental involvement. 
An interesting finding is that although it is generally accepted that there is a mutual responsibility for maintaining home-school links, it seems that schools and teachers are “held accountable for developing and maintaining partnerships”  and were also expected to be “trustworthy and approachable” in order that positive links could be maintained (Broomhead, 2018, p435). My own experience (and that of many colleagues) of developing and attempting to maintain lines of communication is similar, particularly where there has been a history of parental non- engagement.  Reflecting on our open-door policy, I feel that we may need to do some work to more strongly convey the message that parental views and concerns are vital to the success of children at school and re-emphasise the two-way nature of the parent-school partnership. According to Friswell (2014, p12) what is needed is a “whole school culture which values and gives high priority to parental engagement”. As previously mentioned, this is an area which has been recently developed in my setting with promising outcomes.
In July 2019, I delivered a presentation to parents explaining the forthcoming ALN reform. I adapted a resource provided by the L.A. as I did not feel that it was specific enough to our setting to make it clear to parents the changes that would be made. I also included examples of the PCP tools that would be used. Parental attendance at school meetings can be low, but it was pleasing to see the number that attended.  The L.A. parent awareness raising event was also publicised to all parents on the noticeboard and through our Twitter feed.
Awareness raising will continue until the new ALN system begins in 2021, and in the meantime an ALN page on the school website will be developed. This will include Welsh Government publications as well as information specific to my setting - policies, information leaflets and interventions and support that we can offer.
4.Strengthening relationships between ALNCO and parents
I consider it vital to my role as a teacher and ALNCO to develop positive links with the parents of pupils.  Initially I had no dedicated ALNCO time despite needing to liaise with parents and outside agencies and therefore found it difficult to manage my time effectively. As Derrington et al (1996, p92) point out it is the ALNCO who tends to be “the key player in making inclusion work…in forging meaningful links…to provide the highest quality education for all pupils”.
Literature on the role of a SENCO/ALNCO refers to needing to be sensitive to “the anxiety and expectation of…parents” (DfEE, 1997b, p61) , have “high levels of interpersonal skills”, (Jones, Jones and Szwed, 2001, p vi)  and the ability to “listen to and value the parent’s expertise about their own child or their concerns about …progress”. (Cowne, 1996, p91).  I have needed to draw on skills such as empathy and actively listening to the views and concerns of parents far more recently when meeting with parents, discussing issues, problem solving or on occasions when just being a listening ear for parents to unload their issues and difficulties.
Other parents however can “have all too much confidence and knowledge of their rights” (Cowne, 1996, p95) or can be incredibly frustrated at the process of accessing support for their child, and thus different skills are required. On reflection, my role as ALNCO has enabled me to develop confidence in dealing effectively with challenging situations especially in being assertive when needed. I have gained the confidence to say ‘No’ on occasions to a parent (for example, when a request has been made for a referral which is inappropriate), but also to explain clearly the reasons for this. 
I agree entirely with the emphasis placed on the early resolution of disagreements by new ALN reform. In cases where parents continue to have concerns, I provide contact details for the appropriate outside agency so that they can seek further advice. In this way I hope to maintain a positive relationship with the parents so that we can continue to work together for the benefit of their child.
For the first time, in October 2019 I held an ALN Parents Evening for any parents who wished to discuss concerns or issues related to their child. By increasing my contact with parents, answering their questions and explaining processes clearly, I aim to prevent breakdowns in communication occurring between home and school. 
I am fortunate now to have a headteacher who is very understanding and supportive of the role of ALNCO and have been given dedicated release time each week. This enables me to meet parents either during the school day or after school when needed to suit the needs of working parents. 
The opportunity to change my teaching role arose in September 2019 – from a Year 5 teacher to PPA teacher throughout the school. Whilst this was a daunting prospect, along with the Headteacher I did feel that this would be a good way of familiarising myself with pupils in the Foundation Phase and of beginning to build relationships with parents who otherwise I might not have had contact with. 
Becoming a parent myself greatly enhanced my understanding of the need to feel included in decisions about your child’s future and my awareness of the need to build a positive relationship and feel a degree of trust in the people that you entrust your children to. 
Parents can lack confidence to approach staff to ask for advice or simply to ask what they fear may be viewed as a silly question. It is also important to bear in mind that some parents have issues with literacy skills and so completing questionnaires and referral forms presents a real challenge.  I offer to complete paperwork with all parents so that any barriers to their full participation can be removed without making them uncomfortable at needing to ask for assistance. It is for this reason that I also simplify any reports that need to be shared with parents into clearly worded bullet points. When we meet to discuss the report parents then have the full copy of the report and an easy read version if it is needed.
Conclusion
Reading for this assignment has re-affirmed my view that parental participation is an essential component for a successful education and I concur with Fullan (1991, cited in Mittler, 2000, p151) that “The closer the parent is to the education of the child the greater the impact on child development and educational achievement”.
On reflection, I do feel we have made progress with increasing parental participation in our ALN provision and making our processes more transparent for parents as well as highlighting awareness of the forthcoming ALN Reform. 
It is important to understand the ongoing nature of this process which will evolve and develop through continual reflection and re-evaluation of our methods and practice. We must ensure that the idea of parents giving their insights about their children to “a system that clearly does not want to hear them” (Rix et al., 2010, p80) is replaced by information sharing between all parties. This will provide a ‘solid foundation’ (Jones, Jones and Szwed, 2001, p6) for appropriate support and provision that meets a child’s needs and enables progress. 
We must ensure that our model of partnership goes beyond the ‘informant model’ described by Hellawell (2017, p 415) where parents simply provide information to professionals. I believe we should aim for a more active role for parents, possibly the ‘dual expert model’ with its “equal valuing of parental expertise about the child and the complementary technical expertise of the professional”. 
Personally, I am interested in the ‘family partnership model’ proposed by Davis and Day (2007, cited in Hellawell, 2017, p416) with its emphasis on personal qualities including “respect, personal integrity and humility”, and the fact that professionals are regarded as ‘helpers’ using their skills “to ensure good decision making in the interests of the child”. 
Ultimately, we need to remember that any decisions reached impact upon the lives and futures of our pupils and so “devising ways of bringing teachers and parents into a better working relationship is worthwhile…and would benefit all children” (Mittler, 2000, p151).








Glossary of abbreviations

ALN – Additional Learning Needs
ALNCO – Additional Learning Needs Coordinator
ALNET Bill – Additional Learning Needs and Education Tribunal (Wales) Bill
IDP – Individual Development Plan
IEP – Individual Education Plan
PCP – Person Centred Planning
SENCO – Special Educational Needs Coordinator
SNAP – Special Needs Advisory Project
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