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Introduction 
Defining creativity remains difficult due to the many fields that recognise the value of it. Gardner (1993, cited in Fumoto et al., 2012) shares an elitist view of creativity suggesting that a small group of individuals have creative talents that can impact on the world, whereas Bruce (2011) shares an inclusive view of creativity implying that creative thinking is applicable in everyday life, an idea further supported by the broad definition provided by NACCCE (1999, p.30) who state that creativity is ‘imaginative activity fashioned so as to produce outcomes that are both original and of value’ which could be argued remains open to the subjective view of individual interpretation. Although the statement intends to provide a clear definition of creativity for educational professionals it could be argued that there is a responsibility to ensure the inclusion of all learners. The idea that creativity can be measured by the originality of ideas is echoed by Guilford (1967, cited in Abdul Hamid, 2019) who believes creativity centres upon the ability to create a multitude of varying and original ideas to a problem or question. 
Donaldson (2015, p.31) proposed that the Welsh Curriculum reform be centred on the four purposes, one of which is to be an ‘enterprising and creative contributor’ which suggests practitioners need the ability to develop these skills in learners. Enterprise skills can aid creativity as Iyer et al. (2018), Young Enterprise (unknown) and Young (2014) suggest enterprise skills include problem solving, communication, teamwork, resilience, confidence, initiative, organisation and creativity. These skills are already embedded within the curriculum across Wales together with being a priority for the upcoming Draft Curriculum for Wales (Department for Culture, Education, Lifelong Learning and Skills (DCELLS), 2008; Education Wales, 2019a). 
Part A aims to discuss the importance of ensuring practitioners recognise and develop their own creativity and enterprise skills. There will be discussion of the benefits, limitations and uses of the Entrepreneurship Competence (EntreComp) Framework created by Bacigalupo et al. (2016) as a tool to evaluate personal creativity and enterprising skills before identifying recommendations for future progression in relation to the framework, whereas Part B discusses the importance of developing creative and enterprising skills in learners. There will be an analysis of different teaching strategies to improve learners’ divergent thinking skills before making personal recommendations on how to implement effective teaching strategies.
 
Part A: Teaching Creatively 
It has been suggested by some academics that creativity is quickly becoming a fundamental life skill (Craft, 2010). Furthermore, creativity has been recognised by the World Economic Forum (2016) as an essential skill for the 21st Century highlighting the need for education to foster the development of creative and enterprising skills. In relation to practitioners, Bramwell et al. (2011) and Bruce (2011) suggest that teachers engage with creativity everyday to meet the needs, interests and abilities of individual learners which removes the idea that creativity for practitioners is solely connected to the arts, a view supported by Gözen’s (2017) survey of teachers’ self-assessment of their own creativity which noted that more teachers that specialised in sciences identified themselves as creative than those that specialised in the arts. However, it is crucial to note that the number of survey participants in each speciality subject varied significantly which suggests the information may not provide an accurate representation of wider views. A study conducted by Horng et al. (2005) recognised that personal characteristics such as self-confidence, imagination, risk-taking and ambition are key to be a creative practitioner. Similar characteristics are promoted in Wales, as the Lead Creative Schools programme bases creative pedagogy on improving young peoples’ imagination, inquisitiveness, collaboration, persistence and resilience (Creativity Culture and Education, 2019). Additionally, Cheung and Leung (2013) and Horng et al. (2005) acknowledge the role of personal beliefs in education which suggest that practitioners’ personal beliefs on the importance of creativity play a significant role in fostering creativity in learners. 
To sum up, teaching creatively encompasses imagination, problem-solving skills and perseverance to capture the interest and excitement of learners in all subject areas alongside meeting the needs of individual learners. 
The benefits of creative teaching have been highlighted by Cheung and Leung (2013) who suggest creative teaching captures the interest and engagement of learners in all areas of the curriculum, an idea further supported by Desailly (2015) who suggests learning experiences that are underpinned with creativity are more memorable. In contrast, Rinkevich (2011) and Seelig (2012) indicate that practitioners’ attitudes towards creativity impact on the unlocking and encouraging of learners’ creativity. It could be argued that a practitioner’s subjective view of creativity can either enhance or limit creative experiences for learners. This idea is supported by Bruce (2011) who suggests practitioners can encourage or hinder individual’s creativity. On the other hand, a key restriction to the implementation of creative teaching is the school ethos as Hayes (2004) suggests a whole school approach is needed to promote the value of creativity both in learners and practitioners. Furthermore, Hayes (2004) and Bruce (2011) indicate the importance of teacher confidence in implementing a creative and enterprising education as there is a significant amount of risk and uncertainty that practitioners will need to overcome. Additionally, Cheung and Leung (2013) suggest practitioners need support to unlock their own knowledge, understanding and capabilities to implement creative teaching strategies. 
In brief, it is crucial that a whole school approach is adopted that promotes creativity and enterprise skills in practitioners alongside supporting practitioners to engage with Continual Professional Development opportunities to develop their creative and enterprising skills and beliefs. 
The Entrepreneurship Competence Framework
The creation of the Entrepreneurship Competence (EntreComp) Framework was a result of Bacigalupo et al. (2016) intention to create a tool that could be incorporated into curriculum design to create a connection between the promotion of key skills in education and the workplace, an idea championed by Robinson (2006) who suggests education should enable all learners to gain the knowledge and skills required to meet the needs of industry. It is interesting to note that Bacigalupo et al. (2016, p.6) states that entrepreneurship is the ‘creation of cultural, social or economic value’ which resonates with the ‘value’ element in the definition of creativity provided by NACCCE (1999) as previously mentioned. Bacigalupo et al. (2016) suggests the Entrecomp Framework aims to provide a tool for self-evaluation which indicates a progression of levels in relation to the knowledge, skills and attributes needed for entrepreneurial success. Although the tool covers a wide range of competencies it can be beneficial for educational professionals to engage in self-reflection of their own creativity and enterprising skills to identify solutions to achieve the next progression step (Bacigalupo et al., 2016). 
Although the framework has many competencies that indicate successful traits of entrepreneurs, the key competencies that will be used for self-evaluation of my personal creativity attributes will include curiosity and openness; spotting opportunities; defining problems; developing ideas; innovation; managing resources; designing value (see appendix 1). The framework makes note of creating value. For entrepreneurs the value creating process is directed towards the customer, however for the purpose of this writing it is my interpretation that the value creating process alludes to the creation of a valuable learning experience.
It is key that creative and enterprising practitioners enhance their own curiosity to spot opportunities to create teaching and learning experiences that are purposeful and meaningful for all learners. In my personal opinion I would award myself a level 3 in relation to the EntreComp Framework (see appendix 2) for curiosity and openness and spotting opportunities. Lucas (2016) noted the Centre for Real-World Learning’s Five-Dimensional Model of Creativity which emphasises inquisitiveness as a key element of creativity which echoes the inclusion of curiosity in the EntreComp Framework (Bacigalupo et al., 2016). Alice, Miller and Church (2006) suggest that practitioners model creative thinking and encourage learners to stimulate their own curiosity, an idea further supported by Piaget (1969, cited in Aubrey and Riley, 2016, p.39) who suggests a child’s curiosity is the main driving force for learning. Dewey (1913, cited in Aubrey and Riley, 2016, p.13) and Bruce (2011) suggest the practitioner plays a significant role in creating opportunities to foster curiosity. During Professional Teaching Practice (PTE), I found that stimulating the curiosity of Key Stage 2 learners through a lesson hook was more difficult than engaging Foundation Phase learners as supported by both personal reflections and through the view of a professional within the field of education (see appendix 3).  It could be argued that this was a result of the playful and active nature of the learning environment within the Foundation Phase an idea championed by Cheung (2017) who suggests creativity flourishes in a playful environment. 
On the other hand, Lamnina and Chase (2019) and Pluck and Johnson (2011) suggest learners’ individual interests in a topic can differ significantly and can create a knowledge gap that can have a negative impact on learner’s outlook towards uncertainty. Additionally, Barnes (2015) suggests learning should stem from topics that interest learners. This became an agreed target with my class mentor during PTE in Key Stage 2 which focused on developing learning contexts that stemmed from real life experiences (see appendix 4). Furthermore, It could be argued that a lesson hook can overshadow learning. During PTE, a lesson hook sparked a lot of excitement for the learners which had a negative impact on the pace of the session as a significant amount of time was dedicated to class management. This highlights the importance of finding the balance between excitement for the hook and the learning. 
To achieve the next step, it will be essential to capture the interest and engagement of Key Stage 2 learners. To achieve this, it will be essential to develop an awareness of the interests of individuals and begin to use them to encourage engagement in all areas of the curriculum. 
To increase the chance of developing ideas that promote value for learners it could be argued that pupil voice is crucial to planning exciting and engaging lessons. During PTE in the Foundation Phase, including learners’ ideas into future planning was a key priority for practitioners. This opportunity allowed me to gather a wide range of ideas that learners felt they had contributed. Personally, I would not have come up with a majority of the ideas the learners generated. The challenge was underpinning the activities with a purpose in relation to the curriculum without overshadowing the exciting element of their ideas. The process encouraged me to think about the ideas in a range of ways to ensure that the learning purpose naturally influenced the task. A key example of this was the learners’ idea of building a cave (see appendix 5), I had to ensure the activity had a learning purpose that met the outlined knowledge and skills of the curriculum for the term. As a result, the cave had to meet certain problem-solving criteria to be successful which the learners engaged with successfully. However, it could be argued that the quality of pupil voice can vary within the school itself as I observed in Key Stage 2 as learners were encouraged to think of things they would like to learn whereas the Foundation Phase were encouraged to think about how they would like to learn it. Estyn (unknown) champion good practice where learners are encouraged to give opinions on what and how they learn which had a positive impact on pupil engagement alongside building learners’ confidence to share their ideas. 
Therefore, to achieve the next step (see appendix 6) when developing ideas, it will be essential for me to engage with pupil voice in a similar way as it encourages me to assess the ideas and generate creative ways to combine pupils’ opinions on what and how they learn with the knowledge and skills of the curriculum. 
For practitioners to ensure they have an inclusive teaching style it is crucial that they demonstrate the ability to re-shape problems to meet the needs of all learners. Kolb (1984, cited in Aubrey and Riley, p.159) and Gardner (1999) argue that children’s learning styles have a significant impact on the teaching style of the practitioner as they need to make learning appeal to a variety of learning styles. It is important to consider the range of views with regards to learning styles as many academics have devised their own models of learning styles (Reid, 2005). In relation to the EntreComp Framework (Bacigalupo, et al., 2016), I recognise myself as a level 4 as I can adapt problems to suit my particular skills (see appendix 7). During PTE, whilst teaching Year 4 fractions it became evident that the lower ability was struggling with the concept. I quickly regrouped and thought of different ways to explain the process. Personally, I learn best through visual methods. I used this knowledge to explain fractions through picture representations on the whiteboard (see appendix 8). I can use these skills to support learners with a similar learning style to understand learning.
On the other hand, Haylock and Cockburn (2013) suggest it is crucial for practitioners to ensure learning opportunities, specifically in mathematics to allow children to develop connections between their learning by ensuring the learning experience allows children to engage with language, symbols, pictures and concrete experiences. The idea of concrete experiences is championed by those who support experiential learning, notably Dewey (1913, cited in Aubrey and Riley, 2016, p.13) and Bruner (1960, cited in Aubrey and Riley, 2016, p.104) who suggest active learning is beneficial to all learners to draw connections between their learning. 
Therefore, to achieve the next step (see appendix 9) it will be crucial for me to develop a range of approaches that explain concepts to learners in a way that suits their learning styles. Providing opportunities for learners to use hands on experiences to develop their knowledge and understanding will ensure that the needs of all learners are met. 
Interestingly, Kalin (2016) suggests that innovation within a business context stands apart from creativity whereas the EntreComp Framework (Bacigalupo et al., 2016) suggests innovation is a key thread within creativity. It is my interpretation that innovation for the purpose of education includes using imagination to create solutions that meet the needs of both the practitioner and the learner. An idea supported by Naz and Murad (2017) who suggest innovative teaching requires practitioners to have a sound knowledge of the diverse needs of their learners. 
It has been noted that my ability to use digital resources to enhance learning needs improvement (see appendix 10). The source reflects the opinion of a professional mentor within the field of education, although I share the view that a personal target is to enhance my teaching practice by incorporating purposeful digital media opportunities into lessons.  An idea supported by Istrate (2018), Gilhespy (2011) and Öman and Svensson (2015) who highlight how the rapid change in technology has allowed practitioners to enhance teaching and learning experiences. However, it is important to consider the wealth of digital resources available to schools across Wales as they vary significantly as highlighted by the BBC (2019) as the last school in Wales connected to broadband in the last year which emphasises a lack of digital resources for some schools in Wales. An idea further supported by Nussbaum and Diaz (2013) who suggest schools across the world have different access to digital resources which suggests this is not only an issue within Wales. 
Bacigalupo et al. (2016) suggests mobilising resources is a key element of entrepreneurial success. In education resourcing is a crucial part of daily planning. A personal evaluation (see appendix 11) indicates that I could create resources that added value to the learning experience, however it was important to consider the impact of the resource as it was crucial that it did not overshadow learning. Another example of my innovation can be shown through a paper thermometer I created to enhance the learning within a lesson about temperature (see appendix 12). The resource provided learners with an interactive way to communicate different temperatures which was then recorded digitally. It could be argued that the idea was not innovative to the world as the resource provided additional value to a particular lesson. Gilhespy’s (2011) study of the effectiveness of digital learning resources from students’ perspectives indicates that although children enjoy use digital media it does not particularly provide more benefits to the learning process than traditional resources.
Therefore, it could be argued that the next step suggested by Bacigalupo et al. (2016) is not applicable to my current progression step as it not essential that my innovations impact on the wider society as they provided a purpose for myself and the learners within the classroom (see appendix 13). However, a personal target is to develop my confidence with a range of digital media tools to ensure I can bring an added level of excitement and value within lessons. To achieve this, it will be crucial for me to experiment with media such as virtual reality, green screen technology and podcasts as these are all elements that are adding value to learners across Wales as Estyn (2017) champion good practice that use digital media to enhance learning experiences across the curriculum which has shown a positive impact on the standards of learning. 
As a result of the previous evaluation it has emerged that designing value is an essential element of creativity for practitioners as the focus is to ensure learners benefit from the outcomes, an idea supported by Gözen (2017) who suggests practitioners engage everyday with creativity to meet the needs, interests and abilities of individual learners. The next step for progression indicates that I should create products or services that meet my needs (see appendix 14). However, it is important to consider the needs of the learners in the class as an understanding of their needs is crucial to the success of a particular teaching and learning experience an idea supported by Barnes (2015) who argues that all learning should be purposeful and relevant to learners.
In conclusion, this critical evaluation of my own creativity has led me to identify a range of personal targets to improve future practice. A key theme that has emerged as a result of this evaluation is the importance of designing value to engage, motivate and encourage learners to take ownership of their own learning. It is crucial that practitioners across Wales evaluate their own creative and enterprise skills as this can provide an effective tool in developing targets for future development of teaching strategies across the curriculum. The framework created by Bacigalupo et al. (2016) was useful in aiding personal evaluation however, some of the progression steps need adapting for educational professionals. By identifying areas for development, practitioners can begin to find CPD opportunities that can support them in improving of their skills.  
This section has discussed the importance of utilising personal creative competencies to enhance teaching practice across the curriculum, whereas the following section aims to show how I can implement strategies that enhance the creative and enterprising skills of learners within the classroom. 











Part B: Teaching for Creativity
It could be argued that teaching creatively does not enhance the creative skills of learners, although Bruce (2011) and Craft (2010) share the view that creative skills can be developed through education. Many academics in the field of education indicate the importance of developing skills for lifelong learning. An idea adopted in the Welsh curriculum reform after recommendations by Donaldson (2015) that promotes resilience within learners, an idea further supported by Costa and Kallick (2008) and Bruce (2011) who believe it is crucial to encourage learners to adopt positive attitudes to risk and uncertainty. Furthermore, improving the curriculum to promote creativity is beneficial to learners as the World Economic Forum (2018) predict that creativity, originality and initiative skills will be in demand within industries across the world suggesting that jobs within creative industries will increase in the future. It could be argued that industry within Wales does not primarily focus on the creative industries as suggested by HM Government (2018), as creative industries within Wales as of 2016 made up 3% of industry. However, there is a focus on developing creative and enterprising skills within education as set out by the Creative Industries Council (2014), a philosophy further embedded as a result of Donaldson’s (2015) vision to encourage enterprising and creative contributors to society. Additionally, NACCCE (1999) and Bruce (2011) suggest that learners that unlock their creative talents benefit from a significant boost to their self-esteem. 
On the other hand, there are limitations to the effective implementation of a creative and enterprising curriculum as Beghetto and Kaufman (2014) and Gabbard (2014) suggest a teachers’ beliefs about the value of creativity can influence the way they support the development of creative skills. A study conducted by Fryer and Collins (1991) of British practitioners’ views of creativity suggested that a large majority of practitioners believe creativity can be developed through education. It could be argued that the study is somewhat outdated, suggesting that it does not provide an accurate representation of current thinking. However, a small study conducted by Cho, Pemberton and Ray (2017) of primary teachers in the United States of America highlighted that over 90% of the participants believed creativity education was of value and importance to children. This research suggests that creativity is still regarded as highly important within education systems and indicates that practitioners are not the reason behind the lack of creativity within education. Although creativity has been acknowledged as a key skill for the future there has been a lack of determination from education systems across the world to implement creativity and enterprise education into the curriculum, an idea supported by Grigg (2015), Robinson (2006) and Education Wales (2017) who suggest literacy and numeracy skills remain educational priorities which result in a significant amount of the timetable being dedicated towards them. Personal experiences during PTE confirmed the idea, as it was observed that learners had literacy and numeracy sessions everyday whereas creative subjects took place one a week. 
Promoting Divergent Thinking
As noted previously, the demand for creativity, originality and initiative skills which encompass the ideas of Guilford (1967, cited in Abdul Hamid et al., 2019) who suggested that divergent thinking is a key part of creative thinking as he argues that fluency, flexibility and originality of ideas can be used to predict levels of creativity. More recently, Abdul Hamid (2019) undertook research into the effects of creativity stimulation on the outcome of divergent thinking. The study suggested that engaging people beforehand in creative tasks that model divergent thinking improved the fluency and flexibility of ideas, however showed no significant impact on the creation of original ideas. In addition, improving idea generation is not limited to a particular subject as Bruce (2011) and Robinson (2006) argue that creativity is not limited to the arts as commonly perceived. Furthermore, the importance of creativity has been recognised in the curriculum reform for Wales as Education Wales (2019b; 2019c; 2019d) clearly indicate that creative and enterprising skills take place in Language, Literacy and Communication, Expressive Arts and Science and Technology as the skills have been noted in the ‘What Matters’ statements which highlight the significance of creative skills in various Areas of Learning and Experience (AoLE). To promote the development of divergent thinking skills, the following section aims to discuss the benefits, limitations and recommendations of teaching strategies that can enhance learners’ divergent thinking.
To improve learners ability to develop a number of imaginative and original ideas through divergent thinking it will be crucial to ensure the environment supports the nature of the task as supported by Seelig (2012) who suggests the environment in which learners have access to plays a central part in idea generation. Cheung (2017) suggests the learning environment should be open and spacious to promote creativity whereas Richardson and Mishra (2018) emphasise the importance of ensuring the environment provides learners with access to a range of resources and work areas alongside the ability to rearrange the environment to ensure all learners are comfortable. Estyn (2016) champion good practice where the school involved practitioners and learners in the creation of different learning spaces, the different zones offer learners the chance to experience different physical environments to suit their learning needs. 
The physical environment alone does not allow or hinder creative thinking as Bruce (2011) suggests the social climate within the environment has a significant impact on learners’ motivation to take part in creative activities. Runco (2014) and Amabile (2012) argue that the environment should value all ideas and should encourage learners not to judge others’ ideas which may be difficult to implement within the classroom initially, however implementing an ethos requires practitioners to reinforce values often, an ideology that aligns with Skinner’s (1971, cited in Aubrey and Riley, 2016, p.62) behaviourist theory which suggests learners adopt behaviours through practice and reinforcement. Additionally, Bruce (2011) highlights the importance of ensuring learners feel emotionally safe within the environment before they can engage in creative activity. 
Therefore, I would engage the learners in designing the environment for group collaboration, ensuring that all the resources learners would need are available in a quiet space. Additionally, it would be crucial that the learning ethos in the classroom promotes and values all ideas encouraging learners to make mistakes and take risks. 
The importance of the practitioner in the development of creative thinking has been agreed by many academics (Munday, 2016), although there is debate on the role in which the practitioner should be assigned. Bruce (2011) suggests practitioners should be careful not to invade the ideas of learners but should provide encouragement and support for all ideas. It could be argued that the practitioner adopts the role of facilitator during the creative thinking process, an idea popularised by Montessori (1973, cited in Aubrey and Riley, 2016, p.24) and Dewey (1913, cited in Aubrey and Riley, 2016, p.9) as they indicate a child-led approach to learning, although it is important to consider the point at which the practitioner adopts the ‘facilitator’ approach as learners will need support as they become familiar with the process. 
In contrast, it is crucial that learners are given the skills and knowledge to succeed during the process, for example, learners may need encouragement from the practitioner to include the ideas of all members of the group. Vygotsky (1978, cited in Aubrey and Riley, 2016, p.51) emphasises the importance of ensuring learners have the support from either a peer or adult to succeed, additionally Bandura (1971) suggests learners benefit from examples being modelled by the practitioner. It will be crucial to demonstrate the process of divergent thinking initially to ensure learners have a sound understanding of the process before being asked to complete the task. During PTE an experienced learning support assistant (LSA) noted how learners struggled with the layout of a brainstorm. This was an barrier for learners to engage in a creative planning task which highlights the importance of practitioners to support learners with tasks such as layout, without affecting their ideas.
Therefore, to ensure I do not overshadow the creative ideas of individuals during divergent thinking, I would model a few suggestions alongside the learners that may encourage them to go in different directions. This may possibly stem from giving them a category they have not thought of which may help them develop flexibility within their ideas. Additionally, it is clear that the learners will need the knowledge and skills to complete the task, therefore the process may need to be modelled with the long-term aim of encouraging learners to take control and independently activate divergent thinking strategies 
A key skill within enterprise education is communication and teamwork, an aspect of creativity highlighted by Lucas (2016) who notes the Centre of Real-World Learning’s Five-Dimensional Model of Creativity which highlights the importance of collaboration in creative processes. Social constructivists suggest social interaction enhances learning as learners collaborate to make connections between learning (Vygotsky 1978, cited in Aubrey and Riley, 2016, p.52). Additionally, Jackson and Newell (2012) suggest learners benefit from being exposed to the ideas of others during creative tasks. Similarly, Amabile (2012) and Richardson and Mishra (2018) indicate the importance of the quality within teamwork which suggests practitioners should be mindful when encouraging group work of the knowledge and skills that individuals contribute to the group. In addition, Nusbaum and Silvia (2011) suggest individual differences can positively impact on the range of creative ideas within a collaborative setting. However, it is important to ensure a balance between independent and collaborative strategies to promote divergent thinking, an idea supported by Piaget (1969, cited in Aubrey and Riley, 2016, p.40) who suggests children alone make connections between their learning. 
Therefore, to ensure a balance between effective independent and groupwork it is crucial that practitioners provide equal opportunities for learners to engage in both independent and collaborative activities. This may be through setting time frames for both independent and collaborative work, however it will be key to ensure that learners are given a clear structure that allows them to go back and forth between the two. In addition, a key consideration is the organisation of the groups as it can either enhance or inhibit the creative process, this will take time as practitioners develop an awareness of the knowledge, skills and understanding of individuals. 
To conclude, it is crucial that practitioners begin to implement strategies within their classroom that promote creative thinking. It is apparent that creative thinking such as divergent thinking is not limited to one subject, but can be applied to all Areas of Learning and Experience as we move closer to implementing the Donaldson’s (2015) vision for Welsh Curriculum reform. It is essential that practitioners build positive relationships with all the learners in their classroom as a sound understanding of their individual differences can aid practitioners to create learning environments that celebrate the differences of individuals and promote the value of others’ ideas. To effectively develop the creative and enterprising skills of learners it is crucial that practitioners undertake Continual Professional Development opportunities that give them the confidence to take risks that can potentially be highly beneficial to both learners’ academic achievement and increase their self-esteem.
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Appendices 
Appendix 1: Overview of current levels (Bacigalupo et al., 2016).
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Appendix 2: Evidence to support curiosity and openness. 






Formative assessment from PTE2 class mentor in the Foundation Phase. 
Formative assessment from PTE1 university tutor in Key Stage 2. 
Formative assessment from PTE2 university tutor in Key Stage 2. 
























Personal evaluation of session.
(PTE 2 Foundation Phase)





























Appendix 3: Be curious and open and spotting opportunities self-evaluation (Bacigalupo et al., 2016)
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Appendix 4: Evidence to support current achievement.End of week review PTE2 in Key Stage 2. 




















Action plan to meet targets of end of week review. (PTE2 in Key Stage 2).










Appendix 5: Example of idea development including pupil voice. 
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[image: ] Ideas developed using curriculum skills. 
Original note taking of pupil voice in response to listening to the story. 
Initial ideas of how to incorporate the skills into the activities. 









Appendix 6: Developing ideas evaluation (Bacigalupo et al., 2016)
Improving from level 2 to level 3.





























Appendix 7: Defining problems self-evaluation (Bacigalupo et al., 2016)
Progression moving from level 4 to level 5. 





























Appendix 8: Personal reflection of a maths session

Personal reflection on PTE2 Key Stage 2 session.




























Appendix 9: Progression step (Bacigalupo et al., 2016)Progression moving from level 4 to level 5. 






























Appendix 10: Formative feedback from university tutor.










Tutor formative assessment (PTE2) in Key Stage 2. 



















Appendix 11: Personal reflection of a Foundation Phase session.(PTE1)
Foundation Phase personal evaluation.






























Appendix 12: Own creation of interactive thermometer.Interactive thermometer
Used to answer questions, photographed and recorded on PicCollage.






























Appendix 13: Progression needed for innovation and managing resources (Bacigalupo et al., 2016).

Progression from level 3 to level 4. 
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Appendix 14: Progression step for designing value (Bacigalupo et al., 2016)

[image: ]
Progression from level 3 to level 4. 
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TWB aided this discussion. There was a good use of welsh for class management. You responded well to the
children’s ideas, answers and suggestions. I really liked the way you gave cach group a thermometer to
investigate and accompanied this exploratory approach with nice key question, how do we measure
temperature — what units do we measure temperature in? This demonstrate lovely progression of questions. I
would now encourage you to utilize a wider variety and range of questioning strategies. I would ask that you
pick up on any miss conceptions displayed in leamers” responses (Africa = Country/ Continent?). I really liked
the variety of effective class management strategies utilized c.g. Class, class, class — miss, miss, miss.

Well done for getting children to have a go at the questions on board. I wonder if you can now include
strategies that allow you to investigate *different’ answers from learners? To move forward I would encourage
you to utilize an accurate ‘modelling’ approach in the intro of the relevant skills learners require in their main
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children’s ideas, answers and suggestions. I really liked the way you gave cach group a thermometer to
investigate and accompanied this exploratory approach with nice key question, how do we measure
temperature — what units do we measure temperature in? This demonstrate lovely progression of questions. I
would now encourage you to utilize a wider variety and range of questioning strategies. I would ask that you
pick up on any miss conceptions displayed in leamers” responses (Africa = Country/ Continent?). I really liked
the variety of effective class management strategies utilized c.g. Class, class, class — miss, miss, miss.

Well done for getting children to have a go at the questions on board. I wonder if you can now include
strategies that allow you to investigate *different’ answers from learners? To move forward I would encourage
you to utilize an accurate ‘modelling’ approach in the intro of the relevant skills learners require in their main

activity. I really liked the practical pot measuring activity and the IWB labels for the pots. Did you make the
‘most of this? Lovely progression of activities.
The

range of appropriate activities today was excellent (Outdoor QR code activities, independent problem-solving
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also seen of effective questioning to promote higher level thinking during the main activity. During the lesson and in your PTE file appropriate organisation
and management skills within a range of physical teaching spaces, effectively using tools, materials, texts and other resources safely and effectively was

seen. TARGET: To further develop your classroom management skills to ensure all learners are engaged, e.g. creating exciting hook at the beginning of the

lesson - concept of 'evaporation'.

ed highly effective practice)
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Group coch—HA
6 children on IEP’s

Learning objective(s):

Focus — Identify 1 natural light source and 2 artificial
light sources.

Red —1 can draw the characters from the story.

Pink — | can use collage to make an item that produces
light.

Blue — 1 can use hwb pictogram to show how many
people in our class sleep with the light on or off.
Purple — | can make a bear cave that has a roof, at least
three walls and a door. (Outdoors)

Yellow — | can sequence the story.

Success criteria:

| can select sources that produce light

| can select sources that do not produce light.
| can select materials.

I can include a body in my painting.

| can include arms and legs.

| can select materials to use.

| can select an item that produces light.

| can select the correct program.

| can count how many people sleep with the light
on/off.

I can select materials to use.

| can make a roof for my cave.

| can identify a scene from the story.

| can find the scene that comes next.

Links to Previous Learning:

[ English (United Kingdom)

Previously learners have looked at Diwali and Guy Fawkes night, the use of candles and fireworks has been
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ECAD6011 — Creative and Enterprising Practitioners
Student Number: 1501392
Module lead: Tom Cox
Date: 7™ January 2020.

Task: Utilising the EntreComp Framework, critically evaluate your

own creativity and enterprise and consider how you might be able

to develop the creative and enterprising skills of primary learners
through your own pedagogy.




