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              Enabling Adult! What is it and why is it important

The Curriculum for Wales guideline attempts to assist each school in creating its own curriculum so that students can progress toward the four goals of the curriculum, which serve as the foundation and goal for each child and young person in Wales (Welsh Government, 2021). The new curriculum aims to encourage a child-centred teaching approach that is adaptable, dynamic, and rooted on solid relationships. Though the fundamentals of good pedagogy are included into every aspect of the curriculum, it is crucial to make sure that the learning environment in a setting allows children to receive the following opportunities, play and play-based learning, being outdoors, authentic, and purposeful learning physical literacy (Kinderly, 2022). This assignment it will be critically analyse the opportunities and challenges of implementing a play-based curriculum in Wales.
Play is an important nodal point in early childhood education where ideas and discourses about parenting, education, families, psychology, and citizenship converge. According to Pellegrini & Boyd (1993), "play has nearly become a sacred idea for teachers of young children." Play not only aids in children's cognitive development but also their physical, emotional, and social growth. Play helps children move along the developmental spectrum from the sensory and motor intelligence of infancy to preoperational thought in the preschool years to the concrete operational thinking exhibited by primary children. Therefore, developmentally appropriate practise must include child-initiated, child-directed, teacher-supported play (Bredekamp,1987). Play allows children to engage in self-regulated behaviours because there is an innate connection between the parts they play and the regulations they must follow by in those roles. Play becomes the first activity in which children are motivated by the desire to control their immediate impulses rather than the demand for quick satisfaction that is typical at this age. Play presents children with conflicts between the rules of the game and what they would do if they suddenly had the freedom to act spontaneously (Bodrova, Germeroth and J. Leo,2013). Do children have to play at a specific level to get something out of it? As per Vygotskians, they do. Elkonin (1978) elaborated on Vygotsky's observations on the nature of play and established the concept of mature play, highlighting the fact that only this type of play may serve as a catalyst for growth in young children. Elkonin distinguished mature play from other types of play by using adjectives like "advanced" or "completely formed" to describe it as a "unique form of children's activity, the subject of which is the adult his work and the system of his connections with others" (Elkonin 2005). A key component of early childhood education is PLAY-BASED LEARNING. Young children can communicate new understandings, experiment with materials, and explore ideas through play. Play can be alone, contemplative, and silent. Play can also be interactive, social, and healthy. In early childhood education, play is frequently believed to be the foundation for learning, however this is not always the case. Cultural differences in play and learning imply that social interactions and observational learning also help young children develop effective educational learning settings. International and domestic studies emphasise the importance of prolonged and thoughtful interactions between children and teachers in fostering children' learning. As play-based pedagogy gains popularity, educators are being encouraged to combine long-held notions of play with fresh understandings of how relationships, social interactions, and modelling affect young children's learning (Edwards, 2017). Playing together with the children may teach adults a lot, and they might be surprised by what they discover together. (Government of western Australia, no date). 
To provide content, teachers create classes that incorporate simulations, experiments, case studies, and activities. This participatory method integrates curriculum with real-world activities to fully engage children in learning (UNICEF, 2018). Although curriculum includes material, children are more engaged when it is contextualised. In the curriculum-development process, teachers' job is to support children in creating meaningful connections with the subject matter. The focus and retention of the curriculum will enhance through active learning, creating a stimulating learning environment. To provide content, teachers create classes that incorporate simulations, experiments, case studies, and activities. This participatory method integrates curriculum with real-world activities to fully engage children in learning. The development of the curriculum gives teachers the chance to express their creativity and personalise the learning environment (OFSTED,2019). Schools must make sure the adopted curriculum is implemented in a way that: enables each child to develop in the ways outlined in the four purposes secures learning and teaching that offers appropriate progression for each child, which is informed by the principles of progression under each Area is suitable for each student's age, ability, and aptitude takes into account each child's additional learning needs (ALN), if any secures broad and balanced learning and teaching( welsh government, no date)
The facilitating adult is the one who sets the bar for learning by fostering emotionally secure conditions that encourage children to start expressing and controlling their emotions and behaviours in constructive ways (Welsh Government, no date). All learners' success depends on the adult's involvement, but during this learning phase it is more crucial. The facilitating adult is the one who sets the bar for learning by fostering emotionally secure conditions that encourage children to start expressing and controlling their emotions and behaviours in constructive ways. They consistently provide care and exhibit warmth and compassion. They prepare children to manage transitions and changes in everyday routines by assisting children in adjusting to uncertainty and change. Children's natural curiosity and desire to participate in experiences based on their individual interests are sparked by play-based learning as they attempt to make sense of the world around them. In play-based learning initiatives, teachers adapt their lesson plans to match the kinds of play the children are doing (Best chance, no date). Children communicate in a variety of ways when playing with one another, including through discussing goals, negotiating, and telling stories. Children will select who is the teacher and who are the students, for instance, when they play "school". Best chance (no date) also state that play is beneficial for fostering the growth of emotional abilities. Children learn empathy, how to identify their emotions, and how to control them while they play. Psychologists advise play as a stress reliever and as a good approach for children to deal with their stressors, a practise sometimes referred to as "play therapy." Children need play to manage both actual and imagined circumstances in their life. Play must be freely selected to encourage the imaginative environment, which is why the self-directed component of play-based learning is so crucial. The development of a child's social (or emotional) and physical skills can dramatically play aid both. Children simulate future events and imitate what they observe around them in order to make sense of the environment in which they live. A child's emotional development benefits from pretend play because it teaches them to perceive the world from new perspectives and gives them the chance to "test" situations before they actually occur. The majority of children are inherently creative and will happily converse on their toy phone or drive the couch to the store. This imagination should be actively fostered! Children's imaginations, which are directly tied to intellectual growth, are also developed through this kind of play (Family lives,2021). 
Part 2
Every child is a special individual who is always learning and is capable of being tenacious, competent, confident, and self-assured. Children are eager, capable, and ready to learn from birth. They actively reach out to engage in social interaction and with the environment. But the process of development is not always automatic (Foundation years, 2012). The advantages of considering each child as a special individual include Regardless of their race, culture, or religion, home language, family history, learning challenges, disabilities, or gender, assist them in developing their personalities, talents, and abilities (UK essays, 2018). Every child is a special individual who is always learning and is capable of being resilient, competent, confident, and self-assured. Babies and young children develop at their own rates and in their own unique ways in all areas of development. Individuals and communities are valued when they are included, and no child or family is treated unfairly. Although young children are delicate, when adults look out for their welfare, they are kept safe and grow to be resilient. Children's emotional, mental, social, environmental, and spiritual health are all closely related to their physical health (Every child matters, 2022). Every single child is special and different. Children and infants can be resilient, competent, capable, confident, and self-assured individuals who are continually learning. Each child will grow and learn at their own pace. Through healthy interactions, children develop their independence and strength. In situations that are supportive, children learn and grow the best (wellies day nursery, 2021). According to Piaget and Vygotsky's beliefs, every child is different and has their own temperament and learning style. The youngster carries this individuality to every new encounter and actively participates in the learning process by engaging in these experiences (Kidolog, 2022). There are obvious similarities between the Montessori method and several of the core concepts of the Early Years Foundation Stage (EYFS). Every child is a competent learner from birth who can be resilient, capable, confident, and self-assured, according to the EYFS theme of "A Unique Child." Similar to the EYFS, one of its four priority is the provision of "Enabling Environments." The theme of "Learning and Development" emphasises "active learning" and "learning through experience," both of which are strongly aligned with Montessori methodology. The importance of the child's personal decision-making in what they do and how they do it is emphasised in numerous sections of the EYFS. Other EYFS components place a strong emphasis on how children are naturally "prized" to learn from their social and physical contexts. This is a drastic break from standard educational practise, which often follows an adult-determined curriculum that establishes what the students should do and learn. In the Montessori method, it is the child who makes decisions for the child's daily activities rather than the adult (Montessori Society AMI (UK), no date). To start thinking about assessments, Sancisi and Edington (2015) provide a straightforward definition: An assessment is a judgement about a child's learning growth that results from reflection on and interperception of one or more observations in daily practise. Assessments can be seen as practitioners getting to know the children they work with, understanding what they are learning, and using that knowledge to plan for the child's progression. 2016 (Dubiel). Tracking a child’s development in the EYFS can be a very time-consuming process for early years practitioners, but it is essential for an individual’s overall development. There are many ways in which practitioners can track a child’s development, there is not a set template. As long as the right information is recorded and reviewed you can tailor the process to your needs (Nursery Resources, 2019). Nursery Resources (2019) also states Checking to see if a child's overall development is on track is the main goal of tracking a child's progress in the EYFS. In order for children to realise their full potential, the EYFS mandates that practitioners be able to show how children make progress in their learning and development. Throughout the EYFS, it is crucial to monitor and analyse their progress frequently. Settings need a method for combining the copious amounts of data gathered on individual children into a comprehensible summary in order to track children's progress. A child's distinctive learning path is documented by in-depth individual observations of self-initiated behaviour in a specific environment, images, and memorable memories in the child's portfolio. The EYFS framework gives parents and guardians the assurance that, regardless of the location they select for their child's early education, the same statutory commitments and principles will underpin their child's learning and development experience. It also serves as the foundational document for all professionals working in the foundation years (Foundation Years, 2019). In order for assessment to be meaningful and effective, settings thought carefully about the value of accuracy in their decisions so that they accurately reflected each child's developmental stage and could calculate the distance travelled. Both setting staff and Local Authority early years teams recognised inconsistent practise (across and within settings) as a major concern and an area that required additional development. Settings addressed this problem by hiring trained employees that have a solid grasp of child development and the knowledge and abilities to correctly assess developmental stages. Senior managers regularly audit evaluations and check their quality while communicating problems and concerns to personnel. implementing moderation at the "hub" or "cluster" level across settings to increase accuracy and consistency in the industry (Department for Education, 2017). There are various kinds of observation, and the technique a teacher uses will depend on what else they are doing at the same time. The majority of observations made in early childhood settings are what are known as "participant observations," which are made while the instructor is interacting and playing with the children. Some of them will be planned, where a teacher would step back and watch the child, while others will be "incidental" and spontaneous - things teachers observed happening that a teacher believed were significant and should be noted down. These scheduled observations typically last anywhere from three to ten minutes. Occasionally, if resources permit, they might be lengthier. At that moment, try to write brief notes. Sometimes it is necessary or beneficial to add a longer description after taking brief notes in order to capture as much as possible and avoid missing anything (First child, 2015). It is crucial that we use the document in its full to support our planning so that we can guarantee that we are providing a developmentally appropriate curriculum that meets with Curriculum for Wales criteria for all children (Education Wales, 2022). To achieve the goals of this curriculum, effective, child-centred education that is responsive, dynamic, and rooted in solid relationships is crucial. Despite the fact that this curriculum incorporates the concepts of effective pedagogy, it is crucial for us to make sure that our environment for learning consistently offers opportunities for play and play-based learning, being outdoors, authentic, and purposeful learning, and physical literacy (Education Wales, 2022).
The early years foundation stage (EYFS) establishes guidelines for your child's care, education, and development from birth to age five. Childminders, preschools, nurseries, and school reception classes are all required to follow the EYFS, as are all schools and Ofsted-registered early years institutions (Welsh Government, no date). The Welsh Government has provided funding for our Foundation Phase Development Officer (FPDO) to find, create, and share excellent practises with Foundation Phase nursery settings in Wales. Along with other umbrella organisations, Early Years Wales is helping to establish the Curriculum for Wales 2022. Practitioners have also helped to co-produce a curriculum for financed non-maintained childcare facilities (Early Years Wales, 2020). The Foundation Phase Profile (the Profile) promotes assessment of children's learning and development during their time in the Foundation Phase and is a crucial component of the Welsh Government's Early Years Developmental Assessment Framework (EYDAF). Its main goal is to deliver a uniform baseline assessment across the country that is in line with phase end outcomes. The Profile helps practitioners deliver a developmentally appropriate holistic curriculum for all children by utilising observations and formative evaluations. The Profile generates outcomes articulated in four areas of learning and enables practitioners to evaluate children's skills through observations and formative assessments. All of the Foundation Phase Areas of Learning and a wide range of experiences should be used to observe skills. (Early Years Wales, 2020). The following benefits of a "stage not age" curriculum have been emphasised for Bowden House students: enables the determination of a child's current stage of long-term learning recognises and responds to children' wildly varying levels of achievement throughout each school year. permits teachers to define appropriate, individualised learning goals for each child and tailors’ instruction to each child's individual level of skill, The evaluation and reporting of children' progress are pertinent and targeted Growth monitoring and reporting are far more thorough and beneficial, establishes basic standards of achievement for specific purposes and promotes and fosters topic understanding in the curriculum (Bowden House School, 2022). According to the Piaget Theory, children progress through many stages based on their intelligence and capacity to understand mature relationships. All children, regardless of country or origin, go through these phases of development in the same order. The age at which the stage manifests, nevertheless, may differ slightly from child to child (CogniFit, 2022). Children go through a natural stage of cognitive development in their early years during which they "learn to think" or interact with the environment. To do this, a child's existence must through a sequence of evolutionary changes, indicated by stages that last throughout their entire childhood, from the time of birth until preadolescence. These stages are known to be split in accordance with the Piaget stages, where specific cognitive capacities will develop (CogniFit, 2022)
Part 3
[bookmark: _Hlk117585845]What should an environment for play-based learning look like specifically? What constitutes an effective play-based setting is not predetermined by any rules or criteria. However, offering lots of child-led play activities and ongoing provisions that support a diverse variety of learning is an excellent place to start. This could resemble a classroom or nursery with certain spaces differentiated and created for play-based learning, like: Role-playing space, Inquiry area, field of sensory investigation. The most crucial stage of human development occurs between birth and age eight, according to scientific study conducted over the previous 30 years. These years lay the groundwork for success far into adulthood by fostering the development of cognitive abilities, emotional stability, social competence, and good physical and mental health. Even though learning happens throughout life, it happens in early childhood at a rate that has never been matched. The preschool education years, which are located in the centre of early childhood, build the foundation for future academic performance. Although the pre-primary years are the emphasis of this short, we stress that learning via play is important for all of early childhood and beyond (United Nations Children’s Fund, 2018). Play-based learning has the advantage of being used with children of any age as soon as they show an interest in play, especially autonomous or imaginative play. Toddlers as young as 15 months old may learn via play just as much as kids as old as five! In actuality, when it comes to play-based learning and activities for younger children, there are less impediments to learning as compared to traditional learning methods (Early Years Matters, 2022). Play and early learning outcomes are positively correlated, despite the limited and patchy evidence supporting play-based learning. Studies of play with a quantitative component indicate that play-based learning strategies enhance learning results by around five more months. However, there is a wide range in the impacts, indicating that more thorough research is required in this area (The National Strategies Early Years, 2009). Play-based learning combines a defined learning goal from the Early Years Outcomes with a type of child-led play like Open-Ended Play or Imaginative Play. Then, via play, children's skills in the selected area may be developed. Understanding child development and children's learning requirements is crucial for all professionals dealing with children. (Education Endowment Foundation, 2022) Since playing and exploring are two qualities of effective learning, play-based learning is a good teaching strategy in the Early Years Learning Framework (EYLF). Young children learn best when given a sufficient degree of autonomy and responsibility for their own learning, which entails allowing them to make mistakes, judgments, and choices. Children who learn via play feel more confident in their ability to take the initiative, make errors, and come to their own conclusions in a setting free from consequences or "wrong answers." Early play-based learning helps children develop a good attitude toward learning (Twinkle, no date). Children who form friendly, encouraging bonds with their teachers are more eager to learn, happier to attend school, more self-assured, and more successful in the classroom. (Young Children Develop in an Environment of Relationships 2004) Young children learn better through interactive, relational learning than through a curriculum that emphasises repetition. (Young Children Develop in an Environment of Relationships 2004) such as certain grades in elementary or secondary school, has frequently been used as the curriculum. This framework may be extremely generic or more detailed, and it may contain things like time allotments for each subject and descriptions of the information that should be presented at certain points. This approach to curricula entails establishing the inputs that every kid should have access to, and it is represented in the strategy implemented in many nations, including Wales, in the second half of the 20th century. It is also often founded on the idea that subject expertise has stood the test of time and continues to be the greatest route to a reliable education (Welsh Government, no date). You may target more sophisticated learning objectives for children between the ages of 3 and 4 in the same play-based learning environment by having them record information using symbols they can understand and decode. You may check to see, for instance, if the child can write down how many of each ingredient they use in a recipe for mud! They might be able to discuss the tools they use, such as a spoon or a wooden stick (Early Educatio,2018). Adults must pay close attention to, notice, and react appropriately to learners in order to better grasp their developmental requirements. They must decide when and how to intervene in order to aid the children in creating meaning. They should motivate and assist students in starting a team-based problem-solving process. Adults should encourage and assist learners in starting to understand that others might have different thoughts and emotions from their own. They consider the preferences, likes, and dislikes of the children and respect their choices, allowing them to speak up and take charge (UNICEF,2018) It is crucial for teachers to effectively connect subjects throughout the curriculum in order to present a comprehensive and balanced curriculum while drawing on children' prior knowledge and experiences (Welsh Government, no date). The bilingualism and cultural diversity of Wales should be reflected and celebrated in enabling experiences. Children should be exposed to a variety of tales, poetry, songs, and rhymes. It is important to provide exposure to many languages and cultures in sensitive and useful methods that give learning a purpose. The richness and diversity of Wales, both past and present, can be better understood by learners as a result of these encounters (Birth to five matters, no date). The indoor and outdoor environments should play a significant role in learners' real-world experiences. Exploration of the environment is a major factor in growth throughout this learning phase. Learners start to build a feeling of belonging and an appreciation for the world around them through exploration of their surroundings, in the local community, and beyond (Acorn house, 2019).
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