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Activity Plan

	Activity: Introduction of the story of the Three little pigs, focusing on the number 3


	Number of children: 12

	Age of children: 2-4 years
	Number of adults: 4

	Location: Main hall

	Preparation time:
	Activity time:

	Resources:
Story Basket -   three little pig story book, straw, blocks, twigs, wooden spoon, picture of number 3, picture of different shape of the house, straws to blow through


	Aim/s of activity: The aim of this activity is to introduce and to begin to use the number three.


	Links to outcomes: The outcomes are from the foundation phase –
count reliably up to 3 objects
Recognise number 0 to 3 and relate a number 0 to 3 its respective quantity
For love (Welsh government, 2015)

	Differentiation:
For children who struggle to grasp the concept of number 3, make a number 3 made out of rice and pasta so that they can feel the way the 3 feels to help with their sensory needs.
To extend this activity for higher ability children, provide the numbers 1,2,3 and ask them to order them.


	Health and safety:
There is no potential threat or harm or safety issues during this activity. But this activity could be taken out side and there four would need to take out a risk assessment.


	Role of adult/adults:
make this activity enjoyable and fun.
This is an adult-led lesson and so the role of the adult is to read the story and to organise the groups for the children to have access to the number 3. The adults will need to instil an excitement of the story and then the follow up activities. The adult will need to visually assess that the children are on task and ask question at the end to see if they can recognise the number 3.


	The activity:

Carpet time:

1. Show the children the book. Ask if any of them know what the story is and if they’ve read it before.

2. Tell the children that you’re going to read the story and they need to listen really carefully.

3. Use the story basket to tell the story of the Three Little Pigs.

4.Encourage the children to ‘help’ by counting the three pigs and by blowing with the wolf.

5. Can the children recall any parts of the story? Prompt them with questions such as, “Who can remember what the first house is made of?” etc

6. Split the children into 3 groups. Group 1 will look and discuss the shapes on the houses. They can then try and make house shapes with wooden shapes. Group 2 will  be asked to blow through straws to see if they can blow down the houses and if age/ability appropriate, can count how many times it takes them to blow each one down. Group 3 will be taken into the role play area where they will be given masks of the pigs and the wolf and they can pretend that they are the characters from the story. The number 3 will be on the wall and they will be encouraged to make 3 plates of food, 3 drinks etc.
Each group will move to the next activity after 10 minutes.

7. At the end of the session, sit the children on the carpet. Choose a child to show what a square and a triangle is. Ask another child to pretend to ether be a pig or a wolf and another child to puff though the straw to blow the house down, focussing on counting the puffs.










Evaluation  
All individuals put great effort into something if the individual wants to achieve a positive outcome. Children are no different. By providing various opportunities for a child to learn through play, the setting is enabling them to enjoy the process of learning. At the beginning of this task this was my aim, and I feel that I achieved this. 
The children stayed focused and on task throughout the session. They listened to the story well and interacted with the visual aids appropriately. They showed that they understood what they were doing by ‘huffing and puffing’ in the correct places during the story. The three little pigs are a really good book for children to learn basic mathematical counting skills. It gives the children the opportunity to count to 3, counting the amount of pigs, the number of houses and the amount of puffs that the wolf blows. You could also adapt this book for older children this could be done by asking the children to count the houses and ask them how many houses remain after we remove them one by one. This It would cover the skills of counting 0-5 within the foundation phase frame work.
The organisation of the lesson went smoothly. The flow between the introduction and all three planned activities went well. Each adult knew their role in questioning and leading the child towards the end goal of learning the number 3. 
Piaget theory practical Implications, learning is supported by action. Children need to experiment actively with materials and to experience things in real world to develop through. Children need to have control over their learning – learning how to find out and constructing knowledge for this requires open-ended activities. Piaget theories were covered in teacher training and were influential in the education of young children. (Pound, 2006, p.38)
During the group task the children can role play the story while the adult is reading, also adding number 1,2,3 so children can count each one. The task will be initially adult-led so that the children be able to directly observe the adults for them to learn, just like in Bandura’s theory of child development. Bandura (2017) emphasises the importance of observing and modelling the behaviours, attitudes, and emotional reactions of others. Because it encompasses attention, memory and motivation, social learning theory spans both cognitive and behavioural frameworks. Bandura’s theory improves upon the strictly behavioural interpretation of modelling provided by Miller & Dollard (1941).  Bandura’s work is related to the theories of Vygotsky and Lave which also emphasise the central role of social learning (instructional design, no date). Children using knowledge developed during adult-led activities to enforce rules during role-play (The key for school’s leaders, 2017)

Vygotsky developed the theory called ‘zone of proximal development’ he describes this as the gap between what the child can do on their own and what they can do with help from an adult. Both Piaget and Vygotsky highlighted that the way the knowledge and understanding are constructed by the learner from their experiences.(Pound, 2006, p40-41 ) As practitioners it is believed that children should be encouraged to  take a chance learning on their own but also let them know that we are always by their side to ask for help. In contrast ‘Vygotsky believes that child on edge of learning a new concept can Benefit from the interaction with a teacher or classmate.’ (Mooney, 2013, p101) the children are assisted to reach new concept or skill by giving them supporting them this is called scaffolding. All children are provided provide children with support and guide them while they are learning something new and age-appropriate. As the children learn the skill, the support is lessened as their abilities develop this will carry on until they can carry the new skill all on their own.
 Children with additional needs are encouraged, this ensures they are included in the activity and the skill is met during the activity. The children will have the opportunity to try and blow on to different materials so that they could have a visual idea of them blowing like the wolf. According to Malburg, (no date) Clapping to each number when counting helped the children have a sensory feeling when they clapped. The benefits that music provides have been thoroughly researched and proven via the Mozart Effect. Children who are consistently exposed to musical experiences gain neural connections that help with brain development and cognitive thinking. It has been proven that this exposure helps them do better in areas such as reading and math, helps them gain better control of their bodies, aids in focusing, promotes higher self-esteem and emphasises teamwork. Cards can be made that has different textures on, children could feel the different materials and texture of the houses so each time they talk about the house in the book we handed the material of the visual card.  
Evaluating the activity, you may pick up that the group was to large maybe split the group into smaller groups next time then that will be looked at by evaluating this activity and planning the activity next time in two groups. Plan a staff meeting to ask staff how this activity went well and how it could be improved by doing this task in two small groups. Giving each member of staff an area for them to have responsibility for. By Separating them in to two groups could allow the children to explore the area a lot easier. The staff will have the opportunity to have more time individually to ask them question explain the activity a lot clearly and could observe to see which children are struggling and need that little bit more help. By repeating this activity a couple of times, it would enable staff to see which children were struggling and that needing more help, by observed the children would help point this out this. Montessori Education believe that “practice makes perfect?” In early childhood, repetition forms the basis for learning, skill development, and accomplishment. (Montessori Academy, 2017). Practitioners need to make the activity fun and enjoyable and if not extend more on that area. Children learn through having fun.
At the end of the session, most children were able to recognise the number three. There was a hand full which had speech delay that struggled. If you notice children struggling, make a small group where they can concentrate on the area of need. This could be practicing start of the sound of each number. The outcomes are from the foundation phase – count reliably up to three objects recognise number 0 to 3 and relate a number 0 to 3 its respective quantity for love. (Welsh Government, 2015)
This session can be taken outside and make it more fun and physical. The children could build the houses out of the materials that they made the houses in the story and try and blow the houses down see how many puffs it takes maybe count the steps to each house. This would then need to have a risk assessment in place before to over see any danger that could occur for example danger of anything falling on the children, accesses to the area where it be taken place, could the weather effect this activity.
Vygotsky developed the theory called ‘zone of proximal development’ he describes this as the gap between what the child can do on their own and what they are capable of doing with help from an adult. Both Piaget and Vygotsky highlighted that the way the knowledge and understanding are constructed by the learner from their experiences. Vygotsky ‘s concept of different zones of proximal development led to important new techniques for diagnosing children’s leaning needs and the development of teaching .
When planning before starting the activity you needed to make sure that there a list full of the resources needed and to get them ready in time for the activity. In this activity it needed a Story basket to put the three little pig story, straw, blocks, twigs, wooden spoons, picture of the number 3, picture of different shape of the house, straws to blow through, different materials all in the basket so they were easy to get at for each activity and be organise. We also had to pain the wooden spoons with the picture of the pigs and Wolfe on them. 






Discussion
The biggest resource is staff it’s important that all staff understand what area they are working in and when needs to be involved in that area. However, they need to make sure that the staff knows where all the resources are to carry out that areas task. Making sure that they understand and brief them on how the session is going to be run, if staff don’t understand make sure that you explain the activity again as a result of staff not understanding could impact on the children learning. ‘According to Montessori (Mooney, 2013) knowing how to arrange an interesting, beautiful environment for children is as much a part of teaching as knowing how to select fine children’s boos for the library.’
In this activity a Story basket was used which is Made out of wicker to keep the activity together. The basket contains the three little pig story book, straw, blocks, twigs, wooden spoon, picture of number three, picture of different shape of the house, straws to blow through.
In this activity look at the story of the three little pigs, discussed as a group what need to pull the children attention, materials and what will cover the mathematical area. Look at different books that will look at the number 3 think of some different rhymes and songs that could help. Concentrate on the number three and how could this will help the children to recognise this number and recognising three items.
Place the number three and the story of the three little pigs up around the class too allow the children to have continuous prevision. Make sure to take this activity around the class room so that each area has continuous prevision for example:
· children could have the three little pigs, wolf and three houses in the small world are. 
· In the role play area fancy dress that could help children rein act the story, 
· Construction area different building equipment, where children can build house out of different materials.  
· Mathematical area with the number three, three item that they could count to three.
It’s really important practitioner know they role in continuous provision this is important. When practitioner’s observation children they be able to identify typical behaviours, interests and patterns which could have a big impact on they next planning.  It’s important it’s not just the high-quality environment but practitioners need to support the children ability to help them interact with the resources provided. Children that engage in continuous provisions help you to carry out observation because observation determine how it help environment is enhanced at a later stage. (Moore, 2018)
Look at the story and see what material are base in the story, the pig made three different houses but out of which materials and see if there are some in the setting in stead of buying. As well as taking the children out side to collect sticks, Stones and soil but make sure that you check the soil for any sharp objects. These materials are all-natural material which are good for children to learn about where they come from. For example (Thornton, 2016) says natural resources encourage children to observe closely and use all their senses. lego helps children learn how to build house and gives a good example to the children how blocks can fit to build on top of each other to create the house but being plastic, you could explain why plastic not good for the environment. Placing stones in the area and lolly pop stick will help with the children to learn to count. Montessori suggest that practitioners should providing real tools for the children to use, keeping materials and equipment accessible to the children organising. (Mooney, 2013 p38-39) 
Encourage the children to come up with a 4th house, discuss what materials that could be used. Ask the children to choose out of the 3 different materials that is provided. Due to the children age could provide the 3 materials for example sand, plastic bottle and mud. Explain to them why the materials are good or bad to used. In the sand area they could build some sand castle which then teaches the children more mathematical skills. They be able to count how many shovels of sand to fill the bucket. Could talk about the texture whether the sand is too soft to hold in the bucket to make the shape and if so, how can you make it to stick a lot better? Could talk about if some water was added and how much if that helps. If we had big sand castle or small.
Montessori explains that the mathematical material gives the child his own mathematical experience and to arrive at individual work. There is some teacher directed activities but these are followed with activities for the individual. Some work begins with small group lessons, these too will be toward independent, individual work. (Montessori Primory Guide, no date)









Explanation 
The role of the adults is to introduce mathematical skills to children from an early age. This will help children to develop their understanding of different areas of math for example problem solving, reasoning. Practitioners need to provide opportunities for the children to practice their developing skills. The import way that can get children to learn maths is to try and make the activity fun, make sure children are engaged and motivated. During this activity encourage the children to problem solve by asking them question for example How many pigs can you see? How many houses are there? children are keen on the world around them, but for them to have the confidence to explore the big world they need support from us as adults to show them. According to the NDNA to help children develop their maths skills, practitioners also need to have confidence in their own abilities and the confidence to plan for maths opportunities throughout the setting. An understanding of the brain and cognitive development of a young child, and how it relates to mathematical development, will also help develop the skills practitioners need to support maths skills in very young children. (National day nurseries association, no date)
Planning mathematical activity in settings it is important that they follow the foundation phase to make sure to cover the area that the children need to learn ‘for example recognise number 0 to 5 and relate a number 0 to 5 to its respective quantity’(welsh governments, 2015 p30) this support children’s mathematical development in early year setting, and sharing them idea with parents may help with any concerns that they may have (Kelly, 2015). Starting off with children age 2 mathematical development could just be concentrate on the children counting skills or different shapes in the environment. When the children are playing in the role play area practitioners can ask the children how many pigs there and how many wolves are there. Encourage the children to count how many bricks are there to build the house or how many sticks.
Early years setting follow the foundation phase at some setting children are age 2-4 and foundation phase are from 3-7 it’s good practice that using the foundation phase from 2 years its good practice. According to (learning.gov.wales, 2010) It’s important to observe the children carefully to note their progress, involvement and enjoyment, as well as focusing on the attainment of predetermined outcomes, practitioners should be able to plan a more appropriate curriculum that supports children’s developmental needs. Observing children should be an integral part of the daily routine of all practitioners working within the Foundation Phase. Observation should form part of the setting’s/school’s overall procedures and not stand alone. Opportunities to observe children should be planned for and it is the responsibility of all adults to listen, facilitate and interpret the learning that is happening.
It is important that children are observed because we find out; 
· What the child can already do
· What they know and understand
· Supporting children interest 
· It will help us support the child development and to recognise if there and individual needs.
· It also important to self-evaluate in our area, routine, resources 
Also, in wales early years setting come under CIW minimum standards due to children 2-3 or Estyn.

Finland has one of the most successful education systems on the Earth and uk could learn a lot from them. 
· Finland schools don’t have a standardised test but in the uk they do.
· In the uk Teachers must be highly qualified but Teachers in Finland are selected from the highest achieving graduates.
· Children in Finland don’t start school till they seven but in the uk they start at the age of three years old. Celsian Education, ( 2018 )
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