Introduction
Children’s transitions are becoming of more importance recently, and there is more awareness and research being done into this subject. This has been increasing since the creation of the United Nations Convention of the Rights of the Child (UNCRC) in 1989. In today’s society smoothing transitions is of major importance. Additionally, the increasing interest in educational transitions is a result of the knowledge transitions impact on children’s social and academic development and future progress according to (Ghaye and Pascal, 1989)

(Bronfenbrenner 1979) says that ‘a transition occurs when an individual's position in this environment is altered as a result of a change in role, setting or both’. Furthermore, a transition can be seen as a key event or process of change. Throughout an individual's lifetime they will experience transitions, and during these times of transition it is important that they are supported. A transition can be complex, as the individual is forced to adjust to new experiences and expectations, alongside academic challenges.

This transitional handbook will focus on young children aged (3-4) who are transiting into a reception class in a primary school. For a young child transitioning from a nursery perhaps into a reception class, the transition would be considered a change for the whole family and will have a widespread impact. A vertical transition refers to major change in a child’s everyday life for example starting school for the first time, which will be explored in this handbook.

Transition from a child’s perspective

During a transition children will experience new things, and learn and develop new skills. At first a young child may see transitions as scary, but when a transition is planned and supported the transition will be effective. As everything is new and unfamiliar to the child, they may be feeling extremely vulnerable. Moreover, the child’s ‘role’ and identity they have previously constructed will be changed in a time of transition.

When going through a transition child will be going out of their ‘comfort zone’ and enter a time of unknown, in regards to culture, place, people, roles, rules and identity, according to (Dunlop and Fabian, 2007). Certain children will find it difficult in terms of adjusting to the new rules, routines and environment and can often find it a stressful time. As a result of this reason children may begin showing signs of challenging behaviours, bedwetting or becoming clingier. During a transition sign of changes in attitudes or behaviours should be recognised and taken note of.

(Drake, 2006) says that Some children will deal with the transition well and may come across as confident, but others may find the experience daunting and unsettling. Therefore, it is important to take each individual child into considering during this time. Additionally, children will develop at different rates and have different personalities, skills, abilities, background and experiences, which will all effect the way they handle transitions. Transition and change can act as a stimulus for development for some children, but when this happens too quickly and abruptly (Bennett, J 2007) says that there is a possibility they may regress and progress could be lost.

It can be said that we see huge development in children during transitions as changes and transitions lead to development. Furthermore, during this period and within the early years brain and physical growth happen at a similar rate. In addition to this (Fabian and Dunlop, 2002) and (Vogler et al, 2008) argue that research shows that children are able to understand and share opinions on issues that affect them such as transition, for the reason that they are active social learners.

It is very common that several transitions have happened in a child’s life before the age of 4. (Vogler et al, 2008) describes this period of a child’s life as a time of intense change, that can affect their current and future well-being and progress. A child’s first experience of transition will have an impact on the way they cope with change not just in the short term but long term too. If a child’s first experience of change and transition is positive, they are more able to handle it again in the future.

Millions of children will go through the process of a transition every year, and it can be a time that is filled with emotion for the child and their family. When planning a transition, the child and family should be put firmly at the centre of everything. A transition is said to be more effective when the child is listened to and interacted with frequently.

Certain factors such as a child’s characteristics, experiences and connection between school and home can determine how well they adjust to school according to (Margetts, 2002). Secondly in order to ensure a positive transition early years practitioners should understand the child in context of their everyday lives.

According to Winnicott (1974) a transitional object such as a ‘special toy’, can help comfort a child during a transition as the child will link it to someone like their parents when they are apart.

Transitioning into a reception class.

Transitions can have a major impact on young children, such as their learning ability and well-being therefore as early years practitioners it is essential to take this into consideration. In addition to this, children’s social competence and sense of identity may be affected by a bad transition. On the other hand, a positive transition can start a child on a lifelong rewarding journey.

During times of transitions, we should constantly keep children’s development, needs and their rights in mind. The purpose of the transition should be to build on the child’s previous knowledge, and ideally should not lead to lower self-confidence or performance. A transition should be seen as a positive experience and as a development and learning opportunity.

In order for a transition to go well it should be planned and gradual. If done suddenly and unexpectedly it can lead to a negative experience, as there is no opportunity for the child or family to adjust. Moreover, according to (O’Connor, 2006) the child is more likely to feel confident about a transition if the change happens gradually.

Within an early years setting such as a primary school the transition should be managed effectively, and children and their parents should receive not only emotional support but practical support all the way through the process. 

When planning a transition, it is essential to keep in minds that the individual needs of each child need to be met, and therefore there needs to be room for flexibility. A child’s situation and development should also be taken into consideration. This is to ensure that all processes and procedures are supportive and inclusive. 

Practitioners should look closely at children moving to a new setting without peers when planning for their transition, as special consideration may be required. For example, this could be when a pupil moves to a primary from a different area because the family has moved house etc.

The environment is also a key element to a good transition and it should be welcoming, accessible and non-stigmatising. As said by (Brostrom, S 2004) a transition programme should support the child and family to feel suitable in the new environment. According to (Dockett and Perry, 2005) If the child and family feel a strong sense of belonging to the school community they will better adjust during transition.

Communication during transitions is essential and messages should be straightforward and reassuring. Information should be transferred as ahead of time as possible to help support the transition. Moreover, opportunities should also be made to discuss effects and results of a transition. Effective communication systems and information sharing protocols should be used and developed by all members of staff to aid transitions. At the time of transition there may be many people involved with the child and lots of information that needs to be shared and therefore good communication is key.

It is important that parents/carers are aware of what is happening during transition. And they feel involved in decisions. When new and challenging situations should arise, parents/carers should also be involved in discussions and possible actions to take. Moreover, children should feel reassured. 

As children develop at different rates and stages, transition should be managed in a timely way so that the child reaches positive outcomes by making choices that are appropriate for their age and development.

The first experience a child has of school, could be considered the most important as it will have a great impact on their future and in particular their progress in schooling according to (Margetts, K 2007)

The role of the adult in transitions

A successful transition relies on the partnership between families and practitioners. It can also be said that the support children receive from parents and practitioners is key. Secondly the level of support a child receives from an adult may influence the child’s capacity to participate. It is good practice when managing and planning a transition to respect and view parents as partners to work with in supporting the child’s learning and transition.

Transition is a time where the needs, fears and expectations of the child, parents and early years practitioners come together. To help ensure that the transition is smooth and continuous for all, adults that are involved with the child should be involved in the process

In addition to this, it is important that adults value and respect a child’s perspectives. An early year's practitioner may do this through listening to the child’s ideas and experiences, through observation, role play and conversation.

Parents have a very important role in supporting the child to feel comfortable with the transition process. This is why it is so important that families get opportunities to familiarise themselves with the new setting and build relationships with the staff. Trusting and respectful relationships with parents are an integral part of the transition process and help facilitate the seamless transition of children.

It is important to remember that parents and carers hold vital reassurance, advice and support in regards to their child, that can allow to plan and support a child’s transition in the most effective way as a result of having prior knowledge of the child from the people they spend they most time with.

Parents should be given information on the transition process and the role they will play in it. Communication between families and schools should be positive and should be shared sensitively and with care.

According to (Barnas and Cummings, 1994) class teachers and learning support officers need opportunities and time to begin to understand each other, and things such as their behaviours, in order for a secure, stable relationship can develop.  Once appropriate one-to-one relations with children develop child will begin to grow in confidence. The relationships are created and developed when a staff understand a child’s signals and responds quickly and appropriately to them. Through attachment interactions with staff, research and policy have put attention to children’s emotions.

It can be said that a child will experience a positive transition when school staff and the child’s family work closely together and positive relationships are established. As said by (McMullen and Dixon, 2009) education relationships are the heart of best practices.

If at any point during the transition process a parent/carer or practitioners feels the child is struggle to deal with the change or that things are going well, it should be reported and records kept. If it is felt that further support is necessary it is important to make links with other practitioners. Further to this, developmental difficulties should be identified as early as possible so that it can be taken into consideration during planning for transition and adjustments can be made in order to enhance functioning.

Research has shown that socialisation for children is extremely important and plays a part in a child’s integration into a new setting. Integration into a group should be supported by adults in order for it to be achieved successfully. 

All adults involved with the child during transition should support in their own decision making and to develop confidence in it. Socialisation is important aspect in a child’s integration into a new setting, for this reason it should be supported by adults in order to achieve full integration into the group. Furthermore, research has shown that the experiences a child has can be enhanced when they are supported by adults to ‘fit in’, and practitioners are aware of the impact of their practice on how children and their families become a part of the new environment.

Practitioners should always keep in my mind environment, and what type of environment the children they work with have come from and how this may affect their behaviour. (Fabian and Dunlop, 2002) suggest that a child’s environment can affect how they adapt to everyday activities and their social interaction.

Transition activities 

In order for transitions to go as smoothly as possible, some early years establishments will run transition activities. One of the most common is an orientation visit. An orientation visit can give an opportunity to the child and family to familiarise themself with the setting, routines and staff. Additionally, this can be seen as an opportunity for parents/ carer to ask any questions and provide any information that they feel is relevant to the transition. (Brostrom, S 2004) suggests that visiting a new school is vitally important in the opinion of parents and early years practitioners.

Secondly, a ‘shared event’ is another type of transition activity. This involves inviting children and parents to the school for an event, for example Christmas show or perhaps a picnic all together, in order for the transition to be more gradual and for the children and their families to build relationships with each other and practitioners. (Margetts, K 2004) suggests that transition activities that address the differences children and families will experience, are key to a good transition.

In order to support transitions practitioners or parents may work on creating an individual profile for each child who is transitioning, that contains information about them such as their likes and dislikes, and how they like to be supported.


The role of play in transitions

Play is so important for children that it is now recognised as a right under the UNCRC. It is now known that there are many benefits to play for young children. The National Playing Fields Association (NPFA) defines play as ‘freely chosen, personally directed, intrinsically motivated behaviour that actively engages the child’.

For children play is a way for them to make sense of things and test limits.  Children are able to learn from play and are free to make mistakes in a safe space. Additionally play can be beneficial to a child’s mental and physical health. For these reasons it is no surprise that play can help support an effective transition for a child.

Attachment and other theories.

One theory that relates closely to transitions is Bowlby’s attachment. This theory argues that a child needs a stable and secure relationship with at least one adult, for a healthy socioemotional development to occur (Bowlby, 1969).

Bowlby suggests that children are automatically programmed from birth to develop attachments and maintain proximity to their primary attachment figure. The primary figure will usually be one of the children’s parents. Furthermore, children have secondary attachment figures, this will be someone who has a close relationship with the child, and is known well by the primary attachment figure, for example a grandparent. It is essential that children feel safe and secure without their primary attachment figure, which is why (Bowlby, 2007) highlights the significance of the relationship with the teacher and classroom staff.

Attachment theory was developed in order to understand a child’s reaction to the short-term loss of their primary care-giver, since it was developed by Bowlby in the 20th century it has helped us gain information and understanding of the development of personality and relationships.

(Siegel, 2012) says that the development of this theory was important as it has supported understanding of how secure attachments in early childhood can affect future brain development. It is now understood that there is a correlation between attachment and academic achievement. Additionally, there is a relationship between high-quality education and positive developmental outcomes. 

Factors that can influence a children’s learning, are early relationships and a secure home environment, without these factors it could lead to the child having developmental delay. Moreover, it can be said that deprivation also has an effect on a child’s development. (Hartas, 2011) suggests that children in more deprived areas showed less cognitive skills, and difficulties with behaviour. (Save the Children, 2018) also say that 1 in 3 children in Wales live in poverty and are behind their friends developmentally before the start school. Lastly, insecure attachments are more common in children in areas of deprivation.




Conlucsion

To conclude, it is obvious that a transition into a reception class for a child is majorly significant, as it can be one of the first times a child will be entered into a school setting. It is of the upmost important that the transition goes well for the child and families, as their experience of this first transition can have effects later on for the child. 

Families should be involved with the transition throughout and the school should make every attempt to make them feel included, and take the time to listen to them, and assist in ensuring that the child is comfortable at all times, and plan taking each individual child into consideration, and make the transition less abrupt by planning transitional activities for the child and family. Additionally, communication from all involved with the child is a key aspect,

The relationships the child will form will be of significance and it is essential to make strong positive relationships, to support their transition. Meaning that the significance of the adult during times of transition should not be underestimated. Play is another aspect that is important to children as it has many benefits for them and can be to make transitions a positive and enjoyable experience for the child. Lastly, it can be said that Bowlby’s attachment theory can help us to make sense of transitioning from being with their primary caregiver and findings from the theory can be taken into consideration when planning transitions and checking progress of the child.












