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Element 1 – Evaluate two models of reflection
Reflective practice has been developed over some time. John Dewey is known as the initial 20th century founder of reflection in education, and his work has been developed and built upon in more recent years by Donal Schon. Dewey (1938) considered the aim of education to be the growth of reflective, creative and responsible thought. Schon (1983) then built upon this idea of reflection and introduced two different types of reflection: reflection-in-action which involves the process of observing and thinking as things are occurring and reflection-on-action which involves referring to the process of looking back in hindsight and learning from experiences (Yorkk-Barr. Et al. 2006). 
Tekkamaki et al. (2016) views reflection as a purposeful process to explore and discover, which often leads to outcomes that may not have otherwise been thought of. Reflection involves both feelings and cognitive processes, as well as being the link between learning and experience. Chiplin and Starvic (2017) believe that in order to learn from an experience, it needs to be explored and reflected upon. 
Reflection is important as it allows practitioners to continually expand their skills and knowledge, which can then support themselves in achieving high quality provisions (Colwell, 2019). Additionally, reflection can be viewed as important because it is central to professional growth, adult learning and transformation and empowerment (Boud et al, 1985, Cited in Tikkamaki et al. 2016, Pp. 39). The practice of reflection is an intellectual process which requires interaction with others, self-awareness and self-regulation. Having the ability to reflect using different methods and questioning your understanding means both previous and current experiences can in cases, result in better quality work practices (Tikkamaki. Et al. 2016)
Being a reflective practitioner has many benefits, it has been shown that taking time to reflect can have an influence on solving problems, as it provides knowledge that can only be learnt through the experience of reflection (Tikkamaki. Et al. 2016). Reflection has been seen to reduce the levels of stress in which practitioners feel, Bono et al. (2013) undertook a study which can support this. Their study involved asking health care professionals to reflect on their work and write down three positive things which had happened during that day. The results of this study showed that employers reported a reduction in stress levels, which in turn led to a reduced number of health complaints (Tikkamaki. Et al. 2016). Another benefit of reflecting for practitioners is that it enables you to identify your strengths and weaknesses within your practice, which then allows you the opportunity to plan to build upon the existing strengths and improve the weaknesses. Reflection can also help you to become more creative and open to trying new things, which can lead to better practice and provision of care, and as a result, increase your confidence and motivation. It also provides the ability to maintain a good work and life balance, this is achieved by defining the thought process for thinking things through, then allowing the individual to move on and not dwell on the past (University of Cambridge, 2020: Pacey, 2016). 
In order to reflect on practice, many practitioners use models of reflection to support them. Models provide practitioners with a starting point and a useful guide on how to reflect, and many practitioners who are new to reflecting on their practice may find them beneficial. The University of Cambridge (2020) has stated that using models of reflection provides you with structure that can be followed, which can allow you to assess all levels of a situation ensuring that important stages are not missed out.  
One model of reflection that has been developed from an educational perspective is Gibbs’ Reflective Cycle. Gibbs’ cycle can be applied to reflection on any type of experience and encourages systematic thinking. Whereas, Rolfe’s model of reflection was developed by him and his colleagues, from a professional and personal point of view and can be used by anyone who is looking to reflect (Chiplin and Stavric, 2017). 
Gibbs’ model of reflection includes six stages: description, feelings, evaluation, analysis, conclusion and action plan. Each stage provides a full description and guiding questions in which you can ask yourself, allowing practitioners to reflect in depth. In contrast, Rolfe’s model of reflection is not as a robust process as Gibbs’ and focusses on three stages: What? So what? and now what? (Chiplin and Stavric, 2017). Using Gibbs’ model means there will be less chance of practitioners going wrong when reflecting, as there are more stages involved which can guide you, resulting in deeper levels of reflection (The University of Edinburgh, 2020). However, the fact that this model goes into so much depth may be considered as a negative, although it will be more likely to result in making changes, practitioners already have many of responsibilities, and using this model can be time consuming. The Times (2015) states that teachers already spend excessive hours marking, lesson planning, recording data and preparing for inspections. The positive of using a brief model, like Rolfe’s, is that it can be viewed as a good starting point for practitioners who are new to reflecting and practitioners will be able to complete it during practice rather than having to find time to do so. 
Within Gibbs’ model, section 2 focuses on feelings. Encouraging you to look back and describe the feelings that not only you felt, but what others felt within the experience that you are reflecting on (Expert Program Management, 2019). This section within Gibbs’ model can be viewed as a positive aspect as it allows practitioners to express and share their feelings and emotions. The objective of this is to provide closure. Although Rolfe’s model does not contain a section regarding feelings as it is a briefer model, this may also be viewed as a positive aspect. As identifying weaknesses and areas in which you need to improve on may often cause feelings of anxiety and stress to arise. However, although feelings can often be a negative contribution, if you are not willing to accept these things then the reflection process is likely to stop here, preventing practitioners from developing. Windish (2015) research has shown that considerate reflection and limited stress are useful during the thinking process. 
Both models also offer framework for examining experiences. Gibbs’ model within the evaluation section, and Rolfe’s model within the ‘What?’ section (Dabell, 2020). Examining experiences in depth allows for practitioners to identify what went well and what did not go well. From identifying these, practitioners can then plan from these, resulting in better practice and better learning opportunities for the children within the setting (Bleach, 2014). Examining experiences can enhance practitioners’ skills and knowledge on all aspects of continuous professional development. 
To conclude, Gibbs’ model of reflection will benefit practitioners more due the depth, as it has several stages which can be worked upon, giving you a more detailed outlook. These stages would be more beneficial to those who are new to self-reflection, rather than Rolfe’s, as they provide more guidance and information. However, both models are positive and effective, but ultimately it is the learning style of the individual that will guide them in their choice of model. 





























Element 2 – Briefing PaperReflective Practice



What is Reflection?
Jay and Johnson (2000) see reflection as a process which is both individual and collaborative, that involves experience and uncertainty. It consists of looking back in hindsight and highlighting a significant matter and then being able to discuss and explore main points and findings with oneself and others. 
A respected explanation of reﬂection comes from John Dewey’s (1933) description in How We Think. Reflection is the current focus in teacher education and plays a vital role in helping teachers prepare. Jay and Johnson (2000) have used the concept of reflection to describe what occurs in the minds of teachers who encourage and further effective.
What is Reflective Practice?
Reflective practice is viewed as important and is used by all childcare settings, as it aims to challenge, alter, modify, develop and improve practice. It is the process of thinking about and analysing your practice (Pacey, 2016).
Bleach (2014) states that staff continuing their professional development and reflecting on their practice is essential to ensuring high standards of quality provision in early childhood care and education settings. 













Why is Reflective Practice Important and What are the Benefits?
“Unless teachers develop the practice of reflection, they stay trapped in unexamined judgments, interpretations, assumptions, and expectations.” (Larrivee, 2000, p.293, Cited in Welsh Government, 2015, p. 14).
Reflective practice is viewed as important due to the many benefits surrounding it. Reflecting on your practice can support practitioners in providing the high-quality provision that they aim to achieve, which can then result in the best quality of care provided to children and parents. Findings from the National Centre for Early Development and Learning specified that exposing children from a young age to the right relations with teachers, supports their development in three key areas: language skills, academic needs and social skills (Colwell, 2019: Rittblatt et al. 2013). 
Reflecting on practice has many benefits for the children in the setting as well as the practitioners. Benefits for the practitioners include: 
(Pacey, 2016).
· Enables you to better your practice as you can identify your own strengths and weaknesses and then plan to meet these
· Gaining confidence and motivation
· Identifying professional developmental needs
· Continually developing skills and knowledge, which can link to Bruner’s spiral of learning. Bruner believes that when we learn we build a foundation, and instead of going back we are always moving forward and developing, therefore learning from experiences (Howard, 2012). See image on the following page. 

Benefits for children within the setting include:
· The practitioners will gain a better understanding of each child, and in result the child’s needs are more likely to be met
· The children are more likely to be exposed to enriched learning experiences






























[image: ]What are the barriers to Reflective Practice?
Although reflection within the workplace and reflective practices are highly looked upon and encouraged, it can often be found difficult to do so.
There are several obstacles that can deter the process of effective reflective practice, including:
(Play Wales, 2018)
· Fear and honesty – reflective practice can sometimes be daunting as it involves practitioners looking and analysing themselves in detail and asking difficult questions. Having to do this on top of other responsibilities, is very time consuming. 
· Time – thinking deeply about our practice and critiquing and analysing things in depth takes a lot of time and effort 
· Support – in order to reflect upon your own work a support network may often be needed. Reflection without opportunity to change and develop may lead to us feeling self-pity and hopelessness. 

Bruner’s Spiral of Learning
(Source: Quora, 2016).






What does Reflective Practice Involve?
Becoming a reflective practitioner involves:
· Being able to / developing the skill of critical thinking and critically reflecting on an experience 
· Having the ability to keep an open mind and look at things from different perspectives
· Having patience, as reflective on your practice can often be time consuming 
· Having the confidence to ‘experiment’ in order to find out what works best
· Reflective practice requires us to become researchers
· Being willing to change things, for example the way you work or any plans and policies. 
(Colwell, 2019: Play Wales, 2018: Championing better work and working lives, No Date).











(Source: Blogs,glowscotland, No Date).
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When do we Reflect?
Theorist Donald Schon identified two models of reflection which emphasises that we are constantly reflecting, sometimes without even knowing. REWORD.
1. Reflection-in-action – reflecting about what we are doing whilst we are doing it. 

2. Reflection-on-action – reflecting with hindsight after an event. For example, what went well and what did not go well. 
(Play Wales, 2018)





Models of Reflection
In order to support us in becoming reflective practitioners, many of theorists have developed reflective models. These models provide practitioners with support and guidance when reflecting on an experience and include in depth stages to allow for a deeper level of reflection (The University of Cambridge, 2020). 

See above, Gibbs’ Models of Reflection.
In order to see more detail and other models of reflection, please follow the following link: https://pnz.org.nz/Attachment?Action=Download&Attachment_id=770 






                                                                                    
Element 3 – Reflective Log 
	Brief description of the activity (no more than 50 words)


	The activity carried out was a maths activity based on 2D shapes. The activity was led by myself and was provided to six 4-5 year olds, as the Welsh Government states that the ratio for children aged between 3-7 years old is one adult to eight children (Pacey, 2015). 
The activity was carried out indoors, where 2D shapes were printed out onto A3 paper and placed onto the floor. The children then had a tray of 2D shapes and had to match together and identify the names of the shapes. 


	Aim/Objective of the activity 


	The main aim of the activity was to gage children’s knowledge and ability on 2D shapes, as children within reception should be able to “recognise and name common 2D shapes, such as circle, square, triangle and rectangle” (Welsh Government, 2015 , p.35).
During this activity, another aim was for the children to revise their colours as well as build upon their communication skills.



	Your Role


	The activity was planned, set-up and carried out by myself, however there was another member of staff available for me to call if needed as the group in which I was working with were a low ability group and included one child with additional learning needs. I chose a small group to work with in order to ensure that each individuals needs were being met and each child had an equal opportunity to participate and feel engaged within the activity.

My roles within this activity included, explaining the activity to the children and ensuring they knew what was being asked of them, promoting good communication within the group and encouraging each child to work together, sitting back and observing and allowing the children to explore the different shapes and offering help and support when I thought they needed it. 



	Positive Aspects – why? How could these be developed further?


	There were many positive aspects within this maths activity. Firstly, the children really enjoyed the activity and remained focussed and on task throughout. I believe this may be due to the fact that I planned for the activity to take place on the carpet within the play area instead of sat at the classroom table, therefore the children did not feel as thou they were completing work. The resources used within the activity were colourful and inviting to the children which helped to keep them engaged. The activity was well prepared which allowed for it to be straight forward and run smoothly. 
As the activity involved the children working together and coming to an agreement on what shapes match each other, it promoted good communication and problem-solving skills. 
Overall, each child enjoyed the activity and used the time to revise their knowledge on 2D shapes, therefore I would use these positive aspects again in the future to carry out the same activity or share them with another member of staff so they can also be successful.



	Challenging Aspects – Why? Link to your own practice


	Although the activity went well, there was one challenging aspects that I identified. A group of six children may be viewed as a small group, however as the children within this group were at low ability and one child having additional learning needs, each child required a significant amount of support and attention Therefore, to prevent this from occurring again, when working with a low ability group the group could either be made smaller to a group of four or another member of staff could be introduced for the whole activity instead of just observing if needed. This will allow for each child to receive the correct amount of support in which they need. 



	What knowledge did you demonstrate? 


	I demonstrated knowledge on the Foundation Phase Profile and the Welsh Curriculum, as I used these as a guideline to plan for this activity. 

When planning for this task, I also took into account all of my knowledge that I have learnt from my current studies within university and my current job role. Including, the needs of each child and the importance of sitting back and allowing children to explore.



	What skills did you demonstrate?


	During the activity I demonstrated many of skills to the children. 
Firstly, communication skills were demonstrated in order to deliver the information to the children and interact with them throughout the activity. This is important as it allows the children to understand what is being asked of them and will depend on how they engage and respond. Watching good communication can lead to children wanting to communicate with others and in turn can increase their confidence and independence. 

Secondly, I demonstrated good leadership skills to the children. It was my job to lead the activity and ensure that all the children were engaging and enjoying, which I believe I done well as when each child was asked if they enjoyed, they all responded yes. It was also important that I took on board any feedback, not only from the children who took part but other members of staff within the class. As feedback allows me to reflect and improve on things that did not go well or to plan.

Lastly, effective planning and organisational skills were shown, as the activity was well prepared and run smoothly. This was important in order for both myself and the children to enjoy the activity. 




	Which values did you demonstrate?


	Many values were demonstrated by myself within this activity. Firstly, I demonstrated inclusion, as each individual child’s needs were taken into account, enabling all children to participate within the activity and feel involved, which is important in promoting equal opportunities. I also considered and demonstrated pupil voice, I listened to what each child had to say and answered any questions that they had. Allowing the children to voice their views and have a say in their education is important and is also something which makes them feel included.



	What could be done differently in the future? Why?


	If this activity was to be carried out again, there is a few things that could be done differently. Firstly, although each child received individual support, the group size could be decreased, or another member of staff could be included within the activity just to guarantee that each child is receiving good quality education opportunities and the correct amount of support.
The activity could also be done outdoors, where there will be more room for each child to move around and take full advantage of the activity. With this activity being done outdoors, it could also be adapted so that each child has access to chalk, so as well as matching the shapes together, they can have the opportunity to draw out the shapes themselves. 
If this activity was to be carried out with a higher ability group, 3D shapes could be added as well as 2D to increase their knowledge. 



















Element 4 – Personal Development Plan

	Area for further development (provide further details)
	Why?
	How?
	Who/Where?
	When?

	Complete ELKLAN training

	To further my knowledge in understanding children’s speech, language and communication and learn new strategies to support children who have difficulties in these areas. As I work within a speech and language unit, this will help me provide the best quality of care to the children within my class and any other child who may have speech, language and communication difficulties. 
	My employer enrolled me onto this 10-week course in April 2020. However, it is currently on pause due to the current circumstances. 
	This course is taking place within Coedffranc Primay School.
	I would like to complete this course by the spring term in 2021. 

	Finish degree / Graduate from University
	My overwhelming desire to study Early Years Education and Care started at a young age when I was inspired by one of my primary school teachers. Ever since I have been passionate about becoming a primary school teacher. Trying to understand how children learn and develop and reasons for why each child develops at a different rate has always been what appeals to me the most.
	I am currently enrolled onto a course and will need to complete the two years to the best of my ability in order to achieve this.
	Within the University of wales Trinity Saint David.
	I am due to finish this course July 2021. 

	Start PGCE
	I would like to become a primary school teacher, therefore in order for me to do this I would need to complete a PGCE Primary.
	In order to go onto start my PGCE, I will either need to resit my Mathematics GCSE or complete a GCSE Equivalency test during the PGCE year. As, I received a C in maths whereas the course requires a B. 
	The University of Wales Trinity Saint David offers this course, which is where my first choice would be. However, Cardiff University and Cardiff Metropolitan University also offer these courses which I could consider. 
	I would like to enrol onto the PGCE Primary in 2021, once I have completed my degree. There are open days situated in The University of Wales Trinity Saint David in which I can attend on June 1st 2020 at 7pm and 15th June 2020 at 5pm.

	Complete a British Sign Language course
	British Sign Language has always been something in which I have been interested in and as I currently work in a Speech and Language Unit, the children within my class use basic signs during the day to help them communicate. Therefore, although I have picked up some signs, I would like to expand my knowledge and become more confident with British Sign Language.
	The British Sign Language Organisation are currently offering online introductory courses, thus before signing up to complete this, I will need to check with my employer that I am allowed to do so. 
	Online with the British Sign Language Organisation. 
	I would like to complete this course by July 2020.

	Complete an in-depth Autism Awareness Course
	As I work with children who have autism, I have already completed Autism Awareness courses. However, as these courses were only introductory courses I would like to complete a more in depth course, as I believe this would expand my knowledge regarding Autism and allow for me to provide the best quality care to the children within my setting. 
	To do this I will need to get in touch with my employer to see if he can enrol me onto a course or provide me with further information about where I can access a course. 
	Due to the current Covid-19 situation, I will need to complete this course online.
	I would like to complete another Autism Awareness course by January 2021.

	PECs Training
	I use PECs daily with children within my workplace as a means of helping them to communicate. Although I have grasped the concept of PECs and the basics of how to use them, again I would like to expand my knowledge on this way of communicating.  I have recently signed up to and watched PECs overview talks, however I would still like to complete some further training.
	I will need to do some research based on where PECs training is held near me, and also liaise with my class teacher and employer to see if they have any information that they can pass on to me.
	Due to the current Covid-19 situation, I will also need to complete this course online. However, as I already have some knowledge on how to use PECs my employer may suggest waiting until I can attend a course that is being held. 
	I would like to complete this training by April 2021. 

	POPAT Training
	POPAT is used within my setting to teach children phonics, I have witnessed how children have benefitted from completing POPAT, therefore I would like to attend some training to gain an understanding of how POPAT works in order to help and support children within my setting.
	I was due to attend a POPAT course in May, however due to the current Covid-19 situation this course was cancelled. Therefore, I will need to look for an alternative course which I can maybe access online or wait until this course gets rearranged. 
	I will need to complete this course online, or wait until I can attend a setting which is offering this course. 
	I would like to complete POPAT training by July 2021. 
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