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Do children in Key Stage Two value the Expressive arts comparably to other Areas of Learning and Experience?
[image: ]As education transitions towards the ideals in ‘Successful Futures’ (Donaldson, 2015), the Welsh curriculum evolves to unprecedented developments to create a purposeful, holistic reform. The Curriculum for Wales 2022, holds the Four Purposes at the heart of all teaching and learning to develop key characteristics for a lifelong learner (Donaldson, 2015; Welsh Government, 2019a). The four purposes include ambitious, capable learners; enterprising, creative contributors; ethical, informed citizens; healthy, confident learners (see figure 1). This unparalleled acknowledgement towards nurturing holistic attributes within the educational setting underpins the progression of development Welsh Government embarks upon. 












Figure, 1. Donaldson (2015) ‘Successful Futures’. 
Donaldson (2015) outlines a clear curriculum structure within six ‘Area of Learning and Experience’ (AoLE). The AoLE comprise of Expressive Arts: Health and Well-being: Humanities: Languages, Literacy and Communication: Mathematics and Numeracy: Science and Technology. Organised in alphabetical order, the prominence of this decision is to highlight the equal weighting of importance for the six AoLEs. The AoLE integrate current subject disciplines but should be blended to create purposeful, real-life experiences (Donaldson, 2015) (Welsh Government, 2019). Donaldson (2015) stresses the importance of practitioners’ interpretation of the AoLE coverage, promoted as a ‘balance’ rather than the traditional ranking of ‘core’ subjects fields. Ensuring coverage stability throughout learners’ education from all AoLE imperatively anchors the holistic, rounded principles of the reform. Conversely, although the professional autonomy for balanced learning across the curriculum is evident; Donaldson (2015), the established measure of attainment of national testing of ‘core’ subjects remains. Adults modelling a rank of ‘important’ core subjects through unbalanced ratios can negatively affect children’s viewpoints. This problem informed my research question; ‘Do children in Key Stage Two value the Expressive Arts comparably to other Areas of Learning and Experience?’

The aim of the research project is to gain a further depth of understanding to whether the children in Key Stage Two equally value the Expressive Arts, comparably the other Areas of Learning and Experience, with a stress on the traditional ‘core’ subject fields. The longitudinal study, over the academic year, aims to gather a baseline of the participants to acquire a picture of initial views on the disciplines in Expressive Arts, and identify areas of improvement, which will inform intervention for a step towards an equal ratio of teaching and learning of the AoLEs. From the expressive improvements implemented throughout the academic year, a comparable data collection will gather an informed depiction of whether advances are evident towards the children valuing the Expressive Arts as an important aspect of their education. 

Donaldson (2015) outlines that the main objective of the Successful Futures reform was to create a purposeful education that was relevant for learners in Wales, and implies this goal drove curriculum reform. Conversely, Welsh Government (2017b) directly outline the motivation of educational reform in Wales was driven by poor PISA results. Thus, the researcher questions the holistic heart of the reform from purposeful teaching and learning, to raising standardised testing results. The ‘Programme of International Student Assessment’ (PISA) competitively measured attainment through quantitative data of testing results in reading, maths and science. Welsh Government (2017) stress the importance of raising the standards in the percentage of ‘top-performing’ results within PISA. Robinson and Aronica (2016) acknowledge that ‘raising standards’ is important, but we must question what ‘standards’ are? Therefore, the measure of success is questioned; within holistic development of lifelong learners in Wales or within, national league tables based purely through ‘core’ summative result development. Summative, standardised scoring has been criticised by educationalists for year as the only sole reflection of the learner (Robinson 2010, 2016; Black and William, 1998; Clarke 2001, 2004). Therefore, the endorsed balanced ratio of equal teaching and learning of the six AoLEs are threatened to be ignored whilst test scoring is an indicator of teaching and learning success. Within the current Constructivist system, the messages of certain AoLEs can inform the children’s understanding that certain disciplines are more important than others. This has been evident over time with the suppression of the arts within schools. Last (2017) agrees that the depth of importance educationalist have placed on purely literacy and numeracy as an equation for success. Last continues to highlight the creative advantages of having a culture of art in education to promote not only traditional artistic disciplines, but other learning areas such as Science, Technology, Engineering and Mathematics. 
 
Donaldson (2015) firstly discusses the ‘Expressive Arts’. As evident in all AoLE, ‘Expressive Arts’, is organised by ‘What Matters’ statements, which develop three aspects of experience, knowledge and skills as equal footing (Welsh Government, 2019a). The proposed arrangement is flexible for autonomy within each educational setting. Advocating the positive outcome of developing the current skills of subject disciplines of the Expressive Arts are heavily promoted by educationalist; (Edwards 2014; Sedgwick 1998; Bloomfield and Childs 2000; Robinson 2014; Estyn 2015, 2017). The ‘Expressive Arts’ cover five disciplines of ‘music, drama, dance, film and digital media’ (Welsh Government, 2019b). The creative premises of these disciplines can confuse by crossing between the other subject fields, as Smith includes ‘visual art and design; literature and creative writing’ (Smith 2013:5). Whilst NASUWT (2017) expand on artistic opportunities further. Barton questioned schools that ignore the importance of a ‘vibrant culture of the arts at its core’ (Barton 2018: 1). Barton continues by shaping excellent development in ‘the arts’ by both skill development within the outlined disciplines, alongside established relationships with expert practitioners and enhanced experiences, complying with Welsh Government (2019a). The connective link is creativity. Creativity, a highly treasured skill by educationalists; (Robinson, 2010; Robinson and Aronica, 2016; Shaheen, 2010; Desailly, 2015; Welsh Government, 2019b). 

The Expressive Arts is an umbrella of imperative experiences that complement the four purposes and other AoLEs in a holistic, inclusive manner. Barton (2018) echoes the prominence of balance within the curriculum. Robinson and Aronica (2016) promote the transferrable advantages of developing key characteristics established through learning within the Expressive Arts. NACCCE (1999) outline the importance of the arts for creative development. The imperative characteristic of creativity is promoted by advocators as a cross-curricular skill to be advantageous, not only to classical creative fields, but to science, maths and technology Barton (2018). Within the literature of the reform; Donaldson (2015), Welsh Government (2017, 2019a) ‘creative; enterprising contributors’ has been promoted as a core purpose to be developed across the curriculum. Historically, the ‘Expressive Arts’ subject fields have encouraged the developed of ‘creativity’ organically, but the level of importance stressed on the deficiency of creativity now has been heightened. 

In the Welsh Government (2019c) reflective report of the current Curriculum for Wales 2022, the importance of including the children in shaping the curriculum is paramount. Welsh Government (2019d) share data collected through children’s reflection on the Expressive Arts. The participants outline positive outcomes of the disciplines within the Expressive Arts. Within the Welsh Government (2019c) reflection, although the flexible, autonomous nature of the reform is praised, it is highlighted that this flexible nature will lead to a variation of experiences developed within the school from their own preference on the importance of the AoLE. Additionally, Welsh Government (2019c) acknowledged practitioners did not engage with the Expressive Arts comparably to the other AoLEs during the reflection. Therefore, Donaldson’s ideals are threatened to be ignored, regardless of the children’s views. 

To provide a context of the educational setting of the research project, the researcher is based in a small English-medium primary school of 154 pupils, based in Neath Port Talbot. The school is based within a deprived area with an over average 34.3% Free School Meals. In 2018, the school was categorised as a ‘green’ school by the local authority, after a successful Estyn inspection. 

[image: ]Schostak (2002) outlines the chronological structure for successful research (figure 2). 



Figure 2. ‘From paradigm to methods’ Schostak (2002)
[image: ]Whilst the declarative nature of Schostak’s (2002) figure is effective, Bartlett and Burton (2012) expand by providing a more detailed skeleton to support research design (figure 3). 






Figure 3. ‘the research process’ Bartlett and Burton (2012)
Merriam and Tisdell (2016) acknowledge that effective research must be ‘systematic’. Thomas’ (2017) ideals of creating a systematic, time friendly plan for the research, to mitigate stress (see appendix 7). Arthur et al (2012) explains how the concept has developed through a variety of different interpretations. Robinson and Aronica (2016) highlight the parallels within the current education system from the constructivist ideals. Mertens (2005) outlines constructivism by social norms and culture socially constructed. Mertens (2005) expands by stressing constructivist research is based upon a ‘value’ system. Conversely, Bartlett and Burton’s (2012) conclusions based on positivist paradigm highlight that research can identify the social constructions and patterns of individuals. Therefore, the research could become a blend of the two paradigm. As the research aims to gather understanding of the children’s pre-existing and evolving values of which AoLEs are most beneficial, a blend of mixed methods from both paradigms would be advocated for an informed evaluation based on triangulated data. However, Merriam and Tisdell (2016) promote that if the researcher’s aim is the gather an understanding of value, qualitative data is the most effective, informative manner of gathering data. 

Newby (2014) outlines the importance of collecting data that can be analysed effectively to conclude the research question. Ensuring that the researcher gathers both mixed methods three forms of primary data would satisfy an informed analyse and conclusion in the research project; questionnaires, semi-structured focus group interviews and event-contingent diaries. Thus, although this is mixed, the main form of data is qualitative. Qualitative data assists the researcher to understanding the meaning to their targeted aim (Merriam and Tisdell, 2016). Qualitative data identifies ‘feelings and thoughts’ through reasoning, rather than quantitative data numerical nature (Newby, 2014). Thomas (2017) has argued that this interpretation can question the validity of the conclusion. Conversely, Quantitative data is externally understood and measured fairly (Newby, 2014; Cohen et al., 2018). Quantitative data is argued to have further depth in validity and reliability due to its declarative nature (Mujis, 2005). Newby (2014) expands upon the purpose either of qualitative data to explain values or for a recount of events. TCohen et al., (2018) recommend a blend of the data collection; mixed methods, so that data is triangulated to add weighting to the findings. Newby (2014) outlines the reliability and validity of data, especially qualitative data, by triangulation (figure 4). 
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Figure 4. ‘The Principle of Triangulation’ Newby (2014) 

To gain an initial understanding of the children’s current perception of the ‘Expressive Arts’, all children within Key Stage Two will complete a questionnaire. This mitigates whether a child does not feel included or if others believe favouritism is evident. Cohen et al., (2018) highlight the simplicity of the commonly selected questionnaire. Cohen et al. (2018) expands to promote the use of questionnaires as a useful and informative manner of collecting data. The questionnaire will consist of both open and closed questions. Thomas (2017) explains the importance of designing a questionnaire based on the aim of the research project. Closed questions are used to provide quantitative data. Newby (2014) outlines positives of closed questions for participants; easy to answer, completely quickly. The researcher concluded that an effective manner of asking closed questions would be the use of the ‘Likert scale’. Lodico et al., (2010) advocate the use of the Likert scale for collecting data on feelings, but in a quantitative manner. This blends the purposes of both forms of data collection. However, from empirical experiences the traditional 1-5 scale used can allow participants to select a neutral ground in the middle. To mitigate this reliability problem, the research will make a 1-6 scale which forces the participants to conclude their feelings towards a certain way. Cohen et al. (2018) advocate the ranking scales over the traditional dichotomous question, to gather a broader perspective. The researcher favoured the use of rating scales when creating the questionnaire, conversely Cohen et al. (2018) stress that if the researcher wishes to create comparisons, e.g. which AoLE is the most enjoyable?, ranking style questions can be more suitable. However, whether the answer is fully comprehend is questionable. As the participants are children, their understanding and motivation when completing the questionnaire may negatively affect the reliability of the research. Therefore, by using both qualitative and quantitative questions can mitigate this possible problem. The qualitative data is based on open-ended questions, which provide context and reasoning behind decisions (Thomas, 2017). For children who are outlined by the school as have Special Education Needs, it is important that specialist provision is outlined to ensure a representative sample have completed the questionnaire. Therefore, a member of staff will be present for support for the complexation of the question. However, the ‘Hawthorne effect’ can be a risk, especially in these circumstances. The ‘Hawthorne effect’ is the change in a participant’s behaviour due to the presence or knowledge of expectation by the researcher (Cohen et al., 2018). This can heavily question the reliability and the validity of the data collected. A method of modifying this possible problem is to use an online ‘speaking’ tool for the questionnaire which reads to question to the child. Nevertheless, the comprehension of the question could be heavily misinterpreted without support. 

Welsh Government (2017b) stress the importance of teacher action research to gather an understanding of improvements within educational settings. The researcher wishes to baseline initial viewpoints of the children in Key Stage Two as a baseline at the beginning of the academic year. Within this questionnaire, the researcher hopes to mirror the ideals of the Welsh Government (2017b) by identifying key aspects of improvement within the Expressive Arts, for interventions throughout the year. This process is repeated at the end of the academic year for comparative raw data. It is important it outline to possible ‘Hawthorne effect’ by the children repeating the questionnaire process after possibly understanding further the research aim through Expressive Arts changes throughout the academic year. This can negatively affect the validity of the results. 

Cohen et al. (2018) highlight the negative result of using questionnaires as a data collection method. The ‘truthfulness of responses’ is questioned by Cohen et al. (2018) as the participants are portray an idealistic view of themselves, which can affect validity and reliability of the data collected. The structure of the questionnaire must be considered. Thomas (2017) highlights the importance of motivating the participant to complete the questionnaire by starting the questionnaire with closed, simple questions to introduce the research aim. Cohen et al. (2018) highlight that within an age of digital advancement, the advantages of participants being able to access a questionnaire through technology. This can provide instant data analyse of quantitative data, which mitigates risk to investigators work load. However, as Punch (2009) summaries the importance of selecting a sample, that the questionnaire is only accessible to the individuals who are within the outlined sample. This can affect the validity of the data.

Semi-structured focus group interviews will be carried out for the participants for each cohort in Key Stage 2; organisation can be found in appendix 4. Thomas (2017) advocates the discussion aspect of focus group interviews. Cohen et al. (2018) acknowledge there are several different reasons for conducting an interview. Thomas (2017) highlights the importance of reflecting upon why a particular method is selected. The researcher aims to ‘understand, evaluate or assess a… situation’ and ‘to sample respondents’ opinions’ (Cohen et al, 2018: 508). Donaldson (2015) promotes that importance of children’s voices being heard within all aspects of education. Therefore, to mirror the ideals and ethos within the new curriculum in the data methods in the research project are vital. Hartas (2010) highlights the variety of different advantages of a focus group interview, especially the relationship between participants. Although Johnson and Christenson (2017) highlight the rapport created through interviews, the Hawthorne affect can be present; with the participants changing their viewpoints due to the relationship or expectation with the interviewer or with the other participants within the group. This may affect the validity of the data collected, however the role of the interviewer, as guide, is the seek reasoning for answers to encourage a truthful, detailed answer. The conversational nature of the focus group lends itself to a qualitative data collection, which develops a greater depth of understanding on the issue (Johnson and Christenson, 2017). To encourage discussion within the focus group, a semi-structured interview allows the researcher to ask for depth in reasoning but can ensure all areas of interest are covered Briggs et al. (2012). An example of this structure, can be modelled by Thomas (2017) below (figure 5). This method would ensure that there is a consistency, and therefore reliability of results from each cohort. The cohort organisation, from Thomas’ (2017) recommendations of semi-structured interviews are found in appendices (appendix 5).
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Figure 5. ‘The beginnings of an interview schedule’ (Thomas, 2017)

To ensure the interviewer is able to reflect and reference the semi-structured focus group interview, the researcher has outlined that interviews are to be recorded. As the focus group can be hard to manage and transcript as several children are talking, a visual recording was outlined to be the most advantageous (Hartas 2010). Additionally, Cohen et al. (2018) highlight the connotation in non-verbal gestures, such as facial experiences. It is important that the ethical considerations are considered when carrying out the interviews, therefore the interviewer will carry out the interviews in an open, familiar area within the school with the safeguarding officer near. 

The researcher reflected upon the volume of qualitative data created by the interviews to sythensis, as this can increase workload dramatically. Therefore, crossing data collection techniques advised by Cohen et al. (2018), a ranking style question would create comparable quantitative data, by allow the opportunity for further reasoning by using Thomas’ (2017) ‘further questions’ and ‘probes’ to develop creating understanding (see appendix 5). 

Cohen et al. (2018) highlights the dangers between the relationships between participants to allow the interviewer to understand every participant’s viewpoints. Thomas (2017) discusses the powerful participants who direct all conversations, or that can even change values and opinions of other quieter members of the focus group. Hartas (2010) outlines that the threat to validity of the data can outweigh the positives of a focus group. Conversely, as the Hawthorne effect is significant threat to the validity, Cohen et al (2018) argue that one-to-one interviews can intimidate unconfident participants. Fraser et al., (2004) discuss the importance of researchers respecting their position of power when involving children as participants. Therefore, to ensure that the detailed, qualitative advantages of interviews were implemented into the data collection process, focus group semi structured interviews were selected as the best fit. In addition, to mitigate this possible problem, the participants will carry out diaries. 

Thomas (2017) defines event-contingent diaries as a personal, reflective tool to record feelings and a reflection at the time of an event. Burton and Bartlett (2009) share the power of reflection and insight a diary can provide as a piece of qualitative data. Thomas (2017) highlights that some participants would give divulge on their genuine opinions within the diary, rather than through face-to-face interviews. A percentage with a Special Education Need (SEN), it is important to ensure that all learners are able to access this provision. Therefore, video diaries can be made easily accessible for children that require specialised provision to ensure their viewpoints are recorded. Thomas (2017) highlights that participants should be encouraged to reflect on an experience, in his case within Expressive Arts, straight afterwards to ensure a true recount. Conversely, Alderson and Morrow (2011) outline ethical considerations when involving children within a research project. There is a risk to the participants regarding workload. Therefore, a structured reflection will be carried out rather than a fully descriptive recount, with the participants have the option of reflecting further if they so wish. The structure of the diary can be seen in the example below (appendix 6). As BERA (2018) outline that researcher’s cannot provide incentives to motivate participants, the research may be at risk if the participants loose motivation to reflect upon their learning in the diaries. Pink (2010) advocates the intrinsic motivators of mastery, autonomy and purpose. The researcher’s aim to involve the children’s suggestions in Expressive Arts interventions would boost opportunities for all three factors. Therefore, mitigating the risk to the research. Promoting Donaldson’s (2015) ideals of reflection, Schon (1983) ‘Model of Reflective Practice’ allows the participants to reflect on the experience in an efficient manner (figure 6).
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Figure 6. ‘Model of Reflective Practice’ Schon, (1983)
Thomas (2017) advocate the importance in a representative sample. Tanner (2014) promotes the positive outcome of a random sample, however to ensure all viewpoints of the population of the school are measured, a representative sample will ensure maximum coverage. Arthur et al. (2012) shows the importance of observing numerical data with a perspective to filter participants through vital characteristics that will ensure the sample is representative to the research question. Therefore, as the research question broadly attempts to measure viewpoints throughout Key Stage Two, the sample should comply with factors that may affect educational outlook. To ensure an accessible representative sample, the researcher has outlined the main classic characteristics that ensure representativeness are gender, deprivation and special education needs. Jones (2017), Donaldson (2015), Welsh Government (2017) and Estyn (2014) outline the impact on academic achievement due to deprivation. 34.4% of the children who have specialised provision due to Special Educational Needs (SEN) are evident throughout the school. Although the researcher has outlined procedures to obtain a representative sample, to ensure that favouritism is not viewed from non-selected participants, voluntaries may be selected to align with ethical values implied from BERA (2018). Cohen et al (2018) highlights the dangers to the representative sample once this occurs, which can affect the validity of the data collected. The researcher has outlined that six children should be selected per cohort; Year 3, 4, 5 and 6. 

Children within Key Stage Two will be the participants chosen for the data collection. Thus, to comply with BERA (2018) ethical guidelines, obtaining informed consent and assent is paramount before any data collection is carried out. Burton and Bartlett (2009) highlight the importance to both the participant and investigator for considering ethical approaches towards a research design. Brooks et al. (2014) explains how consent can be provided for adults or for those if they are a parent/guardian for a younger person. Alderson and Morrow (2011) outline assent as consent for an individual under the age of 18 to participate. Christensen and James (2008) question children’s role within educational research as one can feel as a subject by compliance rather than an acting, informed participant. Cohen et al., (2018) link informed consent to autonomous decisions. Importantly informed consent is based on an educated background towards participating in the data collection. BERA (2018) echo the importance of consent through the researcher’s transparency. BERA promote that the investor to be ‘open and honest’ (BERA, 2018: 16). The researcher will outline the aim and objective in accessible language for the children involved, and to their parent/guardian on a consent letter (see appendix one and two). 

Within the informed consent letter to parents / guardians, the researcher must outline the protection of privacy through both confidentiality and anonymity Cohen et al (2018). BERA (2018) acknowledge that participants should have the right to both for their protection. Confidentiality is a multilayer concept of ensuring personal data cannot be traced to the participant and raw data contacting personal data is discussed with others that can be linked to the participant (Cohen et al. 2018). Surmiak (2018) outlines the importance protecting confidentiality, especially for vulnerable participants. As the participants are children, the researcher should aim to protect identifiable characteristics to ensure full confidentiality, which may mitigate the Hawthorne effect; children providing a viewpoint that would please the researcher. The researcher, to comply, will ensure all raw data collected will be stored in a confidential manner, and published use of the primary data will protect characteristics that can identify a participant through key traits. Anonymity is based on protecting an individual’s identity (Ary et al., 2018). Ary et al., acknowledge that participants will may wish for anonymity, or presume it will be. However as BERA (2018) understand, this may not be completely possible in all circumstances. The researcher acknowledges the risk to privacy for the participant, which can affect confidence for involvement. As literature promotes privacy through both confidentiality and anonymity, the researcher should not promise either or both to the participate for their involvement with the research lacks transparency and honesty (BERA, 2018; Burton and Bartlett, 2014; Cohen et al., 2018). Therefore, in the letter of consent, the researcher must state full intention (see appendix one). The researcher identified that year group and class teacher was paramount for qualitative analysis for value points. Therefore, on all data methods, the cohort of each child must be outlined, which threatens the balance of privacy by lack of anonymity. 

Alderson and Morrow (2011) stress the importance of investigators protecting the liberties of children as participants in a research project, complying with the BERA guidelines (2018) is paramount towards an ethical, successful research project. Throughout all data collection methods, it is vital for ethical compliance that the children are aware of their right to withdraw. BERA (2018) outline the importance of transparency with the participant of their right to withdraw. The children can withdraw and request their raw data to be destroyed. The raw data collected from the semi-structured focus group interviews and the researcher can identify diaries, due to the small sample number per cohort, as the raw data was organised by cohort. However, as the questionnaires are completed by every child in their cohort and there is no personal data asked when completing the questionnaires, it would not be possible for the researcher to destroy this data. Cohen et al. (2018) outlines the dangers of untraceable data that protects characteristics that ensure the data is unidentifiable to the participant. This process is established to ensure the participant’s right to privacy is protected, however this is a risk to the participant. Cohen et al. (2018) stress the importance of participant fully understanding the full implications of volunteering in the research project (see appendix 1 and 2). 

Raw data that is protected through privacy, confidentiality and anonymity should also be stored safely to ensure full protection and compliance with BERA (2018). BERA (2018) advocate transparency between the participants, to ensure the purpose of the data and to ensure a third party cannot handle the raw data. Therefore, data will be stored on a secure network; password encrypted. 

Data analysis can vary due to the data collected from the method; qualitative and quantitative. Denscombe (2014) identifies that difference between ‘explanation’ and ‘interpretation’ analyse. ‘Explanation’ aims to identify trends associated with the research aim; seeks to identify an objective reason of explanation. Conversely, ‘interpretation’ mirrors the aim to recognise patterns, but realises the conclusion adds further understanding in a numerous volume of reasons. The open nature of the social concept faced by education through reform, lends itself to ‘interpretation’ by seeking further depth to how viewpoints have been developed and why have constructed their values. However, as the data collection methods consist of mixed data, the objective targeted clarity of ‘explanation’, has a small value for pedagogical progression. Cohen et al. (2018) highlight the complications from analysing qualitative data. Thomas (2017) highlights the importance in developing raw data into ‘working data’, which can be used as a tool for analysing and presenting the findings. Cohen et al. (2018) explain that within this process the investigator must reduce the findings, mainly to cut down workload and to identify the important aspects of the data. Cohen et al continues to share that the presentation of the interpreted data can vary due to the research aim. Interviews can be written into transcripts from either visual or audio recording. However, if this has no impact on the data collection and the purpose of the interview, to obtain facial expressions and gestures, are lost through this process. 

When preparing the data it is important to present findings in an effective manner for the data collected. Punch (2009) highlights data reduction as a key feature of Miles and Huberman (1994) as the ‘components of data analysis: interactive model (sited by Punch, 2009) (figure 7).
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Figure 7. ‘Components of data analysis: interactive model’.(Miles and Huberman, 1994, sited by Punch 2009) 

The main features of data analyse for qualitative data are: data reduction; data display and conclusions of drawing and verifying (Miles and Huberman, 1994, sited by Punch 2009). The display of data highlights the importance of summarising the important features within the qualitative data; only to ‘display’ what is significant to the research aim. Cohen et al. (2018) reflects to outline there should be a correlation between the data collection and analysing of data to fit the initial question, which can be negatively lead by the data rather than purpose. Thomas (2017) summaries the ‘themes’ that will arise during this process. Cohen et al. (2018) highlights when presenting/ displaying data, especially qualitative, the researcher should allocate how to present the data; child by child; cohort by cohort. In the example of this research project, the researcher has concluded that presenting findings through cohorts can highlight key discoveries, such as is there a correlation between the children’s importance of Areas of Learning and Experience and their cohort. Therefore, qualitative data findings from the interviews, diaries and questionnaires will be organised through cohort for analyse of key themes. 

[image: ]‘Drawing and verifying conclusions’ stems from the ‘data reduction’ and ‘data display’ process. After both processes have been completed, the researcher has clarity for precise conclusions. Qualitative data can be based on interpretation, and therefore personal bias can be formed when refining and concluding during this period. Coffey and Atkinson (1996) highlight that research is based upon empirical research, which can lead to individuals creating conclusions before analyse has begun. Analyse of data can create a risk to the investigator as the validity and reliability of the data can be compromise, as well as personal agenda. Cohen et al. (2018) advocate for investigator has to consider the ethical grounds based on the participants and the development of findings. 








Figure 8. ‘Network Analysis’ (Thomas, 2017)
A ‘network analyse’ is used to exhibit how issues overlap with another (appendix 8). The aim of the research is to gain an understanding of the viewpoints on the Expressive Arts, comparably to the other AoLE. Therefore, comparable data from the baseline to end of the academic year will develop themes through common conceptions. Thus, the network analysis is an effective tool for this process. Coffey and Atkinson (1996) advocate the important of reading between the lines through analysing key concepts. Denscombe (2014) and Cohen et al. (2018) advocate the use of ‘codes’ to track themes systemically. Therefore, coding themes linked to the research aim, would allow trends to occur. Although Bryman (2012) acknowledges the systematic nature of ‘coding’, he criticises the added workload of coding data based on subjective interpretation. Charmaz (2014) highlights the impact on construction of theories in a formative fashion throughout the research process to build a comparable picture of the social concept. 

Quantitative methods produce numerical data (Denscombe, 2014). This data can be presented in a number of ways; tables, graphs (Mujis, 2005). This data is clear and objective to analyse with the researcher concluding clear answers for towards the purpose of the research. Thus, the researcher can use the quantitative data collected from the questionnaire, and aspects from the interviews and diaries, to present findings in both a reliable and valid fashion. The qualitative responds will feed into the reasoning behind how this data has been concluded. 

The proposed project focuses on gathering mixed methods of data based on ethical guidelines to conclude whether children value the Expressive Arts comparably to the other AoLE. The methods selected allow the researcher to gain an understanding through both explanation of quantitative data and interpretation of qualitative data. It is the interpretation that forms an insight towards ‘value’. However, the measurement of value is a complex concept to objectively measure, as therefore can be concluded based on empirical experiences and bias. 
The complex nature of curriculum reform presents several challenges. Welsh Government (2017) outline that the reform has been develop to facilitate a purposeful education, however the implied messages throughout literature stress the importance of improved standardised tests in PISA. If national tests wish to only value results from reading, maths and science, this will be mirrored in ranking of teaching and learning evident in schools. Therefore, this may be again mirrored in the results of the children, or inform their decisions to value an AoLE that rarely experience. Donaldson (2015) stresses the importance of integrating the Expressive Arts as a necessary component of shaping a purposeful curriculum. However, will all practitioners and learners value the AoLE if the only assessed measure of success is based within traditional ‘core’ subject fields? 
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Appendices 
Appendix one- letter of consent for parent/guardian.  
Dear parent/guardian, 

I am writing to you regarding a research project regarding that is taking place in the school involving children from Key Stage Two. Your child was selected as a participant for the research project, through no favouritism or personal selection. The sampling process has selected a number of children to gather a representative sample. The aim of the research project is the gather viewpoints from the children regarding the Area of Learning and Experience, the ‘Expressive Arts’, comparably to the other Areas of Learning and Experience; Health and Wellbeing; Humanities; Languages, Literacy and Communication; Mathematics and Numeracy; Science and Technology. All children in Key Stage Two will complete a questionnaire, whilst the selected participants (such as your child) will take part in a group interview with peers from their cohort and keep a short diary throughout the year which is structured by myself. These processes will not be taxing on the children’s time or workload, but help us gather their understanding of the Area of Learning and Experience. 
  
To comply with the British Educational Research Association (BERA) (2018) guidelines, before any processes begin your informed consent must be given to myself, the main researcher. As the parent/ guardian, it is to your discretion to whether you would like your child to take part as a participate in the research. If you give your informed consent, I will then ask your child if they wish to take part. As a Rights Respecting school, we wish to encourage children to know their rights; the right to their opinion. If they do not give their consent (assent),  that is absolutely fine. There will no change of treatment. 

The data collected will be fully confidentiality to protect the children’s privacy. This complies with the school’s values to protect children. However, I cannot promise full anonymity. The only personal characteristic that will be collected will be the children’s cohort. This will be needed for analysis of view points of the different age groups. This is the only characteristic that is not anonymous. All others (name, birthday, gender, etc) are full anonymous and confidentiality. 

All data collected will be storage on a password protected secure network, that only I can access. After the raw data has been analysed for the purpose of the research project, this will be destroyed. 

It is vital that the children, and yourselves, understand that you have the right to withdraw at any point of the research process. This obeys recommendations by BERA (2018). If you, or your child, wish to withdraw please contact myself, or the Safeguarding officer in the school and data can be altered. If you wish to withdraw from the research process, as the partcipiant’s privacy was initially protected when completing the questionnaire, the raw data will not be able to be destroyed as they will not be able to be identified.  

Once the research project has been concluded and research analysed, there will be a small presentation for parents to share the findings. Children will be given a ‘child friendly’ presentation. If you wish to have a hard copy of data conclusions, please contact me. The refined data will be shared with the University of Wales Trinity Saint David in the form of a report of research findings. However, no raw data will be shared with any third party at any point. 

Your child will be given a ‘child friendly’ letter to explain whether they give their assent. If you wish to contact myself with any questions or wish to be involved with the research project, please contact me at school or on my email. If you give your consent for your child from understanding the letter, please sign below. 

Yours faithfully, 
Miss. A. Fisher
Year 4/5 Class teacher
Expressive Arts Lead. 
By signing this slip I have given my informed consent for my child to take part in the research project with Miss Fisher. I understand that my child has the right to withdraw from the research project after signing this. 
Name of child: _____________________________________
Class:______________________________________________
Signed:____________________________________________
Date:_____________________________________________			












Appendix two – Assent for the children/ participants 
Bore da, 
As our school care about involving you in our planning, we have selected you to help the Expressive Arts lead in the school to organise and develop the Expressive Arts in the school. At the start of the year, you will have a small discussion, with Miss Fisher and friends in your class about what you like and dislike about the Expressive Arts in the school. Together, we will create a plan of action to try to make this better for you! 
When you have had a lesson that develops your skills in the Expressive Arts, you can think about all the things you have enjoyed and may be haven’t, in a small, quick diary. 
On any of the methods we use, you do not need to write your name, birthday, age, etc. This is to protect you. This means you can be as honest as you wish to be. Remember we are trying to make your learning better, which can sometimes mean changing things in school for the better! 
Now, if you do not want to be a part of this, that is absolutely fine!!  Please tell either Miss Fisher or Mrs Garland at any point, and problem solved! You can stop taking part or ‘withdraw’ whenever you like. If you wish to take part in this, then please sign this slip below and hand it into your teacher or Miss Fisher. Your parents will have to give their consent to Miss Fisher as well. 
I look forward to hearing from you ! 
Miss Fisher By signing this slip I have given my assent to take part in the research project with Miss Fisher. I understand that I have the right to withdraw from the research project after signing this. 
Name of child: _____________________________________
Class:______________________________________________
Signed:____________________________________________
Date:_____________________________________________			










Appendix three- Questionnaire 
Examples of questionnaire for KS2 participants. 
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Appendix four – Organisation of semi-structured focus group interviews 
Mrs Garland, the safeguarding officer, will be present in the other end of the KS2 corridor if a safeguarding issue occurs. 
At the start of the academic year 
	Year group
	Date
	Time
	Location
	Interviewer

	Year 3
	10.09.2020
	1:00pm
	Key Stage 2 corridor library 
	Miss Fisher

	Year 4 
	10.09.2020
	2:00pm
	Key Stage 2 corridor library
	Miss Fisher

	Year 5 
	11.09.2020
	1:00pm
	Key Stage 2 corridor library
	Miss Fisher

	Year 6 
	11.09.2020
	2:00pm
	Key Stage 2 corridor library
	Miss Fisher



End of the academic year 
	Year group
	Date
	Time
	Location
	Interviewer

	Year 3
	2.06.2020
	1:00pm
	Key Stage 2 corridor library 
	Miss Fisher

	Year 4 
	2.06.2020
	2:00pm
	Key Stage 2 corridor library
	Miss Fisher

	Year 5 
	3.06.2020
	1:00pm
	Key Stage 2 corridor library
	Miss Fisher

	Year 6 
	3.06.2020
	2:00pm
	Key Stage 2 corridor library
	Miss Fisher












Appendix five – Questions for the semi-structured focus group interviews 
This has been created from the structure suggested by Thomas (2017) 
	Issue/topic
	Possible questions
	Possible follow-up questions
	Probes

	Enjoyment of Areas of Learning and Experience
	Can you rank these Areas of Learning and Experience in the order you most enjoy them? 
	Why did you select ____ as the most enjoyable Area of Learning and Experience? 

Why did you select ____ as the least enjoyable Area of Learning and Experience?

Do you think these skills cover the 4 purposes? (both top and bottom selected)
	Can you give me an example when you feel like that? 

Tell me more about that. 

Can you tell me more? 

	Areas of Learning and Experience for their level of importunateness 
	Can you rank these Areas of Learning and Experience in order of the most important for your learning and future, to the least important?
	Why did you select ____ as the most important Area of Learning and Experience? 

Why did you select ____ as the least important Area of Learning and Experience?

What skills do you think you develop in the most important AoLE, that you don’t develop in the least? 

Why are these skills in this AoLE more important for your future, than this one? 

Do you think these skills cover the 4 purposes? (both top and bottom selected) 
	Can you give me an example when you feel like that? 

Tell me more about that. 

Go on. 

	Balance of Areas of Learning and Experience
	Can you rank these AoLE, with the lessons you have the most up the top? Then the lessons you have the least down the bottom?  
	Why do you think your education looks like this? 

Do you think the skills in this AoLE (pointing to top) are more important than this AoLE? (pointing to bottom) 

Do you think the current balance is covering a lot of the 4 purposes? 
	Why do you think that? 

Can you give me an example of when that has happened or may happen? 

Go on. 

	Expressive Arts now in school
	What Expressive Arts lessons do you have? 

Do you do a lot of Expressive Arts lessons at the moment? 
	What skills do you develop when you have the Expressive Arts lessons? 
How does that make you feel?
	Why do you think this is? 

Really? 


	Expressive Arts for this year
	What aspects of the Expressive Arts would you like to see more of in your learning? 

What ideas do you have for lessons in the Expressive Arts for your topics this year? (present the selected topics) 
	What types of skills would you want to develop? 

What other areas of the Expressive Arts could we cover with that idea? 
	And then...? 


And…? 


Really? 


Go on. 













Appendix six – Structure of diaries 
My Expressive Arts Diary 
DURING
What are you doing in your Expressive Arts lesson? 

Circle the emoji that sums up how you are feeling about your lesson 
[image: ]
Why do you feel like this? 


Is there any other comment? 


AFTER
Can you identify one part of the experience that you remember clearly?


Explain how you felt about that? 


What did you learn? 


Is there any other comments about your lesson or Expressive Arts? 


[bookmark: _GoBack]
Appendix seven – Timeline of Expressive Arts workshops and data collection throughout the academic year 
	Time
Half term

	Autumn 
half term 1
	Autumn half term 2
	Spring half term 1
	Spring half term 2
	Summer half term 1
	Summer half term 2

	Data collection method
	Questionnaires
Semi-structured focus group interviews (baseline) 
Analyse of baseline data
	Start of diaries 
	Assess conclusions from diaries
	Diaries continue
	Questionnaires
Semi-structured focus group interviews
	Analysing data 
Creating conclusions

	Expressive Arts workshops/
interventions
(Examples as children will help with this aspect)
	Normal teaching as baseline is conducted 
	Art
Create Christmas/ Christianity art work
Music
Composing and performing Christmas songs 
Dance
Create dance for the school Christmas performance 
	Film
Focusing on animation of a script scene based on new topic 
Drama
Acting based on script created for new topic 
	Art 
Artwork created for St David’s Day
Music
Composing and performing Welsh songs 
Film
Create a music video for the Welsh songs for school Eisteddfod
	Dance
Create dance based on focus country that class is doing for new topic (all KS2 class’ focusing topic) 
Art
Create artwork based on focused country 
	Film
Create an animation based on story from the focus country
Art
Illustrate pictures for the story based on focus country 
Music
Create a new national anthem based on focused country 

	Training for teachers towards the Expressive Arts
	ADDS based on expectations of the Expressive Arts to all teachers by lead (Miss Fisher) this is informed from baseline data collection 
	Training for DCF coordinator and Expressive Arts lead based on animation and film
	ADDS session by DCF coordinator and Expressive Arts lead with training for using animation for promoting Expressive Arts
	Training for Expressive Arts coordinator on music for KS2   
	School visit to good practice school on Expressive Arts. 
ADDS to feedback on findings. 
	ADDS to feed back to fellow teachers the findings based on data collection and expressive arts workshops throughout the year from the learners. 
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Your learning!

This is a small questionnaire based on your learning. There is no right or wrong answers- it is all your opinion!
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Hi, Abigail, when you submit this form, the owner will be able to see your name and email address.

Required

1.Do you enjoy your learning?
Yes
No

Sometimes
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2.Rate the statements below to whether you agree or disagree *
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4.Rate the following statement. * [}
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5.Rank these Areas of Learning and Experience with the most enjoyable to the least *

Expressive Arts

Humanities

Health and Well-being

LLC

Maths and Numeracy

Science and Technology

6. Why did you rank these Areas of Learning and Experience in this way? *

Enter your answer
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7.Rank these Areas of Learning and Experience most the most important for your learning and
future to the least * [}

Expressive Arts

Humanities

Health and Well-being

LLC

Maths and Numeracy

Science and Technology

8.Why did you rank these Areas of Learning and Experience in this way? *

Enter your answer
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9.Rank these Areas of Learning and Experience with the most lessons you have, to the least * [¥

Expressive Arts

Health and Well-being

Humanities

LLC

Maths and Numeracy

Science and Technology

10. Why did you rank these Areas of Learning and Experience in this way? *

Enter your answer
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11. Which Area of Learning and Experience is your favourite and why? (Look at your Areas of
Learning and Experience display in class to help you!) * [}

Enter your answer

12. Which Area of Learning and Experience is your least favourite and why? (Look at your Areas of
Learning and Experience display in class to help you!) *

Enter your answer

13. What would you do to make the Expressive Arts better in our class? Why? *

Enter your answer

14.Do you feel like your voice is heard in school decisions? Explain your reasons. *

Enter your answer
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Circle the emoji you feel about this skill

Why do you feel like this?





