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Gallwch ychwanegu’ch targedau o’ch aseiniad diwethaf (Ond yn berthnasol os yr ydych wedi cwblhau aseiniad) / Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	[bookmark: cysill]Targed/Target 1
	Expression and punctuation -semi-colon use needs a little focus. 

	Targed/Target 2
	A more detailed discussion with links to literature.

	Targed/Target 3
	Ideas to be explored in more detail rather than asserted.

	Targed/Target 4
	Make a link to your reading where ideas are presented.

	Targed/Target 5
	



Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.

Introduction 
The aim of this assignment is to identify a group of pupils who require an intervention which targets a particular theme. A specific method of intervention must be chosen which will support the learning and development of the chosen group of pupils. The method of intervention must show progression in the learning and development of the chosen group of pupils. The chosen method of intervention will be identified, implemented and reflections on effective approaches will be made in this assignment. 
Interventions are used in schools all across Wales. Many schools implement interventions in order to support their pupils in development and learning. These interventions can range from literacy and numeracy, wellbeing and behaviour, social, emotional and physical skills and aspects of Additional Learning Needs (ALN). Schools recognise that it is important to develop Donaldson’s four purposes of the curriculum of being 1. Ambitious, capable learners; 2. Enterprising, creative contributors; 3. Ethical, informed citizens and 4. Healthy, confident individuals. Implementing interventions for some pupils will help them develop and reach these four purposes as well as support their development and learning. 
	The targeted chosen group of pupils includes three Key Stage 2 pupils who are in Year 3. The school is a large school and therefore has two classes per year group which means that these three pupils have been chosen from both of the Year 3 classes. The pupils are aged between seven and eight. The pupils are two boys (child A and child B) and one girl (child C). These pupils have been recognised by their class teacher’s as being of lower ability within their class in terms of their progress in the curriculum. It has been decided that an intervention would be put in place for these particular pupils in order to support their learning and development and support them with meeting the expectations of the curriculum for their age. 
	The chosen intervention for this group of pupils is that of Lexia Core5 Reading. Lexia Core5 Reading is used as an intervention to help pupils progress in their development of oral language, reading, spelling, and writing skills. This method of literacy intervention has been chosen as it targets the improvement of all four areas of literacy, meaning that it will support the learning and development of the pupil’s literacy skills. This intervention is used through either the Lexia app on iPads or through Google Chrome on the computer. This makes it easily accessible for the pupils in school and it can also be accessed at home providing the pupils have access to a suitable device. The Lexia Core5 Reading intervention will be discussed in further detail further on in this assignment. 
Main body
The chosen aspect of intervention for this assignment is literacy. Erik Erikson’s 8 Stages of Psychosocial Development (1902-1994) focuses on the impact of social experience across the whole lifespan of an individual. According to Erikson, the three pupils being spoken about in this assignment are at the Industry vs. Inferiority stage of development. Industry vs. Inferiority is the fourth stage of Erikson’s theory of psychosocial development. This stage of Erikson’s development occurs between the ages of approximately six and eleven. With the three pupils in this assignment being of ages seven and eight, this stage of Erikson’s psychosocial development applies to these pupils. In this stage of Erikson’s psychosocial development, schoolwork helps build competency and confidence in its pupils. At this stage, children should be encouraged and commended by parents and teachers to help them develop feelings of competence and belief in their abilities. It is important that the encouragement of learning for these three pupils specifically is at the key to the intervention. The pupils should be supported by both parents and teaching staff throughout the intervention in order to promote self-belief and confidence as according to Erikson, this stage is important in developing self-confidence. 
Jerome Bruner’s Constructivist Theory gives Bruner’s Three Modes of Representation (1966) which relates to the way in which information or knowledge is stored in one’s memory. The first Mode of Representation is that of ‘Enactive’ which occurs between 0-1 years of age. This is where babies learn by doing, rather than by thinking and it involves storing physical action-based information in our memory. The second Mode of Representation occurs between 1-6 years of age and is referred to as the ‘Iconic’ stage. This is where information is stored as visual images similar to pictures in the mind. The third and final Mode of Representation is that of ‘Symbolic’ which occurs from the age of 7 years and onwards. This is where knowledge is stored as mathematical symbols and words, such as language. This stage of the Three Modes of Representation relates to the three pupils who require intervention. At this stage, language is key to the learning and development of children. 
Bruner’s Scaffolding of Learning Theory (1976) explains the importance of children needing a ‘scaffold’ (support) to help them learn a new subject. This theory explains the importance of teacher’s providing their pupils with the correct amount of support when learning a new subject or skill. For example, when teaching how to write a descriptive piece of text, the teacher should model a good example and allow pupils to see a step-by-step guide on how to write a good descriptive piece of text. Once the support has been put in place through these steps, the ‘scaffold’ (support) can be removed which will then allow the pupils to work independently. This use of Bruner’s Scaffolding theory can support Erikson’s 8 Stages of Psychosocial Development as it meets the Industry vs. Inferiority Stage where children’s self-confidence and self-belief is promoted. As well as this, it allows for the pupils to gain a Growth Mindset as it promotes the ability to work independently. 
Jean Piaget’s theory of Cognitive Development (1936) suggests that there are four stages of development. These stages are: The Sensorimotor Stage which occurs from birth to 2 years; The Preoperational Stage which occurs from the ages of 2 to 7 years; The Concrete Operational Stage which occurs from the ages of 7 to 11 years and The Formal Operational Stage which occurs from ages 12 and up. The stage that relates to the development of the three year 3 pupils is that of The Concrete Operational Stage. It is suggested that at this stage, Piaget reveals that children’s language development moves their thinking from immature to mature and from illogical thinking to logical thinking. At this stage, children start showing characteristics such as questions, answers, criticisms and commands as their language begins to become ‘socialised.’ The year 3 pupils should be able to think logically and maturely, and the use of the intervention can help assist these. 
Communication is vital to any individual’s life and it involves three tools: voice; speech and language. The voice is unique to the person; speech is a way of expressing language; and language is a set of shared rules that allow people to express their ideas in a meaningful way. Language can be used in the form of words, in writing, signing or through other body gestures. It is important to ensure that each individual can communicate to others and therefore, it is important to ensure that if a pupil is lacking in any aspect of language and communication, extra support is provided to help them in their learning and development. 
Progress can look different for each individual. The importance of repetition to the progress of learning was suggested by Jerome Bruner. He said, “as it develops [revisits] basic ideas repeatedly, building upon them until the student has grasped the full formal apparatus that goes with them” (Bruner, 1960). Repetition of basic ideas aids the learning of children and it is important to repeat basic ideas and skills in order for them to fully grasp the ideas. 
Progression in the new Curriculum for Wales 2022 for Languages, Literacy and Communication is represented as a coherent continuum. The Draft Curriculum 2020 for Languages, Literacy and Communication discusses the principles of progression in this area of learning and experience. It states five ways progression in this area occurs. Under ‘increasing breadth and depth of knowledge’ it talks about how the learner develops an understanding of linguistic concepts which support self-aware development of skills to communicate through speech, writing, gestures, images or other media. They also progress in their knowledge by experiencing ideas in languages and literature. Under ‘deepening understanding of the ideas and disciplines within Areas’ it discusses the engagement with ideas and communicative purposes. It’s demonstrated in: ‘responding to communications when listening, reading, or receiving language in other ways’ and ‘producing them when speaking and writing or through other means of communication’ (Draft Curriculum, 2020). Under the ‘refinement and growing sophistication in the use and application of skills’ stage of progression, learners adapt and manipulate language to communicate to a range of audiences. This helps learners progress in developing confidence in using their voice. Under the ‘making connections and transferring learning into new contexts’ stage of progressions, learners should be exposed to rich challenges to help them progress through this area. Learners progress by transferring existing knowledge and skills into new contexts. Under the ‘increasing effectiveness as a learner’ stage of progression it states that ‘learners will build on basic linguistic skills to develop a capability that enables them to overcome a range of communicative challenges successfully’ (Draft Curriculum, 2020). 
Considering these steps of progression in the Draft Curriculum 2020, it was important to ensure that the intervention would accommodate the progression of the pupils learning and development. The pupils must be able to progress how they should be progressing through the curriculum. It is important to also ensure that the intervention helps these pupils reach the Progression Steps of the Languages, Literacy and Communication area of learning and experience. 
Lexia Core5 Reading is used to target lower ability pupils who need support with their literacy development. The three pupils chosen for this intervention were highlighted as a concern with their literacy development within the classroom. When having to decide who in the two Year 3 classes would benefit from this intervention, a few considerations had to be made. In the school, the foundation phase pupils from reception to Year 2 take part in Read, Write, Inc (RWI) sessions daily. This is where they progress through the different sounds in the scheme until eventually, they are off of the scheme. When these pupils reach Year 3, their RWI assessments help the class teachers with understanding which pupils may require further intervention and allows the teacher to see where each pupil is in terms of their literacy ability. When choosing the pupils who would benefit from this intervention, we mustn’t just look at them because they are of lower ability, we must look for pupils who are making less than expected progress within the curriculum. The pupils who often get chosen as needing the intervention are chosen as they tend to appear to be ‘stuck’ in their progress. 
	To decide which pupils would benefit from the intervention, a ‘blanket’ assessment was first completed where the whole of year 3 were assessed to gain an idea of where they are in terms of their literacy progress. This is good as an entry assessment as it provides the ability to pick up on those who didn’t appear to be struggling initially. The pupils who came out at lower levels were then further looked into. Three pupils mainly stood out in the assessment as being at a lower level and these pupils had also been acknowledged for having a lower literacy ability based on their RWI assessments at the end of year 2. It was picked up that these three particular pupils struggled to understand some of the language being used in lessons, as well as struggling with comprehension. 
	After the three pupils were identified for needing extra support with their literacy skills, the use of Lexia Core5 Reading was introduced to them. It was decided that there would be Lexia Core5 Reading sessions every Monday-Thursday morning for 20 minutes which would take place during whole-school morning assembly time. This was decided having had discussions with all staff involved, including the headteacher. Lexia Core5 Reading is available to all Key Stage 2 (KS2) pupils who require the extra literacy support. The morning sessions include all KS2 pupils on the Lexia intervention meeting in a designated room with two teaching assistants. The teaching assistants have received special training for the Lexia intervention and are there to support and guide the pupils. In these sessions, the pupils have access to iPads and computers where they can access Lexia Core5 Reading. The pupils have their own personal log in details where they can access their own personal account which works to their age and ability whilst also tracking their progress. 
	The three pupils must attend the daily sessions with the two specially trained teaching assistants in order to see progress in their learning and development with literacy. As well as the pupils needing to attend the daily sessions, they must ensure that if they have any free time during the school day, that they must log onto Lexia. This should be encouraged by the pupils’ class teacher whenever the pupil may have free time. It is important to ensure that the pupils’ access Lexia Core5 Reading as much as they can to ensure that progress is made in the development of their literacy skills. 
	It is important that where possible, the pupil’s access Lexia Coe5 Reading from home. It is important with this type of intervention that parents/carers/guardians are involved. It is vital that they are aware of their child requiring the intervention to help them develop and progress in their literacy skills. Prior to the daily Lexia Core5 Reading sessions being put in place for support, the parents/carers/guardians of all pupils involved were invited to an after-school meeting. This is where the two specially trained Lexia support staff, along with class teacher’s from KS2 gave a guide to the purpose of the intervention, how it runs, how it supports pupils learning and development and how the parents/carers/guardians could help support their children. It was important to include this meeting to ensure that everyone was on board with the support of the pupils in the intervention. This meant that parents/carers/guardians were able to understand how to correctly support their children with this intervention. 
	The intervention method of Lexia Core5 Reading was chosen based on a number of factors. Firstly, when identifying the year 3 pupils’ abilities through the ‘blanket’ assessment, it confirmed personal concerns about three particular pupils. As their results showed that they were not in line with the expectations of their age and ability, it was important to ensure that an intervention could be put in place to support these pupils with their learning and development. Secondly, having seen Lexia Core5 Reading being implemented during a professional placement (PTE) and seeing the benefits, it was important to consider implementing this. Finally, there are a number of benefits to both teachers and pupils of using this particular intervention which will be further discussed. 
	As with anything, Lexia Core5 Reading has both its strengths and possible limitations. The strengths of using this intervention benefit both teachers and pupils in a number of different ways. The benefits for teachers vary from Lexia Core5 Reading being simple to use and easily managed, it accelerates at-risk pupils, it’s highly structured, it adapts to weaker and stronger readers, it reports evidence progression and it informs planning. The progression of the three pupils has been able to be tracked continuously by every staff member involved in the intervention: class teachers, teaching assistants and the Lexia support staff. Each of these staff members has their own login to the teacher programme called My Lexia. This has meant that the progress of the three pupils has been able to be tracked to ensure progression is being made. The staff have been able to view each of the three pupil’s personal data from the time they began the intervention on Lexia. This has allowed them to understand whether further support needs to be put in place or if the use of Lexia Core5 Reading was enough to support their learning and development of their literacy skills. 
	Lexia Core5 Reading also has its many benefits for pupils. Lexia provides pupils with age appropriate content and graphics and gives instant feedback on their progress. It motivates reluctant learners and helps pupils to learn independently as they are in charge of their own learning and development on their account. It’s also accessible from home for those pupils who have the resources to access from home, which also helps promote parental involvement. The pupils also receive certificates to celebrate their success when they pass a level which can be very positive for many pupils as it can provide a confidence boost to their learning. This links with Erikson’s 8 Stage of Psychosocial Development where the fourth stage of Industry vs. Inferiority promotes self-belief and self-confidence. The promotion of self-belief and self-confidence in these three pupils was important when choosing an appropriate intervention as it was found that these pupils lacked in confidence. The use of the Lexia Core5 Reading intervention meant that it would help support these pupils and provide them with the confidence they previously lacked. 
	Another strength of using Lexia Core5 Reading is that it promotes a Growth Mindset. Dr Carol Dweck has spent 30 years in classrooms researching the impact of Growth Mindset. Dweck’s Growth Mindset (2007) relates to individuals who believe that their success depends on time and effort. Teachers must encourage a Growth Mindset in their learners and Lexia helps support that. Lexia provides pupils with a choice over their learning path and the opportunity to take risks; the ability to track their progress toward individualised learning goals; and provides them with continuous feedback on ongoing effort with scaffolded support. The scaffolded support from Lexia also links with Bruner’s Scaffolding Theory to which scaffolding ‘refers to the steps taken to reduce the degrees of freedom in carrying out some task so that the child can concentrate on the difficult skill she is in the process of acquiring’ (Bruner, 1978, p.19). 
Although there are many strengths to using Lexia Core5 Reading as a method for literacy intervention, it also has its possible limitations. The potential lack of resources could be a potential limitation to this type of intervention. Some schools may lack enough resources needed for pupils to complete this intervention, such as iPads and computers. Fortunately, the specific school which the three pupils attend, has a comfortable number of resources for pupils to use to access Lexia Core5 Reading to be able to progress in their learning and development of literacy skills. Although the school has plenty of resources for its pupils, it could be a limitation if some pupils cannot access Lexia from home due to a lack of resources. It is encouraged that parents have their children work on Lexia at home when they are not in school as this further contributes to their progress in their learning and development of their literacy skills. 
	One of the three pupils’ parents, Child B, contacted the school to inform that Child B could not access Lexia Core5 Reading at home due to not having the correct resources for the child. Having all staff involved in the Lexia intervention discuss an alternative for the child, it was decided that an after-school club would be put in place to support this pupil along with offering further help to other KS2 pupils on the intervention. An after-school club was arranged for Lexia pupils to attend on a Wednesday for an hour. All KS2 pupils who are involved in the intervention were invited to attend the after-school club, which many did. Having this in place meant that the three Year 3 pupils, along with other KS2 pupils on the intervention, could meet with the allocated Lexia Staff to complete further Lexia Core5 Reading challenges on their personal accounts. This also meant that Child B would benefit further from having this extra support time put in place. 
	Another limitation to the effectiveness of this intervention refers to costs. Lexia Core5 Reading is very expensive which is one of its downfalls. Lexia Core5 Reading is bought in a package which lasts for three years and accommodates 60 licenses. The total cost for the three-year package of Lexia is £5000.00. When having to sign up for the package, a £2000.00 upfront cost had to be paid. The rest of the cost is then to be made payable at the start of each academic year with £1500.00 being paid for the two consequent years. With a lack of funding in many schools, this substantial cost can be quite hard on some schools. With this package only accommodating 60 licenses, that means that only 60 pupils can have access to the intervention. This could possibly be quite detrimental as pupils must be chosen very carefully when deciding who should take part in the intervention. With only a limited number of licenses, some children who would benefit from the intervention, are unable to access it. It is a difficult decision for the teachers and the support staff to make when deciding who needs the intervention most. 
Conclusion 
The use of the intervention of Lexia Core5 Reading proved to be successful. From personal PTE experiences, the use of this intervention for Literacy was witnessed first-hand. It clearly was supporting pupils learning and development in their literacy skills and it was helping the pupils progress in all aspects of literacy. Lexia Core5 Reading was suitable for the pupils being discussed in this assignment as it offered age-appropriate graphics and the work was suitable to the individual’s ability and needs. The pupils were able to progress through the levels on their Lexia accounts and they received certificates when completing each level. This was not only a confidence boost, but it in fact meant that the pupils wanted to work hard to complete the levels. The pupils were able to develop a Growth Mindset, self-belief and self-confidence, as well as their literacy skills in all four areas. 
The use of Lexia Core5 Reading for the intervention was effective as the training states that pupils must log onto Lexia three times a week for at least 20 minutes. Having had the morning session Monday-Thursday being run, it meant that the pupils were able to meet this recommendation as well as complete extra time. The use of the after-school club also meant that progress of the pupils literacy skills could be further encouraged and it meant that those pupils who could not access Lexia from home, weren’t missing out on the extra time to progress in their learning and development. Each individual pupil had a target time for how much time a week they should spend completing their challenges on Lexia. Child A’s target was 40 minutes a week, Child B’s target was 80 minutes a week and Child C’s target was only 30 minutes per week. These times were based off of how close they are to achieving what they need to achieve to be at the correct level for their age. The extra sessions meant that the pupils were able to meet their weekly targets as well as complete extra time on Lexia. 
From the pupils using the Lexia intervention, progress was being seen daily by the class teachers during all aspects of the day with the pupils being far more confident in literacy. Having parents/carers/guardians involved in the intervention with their children meant that the pupils had a better chance of being successful in the intervention. It was important to have the parents/carers/guardians on board to ensure that the intervention was being encouraged in and out of school, therefore ensuring the pupils could progress in their learning and development of their literacy skills. 
The next steps for these three pupils are to ensure that they continue the intervention until their reach the correct level for their age. The pupils must keep working on their challenges and moving through the levels, working to their weekly time targets to be able to move off of the intervention. It is important that all adults involved in the intervention continue to encourage and praise the pupils throughout the intervention. By doing this, the pupils will be able to feel a sense of self-belief in their ability to achieve and progress in their literacy skills. 
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